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Purpose of Research 
The purpose of this small scale action research project is to investigate the influence of mixed-age, child-led activities on pupils. The study will consider the levels of engagement, when older Key Stage 2 pupils plan and deliver sessions to younger Key Stage 2 pupils.
In our school, pupils currently have limited opportunities to work with children from other year groups. However, when these opportunities are given, children are generally very enthusiastic. Existing opportunities for mixed-age interaction tend to focus on reading; however, it would be interesting to explore the potential of other mixed-age activities as a way of developing a wider range of academic and social skills. It would also be interesting to give children more opportunities to lead their own learning in a mixed-age environment, rather than dictating what the activity is to be. 
Children leading activities for other children were witnessed during a research visit to Ontario, as part of Yr Athrofa Leadership Strategy group. While these observations related to pupils within a secondary school system, it did raise considerations as to whether such a model would work and be beneficial in a primary school setting. 
Research Context 
Taking Kemmis and McTaggart’s (Kemmis & McTaggart, 1988) principles into account, the purpose of this research is not to solve a problem, but takes a more general view that such an activity may improve something; in this case, using child-led, mixed-age learning to influence pupil engagement. 
The research will be carried out in a larger inner city primary school in Swansea. The research activity will take place across seven Key Stage 2 classes, involving approximately 200 children and 14 staff. During the activity, groups of Year 5 and 6 children will have sole responsibility for planning lessons which they will deliver to groups of Year 3 and 4 children. The Year 5 and 6 children’s planning and teaching will be completely child-led. 
The child-led activities will be presented to the Year 3 or 4 children who will then have an opportunity to choose which Year 5 or 6 activity they would like to participate in. A staff member will supervise each group but their primary purpose will be to observe. 48 children and 9 staff members have provided consent to contribute to the research element of the activity. 
The research activity will take place over four, one hour sessions. There will be one planning session for the Year 5 and 6 children and three hours where they will teach the Year 3 and 4 children. 
It is hoped that this research activity will also help us to understand what happens when pupils to go beyond traditional, teacher instructed ‘peer tutoring’ approaches and explore what pupils can achieve when truly left to the own devices.
Literature Review 
When commencing the literature review, it became evident that much of the research in to children teaching other children focussed on the concept of peer led tutoring. This is described by Lilya Wagner as, ‘the practice of students teaching students in a setting directed and planned by teachers’ (Wagner, 1990, p. 21).
The potential of peer tutoring to engage children and aid their learning is not a new concept. Vygotsky discussed it through the ‘Zone of Proximal Development’ in 1978, whereby he argues pupil development can be supported and extended by interactions from more competent peers. (Tudge, 1992) (Vygotsky, 1978). 
Indeed, many research studies share a number of benefits from peer tutoring. For example, Kreuger and Braun, conducted a, ‘Books and Buddies: Peers Tutoring Peers programme’, and concluded that, in the case of promoting reading skills, peer tutoring provided the taught pupils with individual attention, immediate feedback, improved comprehension skills and raised self-esteem. (Kreuger & Braun, 1998). Empirical evidence from our own peer reading program in school would support Kreuger and Braun’s findings. Furthermore, Julia Belgutay reports on the ‘Fife Peer Learning Experiment’, which clearly identified that peer tutoring works better when there is an age gap and matched abilities. Furthermore, in this report by Belgutay, she states that Professor Keith Topping, professor of education and social research at Dundee University argues that there was real ‘personal worth’ in such a peer tutoring programme (Belgutay, 2011). The suggestion of improved social interaction and self-worth between children of mixed ages through a peer-tutoring approach is one that will be explored as part of this study.  
While it appears to be widely acknowledged that mixed-age learning opportunities do have benefits for all pupils involved (Peralta, 2007) and (Grünke & Leidig, 2017), it should be noted that as part of their study, C. Huff and A. Raggl witnessed older pupils dominating younger pupils in mixed-age peer tutoring (Huf & Raggl, 2015). This shows that despite the general consensus that mixed-age peer tutoring has many positive outcomes, it’s potential limitations still need to be considered. 
Despite Huff and Raggl’s findings, it does seem surprising that more opportunity is not made of mixed-age working in schools, based on the apparent positive nature of the research findings over many years. Certainly in our school, the current likelihood of mixed-age working opportunities is still somewhat limited and rarely extends beyond reading. If we consider why this might be the case, an assumption could be that structuring against age has simply become a well-established approach that people no longer question. In fact, it is true to say that for some parents, their perception of mixed age classes causes concern because they believe their child will either be excessively challenged or not challenged enough. The whole point of research and reflection though is to question and challenge such long held principles. In 2016, Kools and Stoll raised this idea of segregation as a concern within an OECD paper entitled, ‘Schools as Learning Organisations’. Within their paper they argue that, ‘the classroom segmented from other classrooms, each with their own teacher, and traditional approaches to teaching and classroom organisation, etc. – are inadequate for delivering these 21st century learning agendas.’ (Kools & Stoll, 2016, p. 12) Peter Gray, in ‘Free to Learn’, goes further, calling the segregation by age a ‘tragic oddity of modern times’ (Gray, 2013, p. 182).
While studies into peer tutoring provide relevant evidence for this research study, in relation to the areas of peer support and mixed-age teaching, it does not really explore the child led element of the study fully enough, as essentially the activities in a traditional ‘peer tutoring’ approach is still driven by the adult teacher. The older child therefore is delivering concepts and content that has already been taught to them by the teacher. Less research studies appear to have considered the influences of peer support where the older pupil fully leads the learning, by selecting the activity themselves. 
It is important to query why this is the case; it may be because many believe an entirely child-led approach is not deemed to be a worthy activity. Indeed it was only in April of this year, that an article by Dr Kevin Donnelly, suggested that, ‘child-led learning has dragged Australia down.’ He states,
‘adopting an inquiry-based approach centred on the world of the child ignores the reality that explicit, teacher-directed learning based on essential knowledge, understanding and skills is critical if schools are to be effective.’ (Donelly, 2018)
However, this is contradicted by the current thinking within Wales, certainly within the Foundation Phase, where Welsh Government documentation states, 
Through their play, children practise and consolidate their learning, play with ideas, experiment, take risks, solve problems, and make decisions individually, in small and in large groups. First-hand experiences allow children to develop an understanding of themselves and the world in which they live. (Welsh Government, 2008, p. 3)
If the latter is indeed the case, it could lead to the question as to whether children would continue to benefit from ‘play’ or child-led activities even in to their later years. Essentially, there are no apparent reasons as to why the benefits of a ‘play’ or exploratory approach would automatically cease when a child turns seven. 
This idea of giving children life-long opportunities to apply the Foundation Phase principles of exploration and child-led learning is certainly advocated by Peter Gray, in his book, ‘Free to Learn’. Gray argues that a total child led learning, mixed-age approach can succeed as a full time approach to schooling. He has conducted research into the area of ‘unschooling’ where children do not go to school and are not taught formally at home. Reported advantages of this approach include improved learning, improved approaches to learning and improved well-being. Also opportunities for children to lead their learning and engage regularly with individuals from a variety of different age ranges were cited by the parents of ‘unschooled’ children as real benefits of such a system.  (Gray & Riley, 2013). For these children, the activities within this study would essentially be part of their normal routine.
Within ‘Free to Learn’, Gray also talks about the ‘unschooling’ approach being implemented in Sudbury Valley School in Massachusetts; a school whereby children have freedom to explore their curiosity and wonder in their own way at their own pace. He argues we have forgotten that children learn through self direction and by structuring their learning for them, a traditional schooling approach actually stifles learning rather than allowing it to grow (Gray, 2013). 
This study provides the opportunity for the above concept to be explored as well as the possibility that mixed-age teaching raises motivation and engagement of all. It is hoped that this research study will support some of the findings in this literature review.
Methodology 
The methodology used for this action research is based around the principles of Lesson Study; a form of classroom based research which has origins in Japan but was brought to the UK as a research method in 2001. The purpose of Lesson Study is to enable teachers to work collaboratively to solve an issue they are facing or to improve an approach they wish to develop. This structured and collaborative approach enables teachers to reflect in greater detail on the teaching and learning that is taking place within the classroom. (Dudley, 2014)
In much the same way as Lesson Study promotes the closer analysis of the systems through which learning takes place, Hattie also highlights the benefits of looking more closely at learning. In ‘Visible Learning for Teachers’, Hattie states that, ‘teachers and school leaders need to be critical evaluators of the effect they have on their students’ (Hattie, 2012, p. 5). He believes that student learning needs to be ‘visible’ to educators so that they ‘know thy impact’. (Hattie, 2012, p. ix) Lesson Study is therefore a method by which teachers can engage Hattie’s principles and really consider learning processes, in order to improve the teaching approaches for the individual pupils involved. 
However, while Lesson Study is used to refine teaching over a series of research focussed sessions, this research activity differed slightly in that the focus was on child-led interactions. Therefore, the activities themselves were dictated by the pupils and did not change unless the children wished to change them. For this reason, the refining element of the Lesson Study approach was implemented after the activity was completed, and not during. Following the conclusion of the activity, staff reflections will be gathered in order for us, as school, to consider whether this approach is worth taking forward and whether to take it forward we need to amend it in any way. In this way, a ‘reflection-on-action’ approach will be applied, as opposed to a ‘reflection-in-action’ (Schön, 1983, p. 26).
Research was conducted across seven Key Stage 2 classes, in a large inner city primary school in Swansea. While the whole of Key Stage 2 participated in the activities, only 48 children had parental consent (and their own assent) to participate in the research element of the project. Furthermore, nine staff members also agreed to participate in the research. 
Data collection for this research took a number of different forms, in order to collect quantitative and qualitative data. Regarding pupils, data was collected via non-participant, structured observations, focus group interviews and an online anonymous questionnaire. Staff contributions were made via an online questionnaire and personal reflective journals. 
