[image: ]

MODULE CODE: ECPT6007 

ASSESSMENT COMPONENT: A2 Written Reflection & Peer Review

STUDENT NAME: Sophie Bailey

STUDENT NUMBER: 1810168







Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.





















Contents 
Page 1: Assignment front page 
Page 2: Ai Acknowledgement 
Page 4: Contents page 
Page 5: Introduction
Page 6: Main Body 
Page 9: Conclusion
Page 10: References 
Page 11: Appendix 























Introduction
At the outset of this assignment, I found the prospect of designing and writing a curriculum model and in truth somewhat discouraging. My previous experience has largely involved delivering and adapting existing modules rather than constructing one from the ground up, and this made the task feel unfamiliar and overwhelming. However, as I progressed through the process, engaged with relevant scholarship, and reflected on the purpose behind each design decision, my perspective shifted at this point and I began to appreciate the value f tailoring a module that responds directly to contemporary educational needs, particularly in relation to anti-racist and decolonial practice. Developing a curriculum that could contribute meaningfully to learners understanding of these issues became increasingly motivational and I found myself invested in shaping a module that holds genuine relevance in today’s educational landscape. What began as a task I felt reluctant to engage with ultimately became an opportunity to apply my professional judgment, deepen my understanding of curriculum design and create a piece of work that I believe has real potential to benefit future educators.
















