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The following assignment will include an evaluation of a diverse primary educational setting, it will critically analyse current policies and frameworks, such as the Families and Community Engagement (FaCE, 2016), the Salamanca Statement (1994) and the Warnock Report (1978) with reflection of their impact on practice; It will critically analyse current strategies for inclusive practice with considerations for transitional periods. In addition the assignment will critically evaluate the provisions offered to children from diverse backgrounds to conclude whether they are equitable for all. Finally the assignment will provide an insight into the need for Parental Involvement [PI], with regards to inclusive practice and possible barriers which can impact children’s learning. 
When discussing inclusion within education it is not only applicable to the child and their needs, but also the involvement of parents/ carers, supporting both them and their child is the up most importance for inclusive practice according to (DfE, The Green Paper, 1997, p.26) which expresses that creating a working partnership between parents/carers, schools, Local Education Authorities [LEA] and other outside agencies is paramount. Furthermore that a parents’ role is fundamental in helping children learn, as a parent or carer can benefit practitioners to make appropriate provisions for their child. (DfE, The Green Paper, 1997, p.26) further states that without this partnership or dialogue with parents/carers, actions towards tackling their child’s needs are most likely delayed. 
PI has been regarded as an influential element of education, according to Hornby (2011, p.37) PI has been seen as either home-based involvement such as listening to children read or supporting homework to school-based involvement such as attending events or teacher-parent meetings. Furthermore Hornby (2011, p.37) has devised from a literature review that PI has improved parent-teacher relationships, school climate and well-being of the children. Within practice, practitioners have found that parent-teacher relationships are fundamental and that clear communication is an effective strategy to support children’s learning. One method the setting uses is parent suggestion boxes, however are these suggestions reviewed or considered? Clear communication is major when including children with Special Educational Needs [SEN]; for example, in practice a child in a mainstream reception class has SEN, the child has the provision of a one-to-one [1-1] practitioner. In order for the practitioner to provide the child with effective interventions to suit their development, the practitioner has built a positive rapport with the child’s parents and extended family. This has been accomplished through frequent parent-teacher meetings, a home-school link book for open and consistent communication and finally an Individual Education Plan [IEP] completed by the school’s Additional Learning Needs Co-ordinator [ALNCO], the child’s 1-1 and the child’s parents. This process adheres to the setting’s inclusion policy which states “In our school we value each child as a unique individual, we strive to meet the needs of all out children, and seek to ensure that we meet all statutory requirements related to matters of inclusion.” (School H Inclusion Policy, 2018).

(DfE, The Green Paper, 1999, p.440) defines inclusion as a “process, not a fixed state”, that inclusion should not only mean that all pupils are educated and their needs met, but also that parents/carers are included in their child’s learning. Inclusion throughout education has been a continuous battle for Governments, LEA’s and educational practitioners. Ryan (2012, p.8) found that administrators routinely struggle with inclusion when concerning all members of the school and community, especially parents. In contrast Barnett and Monda-Amaya (1998, p.189) concluded from their study on practitioners views of inclusive practice, that practitioners were unprepared and unaware of how to implement inclusive practices. The guidance issued by the (Welsh Government, 2016), known as the (FaCE, 2016) Toolkit was devised with the purpose of supporting schools to create an emphasis on parental engagement. (FaCE, 2016) states that “Involving parents and carers in their children’s education removes barriers to learning and improves attitudes and behaviour at school” cited by (Welsh Government, 2016, P.5). Within practice, the setting uses interventions such as; after school clubs, breakfast clubs, charity events and parenting classes to invite and engage parents; Goodall and Vorhaus (2011) mentions that these can have a positive impact on children’s homework, attendance and behaviour, cited by the (Welsh Government, 2016, p.16). Bronfenbrenner’s Ecological System Theory supports this approach, he believes that a child’s biology along with interaction from immediate family and community environment can fuel and steer their development, cited by Paquette and Ryan (2001, p.2). 
Inclusion must also consider families of children with SEN, Fredrickson (2015) discusses the debate on the models of disabilities; he found that the medical model focuses on an individual’s limitations due to a physical or mental disability or impairment, whereas the social model focuses on the eliminating an individual’s limitations, that society must respond effectively to their needs through reasonable adjustments. Critics argue that both these models ignore major attributes of experiencing a disability, conversely Hughes (2010) found an alternative approach which explores an individual’s capabilities rather than limitations. This is known as the Capabilities Approach, which is described as not being stymied by the ‘norm’ definition of health or ability; instead it provides equitable support to expand individual’s abilities, cited by Fredrickson (2015). Tilstone et al (1998) concludes that “Full inclusion will not be achieved until education reform policies stop treating selected children as members of any minority group and starts treating everyone as unique individuals.”
The Warnock Report (1978) first suggested the principles of the (Education Act, 1996) and that education needed to work towards the removal of segregated learning as cited by (DfE, 2015, p.6). Devised from the Warnock Report, the Salamanca Statement (1994) has been an invaluable piece of government policy, especially when regarding inclusion for vulnerable families; it states that “The practice of ‘mainstreaming’ children with disabilities should be an integral part of national plans for achieving education for all.” The policy states that institutional factors must be differentiated for the individual and not the other way around, cited by (UNESCO, 1994). Thompson (2015) states that the functionalists view would support this, as they believe that education is meritocratic and provides equal opportunities for all, whereas the Marxist state an oppositional view that schools teaching meritocracy is a myth, that in reality only money provides children with an education, as cited by Thompson (2015).  Furthermore Tutt (2007) offers the suggestion of inclusion being a matter of rights, that a child has the right to an education and to be included, as affirmed by the United Nations Convention on the rights of the Child [UNCRC] cited by (Unicef, 2018).  In practice, the setting is a ‘Rights Respecting’ school, the setting was the first school in Wales to achieve the [UNCRC] level 2 award for their implementation and teaching of the rights and responsibilities of the child. (Estyn, 2018) reports “The impact on individual pupils is that many pupils are highly motivated and take a greater responsibility for their own behaviour and learning.” Estyn further discusses that the setting “fully embraces and works effectively to deliver the four purposes of the curriculum identified in Donaldson’s Successful Futures. Donaldson (2015) appreciates the current good practice throughout schools and expresses the valuable process of shared responsibility between all schools and educational systems, cited by Tutt (2007). 

