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Part 1 Catalytic Leadership
This critical analysis will discuss catalytic leadership and its importance and relevance in the early years whilst also looking at the demands of sociological factors that can impact children. Following this, the role of the Childrens Commissioner in Wales will be looked at and how changes and recommendations were implemented. Finally, one sociological issue will be evaluated with the impact of this, and interventions discussed.
Whilst there is no definite definition of leadership, it can be defined as the process of understanding peoples motivation and then authorising it to achieve a common goal according to CIPD (2022). Additionally, there is a viewpoint from research that highlights that an individual person needs to have specific qualities and skills to be an effective leader (Grantham-Caston & DiCarlo, 2021). It is clear though that a graduate of early years is described as a change agent. Helping to improve and shape the practice they are in says Siraj-Blatchford & Hallet (2014), Whalley et al (2019) & McDowall Clark (2012). McDowell Clark (2012) goes on to explain that from his research the early years practitioners position of influence can help bring about internal change to help create something new and can be seen as a catalyst within their setting. However, Sims et al (2015) says the ideas of leadership in the early years are new and more is needed to inspire the confidence to facilitate change. Their ability to bring about change is not dependant on a position of power which reconceptualizes the notion that leadership comes from top-down within the organisation says Campbell-Barr & Leeson (2016). But in a non-hierarchical, responsive, and enabling leadership (Siraj-Blatchford, 2014). Which ties in with the Welsh Government (2017) and the National mission that states that through effective partnership, professional learning, innovation and opportunities, every teacher can improve their professional development by collaborating with leaders who lead well. 
In early years, practitioners are described as change agents, making their position vital for developing the quality of early years provision as they make a positive difference to children’s well-being, development and learning as they exercise their ‘leadership’ says Lindon & Lindon (2012) & Davis et al (2014). McDowall Clark (2012) describes how through constant reflection and continuing improvement; the early years practitioner is central in creating quality provision. Therefore, catalytic leadership fits in well with the early years settings states McDowall Clark (2012) who goes on to state that it is also described as an approach that allows practitioners to realise the importance of it being developed through small steps, improving their practice rather than using any dramatic interventions (McDowall Clark and Murray, 2012). Whilst Rodd (2013) defines leaders working in early years as people who are influencers and motivators to others for a planned outcome or an achieved goal and to influence them to do what the leader wants  through choice using their personal set of qualities. Through a passion for care and a confidence that anyone has the capability to effect change, no matter how small to have a positive impact ( McDowall Clark & Murray, 2012). However, teachers are hesitant to engage with the notion of leadership according to  McDowall Clark (2012) & Cooper (2014). Whilst others who have preconceived ideas that leadership stems from authority have issues with being called ‘leaders’ (McDowall Clark, 2012 & McDowall Clark & Murray, 2012). These misconceptions tend to challenge the practitioners ability to understand, acknowledge and engage in leadership as their duty in everyday practice says Cooper (2014) & McDowall Clark & Murray (2012). As the model of catalytic leadership is a new role and those who take it on without being in a position of authority will need to meet new expectations describes McDowall Clark (2012). As it is a dynamic and creative process rather than being one set with an expectation of behaviours and attitudes (McDowall Clark,2012). However, there is a limited and lack of research on leadership in the early years provision. Even though leadership is a vital element of quality in the early years he goes on to say. Therefore, to contribute to the child’s learning and well-being, each individual has the capability to make a difference to pedagogical practices in the setting and helping to improve these regardless of any position held in early years as the central purpose for both professional practice and leadership is to improve the child’s well-being and learning states McDowall Clark (2012). With Hadfield et al (2015) suggesting that improved provision is evident with quality leadership. McDowall Clark (2012) emphasises that the early years practitioner as a catalyst is vital in the setting as they continually reflect to encourage improvement.
Many leaders did not set out to be leaders but were recognised because they were good practitioners states Talan et al (2014) & Cooper (2014). A practitioners personal traits, skills, moral purpose and working knowledge helps to shift them to a leadership mindset too (Northouse, 2016). However, Angell & DeHart (2011) found that opportunities were rare for practitioners who had the desire and motivation to lead due to headteachers not recognising what teacher leadership looks like outside the classroom. 
