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EXAMPLE EXTRACTS:   ASSOCIATE FELLOW OR FELLOW

	A1:  Designing and planning learning activities and/or programmes of study

To design and plan relevant learning activities for each group of students I see, I discuss their next assignment and current subjects of study with the lecturer who has asked me to conduct the library resources session (K1). I also read the students’ corresponding module on Moodle, before identifying printed and online library resources which will meet and surpass the students’ needs (K1). I then plan the learning activities I will use “to promote learning” (Kyriacou, 2007, p.25) based for example, on my pedagogical knowledge of having worked previously as a teacher (V3). For guidance, and to ensure that my sessions are differentiated and progression achieved (Kyriacou, 2007, p.20), I use the Information Literacy Framework for Wales (2011) (K1 & V3).

One group of part-time students I teach often come to the session never having searched for academic information online. Therefore, to make their learning effective I always plan simple, achievable steps, starting with the basics, i.e. how to finding the library’s website, then finding books, finding e-books, before progressing to more complicated searching such as locating e-journal articles. I use this direct teaching method as it has been shown to be “well-suited to introducing concepts, presenting set knowledge, demonstrating a procedure and teaching a discrete point or skill” (Skinner, 2010, p.41) and enables the students to see the logical progression of how to search (Reece & Walker, 2009)(K1 &2; V1& 2).  
Additionally, I always plan this session to take place in a computer room, for research emphasises that ‘learning is more effective if it is based on experiences’ (Reece & Walker, 2007, p.3), and the students can then apply the skills I have demonstrated on the computers, with me on-hand to help them as they search, and answer their questions (K2, 3 & 4; V3).

To help the students find online resources, I design a structured task sheet, which mirrors the searches I have demonstrated and following Petty’s (2009, p.215) advice, hand it out at the start of the session. The sheet is an effective way of structuring the students’ initial searches for resources, especially for those who lack confidence accessing resources, as well as developing “engagement and exploration” (Pritchard, 2007, p.30), taking the students’ learning forward (K2). Following our university’s bilingual policy, I also ensure that these information sheets are provided in Welsh and English, to support the students’ learning and meet their needs (V1 & 2).

Vygotsky believed that learning was ‘highly dependent on social interaction’ (Webb & Powis, 2004, p.111), therefore, I plan for and encourage the students to work on their own computer, but collaboratively with the person next to them, as I have found this gives confidence to those who are uncertain about accessing online resources and enables those who are more confident to help their colleagues (K3 & 4; V2 &3). I also make sure my manner is encouraging (Pritchard, 2007, p.31) so that the students feel that they can ask questions. I also ensure that I treat their questions with courtesy, for I have found that a non-threatening environment where all feel they are supported and their contributions are valued is conducive to enabling engagement, learning and achievement (Pritchard, 2007, p.31; Kyriacou, 2007, p.69) (K3 & V1 &2). 

Research has also shown that students have a higher level of engagement if they are actively involved in the learning process and have control over a task (Skinner, 2010, p.60; Petty, 2009, p. 59) (K3 & V3). Therefore, I include an open-ended extension activity for those who come in at a higher level of achievement, for example, by asking the students to research the next topic for their assignment or to email articles they have found to themselves at home, which will not only provide them with relevant information that they can access after session, but also validates for them the sessions’ usefulness (K2, 3 & 4).

In my planning I include a plenary, which impacts positively upon the students’ learning experience as it is a means to recap the methods I have demonstrated, as well as check that the students have been able to find resources and further answer their questions (Petty, 2009, p.217) (K5). Additionally, to prevent barriers early on causing disillusionment and impeding learning (Webb & Powis, 2004, p.50), I design and hand-out and/or post on Moodle a step-by step PowerPoint to remind the students how to access our library resources off-campus where the majority will be working; my focus being to give the students the confidence to participate in higher education and have an equality of opportunity when accessing the library’s resources (V2 &V3).




	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development

To continually develop my subject knowledge and pedagogy, having achieved an MSc (Econ) in Library and Information Studies in 2014, I am now working to become a Chartered Member of the Institute of Library Professionals (CILIP), for which I will need to produce a reflective portfolio of work providing evidence of the impact of my role upon students, staff and the library. Part of this portfolio will focus upon improving my capability as a teacher. Additionally, to inform and improve my teaching, I receive information from Higher Education organisations and professionals, attend in-house and external training courses, workshops and library conferences, e.g. Appendix 6, meet with lecturers and attend Staff/ Student meetings of the Schools I support (V4).

Using my previous experience of almost ten years as a teacher, and wishing to ensure “success in learning for all” (Petty, 2009, p.589), I had previously planned my online resource’s sessions by differentiating the level of the work according to the year group I was teaching, my focus being on helping students to find library resources (K3). However, with a colleague, I have since adapted the Information Literacy Framework for Wales (2011), a highly regarded programme of work in the library profession. Built upon the SCONUL Seven Pillars of Information (SCONUL, 2011), the Framework not only provides “a clear and integrated developmental structure” (2011, p.3) for learning, but a more detailed level of differentiation and content than I had previously achieved in my sessions (K1& 6; V3& 4). My learning outcomes are now more specific and the content of my sessions improved. This has resulted in my consolidating and extending students’ research skills by not only demonstrating how to find library resources to help with their research, but introducing them to extra resources to enhance their work. For example, introducing students to social media avenues to follow academics or research, OERs (Open Educational Resources), seen as a positive resource where students need “support in their discovery and use” (The Higher Education Academy, 2014), and ways to store and evaluate information they find on the web (K2 & 4). Furthermore, I use the Framework to structure Powerpoints and hand-outs to give to the students at the end of the session to support their learning when they are off campus (V1 & 2). My sessions include informal formative assessment. I use the Framework, in conjunction with observing the students’ ability to find resources and their comments (Kyriacou, 2007, p.108). This has enabled me to evaluate the improved effectiveness of my teaching and determine whether I need to amend the content in subsequent session to have greater impact upon the students’ learning (K5 & 6).

The focus of my MSc was the National Student Survey and students’ understanding of its library statement. My literature review identified library terminology as having little or no meaning for the majority of students, which was confirmed by my own research. The findings led me to evaluate the language I use when demonstrating how to find resources. Therefore, I intend to continue to encourage the students to ask questions if they are unsure of my meaning or methods and ensure that my explanations are unambiguous to facilitate their searches for information (K2 & 3, V3). 

Studying for my Masters improved my knowledge of the contents of the library’s research materials, and heightened my knowledge of the research process which our students undertake (K1 & V1). It has therefore made me better able to answer the students’ queries about the research process and identify literature beneficial for their research (K1, V2& 3).

Through researching for my Masters degree, I also discovered that some students were unaware of, and therefore not accessing, the library’s resources which would enhance their work. Therefore, a principal aim of my chartership is to enhance the students’ learning by ensuring that the library’s resources are marketed more effectively and access to these resources increased. To achieve this goal, I have already begun to attend relevant courses focusing on using appropriate learning technologies, and will continue to improve my social media skills, by using the Library Blog, Facebook page and Twitter site to market the library in order to extend the students’ knowledge of the library’s resources and impact positively upon their learning (K4). I will also continue to offer drop-in sessions to help students access resources, in areas in the university where they congregate between lectures, an approach I have already found to be successful in helping students who might not otherwise ask for help or visit the library (K2 & K3, V1 & 2). 
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