Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector. (2000 words)

The purpose of the article by Bernardo and Gaerlan (2011) is a review and reflection on Philippine, non-native English students learning English. Bernardo is a distinguished professor of Psychology and he has a PhD in cognitive psychology (University of Macau, 2018) Gaerlan has taught in University for twelve years and has a PHD in Applied linguistics (De La Salle University,2017). Due to their expertise in the language field it can be assumed that the article is accurate and credible. The intended audience may be education professionals that could use the article to support second language acquisition. It can be used to compare and contrast how English is taught in the Philippines compared to how the Welsh Language is taught in Wales.  The themes that will be discussed are bilinguals compared to monolinguals, English as an international language, personal motivation and teachers as language models. Although research shows the number of Welsh speakers has increased (Cosslett, 2019). The Welsh Government (WG) (2017a) have an ambitious goal to reach one million Welsh speakers by 2050. However, this will be challenging as many changes and developments will need to be made to achieve the goal.
‘Bilingual education is the only way to educate children in the twenty first century’ according to Garcia (2009,p.5). The way to create bilingual learners is to either send all learners to Welsh-medium education or transform the way Welsh is taught. Oestreicher (1974) states that to be bilingual, learners should have complete mastery of two languages. But Baker (2011) states that it is rare for someone to be equally proficient in languages. The article shows that bilinguals have more advanced cognitive abilities as they ‘performed better compared to their monolingual peers in many tasks’ (Bernardo and Gaerlan, 2011,p.3) This is supported by Jones- Diaz (1997) as research shows bilinguals have advanced cognitive abilities such as learning specific concepts, categorising, divergent thinking and problem solving. The advanced cognitive processes allow learners to utilise different parts of the brain which aids their learning. This highlights the use of language as being an important learning resource (Bernardo,2005). Moreover, if there was a deeper understanding of the benefits to becoming bilingual, attitudes towards Welsh Language may change.  However, although the attitudes may appear negative, in a survey 86% viewed Welsh as something to be proud of (WG, 2018). 
It is believed that languages are learned best at a young age, as they are more willing to try out new language skills and learn through play-like activities (Soloman, 2016) Amelia (2016) believes learning a second language at a young age is cognitively as easy as learning the first. Research shows the brain is best equipped to learn a second language before the age of 17 years (Hale, 2018) Although this can be viewed positively, as this is within the time frame of compulsory education, it highlights the difficulty for teachers to improve their second language skills. Bernardo and Gaerlan (2011) suggest Filipino learners have the ability to design their use of language by code switching for different contexts. This shows the level of proficiency that they have, however, English-medium learners do not meet this level of mastery, although they start learning Welsh at the age of three. This is highlighted by Estyn (2015) as GCSE Welsh second-language does not create bilingual pupils. Conversely, even if learners are able to use Welsh in different contexts, it does not necessarily mean they would. Estyn (2018) state that Welsh language skills are not practiced enough socially outside of lessons. Although learners may have the correct skills, they do not use Welsh outside of school which prevents them from becoming proficient. They associate Welsh as a school language only, as there are limited opportunities for them to use it outside of school. It is believed that languages are taught best in a natural, informal setting (Krashen et al, 1985, cited by Redknap, 2018). This suggests for learners to use Welsh socially to improve fluency rather than just for academic purposes.
Bernardo and Gaerlan (2011) view learning as complex mental processes that require learners to process information. A strategy observed by the writer is the approach of ‘drilling’ which is just being able to just recall or retrieve the information, rather than a cognitive process. It is encouraged by Seccombe (2014) to integrate the language into the curriculum such as teaching through immersion rather than separate Welsh lessons. But learners who are not proficient in the language, such as learners in English-medium schools do not have the skills to utilize the language in the same way as the Filipino learners. Although becoming bilingual in theory brings advantages, it may not be feasible to these learners. If they were expected to use both English and Welsh in the same way as the article they would be unsuitably challenged, which could lead to the children having low self-esteem and poor attitude towards Welsh. Donaldson (2015) encourages progression steps, where they are able to learn at their own pace. Maslow (1954) highlights the importance of pupils feeling comfortable when learning. Although the number of Welsh speakers has increased (BBC, 2018). There is a different between being bilingual and being able to ‘speak Welsh’. 

A clear theme in the article is teachers modelling the language. As English was the medium of instruction for most of their subjects, it was imperative that the teachers were modelling correct language use. The learners were not learning the language in lessons but acquiring the language through immersion, this approach involves cognitive processes. This type of teaching can be observed in the Foundation Phase, as Welsh is integrated into their everyday lives. as Estyn (2013b, p.8) state that they ‘successfully progress in speaking and listening’ However, this is not progressively built upon in Key Stage Two. Usually, Welsh is taught through various topics which does not encourage learners to become proficient in the language. Effective practice is shown in Greenfield school as they prioritised opportunities for staff and pupils to learn Welsh (Estyn, 2017). On Professional Teaching Experience the writer observed the teaching of specific Welsh topics such as activities to do in the leisure Centre or creating a Welsh conversation using a framework. This approach would not create bilingual students as it would not develop their fluency as the topic and activities were so structured and it did not give learners the opportunity to progress.  Also, the patterns were irrelevant for everyday so they would have limited opportunities to engage with it in their everyday lives. A new approach which was introduced to the school was ‘Tric a Chlic’ which utilizes a synthetic, progressive phonic approach to using Welsh. This approach is aligned with how English is learned in English-medium education. It would work best in Foundation Phase rather than Key Stage Two as it builds their skills progressively. However, some could argue this approach would confuse the learners with their English phonics. Incidental Welsh was observed however, this was always teacher led and there were limited opportunities for learners to engage with Welsh themselves. 