Observation reflections were captured by non-participants, using an observation schedule (appendix 5). While observing, the non-participants were asked to consider the levels of social interaction, including expressive and verbal behaviour, and levels of independence and engagement. Observations were carried out during the two one hour sessions, where Year 5 and 6 pupils delivered their activities to Year 3 and 4 pupils. Initially, the plan had been for three, one hour sessions but this was reduced to two because of time constraints and the fact that pupils required more time for the planning. 
Non-participant observation was chosen as a quantitative data collection method because the data collected would be natural observations of the activity. The flexibility in this data collection would ensure that pupil relationships and interaction could be explored first hand, through structured and unstructured aspects (Family Health International, 2005). Structure was provided through specific questions and the use of the Leuven scale to measure engagement levels, while the opportunity for recording unstructured observations was also provided. 
The four children selected for the observations were randomly chosen from those who had consent and assent - with one from each year group. Unstructured observational notes also incorporated notable observations from anyone who had provided consent to participate in the research.  
With regards to non-participant observation, it is noted that people may behave differently just because they are being observed. To avoid this so called ‘Hawthorne Effect,’ (Roethlisberger & Dickson, 1939), adults with whom the children are familiar with, i.e. school staff, were used to observe. Also as observations are often carried out in school, it was not something which the children appeared concerned about. 
Due to the numbers of children involved, an online questionnaire was also developed to collect and analyse quantitative data easily. However, it is recognised that such quantitative data should be treated with caution because the validity and reliability of this method, namely a questionnaire, can be questioned. For example, it is impossible to tell how much the children understood each question, how much thought each child put into their responses and ultimately how honest they were in giving their responses. 
Finally, with regards to the pupils themselves, focus group interviews were conducted, focusing on the four children from the observations. These children were interviewed before the activity, during and after. This additional qualitative data research method allowed questions to be expanded and elaborated upon and a familiar adult conducting the interviews meant that the children were at ease answering the questions. By conducting observations and interviews, it was possible to consider the pupils’ perspectives against the actual events. 
Initially, qualitative data from the adults was going to be collected via teachers’ reflective journals and through interviewing teaching assistants. While reflective journals were utilised by some teachers, a questionnaire was developed as opposed to conducting interviews because more staff wanted to contribute to the research than was anticipated. Therefore teachers and teaching assistants, who had given consent, completed a questionnaire to reduce the time required to gather and analyse data.
It is hoped that the methodology outlined above will enable the sound application of Brookfield’s four critical lenses: to reflect on the point of view of the staff involved in delivery; the point of view of the learners; observations gathered by non-participants, and the point of view of existing theories and literature (Brookfield, 1995).
Ethical Considerations 
It is important with any research activity that ethics are carefully considered, but none more so than when research involves vulnerable participants, such as children. Before carrying out the research within this assignment, an application for ethical approval, which conformed with the ‘British Educational Research Association – Ethical Guidelines for Educational Research’, was granted by the University of Wales, Trinity St David. (Appendix 1). Within that application, considerations were made as to how different risks could be minimised. 
Within this research project, consent was sought from all staff and parents involved (Appendices 2 and 3) and only those children who had parental consent and their own assent were included in the study. In all consent forms, information was clearly stated, as was the participants’ right to withdraw from any element of the research or indeed the research study as a whole. 
Safeguarding participants during the activities was vital. All adults involved in the research activities are existing school staff and are therefore fully aware of the school’s safeguarding procedures. Clear principles, such as never being alone with a child or passing on any concerns to the Designated Senior Person for the school, were adhered to throughout the research study. 
Before research was undertaken, consideration was made regarding the potential for older pupils to be too authoritative to the younger pupils they would be teaching. Huf and Raggl (2015) highlight this concern from their observations in mixed age primary settings. Staff were therefore encouraged to be mindful of this possibility and intervene if necessary.
So that no individual, either involved or not involved in the research, could be perceived as benefitting or being disadvantaged by the research, no incentives for participation was given. Children were informed that these sessions were part of their learning and that everyone would be participating. Only those who wished their views to be shared would engage with the research aspect of the study. Selection bias for the focus children was mitigated in that they were picked randomly by a member of staff not involved in the actual research. 
Another potential risk that was considered was the different positions of power, in relation to the teacher/pupil relationship, and, in the case of this research project, the dynamics between Head teacher, teacher and pupils. For this reason, the anonymous online pupil questionnaire was developed so that pupils could express their views freely and staff were reminded that any views shared were completely independent of their professional role within the school.
Finally, on the matter of ensuring ethical integrity, so that the university and school’s good names continue to be upheld, all research was conducted confidentially, to the highest professional standard and all data are accurate and free from manipulation. 
Lesson Study analysis 
While the principles of Lesson Study provided the basis for collaborative research, the research itself did not follow the Lesson Study model during its delivery. However, the principle of reflection and revision can be applied after the event to consider how best to take this concept forward, if at all, in the life of the school. 
At the outset of the planning stage, the Year 5 and 6 children were clearly motivated when presented with the context. The general consensus from the pupil questionnaire is that children were excited and happy to learn what they would be doing. One pupil wrote in their questionnaire, ‘I felt excited because I had an opportunity to work with younger children and another wrote, ‘Personally, i [sic] felt extremely happy and excited for being a teacher for the first time.’ (Appendix 8). This view was also supported through the focus interviews, with one child stating, ‘I felt excited and a bit nervous about teaching and wondered who we would have in our group.’ (Appendix 7) 
However, there was also apprehension among both staff and pupils at this early stage. Over a fifth of children stated in the questionnaire that they felt ‘nervous’ about the pending activity, and 6 out of 9 staff used words such as ‘sceptical’ and ‘apprehension’. One staff member went as far as saying that they felt it would be ‘a waste of time’. (Appendix 9)
Staff comments became more positive once the planning stage had been completed. One staff member commented, ‘Some children showed real professionalism and enjoyed taking charge of their own planning,’ while another stated that a group they were observing were, ‘Very thorough and planned extremely well, down to spreadsheet, web sites and costings’. Not all groups were successful though during the planning stage, with one staff member commenting, ‘….very poor planning from the group. No clear instructions on what was needed, what they would be doing or how they would achieve this.’ This was a minority position but it did highlight how the dynamics of a group could affect the output. Children were able to select their own groups as long as they stayed below six in size and this meant that children inevitably chose to work with their friends. 
It quickly became evident that the time allocated for the planning stage, was not enough for the children to be in a position to deliver sessions and for this reason the planning time was extended and the ‘teaching time’ was reduced to two, one hour sessions. 
While the children led the whole planning stage, there were elements that needed to be managed by staff. This related to purchasing the resources the children had selected, matching the Year 3 and 4 children to their preferred groups, assigning staff members to each group and assigning rooms and spaces for the activities to be conducted in.
When the first session was delivered, it was clear how important it was to have someone available with an overview of what was happening, to ensure everyone went to where they needed to go. However, once the groups were established it was evident that many of them were working completely independent of their supervising adults. Non-participant observation notes show that for 2 out of the 4 focus children, engagement levels were high or extremely high throughout the two sessions, as measured against the Leuven scale. This high level engagement was reflected in the children’s comments within the focus group, whereby one of the extremely high engaged pupils simply said ‘brilliant’ when asked about the experience.  Also the two other focus children were observed as having moderate to high engagement.  
The second session started much more smoothly than the first as children knew where to go and what to do. One staff member commented on the fact that it was good that there was a series of lessons for the older pupils to deliver, as it helped them to consider progression. For some groups, the second session was much more practical than the first, involving cooking, slime making, science experiments and art. These practical elements meant that some groups required additional time to complete what they set out to do.
Upon conclusion of the sessions, it was evident from the data that the experience had, on the whole been a positive one. Staff were generally surprised by the level of independence demonstrated by most of the children. When asked how independent the children were, one staff member exclaimed, ‘Extremely independent. Felt as though I was a spare part! Took all the will not to get involved myself but was not needed at all!’ (Appendix 9)
As with the planning stage, groupings had a significant influence on how successful the sessions were. For example, some Year 5 and 6 children found themselves enjoying the practical nature of the activity too much with their friends and forgot to focus their attention on the younger children. (Appendix 5). In other cases, a number of groups were highly effective in ensuring all children benefitted from the experience and comments in the data support this. For example, when asked if they enjoyed the sessions, one child said, ‘I really enjoyed the sessions with my group because it was really fun to work with younger children so they can develop their learning,’ and another said, ‘i [sic] enjoyed the session because it was nice to see the children develop there [sic] confidences and get to know us more’. (Appendix 8)
Data also shows that a number of the older children, through conducting this activity, reflected on how challenging the process of teaching is. This was an unexpected outcome but it was clearly a consequence of them planning and delivering their own sessions. For example, one Year 5 or 6 pupil reflected in the questionnaire, ‘…beaing [sic] a teacher was hareder [sic] than i [sic] thought [sic]. (Appendix 8)
Empirical evidence also supports this view that children engaged more with the process of teaching than was expected, in that children were witnessed applying teaching strategies independently to manage their own groups. (Appendix 5)
When asked what did you learn, a majority of staff surveyed reflected that they may have underestimated what the children could achieve independently and how important it is to give them the opportunity to lead not only their learning but the learning of others. (Appendix 9)
