Inclusive practice is an approach to teaching that recognises the diversity of students, enabling all students to access course content, fully participate in learning activities and demonstrate their knowledge and strengths at assessment. (University of Strathclyde, 2017)
Inclusive practice is important to create quality and equal opportunities for all children regardless of age, social status, gender and disability. Creating an inclusive practice can allow greater access to the curriculum inevitably creating better learning opportunities for all children and allow children to feel a sense of belonging to their peers and community by learning together. Promoting inclusive practice throughout the curriculum does not need to be a challenge, it can be approached by designing teaching and learning to improve students access to facilities and encouraging student participation targeted at groups which were previously excluded from education (BBC, 2015). 
This essay will critically analyse the strategies implemented by the National Curriculum in the UK for promoting inclusivity and discuss the significant aspects used to develop inclusive practice, including legislation and government policies. 
The Warnock report (1978) (a revolutionary publication), was a turning point for introducing inclusive practice into schools in the UK. The report was chaired by Baroness Mary Warnock who targeted special needs inclusion in schools, identifying the needs for disabled students to be merged into mainstream schools (Secretary of State in Education, 1978). A person who has a difficulty or disability which effects their education and academic ability is considered to have special educational needs (BBC, 2015). Oxford University (2018) propose that before Baroness Warnock’s report was published, children who had special or additional needs were thought of as handicapped and uncapable with very limited academic opportunities. to have special educational needs. 
To promote an inclusive practice, the diverse needs of every child need to be met by adapting various approaches, this curriculum style is called differentiation (Meek et al, 1996)). To include all learners in the school environment special and additional needs are required to be met to ensure all students have an accessible, equal and quality education. Hatcher (1998) identifies the four counterparts that create this curriculum, the curriculum must look at changing what is taught to ensure it is appropriate for all learners. How it is taught so that all students can engage in the learning. Where it is taught so that all students can access the facilities and by whom it is taught by to equip students with the correct learning support.
Under the Education Act (1981) it was made law that all students were labelled by their disability and had access to mainstream education. Before this act was passed students with special education needs (SEN) were categorized as handicapped or uneducable and would be taught in a special needs ‘unit’ or in special schools (GOV, 1981). The National Curriculum now requires that all schools must follow the Special education needs and disabilities Code of Practice produced by the Department of Education and Department of Health (2015), in regard to students with additional and special educational needs. Schools must refer to this SEND legislation when dealing with a student with a disability or learning difficulty that can affect their academic ability and require educational provision. The Code of Practice identifies four learning areas that schools must be covered in SEN education, these are as follows; cognition and learning, social and emotional and mental health, communication and interaction and sensory and physical needs. Statements are required for all children with SEN, a statement identifies a child’s special educational needs and warrants the correct provision is provided for them. Statements are required for schools to obtain funding to provide support and provision for SEN students. Beforehand, the National Curriculum was inclusive of SEN education and made it difficult for children with learning needs or disabilities to be included in a normal classroom setting as they were forced to conform with a curriculum that was inadequate for their needs (Tutt and Williams, 2015). 
An article produced by Humphrey and Lewis (2008) studied how students with Autism were included in mainstream schools. The study was carried out after concerns of education policies not being correctly implemented in schools, to find out whether schools were inclusive of autistic students they carried out observations in classrooms and interviews with pupils and teachers, students with autism are 20 times more likely to be excluded from school than those without special education needs (as cited in Humphrey, 2008, p.47). Their findings showed that even though there are a high number of students with SEN integrated into mainstream schools, provision is not being suitably portrayed as there is a lack of research into how SEN children can be included and given the correct support. The lack of research has an overall effect on students school experience with high risk of bullying and social isolation which is specifically higher for students with autism. 
The Education Act 1993 discussed in Kotler (1993), required mainstream schools to assign a special educational needs co-ordinator (SENCO). A SENCO is responsible for managing the SEN provision available in school, and to ensure all students with SEN are receiving the correct help and that appropriate learning strategies are in place. A SENCO works closely with school staff and local authorities to assess students with SEN to advocate the support they will require to accommodate their learning needs. The schools SENCO is responsible to ensure that SEN support is managed throughout the school and c potential. SENCOs are there to monitor students with SEN progress and to ensure all students are getting the best help with their studies (Cole, 2005).
Children in schools in England, Scotland and Wales are protected from discrimination by the Equality Act 2010 created by the UK parliament (2010) which has replaced nine previous discrimination acts to create a more understandable piece of legislation and to strengthen the protection for individuals. Schools and Academies in England and Wales and eligible for protection with this act however in Scotland the act only protects those dependent on whether they receive a grant from the education act.   
Within the school environment students are at risk of becoming discriminated against with a risk of the victimisation affecting their education. The ‘Equality Act 2010 and schools’ written by the Department of Education (2014) provides guidance on the rights of the child under this act for school staff, governing bodies and local authorities. This act protects individuals from unlawful discrimination against personal characteristics, the Equality Act has made it unlawful for schools to discriminate children regarding their sex, disability, religion, pregnancy or sexual orientation. 