Main Body
Engaging in curriculum models strengthened my understanding of how theoretical frameworks guide design decisions. Some of the reviewer’s comments stated that the aims and learning outcomes were “level appropriate and directly tied to policy and practice which demonstrated that I had applied these models and principles effectively. This was an important message and moment of recognition, as it showed me that even when I felt uncertain, I was working at the expected academic level. This aligns with Henderson and Lawernce (2023), who emphasise the importance of alignment, intentionally and coherently with curriculum design. Their work further highlights that effective curriculum planning requires a clear line between what students are expected to learn, how they are supported to learn and how their learning is evidenced. Reflecting on this helped me recognise that my design choices were not accidental but grounded ina structural approach that mirrors current expectations in higher education. It also reinforced the value of using contemporary curriculum scholarship to guide decisions , particulry in programmes where content and delivery models evolve frequently. This strengthened my confidence in approaching curriculum work as a deliberate, research informed process rather than a task based solely on intuition or experience.
One of the most significant areas of learning has been developing confidence in articulating a clear rationale. One of the peer reviewer notes noted that my justification was “mostly clear” and that I linked it effectively to the Anti-Racist Wales Action Plan, Curriculum for Wales and the Sea View Primary incident, while also suggesting the context and Rationale sections “overlap quite a bit which isn’t great”. Rather than viewing this as a weakness, I now see it as a constructive indication of where I can refine my academic writing. The feedback confirmed that the core reasoning was strong, and with further editing I can present it with greater precision. This has helped me recognise that I already have the knowledge that the task is simply to structure my module design more efficiently. This reflects Stenhouse’s (1975) view of curriculum as a process that develops through iterative refinement. Working at this level also align with recent work on reflective professionalism and Teacher development (Chartered College of Teaching, 2022). 
The structural design of a module was another area where the feedback highlighted clear strengths. Reviewers noted that the block model fit’s the programmes exiting delivery style and that the weekly breakdown was practical and progressive. Their observations about the intensity of the six hours in person session were also helpful, as they encouraged me to think more critically about pacing, cognitive load and the overall learner experience. This prompted me to reflect on how I already make similar adjustment in my teaching practice, and it showed me that I can apply the same reasoning at curriculum level. Recent research on learning design emphasises that effective curriculum must balance challenge with manageability to sustain engagement and prevent overload (Thomas and May, 2022). Considering this helped me recognise that structural decisions are not simply organisational but pedagogical, shaping how students experience and make sense of the content. With further guidance, I would refine the pacing to ensure that the structure remains both rigorous and manageable, supporting learners to engage deeply with complex themes without compromising their wellbeing or motivation.
The integration of professional standards was identified as a strong element of the design. The reviewers all commented that alignment with the Professional Standards for Teaching and Leadership and benchmark statements felt natural rather than added on This affirmed that I am able to embed professional frameworks meaningfully rather than superficially (Welsh Government, 2022). It also reinforced my understanding of how standards support coherence across a programme, particularly in areas such as Anti-Racist Wales Action Plan (Welsh Government, 2022). It also reinforced my understanding of how standards support coherence across a programme, particularly in areas such as anti-racist and decolonial pedagogy where policy, practice and values intersect. This is consistent with the Anti Racist Wales Action Plan (Welsh Government, 2022) and recent work on anti-racist practice in education by Joespeh-Sailsbury and Andrews, 2021). 
The feedback on the scheme of work was particularly encouraging. One reviewer described the lesson plans as “well structured with clear stages, activities and assessment for learning” and highlighted the effectiveness of the Sea View case study and the curriculum redesign task. This confirmed that the practical elements of the module where purposeful and aligned with the learning outcomes. Their positive response to the community agreement also reinforced my commitment to creating safe and respectful learning environments, something that is central to my teaching practice. This aligns closely with recent work by Kaur (2023), who argues that inclusive and identity affirming pedagogy is essential for creating learning spaces where all students feel recognised, valued and able to participate fully. Her research emphasises that such approaches are not optional enhancements but core components of contemporary teaching practice, particularly in modules addressing sensitive or socially complex issues. Reflecting on this helped me recognise that the design choices I made were not only pedagogically sound but also aligned with current expectations for equitable and responsive higher education environments.
The final comment regarding proofreading was useful reminder of the importance of accuracy in academic work. The reviewer noted a few typing errors and reptation issues, which suggested that a thorough proofread was needed. This is something I can address easily, and it does not detract from the strength or coherence of the curriculum design. Instead, it reinforces the value of careful editing which is a standard expectation at this level and an essential part of producing professional documentation. Attending to these details ensures that the quality of presentation matches the quality of idea, and it supports the credibility of the work as a whole.
Looking ahead, I can identify ways in which I would enhance the curriculum further, particularly in relation to learner motivation. In previous modules I have taught, structured activities that promote autonomy, collaboration and real-world application have consistently increased engagement and supported deeper learning. Integrating more of these approaches into the curriculum module I designed would strengthen its capacity to motivate learners and sustain their interest across the module. The intention aligns closely with UWTSD’s institutional values, which emphasise learner-centred practice, inclusivity and the creation of meaningful educational experiences. Building in activities that encourage active participation would not only reflect these values but also draw directly on strategies I know to be reflective these values but also draw directly on strategies I know to be effective from my own teaching practice. Through this reflection, I can see that future iterations of the curriculums would benefit from amore explicit focus on motivational design, ensuring that the module remains both academically rigorous and responsive to the diverse needs of learners. 












Conclusion
Overall, although curriculum design is not a process I naturally enjoy, this task has shown me that I can produce work that is academically robust, professionally aligned and grounded in current policy. The feedback highlighted clear strengths in my design choices and provided constructive guidance on areas for refinement. With further support and continued reflection, I can approach future curriculum design tasks with greater confidence, clearer structure and a stronger sense of my own capability. This experience has demonstrated that I can meet level six expectations and that I am developing the professional judgment required to design, justify and evaluate decision effectively. 
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Appendices
Feedback given: 
Peer Review Feedback

Curriculum number: Number 7 

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 The curriculum provides a clear and well organised justification for its development, grounded in the needs of contemporary video games industry and the expectations placed on graduates entering character art roles. The rationale demonstrated a strong understanding of the skills gap within the existing program, particularly the focused character creation module at level 6. The target audience/students where clearly identified as undergrad final year students who already posses the foundational skills for 3D work but require advanced, industry aligned training to produce professional standard work. The Justification was coherent and appropriately aligned with both academic progression and industry demands. 