Immersion would be difficult to implement in schools as teachers lack confidence in teaching Welsh (Estyn, 2016-2017). But there are limited opportunities for them to improve their skills (WG, 2013). But WG (2017b, p.25) state that ‘an education system cannot exceed the quality of its teacher’. One of the biggest influences on learner outcomes is the quality of teaching and learning because a teacher is a model for everything, what teachers portray is what the children will learn. If teachers have poor skills it would be difficult to develop the learners Welsh. It is vital teachers improve on their Welsh language and to support the learners. If Welsh really is a priority (Donaldson, 2015) then it is essential that WG create a solution to this ever-growing problem. Such as making intensive language training courses Sabbatical Schemes or Cymraeg Campus (WJEC, 2018) compulsory for all teachers and student teachers. The courses aim to improve teacher’s confidence and Welsh language skills, so they have the subject knowledge and skills to teach Welsh effectively. This would have a considerable effect on teaching and learning by providing learners with high quality teaching where they have the opportunity to reach their potential. However, some teachers may have the language skills, but may find difficulty in teaching the language effectively. So it is encouraged they ‘use international research and best practice language acquisition’ (WG, 2013,,p.32).  
One of the themes is the learner’s personal motivation to use the language. The article highlights the personal goals the learners had including travelling, professional advancement or improving their learning (Bernardo and Gaerlan, 2011). English is an international language so it can provide as an important tool for learners, as it would be difficult to live in many countries without speaking English. However, you can easily survive in Wales without being able to speak the language. As the majority of people speak English and Welsh is considered a ‘vulnerable language’ according to UNESCO (cited by The Guardian, 2016).  The English language has a completely different status compared to Welsh in the whole world, but especially in Wales. 
Although the article suggests they learn English to achieve ‘personal and social goals’ (Gaerlan and Bernardo, 2011,p.1). Intrinsic motivation is essential to learning a language. As Gaerlan (2016) suggest not all learners are able to successfully learn English as they were not motivated to use is as they viewed it as unnecessary. Motivation can be influenced by teachers and the use of Welsh services around them. However, as the majority of people living in Wales speak English and most services are in English there is limited incentive for people to learn Welsh. Research shows pupils learning Welsh as a second language do not view Welsh as being relevant or of any value to them (WG, 2013). Although the WG want to promote more Welsh in the classroom, it is not a priority in schools. The teaching of English and other subjects is taken a lot more seriously than Welsh. This is clear through lesson timetabling on Professional Teaching Experience as Welsh was taught every two weeks and subjects such as English was taught every day. This would influence how learners view the Welsh language. The incentive to learn a language can be promoted through employment. People who have the ability to speak and write in both Welsh and English have an advantage for employment (Careers Wales, 2019). Finally, although the teaching of Welsh may improve, it does not mean the WG (2017a) will reach their ‘one million goal’. The attitude to Welsh language needs to change because if Welsh services are provided it does not necessarily mean they would be used.
Learning involves ‘acquiring or attaining a level of mastery’ according to Bernardo and Gaerlan (2011, p.2). Therefore, they would argue that to be bilingual you would need to have a level of fluency. Being bilingual means different things to different people.  However, it is difficult for learners in English-medium schools to become a ‘fluent’ Welsh speaker. Pupils may question why they learn the Welsh language as there are limited opportunities to use it in their everyday lives. They will then associate Welsh as a ‘school only’ language if Welsh language is not encouraged outside of the classroom and if it is not used it will be difficult to develop. Learners should be given opportunities to acquire the language and to provide them with opportunities to engage with Welsh in their everyday lives. Currently, pupils do not use their skills outside of Welsh lessons (Estyn, 2018). However, Rhys (2014) states learners are stronger in their home language. They are not explicitly taught the language but through language acquisition. Even if learners become proficient in a second language through school, they prefer to use their L1 over l2. This shows the importance of the home on language learning.

To conclude, there are themes within the article that can be used to consider how we can adapt the Welsh Language teaching. However, the relevance of the article should be considered as it will be difficult for Wales to implement the exact strategies. There were useful points made so WG should adapt the relevant parts for their own purposes. For example, teachers command of Welsh cannot be implemented in Wales currently, but if we do improve the standard of Welsh, the next generation of teachers will have more improved Welsh language skills to teach the future generation. The immersion approach or Content Language Integrated Learning which is implemented in the Basque Model (Hopwood et al, 2018) can be adapted from the article to encourage learners to use the language and improve fluency. Moving forward, the Welsh language needs to be promoted so there is a strong motivation to learn the language. It will be challenging to create a ‘bilingual Wales’ But it is essential teachers prioritise Welsh Language. WG should focus on upskilling teachers across the country as they are the language role models, they create the lessons and they can significantly influence learners’ attitudes to Welsh. It is encouraged for Welsh-medium schools to work in partnership with English-medium schools. For example, providing training and introducing new teaching methodologies as shown in WG (2016).
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