The publishing of the Salamanca Statement, as cited by (UNESCO, 1994) resulted in the implementation of the statementing process, which consists of three stages; school action, school action plus and statement of SEN. These are steps in which a parent/carer may not understand and would therefore need to be discussed; the initial referral would need parental authorisation as education does not have responsibility of the child, although many parents/carers may have this attitude towards education, that the responsibility is that of the school. Epstein (1995) cited by Casanova (1996, p.30) proposes that there are six levels of PI due to the different sterotypes of parents; he describes some parents as having minimal involvement, that once the child is in the school they replenish all responsibility for their child’s development or learning. Alternatively Epstein as cited by Casanova (1996, p.30) goes on to write that one stereotype of parents pose a danger to the educational setting, that a small number of parents can ‘seize power and dictate their preferences’, yet he warns this could potentially result in ‘anti-democratic consequences.’. Furthermore other stereotypes of parents can be perceived as being inappropriate or aggressive in their attitudes towards practitioners. In practice some parent’s behaviour is unacceptable and therefore need an even stronger relationship with practitioners. Hoover-Dempsey and Sandler (1997) as cited by Hornby (2011, p.39) reported that these behaviours are more noticeable in some communities and cultures than others.
Throughout Wales the governing body must devise a home-school agreements and an associated parental declaration, for which parents/carers of registered pupils can sign to declare that they understand and accept the agreement, according to (DfEE, 1998, p. 2), cited by Crozier (1999, p.222). Additionally, in practice, the setting’s practitioners must also provide each parent/carer with a transition meetings at the end of each school year, this strategy of PI allows practitioners to provide a clear understanding of the child’s development and progress but also their targets for transitioning into their next year group. These targets would often be encouraged to be supported at home with simple strategies. Bronfenbrenner (2006) devised from his ecological systems theory, Bronfenbrenner would be view PI as a mesosystem. He believes that when parents/carers engage in their child’s education, it will result in positive implications for the child’s overall growth. Crozier (1999, p.221) in addition quotes that “parents are a child’s first and enduring teachers”, however she mentions that the parents/carers who make their voices heard hold the power, that practitioners must be “conscious that such parents are time-consuming and could gain unfair advantage.” Cited by Crozier (1999, p.221). 
One positive aspect of PI is to provide inclusive practice to the wider community, this models good practice and life skills for children. However Marxists such as Bowles and Gintis believe that education is comprised of hierarchies and would therefore discourage this, as cited by Cole (1988). For example, in practice the hierarchy consists of: the Welsh Government, LEA’s, Head Teacher, Deputy Head, Senior Management, Teachers and Teaching Assistants. The structure of practitioners such as this may affect parents/carers as a possible barrier for engagement; they may feel anxious when participating within the school. As Maslow’s Hierarchy of Needs (1943) theory states, human nature to survive includes the need to be valued and to have a sense of belonging, as cited by (Mittelman, 1991, p.120). However, in contrast (Joan, 1999, p.167) argues that Maslow’s theory is now more than 50 years old, that although the principles of his theory still withhold key information, he suggests that Maslow’s theory could be updated to better suit today’s society and that self- actualization is an on-going process. 
Harris and Goodall (2007, p.70) cited by the (Welsh Government, 2016, P.5) states “Parental engagement in children’s learning makes a difference – it is the most powerful school improvement lever we have.” which indicates that PI is a large influence on children’s learning. (Welsh Government, 2016, P.5) also mentions that from the age of seven, children’s education is influenced by family engagement six times more than the quality of their school. However regardless of policy, in practice the reality of achieving PI may not be so simple. Practitioners, schools and LEA’s may face barriers when attempting to encourage or invite parents/carers to engage, such as the growing issue of poverty. “While many learners living in relative poverty do worse than their richer peers at school (the ‘poverty attainment gap’) those with strong parental support can buck the trend”, according to the (Welsh Government, 2016, p.5). Thompson (2015) expresses the functionalists view; they believe that education is meritocratic and provides equal opportunities for all, especially when adopting the intervention of PI. Whereas the Marxists would disagree as they believe that PI is regardless when discussing poverty, as cited by Thompson (2015). A further example of positive working practice of PI would be when the setting must have considerations for ethnic minority or religious groups. For example; practitioners communicated with a child’s parents who are from a Jehovah witness community, as the setting was unsure how to best include the child during the Christmas period. The parents expressed that the child can be included with winter activities only, therefore practitioners used differentiation for inclusion through the use of PI. 