The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and learning objectives where appropriate for Level 6 study and reflect the expectations of advanced character creation with real time game development. The emphasise both technical and reflective practice ensuring student develop the ability to produce complete game ready characters whilst also reflecting on their own work. 
The objectives are clearly aligned with the needs of learners at this stage, supporting autonomy, professional readiness, and the development of a portfolio quality outcome. They are realistic, coherent and well matched to the skills required for employment in character art roles.






The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The curriculum is structured around a logical and industry standard production pipeline. The sequencing is appropriate for the cohort as it allows students to build on prior knowledge while engaging with complex processes. The combinations of lectures and demonstrations and workshop-based learning provide an effective balance of instruction and independent practice. The inclusion of feedback pints and critique sessions further strengthen the structure. Overall, the structure is coherent pedagogically sound and well suited to the demands of the subject. 






Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The curriculum demonstrates clear alignment with relevant professional standards, including the Welsh Government Professional Standards for FE Teachers and Work‑Based Learning Practitioners, as well as industry and academic benchmarks such as TIGA guidance and the QAA Subject Benchmark Statement for Art and Design. The curriculum also reflects industry expectations through its emphasis on real time workflows and use of industry standard software. This alignment strengthens the academic and professional credibility of the module. 









Comments on the scheme of work that was designed.
	The scheme of work is coherent, well sequenced and clearly aligned with the intended learning outcomes. It provides a structured progression through the character creation pipeine while allowing flexibility for differentiated support within workshop sessions. The integration of formative feedback opportunities.








Anything else that you would like to comment on?
	The curriculum demonstrates a strong understanding of industry expectations and provides students with a realistic and professionally relevant learning experience. Its emphasis on optimisation, workflow management, and portfolio presentation ensures that learners are well prepared for employment within the games industry. The integration of bilingual delivery and inclusive teaching practices further strengthens the accessibility and relevance of the module. Overall, the curriculum is robust, well justified, and highly appropriate for Level 6 character art education.







Peer Review Feedback

Curriculum number: no10

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 The curriculum presents a clear and well‑reasoned justification for introducing a Level 5 module focused on preparing Business and Management students to start and run their own businesses.
The rationale is grounded in the author’s personal experience as a former student, supported by external evidence highlighting gaps in the existing programme. The proposal argues that while students gain theoretical knowledge in areas such as marketing, accounting, and strategy, they receive limited guidance on the practical processes of business creation, employment procedures, legal compliance, and operational setup. The target audience is appropriate, as Level 5 learners possess the analytical and evaluative skills required to engage with the module’s content. The justification is coherent, relevant, and strongly aligned with both learner needs and wider economic contexts.





The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and objectives are well aligned with the needs of Level 5 business students and reflect a clear progression from foundational knowledge to applied practice. The objectives are clearly linked to Bloom’s Taxonomy, demonstrating a structured approach to cognitive development from knowledge retention through to evaluation and justification. The expectations placed on learners are realistic for Level 5 study and support the development of both subject‑specific competence and higher order thinking skills.







The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The curriculum is structured logically across a ten‑week period, with each session addressing a key component of business start‑up and operational management. The inclusion of a dedicated assignment workshop ensures that learners receive appropriate support before completing their summative assessment. The structure balances lectures, research activities, discussions, and applied tasks, providing a varied and engaging learning experience suitable for Level 5 learners. Overall, the structure is pedagogically sound and well suited to the module’s aims.








Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The curriculum demonstrates clear alignment with the Welsh Government’s Professional Standards for Further Education and Work‑Based Learning Practitioners. The proposal references standards relating to learner safety, equality, diversity, collaborative learning, and independent study. The curriculum design reflects these principles through its emphasis on inclusive classroom practice, interactive learning, and opportunities for learners to take responsibility for their own progress.