When asked if they would like to repeat the activity again, 100% of staff said yes and 81.3% of pupils said yes, with 14.6% unsure. 4.1% of pupils said they did not want to repeat the activity again. 
If this approach is to be repeated, staff felt that there would need to be more control over the groups, so that the Year 5 and 6 groupings reflect more of a mixed ability, and they also said they felt more time was needed to ensure all groups are prepared to deliver when the time comes. (Appendix 9)
Discussion
The findings from this small scale action research study do suggest that providing opportunities for older children to plan and lead learning opportunities for younger children will have positive results, in most cases, in relation to engagement and motivation. During the planning stages, children were keen to get started. They formed their own groups and many groups quickly settled on an activity to deliver. Activities ranged from sport, drama, Science, art and craft, coding, literacy skills, numeracy skills, cooking, film makeup and making slime. When delivering these activities the most successful groups worked effectively together, with the younger pupils responding positively to the older pupils’ direction and the older pupils attending supportively to the needs of the younger children.
Empirical evidence also suggests that the benefits of such a model goes beyond high levels of engagement and motivation but also influences other areas, such as promoting positive pupil relationships, purposeful knowledge sharing and an appreciation by older pupils as to how challenging teaching can be. These findings, apart from the appreciation aspect, corroborate the findings of authors such as (Kreuger & Braun, 1998) and (Peralta, 2007). 
As mentioned earlier, it is interesting to consider that the importance of child–led play in the early years is one that is widely recognised; indeed the Foundation Phase has been built on that principle. However, that principle appears to become less relevant the older a child becomes. The findings of this study though, suggest that we should actually be extending those principles of self direction and learning through exploration, beyond the Foundation Phase and into the schooling of our older children. This essential ‘unschooling’ ‘free-mingling’ approach to learning also highlighted the benefits that Gray found in his studies, such as facilitating exploration, ownership and control.  (Gray, 2013)
The potential power struggle that Huf and Raggl commented upon, was witnessed but only in a very few cases. Indeed, the only real authority issue which presented itself was where the Year 3 and 4 learners in one group dominated the Year 5 and 6 children and did not listen to their instructions or advice. This would suggest that potential authority issues do not necessarily relate to age but personality too. It would be fair to say that in this particular group it was clashing personalities and not age that prevented them from working effectively together. (Appendix 5)
As previously mentioned, the unexpected but interesting outcome of the research was the way the activity encouraged older pupils to reflect more on teaching as a profession. There were comments by Year 5 and 6 pupils expressing how challenging teaching could be and a greater appreciation for the role. Seven older children commented on how ‘hard’ teaching is but most saw the benefits too. One pupil within their online questionnaire stated, ‘its [sic] a little bit hard to be a teacher but its [sic] good aswell. [sic]’. 
Hattie suggests this can be a factor when we concentrate on the learning that is taking place. By carrying out this particular activity, we have not only considered the impact we as educators have on learning but we have also encouraged our older pupils to reflect on the teaching themselves as they have effectively become the educators. Hattie points out that his drive for ‘visible’ teaching and learning, also relates to ‘making teaching visible to the student, such that they become their own teachers.’ (Hattie, 2012, p. 1). As Hattie views this as the ‘core-attribute of lifelong learning,’ (Hattie, 2012, p. 1) it would seem that this approach has merit. 
Older children not only demonstrated an appreciation of the complexities of teaching as a professional but they actually used teaching strategies independently in their activities. In a number of groups, children were clearly using strategies that they observe their own teachers using. Some groups created peer assessment elements to their lessons while others applied behaviour strategies, such as clapping rhythms to gain the children’s attention. In the most successful groups, older children used positive praise effectively to engage the learners. One member of staff elaborated on these points in their reflective journal and questioned that had the children not had these experiences in their own classes, their deliver of their sessions would not have been as good as they would not have these techniques to draw upon. Such strong control and management meant that staff in the successful groups did not intervene at all and merely took on the role of observer. Staff overseeing these groups were very surprised by the independence of the older children. (Appendix 9)
Conclusion 
It must be remembered that any conclusions drawn from this research must be treated with caution due to the small scale nature of the study and the fact that some of the data collected may not be reliable. For these reasons, it is impossible to generalise the results beyond those within the study. 
While seven Key Stage 2 classes were involved in the activities, consent was only provided for approximately 25% of the pupils involved, thus reducing the representative sample even further from the number of children participating. Of the children with consent and assent, only 4 were then focussed on through observation and interview. Ideally, this number would have been higher but limited time and resources to carry out the data collection and analysis influenced this factor.
If this research was carried out again, obviously it would be useful to engage more pupils in the research element and in particular, the observations and focus group interviews. 
Non-participant observation and interviews proved quite effective methods for comparing and linking pupils’ perception of the sessions, against what happened. While there was concern that the Hawthorne Effect may influence the way the children behaved during these forms of data collection, this did not appear to be the case. Certainly during the observations, the children rarely acknowledged there was an adult present due to their high levels of engagement. Also during the interviews, children spoke freely and were happy to give both positive and negative comments about the experience. 
This was also the case in the questionnaire, however in the majority of questionnaire responses there was less detail. The online questionnaire was a useful way of gathering data quickly, however, it had its limitations. Firstly, there was an imbalance in the age of the children completing the questionnaire as 33 Year 5 and 6 children completed it as opposed to 15 Year 3 and 4. Secondly, it is unclear how well children carefully considered their responses. Some of the younger children found responding to the questions challenging and worried about spelling and punctuation, even when told not to. It was also clear that some children did not want to put a lot of effort into completing the questionnaire and two children stated that they did not wish to complete it. While this was disappointing, it did highlight the fact the children knew they had the option not to complete the questionnaire and also had enough confidence and independence to state that was their choice. 
The fact the focus children were not in the same activity groups made it difficult to observe and analyse the data. Initially it was thought that this did not matter and with a random selection it could not be prevented. However, if repeated, as well as increasing the percentage of focus children, it may be more beneficial to track pupils within one group as this would help to really focus on the relationship between those pupils in greater depth than what the current schedule allowed. Furthermore, if greater emphasis was placed on the observations and group interviews, the pupil questionnaire questions could be reduced to just collect quantifiable statistical data. 
Another limitation was the amount of time spent on the study. If the study was repeated it would be interesting to consider it over a longer period to see if levels of engagement would be maintained. 
A final consideration of limitations in the study, relate to the Year 3 and 4 activity selection process. While the plan was to give the Year 3 and 4 children a choice on what activity they would do, this was not possible for them all. Therefore, if they didn’t have an activity of their choosing, it may have created bias and prejudice before they even participated. It is fair to say, children were informed that this may be the case but as some had their preference and others didn’t it is possible that this could have had an influence on children’s comments. 
Despite the significant limitations of this study, the data does suggest that the expected benefits, as highlighted in other research studies, were witnessed. However, what is not clear is the one factor which enabled those benefits to occur. For example, it is quite possible that engagement levels would have been as high if the teachers had planned the same activities themselves. Activities which have a practical nature often do promote high levels of engagement. Undoubtedly though, the positive pupil interaction witnessed and the ownership children had over the learning, would have been difficult to achieve had they not been child-led and conducted in mixed ages.
Recommendations 
This research activity will have an influence on future teaching within our school. From the empirical evidence and quantitative data collected, it would appear that where pupils have opportunities to plan and lead the learning of others, positive influences persist. Such an approach as this one also goes beyond traditional peer tutoring, and allows children to take full control of their learning and the learning of others. 
While there appears to be real benefit in enabling children to structure the content and concepts themselves, such activities do need to be carefully planned and it should also be recognised that not all children may be ready to take on this responsibility just because they are older. With this in mind, a balance between a more structured, child-led tutoring approach may be the best way forward, whereby groups can be tailored. 
The model as it stands worked as a unique experience for the pupils but if the same approach was continually replicated, the model may not necessarily give us the breadth of learning that we need. However, a revised version of this approach could become an integrated element within our curriculum, thus providing us with the benefits seen within the study. Such a creative approach to the curriculum certainly resonates with the main ideas within ‘Successful Futures’ and the four core purposes. (Donaldson, 2015)
The findings of this research will be disseminated amongst school staff so that we can consider how such principles can be incorporated and adapting into our curriculum approach. 
The research element of the study has also highlighted how practice can be enhanced through classroom based research and it would be beneficial if a Lesson Study approach was adopted as a continued professional development approach across the school.  Through research we have gained a greater insight into what our pupils are capable of and how different methods can add positively to children’s experiences. 
To conclude, in ‘Children as Teachers,’ Allen suggested that, ‘Children teaching children is a very complex social phenomenon.’ (Allen, et al., 1976, p. 14). While this was written over 40 years ago, this statement is still true today. However, while it is complex, the benefits, as Allen suggests are worthwhile. Children are often more capable than we think and it is important that in a transforming educational landscape, we as educationalists, provide children with the opportunities to maximise their potential, whatever that may be. 
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Appendix 1 – Application for Ethical Approval
APPLICATION FOR ETHICAL APPROVAL
In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.
The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.
The individual undertaking the research activity is known as the “principal researcher”.
Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.
Please read the notes for guidance before completing ALL sections of the form
This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  


