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Targets from my previous assignment
	Target
	How I have addressed it in this work

	
Be focused on being more critical and sceptical

	
Research more theorists and alternative people who disagree with my statement.



Title: Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.
Assignment:
Throughout this assignment, I will be discussing how interventions can support child development. Researching critically into the background of the intervention and how it affects the child and their school life. The child I will be discussing, will be referred to as Idris. Idris is a male, 9-year-old, in year 4.  Idris does not take part in reading, writing or mathematic lessons and this may show similar traits of a learning difficulty such as dyslexia. He does not enjoy team sport sessions. Idris prefers to work on an iPad or laptop. The class teacher is concerned that Idris’s academic level is not the same as others. On the other hand, Idris enjoys practical activities, especially if it involves the outdoor areas. Idris willingly offers help to the teacher with jobs, photocopying, etc in comparison to work related activities. Idris shows his emotions in a sensible and non-disruptive manner, but when overwhelmed will either seek permission to leave the room or sit quietly and daydream.  
The focused intervention throughout this assignment will be Read Write Inc. (RWI), to support with Dyslexia. RWI is a phonic based reading, writing and spelling programme to support students with further reading skills to read fluently and improve their speed of reading. The programme involves the learning stages of phonic sound groups, introducing new phonic sounds each week to expand students reading and writing ability. It includes non-fiction texts and appropriate stories suited to the age and stage of development (Lavan, G. & Talcott J.B, (2020). According to Lawrence, D. (2009) pg. 31& 32, he has narrowed the definition of dyslexia into two groups, casual definition and descriptive definition of dyslexia. The casual definition interprets the cause of dyslexia as a neurological and a biological cause, by displaying the way individuals interpret and process information, by the inclusion of abnormalities and deficits of the brain functioning.  The descriptive definition is the process of writing, reading, spelling and general organisation of everyday tasks. It is explained as the weakness in levels of cognitive functioning, displaying in phonological processing, for example memory work.  RWI is shown to be inclusive to all learners with differentiated learning abilities, such as dyslexia. The programme offers small teaching groups with one-to-one support ensuring students are progressing at a steady pace and able to challenge themselves when ready to. It emphasises the repetition strategy, to embed the phonics in students’ memories to help when reading more comprehension tasks. This supports the building of memory strength and understanding of the reading concept (Ruth Miskin Training, 2025). 
By becoming effective practitioners, we need to have a greater understanding of general patterns of development in children and young people. Recognise the greater extent schools and education support our learners, by understanding that early learning occurs through the integration of sensory, motor, perceptual and cognitive development. According to, Kids Central Paediatrics (2025), 90% of brain growth is developed within the first five years of a child. Piaget, J (1952), focused his theory on cognitive development which distinctively recognised the thinking patterns from infancy to adolescence. Piaget’s theory of cognitive development suggests that children move through four stages of intellectual development which reflect the increasing sophistication of children’s thought. The four stages include sensorimotor, preoperational, concrete operational, and formal operational. Each student goes through the stages in the same order but not at the same rate. A child’s development is determined by biological maturation and interaction with the environment (McLeod, S. (2024). Idris is at the concrete operational stage; he has recognised a set of logical rules and routines within the school. However, Idris may still have difficulties with his abstract thinking. He uses his logical thinking when choosing to help staff with jobs and looking after the garden for the school community, rather than engaging in lessons. He does not create a scene when he is overwhelmed, he exits himself from the area to calm down, see appendix 1.  By teachers recognising important connections, this deep understanding about child development can become integral in planning learning experiences, in making use of strategies for grouping children, differentiating work to more closely match ability, and setting appropriate individual targets in all areas of learning (Doherty, J, & Hughes, M (2013). RWI can support Idris with his communication with practitioners. By socialising with practitioners, this can support his speech and language development and in using familiar language to support his reading, writing and spelling. With teachers’ role modelling language to support language and social development. Children and young people’s (CYP) development is critical and needs to be considered when practitioners work with students. Holistic development is looking at the whole child not just strengths and weaknesses, looking at their social, emotional, physical, language, spiritual and cognitive development. (Mcllroy, T. (2024).  
Piaget’s theory also suggests that Idris should be able to problem solve internally in his heads However, for students with dyslexia, this can become difficult as some forms of dyslexia, numbers and letters can move around on the paper. A blog written by Swinton, H. (2016) states this can be referred to as visual distortion. Words can become swirled, doubled up, smaller or larger. Some students use coloured overlays to overcome this. The colours separate the words from the background page, helping them to stand out and making text clearer for the students to use. An example of this, would be to write using a yellow background and bold font on the PowerPoints used in lessons to show clear instructions of the task for students.  