“Most schools will have had experience of families that appear (in the eyes of the school at least) to be persistently refusing to engage, or who may even engage in an inappropriate or aggressive way. Developing a working relationship in these cases is more challenging for schools, and yet schools have most to gain with precisely these families” (Welsh Government, 2016, p.29).  

In practice the setting would adopt the support of Team around the Family [TAF], who work closely with families as described previously. TAF’s aim is to eliminate barriers which may prevent these families from engaging. Barriers will vary dependant on the individual or family, however some examples of barriers could be; poverty, lack of support, low self-esteem or language barriers. In practice, the LEA until recently funded a service comprised of qualified practitioners who supported children and families with English as an Additional Language [EAL], however this service is now redundant despite the increasing number of families who need the support, cited by (Blatchford, 2018, p.150). According to the new ALN Bill, EAL is now recognised as an ALN, however (DfEE, 2000, p.9) expresses that a child should not be viewed as having an ALN when their home language is different to the language of the country in which they live. PI is also now being supported through information and communication technology [ICT], the setting has implemented this through the use of text communication and class applications (apps), and these are used to communicate various information to parents/carers. It also includes a translation tool, the setting expresses that the use of ICT seems to be more comforting for parents/carers. Although there are some parents who are unwilling to engage, investigation by Hornby (2011, p.38) found that 72% of mothers throughout the UK want to have more PI. .

In conclusion we can agree that PI and inclusion is paramount for all involved, however it is hard to constantly achieve especially with specialist services being phased out due to lack of funding. This leads to the responsibilities being ever growing for the settings and practitioners themselves to achieve not only a positive school culture, but to also adhere to inclusive practice with encouragement towards PI and community engagement. Furthermore increasing the need for working partnerships between all agencies and institutions to ensure all needs are met. Providing communication, understanding and awareness of children’s development and that it is an on-going process, yet it is not a simple effort for practitioners. Especially when facing reluctant or uninvolved parents/carers, therefore as evident through this assignment, the need and importance for government guidance, such as the (FaCE, 2016) toolkit. In response to findings of Barnett and Monda-Amaya (1998, p.189) this progression of legislation would detrimentally influence the awareness and knowledge of practitioners when implementing inclusive practices. Parents/carers often underestimate their importance and impact on their child’s overall growth and inclusion, although this is expressed through the interventions such as parenting classes, it is not information which is easily accessible for all parents/carers. Therefore possible training or transition group sessions for all involved. PI and inclusion effects the educational setting and has been proven to be a positive influence, especially throughout today’s society, regardless of how difficult it is to achieve. Donaldson states that whatever terms are used in the future, the idea remains the same; schools and outside agencies must work in partnership to encourage PI and inclusive practice, it is a shared responsibility in order to achieve the best for each learner, cited by Tutt (2007). 
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