Ross et al (2011) emphasizes the importance of professional development to improve teacher learning, better student results, increased staff retention and school improvements. However, Ankrum (2016) stresses that professional development is required to develop teachers into potential leaders. Social Care Wales (2022) states that practitioners need to undertake Continuous Professional Development (CPD) to help make the most of their skills and knowledge and to contribute to raising the standards of their setting. Pacey (2023a) stipulates that early years settings have staff with the appropriate qualifications. With at least 80% holding a level 2 or above. However, Nutbrown (2012) believes that change is needed as practitioners are not receiving the in-depth skills needed to uphold high quality childcare provision and argues that staff should be qualified to a level 3 as high-quality settings are the result of having high quality staff. 
A practitioners professional development is grown when they engage in reflection to help them gain that deeper understanding to improve their ways of working, enhancing in all areas of development and quality (Campbell-Barr & Leeson, 2014 & Siraj-Blatchford & Hallet, 2014). Therefore, practitioners need to keep reflecting and evolving and to realise how much of a key role they have in the setting says Cooper (2014). However, Cooper (2014) goes on to say that even degree trained teachers in early years are struggling to put into effect the required quality ethics in ways that are needed for the contexts in which they work. Welsh Government (2011) states how practitioners have access to professional learning opportunities helping them to develop, motivate, direct, lead others and model practice. Though Horden (2012) & Fenech (2013) argue that this empowers practitioners to follow the ‘official’ route which may get them to deflect from the opinion of being agents of change. As an effective leader seeks to understand and take on board what change is required as it is not a simple list of knowing what to do (Lindon & Lindon, 2012). 
Lindon & Lindon (2012) explains how everyone’s knowledge and talents need to be used in early years settings, though management and leadership are important, there is no hierarchy and goes on to say that a leader may or may not be a manager and can be defined as someone whom people value or are much more skilled at explaining or informing. Ankrum (2016) believes that a shared leadership with shared beliefs can be a catalyst for change in the school community. With effective influence occurring through relationships (Bolden et al, 2011). Contrasting with McDowall Clark (2012) and the view of leadership power that guides other’s actions. Cooper et al (2014) explains that in this way teachers act ethically and influence children and other practitioners when engaging in leadership this way. McDowall Clark (2012) discusses that a new concept of early years leadership is defined when the setting is flexible, non-hierarchal and allows enabling leadership and with appropriate initiative, knowledge can be acted upon. With the benefit being that schools allowing shared leadership unshakes schools from inflexible leaderships (Ankrum, 2016). 
Welsh Government (2022e) reiterates that practitioners requirements are that they should inspire, work together, encourage reflection and to be prepared to take suggestions from other practitioners and take them on board if necessary. The evidence shows that teachers who teach well and work with others are leaders (Collay, 2013). However, Cooper (2014) states that there is a risk of watering down the idea of leadership if teaching is viewed as this making it problematic as it is conflicting the role of teaching. Though goes on to say that teachers values and ethical stance suggest that teacher leadership can be underpinned by their ‘moral’ duty of care. However, Campbell-Barr & Leeson (2016) does say that early years work has become symbolised as low paid, low level and undervalued. As ongoing professional development is valued as essential (Cottle & Alexander, 2012), however through their research found that some settings refused to recruit staff that were newly qualified. Explaining that there will be a pay gap division as well funded staff will go to well-funded provisions whilst less well funded settings will employ less qualified staff. A challenge to catalytic leadership is that there is a crisis in teacher retention (Gandolfi & Mills, 2022). Some practitioners feel that unless they agree with current regimes, they can feel devalued, quietened, and de-professionalised ( UNESCO, 2021). Therefore, the recognition of the importance of early childhood practitioners is essential in ensuring quality programmes and positive outcomes for children and families as there is growing evidence which says this is so states Davis et al (2014).