SECTION A: About You (Principal Researcher)
	Full Name:
	Russell David George Dwyer

	Tick all boxes which apply:

	Member of staff:
	☐	Student:
	x	Honorary research fellow:
	☐


	Faculty/School/Centre:
	Faculty of Education and Communities/Yr Athrofa

	Campus:
	Townhill Campus

	E-mail address:
	Russell.dwyer@swansea-edunet.gov.uk

	Contact Telephone Number:
	01792 650052

	For students:

	Student Number:
	
	Undergraduate
	☐
	Programme of Study:
	Enquiring Teacher Programme
	Taught Postgraduate
	x
	Director of Studies/Supervisor:
	Catherine Morgan
	Research
	☐


SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	x	NO
	☐
	     
	Date

	If Yes, please indicate source of approval (and date where known):
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other (write in)
Catherine Morgan

	x	20.1.18


Approval in principle must be obtained from the relevant source prior to seeking ethical approval.


SECTION C:  External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	British Educational Research Association – Ethical Guidelines for Educational Rearch
	x
	UWTSD Research Ethics & Integrity Code of Practice
	x

	Code of Professional Conduct and Practice for Registrants with the Education Workforce Council
	x



SECTION D: External Collaborative Research Activity
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	x

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person:

	Institution
	

	Contact person name
	

	Contact person e-mail address
	



Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	If Yes, please attach a copy of any final approval (or interim approval) from the organisation



SECTION E: Details of Research Activity

	Indicative title:
	Does providing older primary pupils with responsibility to plan and lead learning opportunities for younger pupils influence levels of engagement for all?

	Proposed start date:
	26 February 2018
	Proposed end date:
	 8 June 2018

	Purpose of research activity (including aims and objectives)
Outline the purpose, aims and objectives of the research activity, including key research questions. Show briefly how existing research has informed the proposed activity and explain what the research activity will add and how it addresses an area of importance. (Maximum 300 words)

	The purpose of the research is to investigate whether or not primary age pupils’ levels of independence and engagement increase when they are engaging in peer-led activities across age groups. 
The aims and objectives of the research are:
· To investigate the influence on older pupils who are planning and delivering activities for younger pupils, in relation to levels of independence and engagement in learning.
· To investigate the influence on younger pupils’ levels of engagement, having received peer support from older pupils.

Key questions to consider are:
Do older pupils engage more in learning when there is a purpose? i.e. planning activities to be undertaken by younger pupils?
Do levels of independence increase when older pupils are able to plan and lead activities? 
Do older pupils and younger pupils interact appropriately when leading and participating in a joint activity?
Do levels of engagement increase for younger pupils, when they are receiving peer support?
There are two reasons why I wish to undertake this research:
1. Having had the opportunity to visit Ontario as part of a research visit with Yr Athrofa Leadership Strategy Group, I witnessed Ontario pupils assuming greater responsibility for leading clubs and activities in school. While this primarily involved secondary age pupils, I would like to see what may be the result of such opportunity in a primary setting, both on the older pupils delivering activities and the younger pupils being participants of those activities. 
2. Increasing pupil participation in the life of the school is a priority in our School Development Plan. Some benefits have been observed when promoting cross-phase working, in areas such as reading and art. I am keen to investigate whether these benefits can be expanded through a wider range of opportunities. 