For students to learn they need to have a safe, positive working environment. Teachers should create a positive learning environment as shown in the video from Teaching in Education, (2021), that suggests that safety, engagement, respect, relationships, building trust, providing support, interesting displays, good communication, and positive praise are some of the key aspects of creating a positive learning environment. Maslow’s theory supports the need for children to feel safe within their learning environment. When children feel safe it motivates them to want to succeed in the learning (Hopper, E, (2024). The major influence is the emotional climate in the classroom rather than any specific technique or special methodology, such as patience, time or attitude. When the learning environment is dyslexia friendly, students benefit by developing their confidence, self-esteem, emotional intelligence and can maximise their strengths and weaknesses. Most students appear to achieve better results when surrounded by dyslexia friendly equipment, regardless of their learning needs. Williams, K. (2024) article mentions that encouraging a dyslexia friendly environment can support students learning and understanding strategies to support their learning and development. For example, having a structured literacy programme, such as RWI as mentioned above. Literacy programs are critical for dyslexia students as it allows students to use various interventions to build up strategies to support learning further, in reading, writing and spelling. Teachers should be encouraging students to want to learn and succeed in their development, such as the growth mindset (Dweck, C. (2015). Reinforcing that belief of being positive and working through the steps to succeed. Through doing this, teacher’s are not only creating a dyslexia friendly environment, but they are also creating a supportive environment.  Dyslexia friends support includes small steps to build success, multi-sensory equipment and a structured routine. Whilst pupils are on task, they should be encouraged to develop a sense of pride in their strengths, and an understanding of their weaknesses. By allowing alternative ways for students to process information and use alternative methods to support their understanding of knowledge. Peer, L. & Reid, G. (2021) pg. 33, mentions that it is a legal requirement for practitioners to make reasonable adjustments for dyslexic students. This is to ensure students feel comfortable and not discriminated against. Practitioners have a duty of care to facilitate the learning environment for all students. This can support Idris by feeling safe and secure to be able to succeed and build on his strengths. RWI will support Idris by being implemented in a quiet, safe environment away from others to ensure the learning intention is fully understood.  
Felicia, G. (2025), opposes the challenges faced when creating a dyslexic friendly environment from a school perspective. The article explains that the awareness of dyslexia has been missed in most primary settings by educators and staff. Students and staff may not be made aware of the nature of dyslexia or how to support students further within education. Most school-based settings need extra funding to train staff to support students with dyslexia or other learning difficulties. This limits the resources available to students when encouraging them to progress with their development, however limited resources is available due to funding. RWI requires specific resources and can become a challenge for Idris to receive this intervention. Some educators are resilient to change due to concerns about increased workload for teachers and practitioners and a lack of understanding about the benefits of creating a dyslexia friendly environment. Each student with dyslexia has unique strengths and schools may struggle to support students on an individual basis. They may need more staffing which means more budget funding. According to the Welsh Government (2018) who published a funding for school’s article stating ‘the School Funding (Wales) Regulations 2010 require 70 per cent of funding for individual schools' budgets to be distributed in accordance with factors which are learner led.  
It is important that practitioners work with parents to feel involved with creating a dyslexia friendly learning environment. However, by creating a dyslexia friendly environment it can be difficult to encourage guardians in the process. It can be challenging to engage guardians especially if they are unaware of student’s dyslexia needs or do not fully understand the meaning behind the diagnosis or how to support from their role as a parent. On the other hand, although there are challenges, it is the role of the teachers, practitioners, and educational collaborators to support and encourage a dyslexia friendly environment for students to better support their progress in development. Whalley, M. (2007) pg. 53, suggests parents are shown to be involved in many of ways throughout their child’s educational development, by attending meetings, school events, supporting with homework. Idris’s parent does not look to be involved with school life as shown in appendix 1. This can be because the parents do not have enough time to sit and go through the homework, possibly there are cultural differences where they do not believe or understand the learning. Bronfenbrenner’s (1979), ecological theory explains the importance of the relationships between parents, professionals and CYP and how it can support the progress of the children’s educational development.  The ecological part of the theory is the environment the child is within. By having the community environment, parents, practitioners, and educators, children can feel supported and succeed in their progression and plans can be put in place to support them (Conkbayir, M. & Pascal C (2014), pg. 110). Idris enjoys the community environment around him, surrounded by teachers and feeling helpful when he helps practitioners with jobs.  
