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Section A
According to Zwaigenbaum et al. (2015), they believe that all children with autism spectrum disorder (ASD) have the right to access early intervention to support their individual needs. This supports The United Nations on the Right of the Child (UNCRC) 1992 (UNICEF, 2021) as early intervention supports children’s rights, and for their individual needs to be recognised, therefore provided with fair opportunities to support their development. The Children and Families Act 2014 (GOV.UK, 2021) supports this by stating that intervention services for children should be improved as it is the child’s right to gain adequate support. The Children and Families Act 2014 (GOV.UK, 2021) also supports the child’s family as it allows them to voice their opinion, therefore promoting their rights. Welsh Government (2018) recommends that children with ASD have an early intervention to provide them with the best chance, as this supports their short- and long-term outcomes. Zwaigenbaum et al. (2015) state that autism can be diagnosed in children before they turn two years old. During these two years, children begin to socially interact and develop their language skills. The first step in diagnosing ASD, begins with the child’s paediatrician at their 18–24-month wellness check-up. The paediatrician will observe the children playing, whilst asking the parents questions about their child’s developmental history (NHS, 2019). A recent article by Tanner and Dounavi (2021) supports this by stating that the second year of life for a child with ASD is important for their brain development, as with early intervention their symptoms could potentially regress. This is due to the elasticity of a child’s brain which can be transformed by early environmental factors. Therefore, the earlier the intervention for children, the better the outcomes for their holistic development. This supports the rights of the child as their needs are being recognised and therefore will require additional support to enhance their development (Sullivan, et al. 2014). 

However, according to Ozonoff et al. (2018), their research suggests that the average age of diagnosis for children with ASD is four years or older, as identification is different for every child. When there is a delay in identifying and diagnosing ASD, early intervention cannot take place for children. This will negatively impact a child’s development as they will not be progressing according to their norms. This is also disregarding the principles of the UNCRC 1992 (UNICEF, 2021) as children’s rights are not being recognised and addressed, therefore they are not getting the support they need. Crane et al. (2018), agree that the process of identifying and diagnosing ASD can be challenging. Therefore, their research aims to gain a holistic view on the process of diagnosing ASD earlier in children, which will support their rights. Carbone et al. (2020) agree by stating that, in 2007, to improve early intervention for children, the American Academy of Pediatrics (Guthrie et a. (2019) suggested screening for ASD at 18 months old. However, according to Carbone et al. (2020), thirteen years later this has not been implemented for children and the number of children having late interventions is increasing. Centres for Disease Control and Prevention (2020) agree that diagnosing ASD can be challenging as there are no medical tests to formally identify whether a child has ASD or not. However, instead, professionals will refer to a child’s developmental and behaviour history to help with early identification and diagnosis and compare these to the developmental norms for their age. Professionals will observe for a delay in their speech and language for any patterns in their behaviour. If the professional is concerned about the child, they will be referred for developmental screening called Modified Checklist for Autism in Toddlers (M-CHAT) (National Autistic Society, 2021). Carbone et al. (2020) support the use of M-CHAT for effectively identifying ASD in children at a younger age. According to Harrington et al. (2013) M-CHAT is a form of behavioural therapy for children with ASD. M-CHAT is functioned electronically using an iPad and can accurately diagnose children with ASD. Teck-Hock et al. (2018) support the use of M-CHAT as an effective screener as it is easy to use and only consists of twenty questions to be answered by parents, based on the child’s behaviour. Guthrie et al. (2019) support the use of M-CHAT, as it can accurately indicate if a child needs further support. If the screening result is high and has recorded the child has two or more symptoms of ASD, then the child will be formally diagnosed with ASD. After diagnosis, the child will be referred to a speech and language therapist and an occupational therapist. All professionals will work as part of a multi-agency team to provide children with an individual treatment plan ensuring that their needs are being addressed. This will encourage increased collaboration to ensure the needs of the child are identified early, therefore a better outcome for the child (NHS, 2019). 



According to Fernell et al. (2013), in addition to early intervention and diagnosis, children with ASD also require support from and early years practitioners. This is because ASD includes a range of physical and mental needs which can be difficult to manage. Vincent and Ralston (2019), state that practitioners need to be aware and alert of children with ASD to retain their dignity, due to being prone to have emotional breakdowns. Early Years settings should ensure a person centred and inclusive approach to respect the rights of the child. Vincent and Ralston (2019) also believe that children with ASD should be supported by a confident and self-efficient practitioner within their setting, ensuring all children have adequate support. Welsh Government (2016) supports this by stating that the needs and rights of children should be addressed as they are paramount. However, according to Vivanti et al. (2017) practitioners require additional support regarding the implementation of interventions for children with ASD. Practitioners should have experience of working with children who have ASD, before being employed in the setting. Practitioners should be provided with the opportunity to enhance their continued professional development by attending training to ensure they are supporting the needs of all children. 