Comments on the scheme of work that was designed.
	The scheme of work is detailed, well structured, and clearly aligned with the module aims and objectives. Each week includes clear aims, learning outcomes, teaching activities, resources, and assessment opportunities. The lessons incorporate a strong balance of initial, formative, and applied assessment, ensuring that learners receive continuous feedback and opportunities to develop their understanding. The use of research tasks, discussions, case studies, and scenario‑based activities supports active learning and encourages students to apply theoretical knowledge to practical situations. The scheme of work is coherent, comprehensive, and demonstrates thoughtful planning.










Anything else that you would like to comment on?
	he curriculum represents a valuable and much‑needed addition to the Business and Management programme. Its focus on practical business start‑up skills addresses a clear gap in current provision and aligns well with contemporary labour market challenges, where increasing numbers of graduates pursue self‑employment or entrepreneurial pathways.


The curriculum is well researched, clearly justified, and pedagogically robust. It offers students meaningful opportunities to develop both subject‑specific and transferable skills, enhancing their employability and preparing them for a range of professional contexts. Overall, I found this is a strong and well‑constructed curriculum proposal.
















Peer Review Feedback

Curriculum number: 9

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 The curriculum provides a strong and well evidenced justification for the introduction of a strength and conditioning coaching model at year 1 undergraduate level. The rationale clearly identifies a gap within existing degree programmes where early opportunities to gain recognised coaching qualifications are limited.  The proposal is grounded in contemporary research highlighting the complexity of the S and C profession and the need for early development of both technical and non-technical competencies. 

The target audience is appropriate so that students are exposed to applied coaching practice and professional standards and it also helps to support long term progression and employability. The justification is coherent and aligned with sector needs. 




The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and objectives are suitable for level 1 undergraduate learners, and it reflects the expectations of early-stage professional development in strength and conditioning. They appropriately balance theoretical knowledge applied coaching practice and the development of reflective and professional behaviours. The alignment with Welsh professional standards strengthens the academic and vocational relevance of the module. Overall, the aims and lesson objectives are realistic , well-structured and appropriate for the intended learning group. 






The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The curriculum is structured effectively across a 10 to 12 week period, progressing logically from theoretical foundations to applied coaching practice and final assessment. The integration of the IUSCA Level 1 Certificate ensures that academic learning and vocational training are meaningfully connected rather than delivered in isolation. The balance between lectures, workshops, practical sessions, and independent study is appropriate for first‑year learners and supports both skill acquisition and confidence building.








Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The curriculum demonstrates strong alignment with relevant professional standards, including the Welsh Government Professional Standards for Further Education and Work Based Learning practitioners, the UK Strength and Conditioning Association expectations, and recognised coaching education frameworks. Benchmarking against IUSCA Level 1 requirements ensures that the curriculum meets industry expectations for entry‑level competence. The integration of experiential learning models and reflective practice further strengthens alignment with established pedagogical research. Overall, the curriculum is well grounded in both educational and industry standards.












Comments on the scheme of work that was designed.
	The scheme of work is detailed, well sequenced, and clearly aligned with the module aims and outcomes. It provides a balanced blend of theory and practice, ensuring that students develop both conceptual understanding and applied coaching skills. The weekly topics are progressively structured and with clear links to the level 1 assessment criteria. Assessment points are appropriately placed, and the scheme supports continuous development through formative feedback. The scheme of work is comprehensive, coherent, and pedagogically sound.












Anything else that you would like to comment on?
	The curriculum demonstrates a clear commitment to enhancing employability, professional readiness, and early career development within Strength and Conditioning. The curriculum is research‑informed, industry‑aligned, and pedagogically robust, with strong emphasis on reflective practice, safe coaching, and applied decision making. Overall, it represents a well designed and highly relevant addition to a sports coaching programme.

