The Equality Act (2010) mentions that schools should make reasonable adjustments for students with learning difficulties. This creates a friendly environment to show that all children are welcomed into the community. Reasonable adjustments should be made and arrangements for students to have full access around the school and not to be left out. The Children and Families Act (2014) states that the views of children and parents should be considered when planning throughout the school. By having the parents involved in decision making, it ensures they feel valued, and their decisions are heard (McWatt, J. & read, O. (ND). Research shown by Carroll, J. (2025) suggests that dyslexia were shown for over a century as ‘word blindness’. Educators and psychologists did not believe dyslexia was a disability, just that students did not know how to read, write or spell. Others viewed that it was a problem processing speech, and some considered it as a reading disorder tied to intelligence (cognitive development). Nowadays, research has shown parents, educators, psychologists that students with dyslexia have to problem solve to support themselves when learning in education. Carroll, J, mentions that there is still a lack in today’s school programmes for students with dyslexia.  This comes down to the area students live in and the kind of support they receive from parents, teachers and other professionals. There is an average of 5-20% of students with dyslexia that still do not receive the support they need from schools. One common challenge faced in schools is having a limited number of staff, to be able to run and support students with interventions. After speaking to the ALNCO from the writer’s placement experience, she explained the challenges when allowing staff to proceed with interventions, when they were needed elsewhere. The ALNCO role is to oversee the needs of learners in schools with ALN or early identification of potential needs to new learners.  Schools have a few interventions to support pupils in all areas of development, however, cannot get the staff to run the intervention as schools are limited due to funding and training. Some staff from the placement school, did not have training for certain interventions as the school was not able to release the member of staff to attend the training that was needed within the school. The ALNCO mentioned that some interventions do not need specific training as a book is followed. When interventions are needed, LSAs share what training they have and what they need. If there is an intervention that is needed but staff are not trained in, the ALNCo liaises with the relevant outside agencies to see who can provide them with support. E.g. RWI. Idris would need the support from staff to fulfil the RWI learning progress, otherwise it would not be beneficial for him nor support him in the ways that it was designed to do.  
CYP need interventions to be able to close the gap in their areas of learning. To be able to identify further areas of need across the areas of learning from the curriculum framework. To be able to give 1:1 support for example, Speech and Language therapy (SALT) and other needs e.g. physio. Interventions are important as they allow staff to give CYP access to greater support to close the gaps in learning, provide them with small group support in/out of class, also to raise self-esteem of those learners. Providing them with greater opportunities to be able to practice learned skills in pre/post teaching. Staff speak to parents, talk about concerns, bring up at team around parent, pupil and school's meetings (TAPPAS), Team Around Pupils Parents and School, which are termly meetings with other professionals. Schools use the strategies from the meeting until the next TAPPAS meeting. TAPPAS and SALT can support Idris by discussing with school any additional areas he has challenges with, such as socialisation. As mentioned in appendix 1, he enjoys working alone rather than as part of a team. This could be because he cannot communicate effectively with peers. RWI will also support Idris by recognising sounds and feelings of others. Skinner (1898) based his theory on operant conditioning which was a behaviour theory. Skinner used the Law of Effect – reinforcement. Skinner’s theory links to Idris by teachers being resilient and persistent with the learning, even if the student refuses. Using Skinners theory, Idris will be able to focus on the learning, by having the learning limited, using reward and positive praise to support his confidence and ability to complete the work (McLeod, S. (2024)  
Even though, RWI is used within a range of schools across the UK, some schools find it an ‘untrustworthy’ programme. A trial completed by the Education Endowment Foundation (EEF) showed a disappointing conclusion of a long-awaited independent programme, (Ferguson, D, (2022).  On average, over a month’s work, most students reading comprehension improved. The trail found that the programme was over exaggerated, especially for those students living in poverty. According to UNICEF (ND), there is a 20% increase in poverty within UK schools. Younger disadvantaged students on average gained more reading strategies over a period whereas the older disadvantaged students had decreased reading strategies. Overall, the EEF found the main challenging factor was absent students. Overall, a spokesperson said that from the data shown throughout the trial, it was classed as a failed trial due to missing data from student absences. The average cost for RWI is £186 per student, in the UK. RWI is an expensive programme, and because of school funding, a lot of schools are unable to fund the programme. From GOV.UK (2025), on average funding per student in schools 2025-26 has been an average of 59% increase compared to previous years but appears inadequate to cover individual interventions.   
In conclusion, RWI can support Idris with his reading, writing and spelling skills. RWI is based on phonic sounds and helping students learn tricky words in overcoming their reading and writing difficulties by sounding it out. It encourages student to learn and recognise strategies they can use throughout and improve their skills within school tasks that supports their educational development. Idris will benefit from interventions such as RWI as when it mentioned in appendix 1 that he would refuse to complete tasks that involve, reading, writing and spelling, this could be because he may not know how to use the skills. This programme will build upon that skill and support him in further literacy and language tasks. When Idris helps practitioners with jobs, RWI can also support him with his social development. Ensuring he can communicate with peers and adults effectively. From what has been mentioned by the writer, Idris has traits of dyslexia, and it is suggested how the school can support him and make reasonable adjustments to suit his needs. The writer has described the challenges that interventions can cause from a school and student point of view, and how those barriers could be overcome. The writer has linked the theory behind child development and dyslexia friendly learning environments to ensure practitioners remember to include this in daily planning and to meet the individual needs of students.  
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Appendix 1 – pupil profile 
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Pupil Profile