Whiteman (2020) has recognised the vulnerability of ALN and is aware that children with ASD need equity, as their rights are being disregarded. This is due to budget and funding cuts within settings; therefore, it can be difficult for practitioners to Step Back Cymru (2020) recognised that practitioners require additional support when teaching children with ASD. Successful Futures by Donaldson (2015) supports Step Back Cymru (2020) as it is a whole setting approach to ensure all children gain the skills from personal experiences to become independent learners. Thus, supporting the New ALN Bill for Wales (Welsh Government, 2020), as Step Back Cymru (2020) ensures the voice of the child is responded to and they are allowed to participate in decisions concerning them. According to Autism Speaks (2021) children with ASD have the right for their voices to be heard and listened to. This supports Article 23 and 28 of The United Nations on the Right of the Child (UNCRC) 1992 (UNICEF, 2021). The articles state that children with a disability have the right to live an independent life, have access to free education, and have their additional support funded by the government. Once practitioners have the extended knowledge and understanding they will be able to facilitate learning opportunities for all children. Practitioners should be committed to ensuring all children feel valued and included within the setting. This is supported by Devarakonda (2013) as he states that all barriers to learning should be removed and children should be encouraged to participate. The voice of the child should be always taken into consideration as their opinion matters (UNCRC, 1992, UNICEF, 2021).





























Section B

According to Cohen et al. (2018) all children have the right to fair education, tailored to their individual needs. Children with ASD should have an equal chance of success during education. The United Nations Educational Scientific and Cultural Organisation (UNESCO) (2015) supports this by stating that all children require access to education, including those with ASD as they are vulnerable and need equity. UNESCO (2015) argues that no child should be denied education due to their disability, and all potential barriers should be removed within the setting to provide an inclusive approach. According to Autism West Midlands (2016), many children with ASD experience high levels of stress during their daily lives which can trigger a meltdown. National Autistic Society (2021) state that a meltdown is when a child becomes overwhelmed and lose control of their behaviour. Children with ASD find expressing their emotions difficult, therefore when anxious, all of their emotions come into force at once. Children with ASD may display these emotions by shouting, refusing to talk, or by avoiding situations. Children with ASD, experience triggers due to a sensory overload which can create barriers to their learning. Manikiza (2016) states that children experience these difficulties due to ASD not being recognised, therefore the necessary approaches are not being implemented within settings.

The setting that the child attends could be a potential barrier, which could be negatively impacting them. Autism Speaks (2021), recommends adapting the environment to ensure children feel comfortable and secure. This supports Maslow’s (1943) Hierarchy of Needs, as he believed children require their basic needs to move forward. Firstly, early years settings can be a loud and busy environment which can be overwhelming for children with ASD. Simpson et al. (2020) state that several factors within a school setting can trigger children. The most common being the school bell which rings frequently throughout the day. This can cause elevated anxiety for children as the sudden loud noise can distress them. Kanakri, et al. (2017) states that this can be overcome by wearing ear defenders, to protect their senses from the noise. Ear defenders should be available for the children within the classroom as they are entitled to feel safe and included. Kirby et al. (2015) supports the use of ear defenders and ensuring that practitioners provide a friendly and welcoming environment where all children feel relaxed when learning. However, according to Ikuta et al. (2016) ear defenders can be difficult to carry around the setting and suggest that settings use silicone earplugs instead. The earplugs could be easily carried around the setting and can be used in all situations with a loud noise. Ikuta et al. (2016) research suggests that it does depend on the child’s likes and dislikes, therefore one child may want to wear the defenders, in comparison to another child who prefers the earplugs. 

According to Grandgeorge and Masataka’s (2016) research, they have stated that children with ASD, visualise colour differently from others. This is due to children with ASD being sensitive to certain colours due to chemical imbalance with their eye structure. Their research also suggests that bright and bold colours such as red and yellow can trigger their senses, as they associate these colours with bad emotions. Similarly, Manikiza (2016) states that this can cause children pain and fear, resulting in them having a meltdown to try and eliminate what is upsetting them. This could include children flapping or hitting their ears, to try and relieve their stress. According to Martin (2016), children should be able to learn in an environment and play an active role within their setting. Therefore, adjustments will need to be made to the classroom design and layout to ensure different colours and patterns are used. Ward et al. (2017, support this by stating that, the classroom should have reduced the number of sensory stimuli by using pastel colours and keeping clutter to a minimum. This will support children as they will gain a sense of belonging as they will associate their classroom, as a place where they can enjoy. Practitioners have to respond to children’s needs according to The Equality Act 2010 (Legislation.gov.uk, 2010). This supports Montessori (1912) as she believed that children require a calm and stable environment with a structured routine to learn. Montessori believed (1912) that children are active learners who use their senses to explore their environment. Therefore, she believed that settings should be nurturing, with resources being neutral in colour. 