The Department of Education (2014) identifies that the aims of this act for the schools is to stop discrimination against students that is related to school admission, any category of exclusion, access to facilities or quality of their education. The act stops students and authoritive members of the school treating an individual different to others, degrading or humiliating an individual or victimising an individual based on certain personal characteristics. By fighting against discrimination and fighting towards equality schools hope to see progress in attainment levels and progress of students. 
The Equality Act 2010 has a positive impact on learners as it is working towards creating an inclusive education for all. All learners regardless of their personal characteristics should receive an equal and quality education, schools and local authorities work closely to include all learners within the National Curriculum and provide adequate help and guidance to those students who need It (Hepple, 2010). 
The equality goals of this act according to Lockwood and Henderson (2012) are to narrow the gap of attendance between certain groups of students, to close attainment gaps between boys and girls, reduce bullying, teach students respect for their peers regardless of their characteristics and to reduce the number of homophobic incidents. Promoting equality within schools will create a welcoming environment for all students and prepare children for life in their community as adults and the National Curriculum is working towards promoting inclusive practice from influence of the Equality Act. 
To practice inclusivity in schools there are strategies put into place that support diversity in schools. The hidden curriculum is a strategy used to promote inclusive practice, the hidden curriculum is a set of lessons that are unintentionally taught to convey social norms and values (Anyon, 1980). The hidden curriculum is a part of inclusive practice as it helps shape student perspectives on issues with gender, culture, disability and social class. The method of teaching the hidden curriculum prevails students opinions and morals of equality and diversity. If schools promote the importance of accepting diversity students will foster this perspective as it is what they have learned is morally appropriate. Sparks (1994) suggests that If teachers show acceptance and involvement of different cultures, race, genders and other personal characteristics of each student, then this can help improve students opinions on acceptance of diversity in education and the community. The hidden curriculum also works against creating an inclusive practice by gender separating students in subjects such as physical Education. In Physical education girls are required to undertake different activities to boys such as dance and netball, compared to activities such as football and cricket which are provided for boys (Bennett and LeCompte, 1990). 
The learner voice formally known as school council, is another strategy that schools emphasise to encourage an inclusive environment.  Carlton primary school (2018) use the strategy of school councils to promote inclusive practice through the school. School council is made up of a group of students who have been selected by their peers to voice students opinions. This strategy gives students an opportunity to voice their opinions on issues and requests within the school to help improve their learning experience. The startegy aims to encourage student participation, this way all students from diverse backgrounds and with different abilities and characteristics can become involved in their education and have their say on the changes the school can make to make it a better place (Cotmore, 2004) 
Free school meals and breakfast clubs are another strategy thought to also help create inclusive education. By introducing free breakfast gives every child an academic chance to succeed. By ensuring all students have breakfast is allowing them to fuel themselves up with energy to give them a kick start to the day (Gorad, 2012). Swansea council (2018) have identified that many children come to school in the mornings without having breakfast which can be due to parents work pattern, poverty, etcetera. By giving students the opportunity to receive a free breakfast is in the best interests of their well-being and academic performance. Free school meals have a similar impact to breakfast clubs, children are offered a free hot meal and is subsequent to the child’s guardians income. Free school meals prioritise children who come from low-income families to ensure that they have at least one healthy meal to give them energy to perform well in school (Hobbs and Vignoles, 2010)
For the National Curriculum to incorporate equal and diverse values schools must think about its students social, physical, intellectual, cultural and emotional needs. Equality and diversity are the idea of acceptance. Students should be treated equally, and their differences should be recognised and respected to create a welcoming environment which is inclusive of all students and staff (Sparks,1994). 
To create an inclusive National Curriculum, it must first be designed so that it is accessible for a diverse range of learners. Teachers must recognise their students needs and adjust their teaching methods and materials accordingly to ensure all students are included. An article written by Harriott and Martin (2014) addresses the need for the National Curriculum to be accessible for its learner by ensuring that learning materials are available visually, aurally and text-based to accommodate for all learning styles and abilities, whilst also including scenarios that show different perspectives on culture, race, disabilities and gender. Schools must provide ramps, automatic doors and wheel-chair friendly activities to allow students who require wheelchairs to fully access the education opportunities available. Blind or partially sighted students must be provided with braille text or sat in a position where they are able to see sufficiently. Deaf or partially hearing students must be able to use audio or visual aids to help them understand the content being delivered, teachers should understand these needs beforehand in order to arrange the correct support for the student for the lesson (Ball and Tyson, 2011). 