Catalytic Leadership in early years we can relate to with the history of the Reggio Emilia Approach. How a community of like-minded people worked together and acted at the end of the war by deciding to tackle the sociological issues at that time and created schools for young children to tackle culture building and fascism states Pelo (2023). Toomer et al (2018) emphasises the fast-changing pace in the world and leaders must keep pace and meet with the challenges faced. One sociological factor in Wales is poverty according to Lewis (2021) and is a significant driver for change in Wales where the Government collaborates with stakeholders to address this issue. The minister for Wales strives for change in local areas to make a positive impact on the lives of children and families and has published a Child Poverty Strategy in 2022 to deal with this (Welsh Government, 2022a). Parker (2020) discussed the catalytic leader Ella Baker who thought in radical terms to help bring about and inspired change, helping leaders to understand that the root cause of sociological issues needs to be known in order to inspire change and to be inspired to be catalytic leaders. Change surfaces through the recognition of potential rather than being enforced suggests McDowall Clark (2012). Culp & Cox (2016) did research and found that the influence of a catalytic leader working together helps to create and develop new strategies or alternatives. Welsh Government (2022e) agrees and says that collaborative working with parents and communities improves children’s outcomes as they participate in the decision making where appropriate.
To conclude, a catalytic leader advocates for children’s rights which meets improvements in the early years though there is always room for improvement. Evidence shows that having a shared leadership within the setting results in positive and nurturing outcomes in every aspect of the setting.






Part 2
The Childrens Commissioner for Wales looks at sociological issues and at this current moment in time is Rocio Cifuentes. Her role is to protect and promote children and young people’s rights in Wales (Child Commissioner Wales, 2023). Explaining that the job role involves listening to children to investigate what is important to them and speaking up for the children in Wales on important issues. Influencing organisations and the government, making sure that any promises made to children and young people are met. Vitally, the role is an independent one where the activities of the Welsh Government is reviewed, and a report is published every year with recommendations to help continue and improve children’s rights says Welsh Government (2019a). In 2011, the Welsh Government made the law, ‘Rights of Children and Young Persons (Wales) Measure 2011 Act’. Placing duty to consider children’s rights in all that they do in accordance with the UNCRC according to Welsh Government (2019.a). Whilst also promoting knowledge and awareness of children and young people’s rights. Wales made the UNCRC as part of its domestic law in 2011, becoming the first country in the UK to do so (Childrens Commissioner for Wales, 2023). 
Childrens rights were introduced in 1919 when Eglantyne Jebb founded the charity ‘Save the children’ as it was believed children’s rights were being violated and so change was needed to protect those states Childrens Rights in Wales (no date). Going on to say that progress was made right up until 1990 when the UNCRC made it into international law to protect, respect and fulfil all of a child and young people’s human rights. The 42 rights are included to help them lead a happy, healthy and safe life whilst growing up (Childrens Commissioner for Wales, 2023). 
Following the Childrens Commissioner for Wales Act 2001, the first commissioner was created in Wales (NSPCC Learning, 2022). Peter Clarke was appointed in 2001 and liked to use children and young people as active participants in his research (Child Commissioner Wales, 2008). Keith Towler took over in 2007 and his greatest ambitions for the role were to help reduce child poverty, bullying and focus on education as stated in an interview he did (Raise Your Game, 2014). Sally Holland was the third Commissioner and focused on the new legislation proposed on Additional Learning Needs and engaged in a large online survey with parents, children, and professionals (Education Workforce Council, 2015). From key findings from 2000 children and young people and 300 professionals came a published report called ‘Sam’s Story’ states Agenda (no date). Focusing on their experiences and views of bullying in Wales, going on to state that identity-based bullying includes race, religion, disability or sexual orientation. All of these are protected by the Equality Act 2010. The relevant children’s rights as part of the UNCRC are threatened in these perceptions of bullying from the report such as articles 2,19,8,28 and 6 (UNICEF, no date).
