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This assignment critically evaluates a school’s implementation of their School Development Plan through critical reflection of an action point. I selected “Priority 1 – implementing a whole-school approach to emotional and mental well-being” with the action point to “assess the well-being needs of pupils” (Hendrefoilan SDP 2021/22). I have chosen this action plan due to the school’s awareness of the impact of the Coronavirus pandemic on health and well-being and academia (Hendrefoilan Primary School, 2022).
Situated in an affluent area of Swansea, the school has 259 pupils, 3.9% are Eligible for Free School meals (eFSM), substantially lower than the national average of 20.8% (Welsh Government, 2022). The school offers ‘rising threes’ childcare in addition to wrap around, breakfast and holiday club, showing commitment to childcare and opportunity. 
Adhering to British Educational Research Association (BERA, 2018) guidelines, I will anonymise the school’s name. 
School Development Planning
Schools improve in two ways. Externally, Estyn inspections, school categorisation and consortia provide vital feedback. Estyn regularly inspect schools to ensure high standards of educational providers in Wales are followed. Estyn reports identify strengths and areas for improvement in a school. The action point I have chosen refers to well-being as it was identified as ‘adequate’ in the schools (2017) Estyn report. Estyn deemed that although most learners have a positive attitude and possess a strong motivation towards learning, declining learner attendance over four years is concerning. Estyn, (2015) states poor attendance links to insufficient well-being.  The ‘National School Categorisation System’ provides a similar system and stems to review the performance of schools with the premise to provide support and implement improvements (Welsh Government, 2019). The system provides an overview of school’s performances in comparisons to schools across Wales, with the appropriate level of support needed for the school then identified and a plan implemented. The education consortia also work in collaboration with schools to increase standards through various support methods providing opportunities for professional development and a personalised, monitored intervention program (SSCE, 2022). 
Internally, schools carry out strategic planning – a cyclical strategy where schools reflect upon its performance to identify areas for improvement. This mirrors assessment for learning, referring to learners’ awareness of where they are, their end goal and how to get there (British Council, 2017). Strategic planning informs a school of their current performance, aspirations and how to improve. For example, I witnessed professional observations where ‘Area of Learning and Experience’ leads conducted observations throughout the school, identifying areas of strength and improvement. This was then fed-back to the staff for professional development purposes. Regarding Curriculum for Wales (2022), the school chose to use their findings to influence planning for the new curriculum. The school found similar Science themes were taught throughout the school meaning there was little differentiation. Following this, the school created new curriculum maps incorporating different themes. 
Victorian Government (2006) states all strategic plans must surround the improvement of learner’s school experiences and academic outcomes. The aims are identified by schools however every school must identify at least one aim under the following headings: student learning, student engagement and consequently their well-being and learner transitions – both within the school and other educational establishments.
Health and Well-being
The Welsh Government (2020) outlined a framework to support schools in identifying strengths and weaknesses by accumulating data from across the school. The Welsh Government outlines a three-step plan, 1 – referring to the assessment of schools needs by partaking in internal observations and conversations, action plan; referring to addressing the gaps within the school and building upon strengths recognised in part 1. In addition, the implementation of targeted provision supporting practitioners and learners in working collaboratively with external agencies. The final step reviews the actions effectiveness, considering key learning. This is unique to schools and therefore should consider the schools ethos, well-being of stakeholders with links to Curriculum 2022. The document further recognises the impact of the pandemic on schools. The Government identifies the need to maintain relationships between learners and practitioners to implement a whole-school approach ensuring that learners feel able to communicate with practitioners. The Government understands the pandemic has made this harder to accomplish therefore well-being must be at the forefront of learning.
Addressing the emotional and well-being needs of all members of school communities, the framework illustrates differentiating processes to suit the whole-school. The Estyn (2019) ‘Happy and Healthy’ report found approximately half of schools are already partaking in whole-school approaches to some extent. These schools will be supported in improving and reviewing their pre-existing whole-school approach with adaptations. Schools without this embedded whole-school approach use framework to build the foundations for developing a community supportive of well-being. Estyn (2019) recommends practitioners conduct research to further understanding of well-being and undergo training to further professional development. 

Estyn recommends schools strengthen relationships between learners and staff when developing their well-being approach. Woodard (2019) offers ways to improve these relationships. For example, talking after weekends/holidays readies learners for learning. In conjunction, encouraging pupil voice increases learner engagement, in addition to enhancing pupil-practitioner-school relationships (MacBeath, 2006). Hart’s ladder of participation (1992) offers a wide spectrum of potential learner involvement processes and guidance to effective ways of including pupil voice in schools. Hart recognises pupil voice should be influential to schools and not a token gesture to ensure quality assurance in research. BERA (2016) refers to ‘Article 12’ of the United Nations Convention on the Rights of the Child (1989) in stating that children have the right to be heard. A link could also be made to ‘Article 13’ – the right to share thoughts freely. Schools have a duty to promote positive mental and physical health which includes preventing impairment to learners’ health or physical/mental development through planning for the best individualised outcomes (Department for Education, 2021).