The curriculum should also be designed to be appropriate for students. The curriculum must be designed so that it engages all students and recognises diversity within the classroom. Teachers must recognise that students develop certain skills at different paces and should not rush students but rather encourage their performance and provide extra support if felt necessary. King and Hollins (1997) highlight how teachers can prepare for diversity within the classroom. Teachers must recognise that students come from diverse backgrounds and foster different cultures, this can be accommodated by incorporating different religions values and beliefs into the lessons. This can also encourage students to become more accepting of diversity by gaining and in-depth understanding of the content.  For some students English may not be their first language, teachers can aid this barrier by assigning a buddy to help the student understand basic English such as directions and bus routes. Visual aids and hand gestures should be used when possible, so the student can create an understanding through graphs, charts and pictures if they do not understand what the teacher is saying. Encouraging the student to express their own cultural values can help promote acceptance and understanding of different cultures amongst their peers. 
Incorporating diversity into the curriculum can be done with the correct strategies. Learning styles of all students must be identified in order to accommodate the appropriate materials for them to achieve their full academic potential using the VARK model. The VARK model was created by Fleming and Wills (1992) and is used to reflect students learning information using four different modalities visual, aural, kinaesthetic and reading/writing. According to Kolb and Kolb (2005) every student learns differently, and this can be identified with a personal learning style. 
The visual learning style is used to reflect learners who learn best from diagrams, charts and graphs as a way of displaying information. Aural learners prefer learning information that is spoken or heard, these learners perceive information best through discussions, lectures, radio and web chat. Reading/writing learners prefer text-based information, they enjoy learning by texts-books, essays and PowerPoints (Kolb and Kolb, 2012). Kinaesthetic learners prefer learning by experience and practice, with activities where they get to move around instead of sitting still in one place. Fleming and Mills (1992, pp.140) suggest that people who prefer this style of learning are connected to reality by personal experiences, examples and simulation. To discover a students learning style they are required to complete a multiple- choice questionnaire based on the four learning styles. The learning style which has the highest amount of ticks highlights the student learning preference however, sometimes the learning categories can result in an equal score. If this occurs this highlights the student as having a multimodality. Having a multimodal learning preference displays that the learner has flexibility in their learning style for example; the learner can learn best through reading texts but also enjoy learning through simulation and experience (Akkoyunlu and Yilmaz-Soylu, 2005). 
Section 4 under the National Curriculum Framework for key stage 1 and 4 (written by the Department of Education, 2018), describes how schools can ensure they are practicing inclusion throughout the curriculum. The National Curriculum makes it clear that teachers and staff should abide by their duties under the Equality Act to treat every chid equally and value their worth and ensure all children have equal access to education opportunities offered by the school. This act also applies that students must not be discriminated against and fairness and justice must be promoted throughout the school, this will encourage inclusion in all areas of the education system. Teachers are also required to set high standards for all student to coincide with their academic ability, whilst also stretching work for students with higher academic ability and ensuring the correct support and materials are available for those from disadvantaged backgrounds. With many children with special and additional learning needs being integrated into mainstream schools the National Curriculum requires that teachers make their best efforts to remove barriers that could potentially interfere with a student’s learning experience, this will certify that students with SEN and ALN feel included amongst their peers. Information on how to support children with learning needs is available from the Code of Practice and can guide teachers on the correct methods to remove barriers in education to promote inclusive practice (Ainscow et al, 2006). 
Conferring to the Inclusive schools network (2015) inclusive practice has been well received by schools and communities and is considered beneficial to students well-being and academic studies. The benefits of an inclusive practice are vast with negatives of inclusivity being very few and far between. All students learning together with different cultural values and abilities allow diverse friendships to be formed and children gain a greater sense of understanding and appreciation of diversity from their peers. Inclusive practice also enables greater access to the curriculum taking a differentiation approach, making it readily available for all students regardless of their personal characteristics (Florian, 2015, p.33). 
The drawbacks of creating inclusive practice include funding, lack of resources and coping strategies. Not all schools receive an adequate amount of funding to provide support and facilities for their diverse students (Williams et al, 2005, p. 120). Schools require extra support staff, materials and resources but quite sufficiently do not have the funding to supply these for their students. In some cases, students who have additional educational needs or disabilities take up more of the teachers time if there is no support staff in the classroom, this can hinder other students education as the teacher does not have enough time to facilitate to all students needs. Lastly, coping strategies are needed to be taught to teachers to help them understand how to deal with students who need extra support. Teachers need to learn how to give support to students with learning needs, emotional issues and disabilities (Coutsocostas and Alborz, 2010). 
In conclusion Inclusive practice is necessary and rightful of all students to make them feel a sense of belonging to their community and to access their right academic opportunities regardless of any personal characteristic. Inclusive education can benefit students aswell as schools and communities, however more research is needed to identify the ways in which students can be included regardless of their characteristics. From the case study by Humphrey and Lewis (2008) more research is needed on inclusion for SEN students, with the high risks of bullying and social exclusion. The introduction of policies and legislation protecting individuals personal characteristics to ensure they are included within society have certainly helped with inclusive practice. The Equality Act 2010 has made in unlawful for students to be discriminated against by teachers, school staff and their peers. The curriculum now requires that all students must be accommodated in mainstream schools and given extra support if necessary. The code of practice for children with SEN has helped guide teachers and local authorities on how to include and cater for all students so that they can access the full curriculum.
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