In 2017, the Childrens Commissioner for Wales (2023) authored the report of bullying in Wales. The experiences used from children and young people influenced new Welsh Government guidance for schools and placed duty on them to report all incidents of bullying. This was one of the recommendations (Childrens Commissioner Wales, 2017). The Welsh Government (2019 b) are committed to addressing bullying in a holistic and engaging way in inclusive environments. Making sure tool kits have been produced to accompany the new guidance on bullying too. Schools need to make it easy for children to report states Anti-Bullying Alliance (2023). However, having a ‘one size fits all’ approach does not help matters when children need support from experiences of bullying, therefore having varied reporting and recording methods are important says Anti-bullying Alliance (2023). Agenda (no date) explains that The Public Sector Equality Duty (PSED) states that the legal requirement of the Equality Act 2010 is that schools are to take appropriate action to improve the outcomes of children who are subject to identity-based bullying. 
From research, it is not easy to identify bullying in preschool children as some children may show aggressive behaviour due to limitations in their verbal and cognitive development says Douvlos (2019), who then suggests that practitioners need to distinguish between ‘typical’ clashes and emerging behaviours of bullying. Practitioners also need to be aware of angry outbursts off children with additional learning needs for example, as they can be misrepresented as bullying by another child as they can unintentionally come across as targeting them whilst merely being frustrated with sensory issues or noise explains the National Autistic Society (2023). Agenda (no date) suggests that reflection and discussion with children and young people in instances such as circle time and other environments can be the perfect opportunity to discuss peer relationships and behaviour.
Another recommendation was that schools in Wales should adopt a child’s right based approach to education and to promote a culture that supports children to learn about rights and respect the rights of others (Childrens Commissioner Wales, 2017). Authorities and practitioners have the responsibility to provide opportunities to children, to be influential whilst consistently committing to the UNCRC according to Childrens Commissioner Wales (2023). Early Years settings are well placed to supply a secure environment where staff, parents and children learn to empathize, learn, and value each other as well as learning about each other’s difference’s states Entrust (2020). However, teachers are facing more challenges as classrooms are becoming increasingly multicultural states Alsubaie (2015) and goes on to say how teachers are facing new challenges as they face the added responsibility of navigating unfamiliar cultures and language barriers. The Welsh Government is committed to creating an anti-racist Wales by 2030 and they have launched anti racist training to support the new curriculum for Wales (Welsh Government, 2022 & Pacey, 2023b). This new professional learning will help to broaden pupils’ understanding of diverse cultures. Early Years Alliance (2019) stresses how having an effective, inclusive practice are the most influential years of a child’s learning and development. It does need to be an inclusive and equal setting and with practitioners working together and implementing clear strategies. Estyn’s report ‘Action on bullying’ found that pupils reported lower cases of bullying where diversity and equality were promoted and where schools had a strong dedication to children’s rights. (Estyn, 2014).
To conclude, practicing children’s rights in the early years will always be vital for their wellbeing and future outcomes. Changes to the Curriculum and legislation from reports made over the years have ensured that the safeguarding and protection of children has been maintained. By striving to be a more diverse and multicultural Wales through continuous training and working together. Whilst respecting the rights of children and young people will make a better Wales for everyone.





Part 3
There are many sociological factors that can affect a child’s life experience. One of them is poverty and this will be analysed by finding out what impact it can have on the child in early years and what support and interventions can be provided to help. Childhood experiences play an essential role in determining a child’s future and are vital to their chance of going on to lead a healthy life (Welsh Government 2019c) but goes to say that children from disadvantaged backgrounds can be as much as a year behind by the age of 3 years old. According to the PISA scoring system which is an international student assessment for the 72 countries participating, Wales are placed a dissatisfying 39th in maths and 35th in science (Wightwick, 2016). The UNCRC (no date) states that all young children have the right to fulfil their potential no matter what their background or circumstances are but the latest poverty statistics from the Welsh Governments ‘Child poverty strategy 2022 progress report’  from the year 2018 – 2020 shows that approximately 31 percent of children in Wales were living in income poverty with the cost-of-living crisis impacting finances in Wales and continuing to hit the lower income families (Welsh Government, 2022a). JRF (2018) agrees and says that the 1 in 3 children living in poverty in Wales results in the country having the highest rate in the UK. The Welsh Governments ‘Child Poverty Strategy Report’ does stress that tackling child poverty is fundamental to the Welsh Government though (Welsh Government, 2022a). 