Taking Kemmis and McTaggart’s (1988) principles into account, the purpose of this research is not to solve a problem, but takes a more general view that such an activity may improve something; in this case, levels of engagement and independence in learners.
Existing research into this area appears to focus on post primary. For example, Nelson (2003) outlined the impact of peer led education on secondary pupils at Tanfield School in County Durham. When considering primary age pupils, Huf and Raggl (2015) discuss mixed age classes but share concerns about older children having authority over younger pupils. Morrison et al. (2000) however, when observing year 4 pupils supporting Reception pupils in reading, reported that, while there was no clear pattern in literacy progress, pupils felt more positive about reading and there were indications that both younger and older pupils were developing positive relationships. 
I feel that this research may provide further evidence of the possible benefits or shortcomings in facilitating peer-led learning, specifically between different primary age pupils.
Nelson, A. (2003) Peer Mentoring: A citizenship Entitlement at Tanfield School. London: Blackwell Publishing. 
Huf, C. and Raggl, A. (2015) ‘Social orders and interactions among children in age-mixed classes in primary schools – new perspectives from a synthesis of ethnographic data’, Ethnography and Education, 10, 2, 230-241.  
Morrison, I., Everton, T., Rudduck, J., Cannie, J. and Strommen. L. (2000) Vol. 8 Issue 3, ‘Pupils Helping other Pupils with their Learning: mixed-age tutoring in a primary and secondary school’, Mentoring & Tutoring: Partnership in Learning, 8, 3, December, pp187-200. 

	Proposed methods
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. (Maximum 600 words)

	It should be noted that I am the head teacher of the school in which the research will be undertaken and will not be undertaking the teaching myself. This research is part of a whole key stage trial approach and will be carried out across seven key stage 2 classes over a three week period.
I propose to use the following methods during my research activity:
· Non-participant, structured observation – I and another teacher (who is also a student of the university) will observe focus pupils over three different sessions. In each case, an older pupil and younger pupil will be observed (4 pupils in total). Observers will be asked to note the pupils’ levels of social interaction, including expressive and verbal behaviour, and levels of independence and engagement. Each observation will last for 1 hour.
· Focus group interviews – I plan to interview the 4 focus pupils before they begin any activity, during the activity period and once all the activities are concluded. I also plan to interview two teaching assistants to gather their opinions.
· Reflection – using the four critical lenses of Brookfield (1995), I plan to consider the point of view of the teachers involved, through reading their individual reflective journals (that are kept routinely in school by all teachers); the point of view of the learners through questionnaires and interviews; the point of view of colleagues, such as teaching assistants, through interviews and also the point of view of existing theories and literature.
· Questionnaire – I plan to conduct an online anonymous questionnaire for all pupils to complete.
· As all pupils will be asked for assent and all parents for consent, and there will be no issues should focus pupils be absent. 

Brookfield, S., (1995) Becoming a Critically Reflective Teacher, San-Francisco: Jossey-Bass.



	Location of research activity
Identify all locations where research activity will take place.

	A large city primary school in South Wales

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural sensitivities or vulnerabilities of participants.

	Not applicable



SECTION F: Scope of Research Activity
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	x
	☐

	Use of interviews?
	x
	☐

	Use of diaries?
	☐
	x

	Participant observation with their knowledge?
	x
	☐

	Participant observation without their knowledge?
	☐
	x

	Use of video or audio recording?
	☐
	x

	Access to personal or confidential information without the participants’ specific consent?
	☐
	x

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	x

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	x

	Investigation of participants involved in illegal activities?
	☐
	x

	Use of procedures that involve deception?
	☐
	x

	Administration of any substance, agent or placebo?
	☐
	x

	Working with live vertebrate animals?
	☐
	x

	Other primary data collection methods, please explain in this box

	☐
	x




If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).
If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 
SECTION G: Intended Participants
	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	x
	☐

	Adults (over the age of 18 and competent to give consent)?
	x
	☐

	Vulnerable adults?
	☐
	x

	Children under 18?
	x
	☐

	Prisoners?
	☐
	x

	Young offenders?
	☐
	x

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	x

	People engaged in illegal activities?
	☐
	x

	Others (please identify):


	☐
	x



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	7 teachers; 190 pupils; 2 teaching assistants
Participants are all situated in Key Stage 2, where the research will be carried out. 
Written consent will be sought from teachers, teaching assistants and parents of the pupils. 
Written assent will be sought from the pupils themselves.



	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	x
	☐
	☐

	Will you tell participants that their participation is voluntary?
	x
	☐
	☐

	Will you obtain written consent for participation?
	x
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	x
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	x
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	x
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	x
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	x
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	x
	☐
	☐

	If NO to any of above questions, please give an explanation 

	



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	x
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	x
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	x
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	x
	☐

	If YES to any question, please provide full details 



SECTION H: Anticipated Risks
	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 
If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

Yes                               ☐
 No                                x    

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Participants feeling they have to participate when they would rather not – written consent and assent forms will state that all participants can withdraw from the research element of the activities at any point, without giving a reason. Forms will also state that no one would be treated any differently should they chose to withdraw and, even if participants remain part of the research, they can choose not to answer any question during the research, without giving a reason. (BERA, 2011, pg6)
Safeguarding issues and dealing with disclosures – All adult participants will be aware of the school’s safeguarding procedures e.g. they will never be on their own with a single child and they must pass on any information of any concern to the Designated Senior Person in school. All adult participants are staff in the school and will therefore be familiar with these procedures. Pupils are aware that they must pass on anything which worries them, to an adult they trust.
Older pupils being authoritative to younger pupils – staff will be present at all times to ensure that groupings are engaging appropriately.  

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	Not applicable

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Safeguarding issues and dealing with disclosures – All adult participants will be aware of the school’s safeguarding procedures e.g. they will never be on their own with a single child and they must pass on any information of any concern to the Designated Senior Person in school. All adult participants are staff within the school and will therefore be familiar with these procedures. Groupings and interviews will take place in classrooms or public spaces.
Accusation of treating people differently because they are either involved or not involved in research – no incentives will be given and interviews will be conducted with someone else present.
Position of power in Teacher/pupil relationship / HT/teacher/pupil relationship – Pupils will be interviewed by teachers other than their class teacher to avoid any possible conflict of interest and pupils will be reminded before any interview of their right to not answer or to withdraw completely. Staff will also be reminded that they do not have to answer any questions they do not wish to answer and can withdraw from the research if they so wish at any point without any adverse consequences.

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	It is important that the university’s good name is upheld throughout my research activity. All research will be undertaken in a highly professional manner, with due regard to the ethical issues considered in this form. As a student of the university, I will not falsify any research or manipulate data. I am fully aware of the consequences of plagiarism and will ensure my assignment does not plagiarise the work of others.
I also greatly value the partnership my school shares with the university, as a lead school for initial teacher education. For this reason, I will pay due regard to the Memorandum of Understanding between the school and the university to ensure the good name of the partnership is maintained. 

	Adverse outcomes
List measures put in place to limit any adverse effects or outcomes of research activity where appropriate. Include any emergency protocols. 

	Safeguarding and emergency evacuation policies and procedures are in place in the school.
Non-participant observation – can lead to the Hawthorne Effect (Roethlisberger and Dickson, 1939) whereby people behave differently when they are being observed. Participants will be encouraged to not worry about observers. As only behaviour and personal characteristics can be gleaned from observation, interview and questionnaire will be used to support the robustness of the data. 



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	
YES
	
NO
	
N/A

	Has a DBS certificate been obtained?
	x
	☐
	☐



SECTION I: Feedback, Consent and Confidentiality
	Feedback
What feedback will be provided to participants, how will this be done and when? 

	Feedback will be offered as an option on the consent and assent forms once the research is complete. Feedback will be offered upon request. 
For those who do request feedback, feedback will be undertaken informally through face to face meetings. Feedback will include the general findings of the research and will not include specifics about any of the participants involved.

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded.

	An assembly will be held in school to inform KS2 pupils of the proposed sessions and the research being undertaken.
Staff will be informed via a staff meeting.
Written consent forms will be given out to staff and sent home to parents. 
Once written consent has been received from parents, written assent will be sought from the pupils.
Only pupils with consent from their parents and their own assent, will be able to participate in the research aspect of the proposed activities. 

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	Confidentiality will be maintained by not sharing personal data such as pupil or staff names or class information. Observers will not inform the researcher as to which children their notes relate, other than whether it is an ‘older’ pupil (years 5 or 6 pupils) or a ‘younger’ pupil (years 3 and 4 pupils).
Questionnaire data will be anonymous as a result of using an online questionnaire tool, i.e. Google forms. 



SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	
	YES
	NO

	Does the research activity involve personal data (as defined by the Data Protection Act)?
“personal data” means data which relate to a living individual who can be identified—
(a) from those data, or
(b) from those data and other information which is in the possession of, or is likely to come into the possession of, the data controller, and includes any expression of opinion about the individual and any indication of the intentions of the data controller or any other person in respect of the individual.
	☐
	x

	If YES, provide a description of the data and explain why this data needs to be collected:

	

	Does it involve sensitive personal data (as defined by the Data Protection Act)?
“Sensitive personal data” means personal data consisting of information as to –
(a) the racial or ethnic origin of the data subject,
(b) his political opinions,
(c ) his religious beliefs or other beliefs of a similar nature,
(d) whether he is a member of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) his physical or mental health or condition,
(f) his sexual life,
(g) the commission or alleged commission by him of any offence, or
(h) any proceedings for any offence committed or alleged to have been committed by him, the disposal of such proceedings or the sentence of any court in such proceedings.
	☐
	x

	If YES, provide a description of the data and explain why this data needs to be collected:

	




	Will the research activity involve storing personal data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	x

	University computers?
	☐
	x

	Private company computers?
	☐
	x

	Home or other personal computers?
	☐
	x

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	x

	“Cloud” storage or websites?
	☐
	x

	Other – specify:

	☐
	x

	For all stored data, explain the measures in place to ensure data confidentiality, including details of password protection, encryption and anonymisation:

	Questionnaire data will be stored anonymously online, through the use of Google forms.
Interview notes will be stored on the researcher’s laptop, with both the document file and the laptop itself password protected. 
Any observation notes will be held by the researcher and kept in a locked cabinet.
Consent and assent forms will be held by the researcher and kept in a locked cabinet.

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	x
	☐

	Sharing of data with others at the University?
	☐
	x

	Sharing of data with other organisations?
	☐
	x

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	x

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	x

	Publication of data that might allow identification of individuals?
	☐
	x

	Use of data management system?
	☐
	x

	Data archiving?
	☐
	x

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the Data Protection Act (and/or any international equivalent):

	Online anonymised questionnaire – i.e. Google forms.
Observation notes may be handwritten or typed up by the observer. Any copies of observation notes will be handed to the researcher on the day it is recorded (digital copies will be printed out as a hard copy and the digital copy will be deleted from the observer’s device). The observer will not retain any notes of their observations. 



	List all who will have access to the data generated by the research activity:

	Researcher – R. Dwyer

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	Researcher – R. Dwyer

	Give details of data storage arrangements, including where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	All digital data will be stored on the researcher’s work laptop and backed up to an encrypted USB memory stick. The memory stick will be kept in a locked drawer when not in use.
Hard copies of interview and observation notes will be kept in a locked cabinet and archived in this way
Questionnaire data will be retained as it is anonymous and will provide purposeful data for the school’s self-evaluation process and any external inspections. Existing questionnaire data is used for this purpose.



SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	
	Date:
	



For students:
	Director of Studies/Supervisor:
	Catherine Morgan

	Signature:
	[image: ]

	Date:
	24/01/18



For staff:
	Head of School/Assistant Dean:
	

	Signature:
	


	Date:
	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	x
	I have read the guidance notes supplied before completing the form.

	x
	I have completed ALL RELEVANT sections of the form in full.

	x
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	
I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)


	x
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	x
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

Appendix 2 – Parental Consent / Pupil Assent Letter (plain text)
                                                                                             Monday, 30th April, 2018
Dear Parent or Carer, 
Through our successful partnership with the University of Wales Trinity Saint David, a number of our staff have the opportunity to undertake small scale research activities. Research is important to ensure we continue to question our teaching methods and seek to improve our approaches for the benefit of our pupils. 
There are a number of research activities currently taking place across the school. We would like to seek consent from you, for you and your child to participate in the following research task:
· Does providing older pupils with responsibility to plan and lead learning opportunities for younger pupils influence levels of engagement for all?
The research aims to find out if pupils’ levels of independence and engagement increase when they are engaging in peer-led activities across age groups.
Your child’s participation in any research is completely voluntary. All pupils will still carry out the related activities but, without your consent and your child’s assent, the observations of your child made during the activities will not be shared in the research. It is also important to be aware that your child can refuse to answer any individual question as part of the research, or to completely withdraw at any point in time. Such a decision will not have any impact on their experiences or learning in school.
As part of the research, observations will be carried out of learning in the classroom and randomly selected consenting children will take part in a short focus group with school staff. Some school staff will also be interviewed and all consenting children will be asked to complete an online questionnaire.
Once the research has been carried out, any consenting participant can request feedback on the general findings by speaking to the school.  In the write up of the research, all children’s names will be changed to ensure that they cannot be identified and all the data will be kept confidential.
If you are happy for your child to contribute to our research work, please complete the consent form on the reverse of this letter. 
If you have any questions relating to this letter, please don’t hesitate to contact us.
Yours sincerely,
[image: ]


Research at St Thomas Community Primary School
Does providing older pupils with responsibility to plan and lead learning opportunities for younger pupils influence levels of engagement for all?
The research aims to find out if pupils’ levels of independence and engagement increase when they are engaging in peer-led activities across age groups.

Parent/Carer Consent – please delete as appropriate. 
I give consent for my child to participate in the research currently being carried out by staff in school.  
Yes / No
I understand that I can withdraw my child from the research element of this activity.  
Yes / No
Parent Name ……………………………………………………   
Parent Signature ………………………………………………
Date ………………………………………………………………

Pupil Assent – please delete as appropriate
I agree that I am happy to take part in research being carried out in school 
Yes / No
I understand I can change my mind and not contribute to the research if I don’t want to. 
Yes / No
Pupil Name ………………………………………………………….
Pupil Signature ………………………………………………………

Appendix 3 – Staff Consent Letter (plain text)
		                                                                       Monday, 30th April, 2018
Dear staff member, 
Through our successful partnership with the University of Wales Trinity Saint David, a number of our staff have the opportunity to undertake small scale research activities. Research is important to ensure we continue to question our teaching methods and seek to improve our approaches for the benefit of our pupils. 
There are a number of research activities currently taking place across the school. We would like to seek consent from you, to participate in the following research task:
· Does providing older pupils with responsibility to plan and lead learning opportunities for younger pupils influence levels of engagement for all?
The research aims to find out if pupils’ levels of independence and engagement increase when they are engaging in peer-led activities across age groups.
Your participation in any research is completely voluntary. Without your consent your participation in the class activities will not be shared in the research. If you choose to participate it is also important to be aware that you can refuse to answer any individual question as part of the research, or to completely withdraw at any point in time. Such a decision will not have any impact on your role within the school.
As part of the research, observations will be carried out of learning in the classroom and randomly selected consenting children will take part in a short focus group with school staff. Some school staff will also be interviewed and relevant evidence in reflective journals will be considered. All consenting children will be asked to complete an online questionnaire.
Once the research has been carried out, any consenting participant can request feedback on the general findings by speaking to the school.  In the write up of the research, everyone’s names will be changed to ensure that they cannot be identified and all the data will be kept confidential.
If you are happy to contribute to our research work, please complete the consent form on the reverse of this letter. 
If you have any questions relating to this letter, please don’t hesitate to contact us.
Yours sincerely,
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Research at St Thomas Community Primary School
Does providing older pupils with responsibility to plan and lead learning opportunities for younger pupils influence levels of engagement for all?
The research aims to find out if pupils’ levels of independence and engagement increase when they are engaging in peer-led activities across age groups.