Mentally Healthy Schools (2020), a whole-school approach to health and well-being, referring the development of positive culture and ethos in an inclusive environment. NHS (2019) suggests that playing an active role in daily life is effective in boosting well-being through building a sense of belonging and strengthening relationships. This links to Curriculum for Wales (2022) four-purposes, two of which; “Healthy confident individuals” and “Enterprising individuals” reference contributing to the community and wider world. The NHS views maintaining physical health as having a direct link with good mental health and therefore encourages being active. Metrifit (2021) identified the process of achieving goals in sport is a transferable skill. NHS (2019) agrees, stating that setting achievable goals boosts self-esteem. It is possible to identify many elements of improving well-being with the aims of Curriculum 2022. Another way to boost confidence and self-esteem includes learning a new skill thus promoting communication and perseverance. This links to the new curriculums purpose “Ambitious, capable learners, ready to learn throughout their lives” (Successful Futures: Donaldson 2015).
Following the Estyn report, the school understood that learners’ well-being was ‘adequate’ and that ‘most’ pupils have a positive attitude to learning. This was determined through analysis of attendance and learner conversations. The school references the Governments ‘Framework for a whole-school approach to emotional and mental well-being’ (2021) as a key rational to success.
The development plan identifies actions and milestones for achieving assessment and implementation of well-being needs as a whole-school. The first was to appoint a person to lead the implementation –the Health and Well-being and Peace Mala lead. Peace Mala refers to the education of human rights, and global citizenship through promoting respect and understanding of culture and communities. 
In Spring, a staff meeting presenting the schools ‘PASS Data’ was shared showing the schools current position and progress with the school’s action plan. The school conveyed potential for authentic learning contexts with community links for example, inviting community members for a ‘making a difference’ theme. Reportedly, the school needs to increase their pupil resilience, self-esteem, and expectations. This is scheduled for discussion and development in the Summer Term.
PASS (Pupil Attitudes to Self and School) refers to the understanding of learners’ behaviour through the exploration of social and emotional well-being alongside providing intervention strategies for individuals, whole-school, and groups. PASS research illustrated that PASS identifies children who not usually be identified as in need of additional support. PASS also uses ‘RAG (red, amber, green) rating of progress’ as an indication of an initiatives effectiveness using the traffic light system thus making progress easy to decipher (Naybour (2015). 
The school proposes using PASS testing to assess the well-being of pupils from 4-11 years old. The school will measure learners’ responses to 4 factors: feelings towards school, self-worth, response to learning and feelings of preparation towards learning. PASS has been identified as useful in supporting a personalised curriculum in line with Curriculum for Wales 2022 (Atter, 2017). The school found that learners scored highest in relation to readiness for learning and lowest regarding responses to learning, meaning learners’ perceptions of the appropriate level of academic difficulty was low indicating learners feel over or under challenged. Response to learning refers to school-based motivation and learners’ motivation to apply skills and strategies to other learning. This was evaluated further and found that learners chose easier tasks. In conjunction, learners displayed poor self-esteem and motivation when faced with challenges. The same was found when learners were asked to improve their work resulting in learners submitting work irreflective of their abilities thus affecting academic progress. Learners need encouragement to select work in line with their abilities and provided with tools to pursue learning. 
Growth mindset was identified by Carol Dweck (2006) as a tool to encourage learners to take measured risks and develop perseverance. Dweck states that an individual’s perception of themselves determines everything. Dweck is an advocate for ‘not yet’ referring to a learning journey. In conjunction to the new curriculum, learners need to understand the aim of learning (Curriculum for Wales, 2022) and how the skill can be transferred too real-life. Without sharing a learning objective, assessment cannot take place. With independence, learners become empowered and prepared for the ‘real-world’ (Oza, 2022) this follows the aim of Curriculum 2022, creating healthy, confident, ambitious, and capable learners able to learn throughout their lives. 
PASS provides schools with an evidence base for pupils’ well-being and perceptions alongside education about prevention. Teacherwire (2022) views PASS as a holistic tool in education. Demie (2013) states that collecting data is vital in raising standards and central to school self-evaluation processes. Limitations to PASS refer to the cost element thus making it inaccessible to some. Furthermore, Public Health England (2015) shows that children have sufficient cognitive capacity from age seven to be able to determine positive or negative well-being. Younger children lack the attention span and may be more likely to give an answer they deem to be correct. PASS states their suitability for learners from age four. Perhaps data collated at this age could be deemed unreliable.  However, I would argue that young learners should experience this testing to obtain necessary skills to complete it. Furthermore, the ‘Hawthorne effect’ (1950) could apply to PASS testing as learners may offer untrue responses due to the presence of an adult. Moreover, learners must understand the importance of the test and the meaning behind key terminology.
Quantitative data was collected and displayed in a series of graphs, split into each element tested. Firstly, responses were sectioned into each of the four elements to provide an initial overview. Then, by gender to allow for a more collective viewpoint. Tregaskis (2020) states that low well-being can form a barrier to learning and progression. Tregaski mentions that boys and girls may experience different types of well-being challenges for example, by fourteen, girls have more mental health issues compared to boys. This relates to decreased levels of personal satisfaction. The schools’ findings corresponded to this as it was found that girls scored lower than boys in the PASS test.