Feedback Received 
Peer Review Feedback

Curriculum number: Proposal No 2 - MODULE TITLE: ANTI‑RACIST AND DECOLONIAL PEDAGOGY FOR EDUCATORS

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	Yes, it's mostly clear. She links it well to the Anti-Racist Wales Action Plan, Curriculum for Wales, and local incidents (Sea View Primary). The target audience (Level 6 BA Education students on primary/secondary pathways) is appropriate. It could be tightened by cutting some repetition between the Context and Rationale sections, they overlap quite a bit which isn’t great.



The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and objectives are pretty solid. The module aims and five learning outcomes are clear, level-appropriate, and directly tied to policy and practice. They cover analysis, evaluation, application, and synthesis nicely. Good balance between theory, policy, and hands-on curriculum design. I like these a lot.



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The four-week block model (3 teaching weeks + reading week) fits the programme’s existing delivery style, which is smart for consistency. The mix of online, asynchronous (DARPL etc.), and in-person sessions works well for an intensive module. The weekly breakdown is practical and progressive. Minor note: the in-person sessions are listed as 6 hours including lunch, just make sure that’s realistic for student stamina on the course/module.



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	I like this. I think it’s stong. She references the Professional Standards for Teaching and Leadership and QAA benchmarks repeatedly and show clear alignment. The lesson plans also explicitly map to them. This feels natural rather than added on.






Comments on the scheme of work that was designed.
	The 2 lesson plans are well-structured with clear stages, activities, and assessment for learning.

The Sea View case study integration and curriculum redesign task are effective. Breakout rooms, reflections, and peer feedback are sensible. The community agreement at the start of Session 1 is a good touch for a sensitive topic. Overall, practical and well-thought-out, I’m a big fan.



Anything else that you would like to comment on?
	There are quite a few typos and repetition issues (e.g. “where” instead of “were”, “Joesph-Sailsbury”, inconsistent spelling of Joseph Salisbury, wordy sections). Needs a proper proofread before submission maybe?

It’s quite dense and repetitive in places. Overall, this is a strong, policy-aligned proposal that shows good understanding of the programme with Welsh context.




Peer Review Feedback

Curriculum number: No 2 

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
A clear justification has been provided for the proposed curriculum - 

Clearly explains the need for anti racist and decolonial pedagogy within Welsh education and links to current policy, research and professional expectations. 

The target audience is identified as Level 6 BA Education students, and the content is relevant to future educators in Wales.  

The use of - 

· Welsh Government policy
· Estyn reports 
· Local case study (examples) 

The use of Anti Racist Wales Action Plan, Estyn Findings and current educational research are strong and justify the curriculum. 

Strengthens the rationale and makes the curriculum feel current and professionally relevant. 

May be useful to briefly explain how students from different pathways or educational backgrounds may engage differently with the module content or assessment tasks. 

Rationals could include more about student voice or perspective to boost identity. 

More reference future Welsh Education reforms - long term relevance. 




The aims and objectives for the curriculum are appropriate for the topic and learning group
	
Aims and outcomes are clear, appropriate and links well with Level 6 expectations. Balances theoretical knowledge (research) with professional and practical application, through design, policy and reflective practice. 

The curriculum develops higher level skills such as analysis, evaluation, critique and application which are suitable for the target audience. 

There are strong links to Professional Standards for Further Education and Work Based Learning Practitioners, 

· Professional Values and Attributes - through the focus on inclusion, equity and challenging discrimination. 
· Professional Knowledge - through engagement with policy, theory and research  
· Professional skills - through curriculum design, reflection, collaboration and applied practice. 

The focus on reflective practice, curriculum design and professional judgement (decision making) is effective. 

Some outcomes could be shortened (simplified) slightly for clarity and readability. 

Objectives could focus more on measurable outcomes or applied practice. 

Reference to digital learning or inclusive technology. 



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
The curriculum is coherent and well organised. The blend of online sessions, asynchronous learning and workshops support flexibility, independent learning and collaboration. 