Staff Consent – please delete as appropriate. 
I give consent to participate in the research currently being carried out in school.  
Yes / No
I understand that I can withdraw from the research element of this activity at any point or refuse to answer any individual question as part of the research.
Yes / No
Staff Name ……………………………………………………   
Staff Signature ………………………………………………
Date ………………………………………………………………








Appendix 4 – Introductory Powerpoint
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Appendix 5 – Completed Observation Schedule

Enquiring Teacher – Observation Schedule
Information
Pupils will be observed during two sessions by myself and another teacher. Each non-participant observer will carry out a structured observation of an older KS2 pupil and a younger KS2 pupil; therefore providing observational notes on four pupils in total. Each observation will last an hour.  Pupils do not need to be working within the same group. Any other relevant information can be recorded as long as the children have parental consent and their own assent.
Observer 1
Observer 2 
Non-participant structured observation 
What is the task being undertaken by the pupils?  
Year 3 Pupil – Maths Problem
Year 4 Pupil – Rugby Skills
Year 5 Pupil – Making Slime
Year 6 Pupil – Rugby Skills
	Using the Leuven scale, how well is each pupil engaging in the activity?

	
	Year 3 or 4 pupil (Younger KS2)
	Year 5 or 6 pupils (Older KS2)

	S1
	Year 3 Pupil - 3    Year 4 Pupil - 5 
	Year 5 Pupil - 4    Year 6 Pupil - 4

	S2
	Year 3 Pupil - 4    Year 4 Pupil - 5
	Year 5 Pupil - 3    Year 6 Pupil - 4

	Describe the levels of communication and social interaction between pupils from different cohorts. (verbal and expressive)

	
	Year 3 or 4 pupil (Younger KS2)
	Year 5 or 6 pupils (Older KS2)

	S1
	Year 3 Pupil – Pupil was keen to engage but this was hindered by the lack of planning by older pupils

Year 4 Pupil – Excellent. Clear enjoyment in the activity and responding well to instructions by the older pupils 
	Year 5 Pupil – Communication was fairly good. Keen to offer support


Year 6 Pupil - Good verbal interaction within the group. Pupil was communicating well and offering praise and encouragement for the sports activity. Good use of expression.

	S2
	Year 3 Pupil – Good interaction Pupil appeared more confident from session 1 because they knew what to do and enjoyed the activity. 

Year 4 Pupil - Excellent. Clearly looked up to the older boys within the group and loving the activities.
	Year 5 Pupil – Communication and interaction improved. Much more confident with her teaching and very good when explaining to the Year 3 pupil. 


Year 6 Pupil – Excellent. Leading the teaching of the whole session although was injured and had to stop before the end. 

	Describe the levels of independence shown.

	
	Year 3 or 4 pupil (Younger KS2)
	Year 5 or 6 pupils (Older KS2)

	S1
	Year 3 Pupil – limited – uncertain of what was happening 

Year 4 Pupil – independent in the task
	Year 5 Pupil – Fairly independent. Did seek some support

Year 6 Pupil – completely independent in teaching the skills.

	S2
	Year 3 Pupil – little independence as older pupils took charge.
Year 4 Pupil – fully independent again
	Year 5 Pupil – Good. More confident in what she had to do.

Year 6 Pupil – Completely independent

	How effective are pupils collaborating with pupils from different cohorts?

	
	Year 3 or 4 pupil (Younger KS2)
	Year 5 or 6 pupils (Older KS2)

	S1
	Year 3 Pupil – Trying but older pupils not helping 
Year 4 Pupil – excellent. Group work together superbly and are fully on task.
	Year 5 Pupil – Good. Wanted to make sure younger pupils were ok.
Year 6 Pupil – Excellent. Pupil assumed the teacher role superbly and worked with younger pupils, offering advice and encouragement. Just like watching a normal lesson.

	S2
	Year 3 Pupil – Better than session 1. Interaction with same age and older pupils witnessed
Year 4 Pupil – same as session 1.
	Year 5 Pupil – Increased collaboration. Helped Year 3 pupil to follow instructions.

Year 6 Pupil – Just as excellent as session 1. Injured before the end.

	Any other information from those who have consent/given assent to participate?

	S1
	Rugby Skills - Pupils were carrying out a rugby skills activity. The older children had clearly planned practical activities that allowed the younger pupils to practise a range of skills. The older pupils independently included different techniques and strategies that they are taught in rugby club etc.
Science Activity – Children were clearly working exceptionally well as a group. Totally independent of the observing adult. Older pupil teaching effectively.
Drama Activity – Excellent. Pupils independent of the adult.
QR Scavenger Hunt – Excellent – Older pupils demonstrate excellent control and keep group focussed. 
Dance activity – older pupils found it difficult to control younger pupils. One pupil asked the teacher for support.

	S2
	Rugby Skills - Children witnessed using teaching strategies that are applied by teachers in class eg behaviour management strategies
Drama group – all children clearly enjoying the activity
Slime making – Older pupil found it hard to disengage from the task and teach the younger children
Coding – Children fully engaged – didn’t even notice observer walk into the room



Leuven scale
	Level 
	Engagement
	Examples

	1
	Extremely low:
The child shows hardly any activity

	No concentration, staring or day dreaming
An absent, passive attitude
Aimless actions, not producing anything
No signs of exploration on interest
Not taking anything in

	2
	Low:
The child shows some degree of activity which is often interrupted
	Limited concentration; looks away during the activity, fiddles
Is easily distracted
Action only leads to limited results

	3
	Moderate:
The child is busy the whole time, but without real concentration
	Routine actions, attention in superficial
Is not absorbed in the activity, activities are short lived
Limited motivation, no real dedication, does not feel challenged
The child does not gain deep-level experiences
Does not use his/her capabilities to the full extent

	4
	High: 
There are clear signs of involvement, but these are not always present to their full extent
	The child is engaged in the activity without interruption
Most of the time there is real concentration, but during some brief moments the attention is superficial
The child feels challenged and there is a certain degree of motivation
The child’s capabilities and its imagination to a certain extend are addressed in the activity

	5
	Extremely High:
During the observation of learning the child is continually engaged in the activity and completely absorbed in it.
	Is absolutely focussed, concentrated without interruption
Is highly motivated, feels strongly appealed by the activity
Even strong stimuli cannot distract him/her
Is alert, has attention for details, shows precision
Its mental activity and experience are intense
The child constantly addressed all its capabilities
Obviously enjoys being engrossed in the activity. 







Appendix 6 – Pupil Focus Group interview notes
Focus Group Interviews
4 focus pupils from non-participant observations 
Before –
· What was planning the activity like?
· What is the relationship like between you and the pupils you are working with?
· How do you feel about delivering the planned activities?

	Year 3 Pupil
	
Not applicable – not involved in the planning stage

	Year 4 Pupil 
	
Not applicable – not involved in the planning stage


	Year 5 Pupil 
	
It was really fun and I got really excited. As well as teaching them, I will learn a bit as well.  Good we chose our groups. We got on most of the time. We took a vote when we didn’t agree on something. Looking forward to being a teacher.


	Year 6 Pupil
	
Planning was good. We worked together well. No arguments. Felt excited and a bit nervous about teaching and wondered who we would have in our group. Didn’t know how many pupils we would get.




During - 
· How do you feel about the activities so far?
· What are the relationships like between the children involved?
· Is there anything you would change if you could?
	Year 3 Pupil
	
OK. Wasn’t sure what to do but it got better. Felt a bit weird because I’m used to hearing teachers voices, not Year 5 and 6.


	Year 4 Pupil
	
Brilliant. Loved being out on the field and the activities they gave us. 


	Year 5 Pupil
	
I really enjoyed it. Feel happier now we have done our first session. Looking forward to making slime in the next lesson. Some of the children needed some support. Need to make sure we have the things ready for the next lesson.


	Year 6 Pupil
	
Gone really good. We asked the year 3 and 4s and they said it was fun to do. Good to spend time from other year groups. Activities worked really well. Did a few passing drills and switched teams half way round. Warms ups were fun too. Did prepare for more children so will have to think of a different game next time. 