Regarding the ‘RAG’ rating for this action, the school referred to the autumn term as ‘amber’ due to the low number of classes having completed the test. Following this the staff decided upon a deadline for the testing and scheduled regular time for the test’s completion. By the Spring term, the ‘RAG’ rating was ‘green’ indicating that all classes had completed the test. The school proposes to form an action plan from this data and implement strategies in the Summer term. As the action point of the school is to assess the well-being needs of pupils using PASS, the school have yet to implement strategies to improve well-being. These recommendations will be made following the PASS results and will be reflected in next year’s School Development Plan.

Thus far, the school has used PASS testing to measure the well-being of learners. The school’s data report also demonstrates the analysis of two out of four areas of questioning. The school needs to analyse the remaining two areas before forming definitive conclusions and agreeing upon well-being improvement strategies. I particularly found the schools reference to learners’ dispositions and feelings useful to informing practitioners of learner’s feelings. Although PASS has helped the school to assess learners’ well-being, it should be continually assessed. I suggest the school implement daily well-being measuring strategies like ‘check-ins’ to assess children’s well-being. ‘Speakr’ is a digital well-being tool I have seen where learners securely login to their account and select an image to display their well-being adding reasoning if needed meaning learners recognise their feelings at the beginning of the day, prompting swift action from staff. It is vital that the school understands that well-being needs to be integrated into daily life, not weekly lessons. I recommend the school also use learner voice to inform their well-being development strategies’ and informing learners of the PASS results. Estyn (2016) reported this can allow learners to take a more active role in their education and develop social and communication skills (Hargreaves, 2004). 

The ‘National Occupational Standards’ (2012) identifies numerous strategies’ to promote learners’ well-being and resilience. For example, helping learners foresee the consequences of their actions. This skill can be across the curriculum; however, practitioners must remember to include real-life authentic contexts, ensuring learners understand the skill is transferable. For instance, when teaching predictions and consequences, this could refer to Science; the effect of heat on ice. This can also refer to social situations; if a child was to upset another, there is a consequence. Historical Association (2022) concurs that cross-curricular learning helps connect topics, making skills transferable.

Following testing, I think parents/guardians should be informed of the schools’ overall findings and proposal to increase learners’ well-being. Perhaps, with the correct expertise, these stakeholders could offer support. For example, if a parent is a yoga teacher, they could provide the school with mindfulness strategies. Mindfulness was championed by the Department for Education (2019) with compulsory health education implemented in schools, informing learners of mental health and well-being with the aim to manage these independently. Gerszberg (2014) found that learners with a good understanding of mindfulness performed better in Mathematics and displayed more desirable social behaviours, thus reinforces the Department for Educations findings. 

Conclusion
This assignment comprised of two components. The first, demonstrates critical understanding of how the learner, school, and community work in collaboration to deliver one of the four purposes of Curriculum for Wales (2022), and secondly, to reflect on how my placement school develops one action point of its School Development Plan (UWTSD, 2022).

I have learnt the importance of collaboration in delivering an effective curriculum. I have explored community and the benefits of community engagement on stakeholders. The purpose I focussed on is ‘Ethical informed citizens – ready to be citizens of Wales and the World’. I learnt that through collaboration with community, learners become more skilful, engaged, and knowledgeable about their surroundings. I understand the importance of integrating community links throughout learners’ education and endeavour to incorporate this in teaching. Making learning ‘real’ promotes engagement in learning (World Strides, 2017). This component allowed me to explore the four purposes in learning and demonstrate an understanding of these elements as a critical aspect of learning. I demonstrated understanding of authentic learning experiences. The final standard refers to the involvement of stakeholders. I have illustrated an understanding of positive stakeholder involvement and the benefits to all.

Component two regarded School Development plans and implementation of an action point. I have delved into the process of planning and evaluating an SDP and demonstrated an understanding of key processes, illustrating the importance of collaboration. The most prominent standard is assessment of learning outcomes and well-being. I have understood the need for high quality learning regarding well-being and have offered suggestions for improvement.
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