However, it can be difficult to identify the triggers that impact their senses as they are not visible. Therefore, it could be challenging to discover what is causing the child to become distressed. According to Manikiza (2016), it could be background noises, that are not detectable to the practitioner’s ear, or a new colourful item has been brought into the setting. Milton (2014) suggests that practitioners need to build a strong relationship with the children to discover their likes and dislikes. Therefore, the practitioners can support the children ensuring that all barriers have been removed or altered. This supports Bronfenbrenner’s theory (1977) as practitioners should ensure they deliver a child-centred approach when working with children who have ASD. Frauenberger et al. (2017) research also supports this as they state that, practitioners need to view their perspectives to ensure they are adopting the inclusive practice. Practitioners may need to review their practice, to ensure they have professional awareness of children with ASD. This also supports Devarakonda (2013) as small adjustments to the environment can make difference to accommodate all children's needs by reducing the barriers. Similarly, The Social Model of Disability (Scope, 2021) supports Devarakonda (2013), as it recognises and removes barriers. Owens (2015) states that early year’s practitioners should model this within settings to value all children and their needs. However, according to Hogan’s (2019) research, it states that the Medical Model of Disability (Scope, 2021) creates low expectations for children with ASD, as it focuses on the additional learning need (ALN) itself, rather than the child. The Medical Model of Disability (Scope, 2021) states that a child’s ALN should be treated with medical treatment as their need is the barrier, rather than the environment. Owens (2015) argues that The Medical Model of Disability (Scope, 2021) can exclude children from accessing education and activities they enjoy. The Social Model (Scope, 2021) ensures that children are enabled and supported to participate. 
















Section C

According to Lerna et al. (2012) children with ASD usually have difficulty with social interaction and are unable to communicate verbally. Children with ASD could rely on hand gestures, facial expressions, and body language to display their emotions, which at times can be challenging to read. The Picture Exchange Communication System (PECS) (Bondy and Frost, 1998) was created for children with ASD, to teach them the basic skills for communication, to gain independence, and play an active role in life. PECS (Bondy and Frost, 1998), is based on the behaviourism theory by Skinner (1957), as he believed that children acquire new skills by imitation, repetition, and being praised for good behaviour. This is supported by Liouta (2019, cited in St Kliment Ohridski, 2018, p. 262) as she states that PECS (Bondy and Frost, 1998), includes a six-phase intervention, where children display a picture in exchange for what they want. Therefore, supporting Skinner (1957) as children will become confident using PECS to communicate as they are gaining positive reinforcement from their parent or practitioner. Liouta (2019, cited in St Kliment Ohridski, 2018, p. 262) states this could be verbal praise or eye contact to reassure the child with ASD. PECS (Bondy and Frost, 1998), supports children to build sentences and encourages them to engage in conversation by asking and responding to sentences and questions. Homlitas (2014) supports the use of PECS (Bondy and Frost, 1998) as an effective method of communication for children with ASD. They state that PECS (Bondy and Frost, 1998) can be implemented within settings and at home and is simple for practitioners and parents to understand. This benefits children as it provides a balance between school and home life, therefore supporting their ability to use PECS (Bondy and Frost, 1998) with confidence.

However, according to Vicker (2010) PECS (Bondy and Frost, 1998) does have limitations, as children can become too reliant on this system and could choose not to communicate without it. Vicker (2010) believes that children using PECS (Bondy and Frost, 1998) should be regularly monitored to ensure children’s communication is progressing for the future. Vicker’s (2010) research is now considered outdated, therefore could be the reasoning behind the critique on PECS (Bondy and Frost, 1998). A recent article by Doherty et al. (2018) argues that over the years there has been an advance in the research behind PECS (Bondy and Frost, 1998). According to Doherty et al. (2018) PECS (Bondy and Frost, 1998), in more recent years has successfully encouraged children to broaden their social interaction skills. Zohoorian et al. (2021) support this by stating that children have learned quickly from PECS (Bondy and Frost, 1998) as the system is based on repetition, and children with ASD benefit from routine as their ability to retain information increases. Zohoorian et al. (2021) research also states that PECS (Bondy and Frost, 1998), has benefited children’s communication as it has improved their speech as they have gained control over their ASD. Doherty et al. (2018) and Zohoorian et al. (2021) research support one and another, this could suggest that they have researched similar topics and share an understanding of ASD. 
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