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Personal Project – Identify, describe, and evaluate a range of practical interventions devised to promote positive behaviour within your learning environment. Refer to literature where appropriate.
Action Points

1.Set line spacing to 1.5 or 2.0

2. Do not start new line when using a short quote.

3.Use a full stop after surname when using in-text citations.

Autism or Not Autism that is the question.
The author works in a main stream school in an area which struggles with deprivation, it is a one form intake, with a total of 210 children in the school. Due to the demographic of the school there is a high number of children who have a range of behaviour difficulties. The author currently works in the year 2, the classroom is set up with neutral colours, easy to flow areas of learning, with a quiet space for grounding. There is a visual timetable on display which is discussed every morning which helps to let everyone know what is happening and when.  The class consists of 21 children, three children have speech difficulties, one child has attention-deficit hyperactivity disorder (ADHD) and one child who has not yet had a formal diagnosis, however is showing clear signs of Autism Spectrum Disorder (ASD). Since this child join the school in reception they started to show signs of ASD such as, abnormal facial expressions, poor eye contact, behaviour disturbances and inappropriate social interaction with peers. The question was raised by the reception teacher however she was told he just needed to get use to his surroundings. By year one these behaviours had started to escalate, the child was lashing out and hurting others, showing signs of frustration and lack of concentration with their work, they had total social withdrawal often getting anxious just before playtimes, to the point they would do something which would result in the child spending time in the classroom. Again the year one teacher raised concerns and this time the ALNCO put in a referral to the engagement service. The Engagement Service (formally the Primary Behaviour Team hosted by the Local Authority (LA)), provides support and guidance to primary schools regarding the strategies and approaches that best meet the requirements of pupils with social emotional mental health needs (Vale of Glamorgan. 2020). However with the long waiting list and the current Covid 19 pandemic things were put on hold. Once school opened up again in September 2020 (under a new head teacher), the child is now in the year two class, and it is very clear his behaviours have escalated. Concerns were raised again and the child’s mother was asked to attend the school for a meeting regarding possible ways forward for her child and to also gain her perspective on her child’s behaviour. The mother was very reluctant to have her child assessed and said it was the schools job to manage the child’s behaviour. After the meeting the class teach and the author decided to document every incident regarding this child, this was done through the plat form MyConcern, MyConcern is online safeguarding software which all concerns can be reported to protect children and adults in the workplace, (MyConcern. 2021).  This electronic form goes to the Head teacher, safe guarding officer and ALNCo. Two reasons for this decision, one was the child was getting increasingly violent, hurting other children and adults, throwing things such as chairs and tipping tables over. Two was in the hope of seeing a trigger pattern so tactics could be used to deescalate situations before they arose. Sadly by December 2020 the school was closed again due to the pandemic, On hearing the decision of schools reopening in January 2021 for key workers and vulnerable children, the year two teacher and author met with the head teacher and ALNCo and made the decision regarding the vulnerable children in the class and the decision was made to bring in the child to be able to build a trustful relationship and they could get use to the classroom environment, this worked well there were seven children in the classroom and the child built up a friendship with their peers, they were calm and willing to work. It was all going smoothly till the school opened back up for the rest of the children. It was agreed the child would be greeted by a member of staff every morning to help with transition, they would have breakfast with the child and then run through the days tasks using the child’s own visual timetable and they would be set out so the child could visually see them so they knew what was expected. Again the child reverted back to their previous behaviours, but now the child is obsessed with an app which had been used for home learning called ‘teach my monster to read’ the child would ask from the moment they walked in if they could go on this app. The author sat with the child and made an agreement that they would have to complete two tasks before they could use the app. The author and the child worked together to design a chart which would be displayed and the child could tick off the two tasks, this worked well for the first two days, then on the third he would not settle to do his first task, he pushed a child over and threw a white board at the authors head, in the past when things like this happen to defuse the situation the author or class teacher would take the child for a walk. 
The new head teacher is working very hard for each and every child in the school making sure their needs are being met, She rang the engagement service and asked for an emergency assessment of the child. The day after the assessment was not a good day the child again was not settled and kept running out of the classroom, when this happens someone is to follow to make sure the child is safe, on this occasion the author followed the child who was on the stairs, in this situation It is school policy another member of staff should be near but out of sight, the author started up the stairs when the child turned and tried to push the author down the stairs, the author stepped back but the child kept coming and kicking, the other member of staff stepped in, the head teacher was passing and took the child to calm in her office however this made the child worse who thought they had been locked in and become very agitated. The mother was called to help calm the child however even this raged the child even more. This was not a good day, but thankfully the mother has now agreed to let the school help with referrals to get all the help we can to make her child’s life and learning experience a more positive one. 
So is it Autism or not? Only the professionals can diagnose this and it can be a lengthy process as there are other conditions such as ADHD, attachment disorder  which present with the same symptoms as autism (Welsh Government. 2019). Autistic spectrum disorder strategic action plan in 2018-2019 says every referral should be assessed by 26 weeks however with the current pandemic everything is on hold and many children are not getting the help they need. The British medical association says there are 700,000 people estimated to have a diagnosis of autism in the UK, and for every 100 children at least 1 will have a diagnosis of ASD (BMA. 2020). This means there are at least two children with ASD in every main stream primary school, but what about the ones not diagnosed and how as a school can you push for a diagnosis so help can be gained early on. In mains stream primary schools the term ‘naughty’ can be used to often, children get labelled as just being naughty or they have a difficult home life so acting out, but with no real investment and help given (Ledger. 2019, pp. 32-44). Schools and this term is used collectively to include all staff, SLT, teachers and support staff are becoming more informed on different factors that can cause a child to struggle and act out in the school environment. In the authors setting they do not have a behaviour policy as they are trying to change terminology around to positive thinking, not negative thinking. The school has a relationship policy which focuses on the positive aspect of behaviour(School A, 2020). The school is currently in the process of training every member of staff to become Trauma Informed, with this in mind a number of approaches have been implemented not just for the children with behaviour issues but for the benefit of all the children.  (Brooks. 2020, p.95-97) talks about the different strategies for a trauma aware classroom like every classroom has a class contract of good practice which every child understands and signs, a visual timetable is displayed, so children can see what is happening throughout the day, all children have their own tray which contains a file for completed work and one for unfinished work which they can complete when they wish.  Each classroom and breakout space sis designed to lower sensory overload not just for children with ASD but every child, classroom decoration and colourful displays can be a distracting and give the brain too much to process, things should be muted and relevant to the children. These strategies were introduced at the start of 2020 in the authors setting as the new head started to take over, at first it was a massive change which took both children and staff awhile to take in and except, however  there has been a noticeable change in the overall behaviour throughout the school. 
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