The weekly progression works well, shifting from key concepts and policy into curriculum design and applied practice. 

The activities are diverse and engaging, especially the case study work, peer discussion and curriculum redesign tasks. 

The proposal reflects professional standards through collaboration, reflective practice and evidence informed teaching approaches. 

A useful addition could be a brief consideration of student well being and support strategies, as discussions surrounding racism and discrimination may be emotionally challenging. 

Opportunities for independent learning or self directed research, boost student autonomy further. 

Outline how students requiring additional support would be supported. 





Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
Integrated consistently throughout the curriculum. Demonstrates strong alignment with QAA Education Studies Benchmark statements and Welsh Professional Standards. 

It shows how students develop professional values, ethical awareness, reflective practice and inclusive pedagogical approaches. The links to national policy and Welsh educational priorities are strong and ensure the curriculum is relevant and current.  

The curriculum effectively promotes:

· Inclusive practice 
· Reflective practice 
· Ethical professionalism 
· Evidence informed teaching 

The lesson plans embed professional values and collaborative learning, helping students link theory to practice. The assessment strategy also supports professional development. Aligns to professional expectations by encouraging students to apply theory, evaluate institutional practice and design inclusive materials.  

 Acknowledgement to how tutors may support balanced discussion and critical engagement when exploring sensitive or contested topics. 

Accessibility and inclusive learning strategies could be explored. 

Direct references to assessment. 






Comments on the scheme of work that was designed.
	
Detailed, progressive and easy to follow. 

Sessions build effectively from theory into practical application. Learning activities encourage critical thinking and professional reflection. 

Lesson plans are a strong aspect of the proposal, showing clear planning and supporting active participation and student engagement. 

Activities such as breakout discussions, reflective tasks and peer feedback support subject knowledge and transferable skills. 
For example the curriculum design workshops are effective in encouraging students to apply anti racist and decolonial principles directly to educational practice, helping develop communication, collaboration, critical thinking and reflection. 

Assessment opportunities are applied well in the sessions. (Good structure and application). 

Formative assessment is well embedded in the plan. Clearly explained and appropriate for the cohort. 

Improvement could be reducing some repetition across sections to improve conciseness and readability. 







Anything else that you would like to comment on?
	
The proposal clearly responds to current educational needs in Wales. 

Strongest aspects of the proposal - 

· Clear policy and research justification 
· Detailed lesson planning 
· Strong integration of professional standards 
· Balance between theory and practical application. 

It successfully develops subject specific knowledge and transferable skills such as collaboration, reflection, communication and critical analysis. 

Very well structured curriculum that prepares students effectively for inclusive, reflective and evidence informed educational practice. 

Development: 

· More concise writing in some sections. 
· Consideration of student well being - support students. 




Peer Review Feedback

Curriculum number: 2

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	This proposal provides a strong rationale for the curriculum. The target audience is clearly identified as Level 6 BA Education students at UWTSD, and the need is justified by linking this proposal to the Anti-Racist Wales Action Plan, Curriculum for Wales expectations, DARPL materials, and the wider professional responsibilities of educators in the post-16 sector,  giving it clear relevance.
As an improvement, it would be suggested to make the practical aspect of this curriculum slightly more explicit. For example, it could be better explained where the module sits in the BA Education course, whether it is compulsory or optional, the credit value, and the required prior knowledge of students. These adjustments would make the proposal easier for a reader outside the subject area to evaluate.



The aims and objectives for the curriculum are appropriate for the topic and learning group
	The overall aim is appropriate and sounds achievable. Good use of the measurable Bloom's Taxonomy verbs to ask learners to critically analyse, evaluate and apply anti-racist and decolonial principles to curriculum design and professional practice.
The learning outcomes are well aligned with Level 6 expectations because they require analysing existing policies, evaluating institutional responses, applying to resource design, and critiquing curriculum materials.
I recommend refining the outcomes to reduce overlap and ensure each one is fully measurable. For instance, it would be beneficial to separate the final outcome from academic presentation requirements or link it directly to assessment criteria.
I like how the aims also connect well with employability and professional development, particularly for students intending to work in schools, ALN settings, community education, or wider educational services — well done.