“This s lafis. Idis is 9 years old and is a year 4 pupil. He has one sister called
Ella who s in Reception class al the same school

Idris doesn' enjoy class work, apart from the physical and sports lessons. He
hates reading, writing and maths, but s happy 10 complete activiies on a
tablet or a computer. If he isn'tallowed to do this, Idris sometimes sulks and
is in a bad mood. Then, he asks Nirs James, the class teacher, for
permission to go out of the classroom o have Some quiet time for himself

Mrs James is concerned that Idris's acadeic work is not of the same.
standard as that of his peers. However, he clearly enjoys practical activites,
especially ifthere is an opportunily 1o go outside. He loves helping Mrs.
James with tasks such as tidying up the classroom, photocopying work or
watering the flowers in the school garden. He is used o helping his mother look
after the garden at home.

When Idris refuses to complete his work, he doesn' interrupt the class, he just sits
quietly dreaming of his favourite football team. He likes watching football
matches on TV at weekends, bt prefers kicking a ball alone on the yard
rather than playing with someone else or as a member of a team.

While reflecting on how she can support Idris 1o develop further, Mrs James
considers some of his main characteristics which include:

Physical Development
- Wel developed gross motor skis .g. jump, urn, perform tasks in physical lessons
 Prints when wiing rather than using joined-up handwriting

 Dresses himself afer swimming and sports lessons

Cognitive Development

+ Recognizes time on the hour, quarter past and halfpast on an analogue clock

 Finds it hard to concentrate for fong periods of ime

Emotional Development

- Shows disappointment f he fails o perform tasks or gets wrong answers

15 keen to please adults

Language Development

 Has a wide spoken vocabulary but has diffculy concentrating when reading and writing
- Begins to understand and use humour orally

«Expresses opinions onlikes and disikes

Social Development

15 respectful towards other adults and chidren

« Eniovs working alone rather than with others
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