The Child Poverty Support Plan published by the Welsh Government states that evidence shows workless households are considerately more at risk of living in poverty. Children from these households are more likely to have poor health too (Welsh Government, 2022b). A survey by Riley et al (2019) found that the 47 % of adults in Wales who had suffered at least one ACE in childhood and the 14 % who suffered 4 or more was shown to cause damaging impacts on their life experiences relating to the later development of diseases and premature mortality, with it being associated with poor educational achievement too. The survey also showed less awareness for prevention measures and was identified as an area in which future training should focus on, with a focus on families and tackling poverty (Riley et al, 2019). The Welsh Government (2022c) have created a ‘Healthy Child Wales Programme’. Where a universal set of all agency contacts in Wales are available to support families who need it to support early intervention as it is the quickest way. The report states that children in poverty are presumed to live in unstable homes hence the need to move between health boards for several reasons for support and it can be time consuming. The Welsh Government (2021) recognises that ACEs are common and more prevalent in vulnerable populations and stresses that early intervention is key. The report also recognises that ACEs are more concentrated in deprived and poverty-stricken areas. Welsh Government (2022b) reiterates in its child poverty strategy that investing and focusing on a child’s early years contributes to improving their developmental and health outcomes as supporting children from low-income households is crucial as they are more at risk of these outcomes. However, Action for Wales (2021) did a survey and found that two thirds (67%) of parents were unable to access an early years’ service they needed for support. Whilst 7 in 10 found the services difficult to access that they did use. Too many children are being held back in early year services with voids in the provision due to recent cutbacks in spending (Parliament UK, 2018 & Action for children, 2021).
Children will have the best start in life by having good early years services and support for carers and parents whether they are supported at home, childcare or schools summarises the Welsh Government (2022b). Early intervention service (2021) stresses how early intervention approaches focus on supporting a child’s cognitive, behavioural, physical, social, and emotional development. Being offered to families such as low-income families to provide early support to children who are at risk of poorer outcomes. Research from Simkiss et al (2013) showed that a cost-effective way in preventing behavioural problems in high-risk groups such as socioeconomic deprivation is to offer parenting programmes. With evidence to suggest that a key factor in a parent or carers commitment with parenting support lies with the initial first contact with the service provider (Whitaker & Cowley, 2012). However, Parliament UK (2018) states that many services do not achieve consistent continuity of care due to limits in capacity though suggesting that families do benefit from receiving support when they have the same practitioner throughout their interactions.
Parents and carers of children who are living in poverty in Wales are entitled to free school meals  (Bevan Foundation, 2018 & Welsh Government, 2022d). A pupil development grant is also given to families on low incomes to help pay for school uniforms too (Welsh Government, no date). With Bevan Foundation (2018) stating that the introduction of free school meals is a vital tool to help combat child poverty in Wales as evidence suggests that this provision eases some financial pressure for families on low incomes. However, there are families in poverty who are not entitled to such benefits if they are not receiving universal benefit for example which does stress the unfairness of it (The Childrens Society, no date). 
The Welsh Government (2016b) has also invested £45 million into 30hrs of free early education and childcare a week, helping parents to return to work more flexibly or to help them return to work as stated within the ‘Taking Wales Forward Plan’ which also offers support for Wales youngest children and families as a £140 million is invested into the ‘flying start’ initiative. It is an early intervention programme, supporting children aged 0 until 4 years old in areas of disadvantage giving parental support, early language development team support and additional health visiting services (Welsh Government, 2014a). From research, long term health benefits have been linked to early childhood education including lower risk factor for metabolic and cardiovascular diseases and lower blood pressure according to (Campbell, 2014). However, families living in poverty are excluded if they do not live within the catchment areas, which is unfair. Services should be promoted in a positive way as well as the staff at flying start being made aware of what services are available locally, to help motivate parents and carers to accept the support if needed for the first time says Welsh Government (2014b). Moullin (2014) does state that parents who come across as cold or in an inattentive way can be due to parental strains caused with poverty.
To conclude, although poverty is still a big issue and an ongoing concern, the Government is determined to help resolves these issues by putting interventions into place for children and their families to feel supported.
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