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The blended structure is purposeful and suittable. The balance of online teaching and in-person workshops supports scaffolding and progression from theory and policy awareness into applied curriculum design.
The four-week intensive model is coherent and mirrors the block-delivery approach described in the proposal, which supports consistency with the wider programme structure.
The progression from key concepts to policy and professional responsibilities to curriculum redesign is logical and thoughtful, and should help learners build confidence as they complete the portfolio.
However, I recommend reviewing the proposed workload to ensure it is proportionate to the credit value, independent-study expectations, and overall assessment demands.
Also, I have noticed a minor consistency issue for you to check. The main timetable describes six-hour in-person sessions, while some lesson-plan appendices appear to use three-hour lessons. 



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Your proposal gives strong consideration to relevant professional standards and benchmarking. It refers to the Professional Standards for Teaching and Leadership in Wales, the Professional Standards for FE/WBL practitioners, the QAA Education Studies benchmark, and the Welsh Government anti-racist policy.
The standards are not merely listed — they are linked to curriculum design, professional judgement, safeguarding, inclusive practice, learner belonging, and ethical responsibility. This linkage provides academic and professional validity to your proposal — well done.



Comments on the scheme of work that was designed.
	The two lesson plans provided in the appendices are very detailed, professionally structured, and demonstrate a strong understanding of inclusive pedagogy. Both plans make excellent use of breakout rooms, shared whiteboards, chat-based interaction, and peer feedback — all of which are well-suited to online delivery and model the very kind of learner-centred, collaborative practice the module advocates.
The supporting resources would also benefit from a demonstration of the actual PowerPoint slides. 



Anything else that you would like to comment on?
	
Thank you for your hard work. 





Peer Review Feedback

Curriculum number: 2

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	
The overview, context and rationale are clear and easy to understand. The proposal shows the government policy which needs to be implemented and backs this up with evidence of real world examples showing why it needs to be implemented and how to do so. There is some repetition so perhaps the rationale and cantext sections could be merged together into one more concise section. Though this is only a tiny formatting suggestion and it makes perfect sense as it currently is. 




The aims and objectives for the curriculum are appropriate for the topic and learning group
	
The aims and objectives reflect the content and rational for the curriculum very well. The verbs used are appropriate for a degree level course referencing Bloom as the framework used for this might strengthen this section of the proposal. While the learning objectives are well suited to the aims of the curriculum, perhaps being more specific about what work will be produced to meet these targets could improve this section. 





The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The curriculum has a good balance of teaching methods, taking a different approach every day of the week. This approach gives students a level of flexibility and helps them engage with the taught material in different ways. It might fall into the trap of being a ‘jack of all trades, master of none’ with so many different approaches being taken it might alienate as many students as it benefits. 




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
Professional standards are consistently applied throughout this proposal. Making reference not only to the FE professional standards and QAA Benchmarking but also ensuring that the course content contains the relevant professional standards for primary education in Wales. As a Level 6 university course it should however be using the HE professional standards rather than the FE framework, though the standards referenced are compatible with either so it would just be a case of changing the wording and the references to include both. 




Comments on the scheme of work that was designed.
	
The scheme of work is structured as a timetable which makes it easier to fit into any modular course framework. It could benefit from using the template that was provided to add more the detail such as which aims and objectives are being met in each lesson. Since the majority of the information is in the final column changing the layout to give it more room would make it easier to read. 










Anything else that you would like to comment on?
	Theres a good discussion of the reading list going into detail about which texts and what authors are included in it. The proposal itself does not include a Harvard referenced reading list of the material which this section of the proposal discuses. Adding this would clear up which texts by which authors are being referred to and make it easier for potential students to access their sources. 
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