After - 
· How did you feel about planning activities for younger children?
· How did you feel about receiving activities from older children?
· Did you learn anything new?
· Were there any problems?
· Would you like to do something like this again and if so why?
	Year 3 Pupil
	

Was fun.
Think so (about doing it again)



	Year 4 Pupil
	

Really liked it (working with older children)
No problems
Would really like to do it again



	Year 5 Pupil
	
Really enjoyed being a teacher but it was a bit hard at times. 
Liked working with younger children. Helps me remember what it was like when I was in Year 3. 
I learnt that teaching can be hard but fun.
Organising making the slime was a bit tricky.
Would love to do this again. 


	Year 6 Pupil
	
Really enjoyed the experience. Was really fun. Sorry I had to stop early. Really like teaching the skills we have practised before in our lessons. 
No problems. Changing the activity for the second session because of low numbers worked well. 
Would love to do this again.




Appendix 7 -   Pupil Questionnaire questions
· What year group are you in?
· What activity did you plan/take part in?
· How did you feel about ‘Be The Teacher’ when you first heard about it?
· Did you enjoy the sessions and if so why?
· Did you dislike anything in the sessions and if so, what?
· How did you feel about working with children from other year groups?
· What main things did you learn from the experience?
· Would you like to do ‘Be The Teacher’ again?
· What would you change if you did ‘Be The Teacher’ again?
· Any other comments?


Does providing older pupils with responsibility to plan and lead learning opportunities for younger pupils, influence levels of engagement for all?
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[image: Machine generated alternative text: What year 
group are 
you in?
What activity did 
you plan/take part 
in?
How did you feel about 
'Be The Teacher' when 
you first heard about it?
Did you enjoy the sessions and if so 
why? 
Did you dislike anything in the 
sessions and if so, what?
How did you feel about 
working with children from 
other year groups?
What main things 
did you learn from 
the experience?
Would you like 
to do 'Be The 
Teacher' again?
What would you change if 
you did 'Be The Teacher' 
again?
Any other 
comments?
Year 6
Cooking.
Excited.
Yes, I did. I feel like it was fun to 
work with some of the younger 
children.
No. I did not. It was all amazing
I felt quite excited, but 
nervous. I wanted to make 
sure that they would try 
take something from this 
fun experience. 
I learnt a bit more 
about cooking, and 
how to help people 
younger than me.
Yes
I would change the topic we 
did to science.
No.
Year 6
Art And Cooking
I felt excited because I 
had an opportunity to 
work with the younger 
children.
I loved the sessions because I had a 
blast with the children i worked 
with.
I did not dislike anything that we 
planned. It was amazing!
I love working with the 
younger children and I think 
they enjoyed our lessons 
too.
I learned to be more 
collaborate with the 
younger children 
Yes
If I were to do this again, I 
would change the lesson we 
planned.
I do not have 
any further 
comments.
Year 6
SPAG
In the first I was excited 
to be a teacher and do 
lessons and have 
experience
Personally, I have enjoyed the 
lessons because you get to be a 
teacher for 2 lessons.
To be honest, I didn't dislike 
anything i've  liked everything 
about beign a teacher.
I felt good because you get 
to meet people you 
wouldn't meet daily.
To be kindful to 
other people 
especially young 
people.
Yes
The lesson and what we will 
be doing.
I enjoyed this I 
hope this comes 
in 
comprehensive 
shcool
Year 3
slime
weird
no
because
good
nothing
Yes
change slime into cricket
no
Year 3
icing and cupcakes 
exited
yes it was fun because everyone 
was nice and the cupcakes tasted 
good
no i did not find anything wrong
fantastic
kitchen saftey
Yes
nothing
no
Year 3
Slime and container.
Great.
Because I like slime and I enjoyed 
it.
I didnt dislike anything about the 
slime.
Fine
Making slime and 
having fun.
Unsure
I would have a maths group 
and work
No
Year 3
rugby
weird
yes because they were kind and I 
love rugby
NO!!!
brileant
rugby rounders
Unsure
I would change the sport to 
american football.
It was really fun
Year 3
football
happy
Because I  like and i did like it
Nothing
good
happy
No
Basketball
no
Year 3
fitness club
good
yes I did enjoy it
no
good
get more fiter
Yes
no
no
Year 3
coding
good
yes was you make a game
no
good
make a game
Yes
nothing
no
Year 6
Pancake budgeting 
Personally, i felt 
extremely happy and 
excited for being a 
teacher for the first 
time.
I did really enjoy because, they 
where listening really well and did 
not really have to tell them of .
We did , that one of the children 
where being disrupted in the lesson 
and they distracted the other 
people in her group.
Very grateful for being a 
teacher for the first time .I 
probably want be a teacher 
when i'm older so  
extremely grateful .   
That i can keep this 
in mind or the 
future to be a 
teacher when i'm 
older MAYBE! 
Yes
NOTHING WHAT SO EVER ! 
IT WAS BRILLIANT maybe a 
different activity 
Thank you for 
giving me a 
opportunity to 
be a teacher for 
the first time .  
]Appendix 8 – Pupil Questionniare Data
[image: Machine generated alternative text: Year 6
Fizzy drinks and 
mentoes experiment 
Personally, I felt 
extremely excited and 
happy to become the 
teacher for that session 
and also I was excited to 
plan like a teacher and 
become one !!!!!! 
I really enjoyed the sessions with 
my group because it was really fun 
to work with younger children so 
they can develop their learning  
Personally I did not dislike any of 
the session because all children 
were behaved and therefore made 
it enjoyable for everyone 
I felt like it was a lovely 
opportunity to work with 
other groups 
I learnt how difficult 
it can actually be to 
become and how 
exciting it is at the 
same time 
Yes
I would probably change the 
activity to something else 
because it would be 
interesting to try something 
different but if I had to 
change me first session of be 
a teacher I wouldn't  
It was a REALLY 
fun activity 
thank you so 
much for letting 
us do it !!!!!
Year 5
slime
in felt nervous
i enjoy'd being the teacher 
because it was fun helping the 
other children.
i did not dislike anything.
nervous.
how to make slime 
for the first time.
Yes
swap slime with the field 
and play football.
i loved it and i 
hope i can do 
again that's how 
much fun it was.
Year 4
cakes and pizza
ok
yes because the funny dragon I 
made
no
a bit scared
how to decorate a 
cupcake
Yes
nothing
no
Year 4
football
nervous 
i enjoyed the football mach   
i dislike nothing 
happy 
times tabes
Yes
nothing 
do a longer 
football macth
Year 4
Codeing
Exited
I did because the teachers were so 
helpful and kind and the sessions 
were fun
I did not like the speed typing
I felt exited
how to speed type
Yes
nothing it was great
no
Year 5
Slime
Great
I enjoyed working with the 
children because you get to see 
their abilitys
No
Great
Helping the children
Yes
The slime because it goes 
every where
When will we be 
the teacher 
again
Year 5
Making slime and 
Stress balls
Excited 
Yes I enjoyed the activity because I 
liked working with the younger 
children.
No
I felt really happy and exited 
to work with the younger 
children.
To take your time 
and be patient. 
Yes
To make more instructions .
No
Year 5
slime and stress ball
happy
yes   it was fun
no
i felt happy
how to make  stress 
ball
Yes
To make more instructions
NO
Year 4
slime and streas 
balls
exsited
I did enjoy be the teacher because 
I got to make slime and I have 
never made slime and streas balls
no
I felt exited
how to make slime 
and streas balls
Yes
nothing 
no
Year 5
shooting dribiling 
happy
shooting 
no
awsome
kicking  and passing 
Unsure
to make more children have 
the expiriance 
no 
Year 4
football traning
excited
yes I love football
no because Ilove
nervous
to header
Yes
nothing
no
Year 5
cupcake icing
a tiny bit worried but i 
wanted to find out more
i liked it because it was fun.
i did not like the cupcakes
glad and happy
its a little bit hard to 
be a teacher but its 
good aswell
Unsure
i would change the group i 
was in
it was fun 
anyway 
Year 4
I was in slime and 
instructions
Amazing
Yes I liked making the slime
No it was all good
I felt okay with it
What ingredients 
and how to make 
slime
Yes
Not to do too many groups 
doing the same thing 
because there was a lot of 
slime groups
When will we 
next be doing 
Be The Teacher 
again if we do 
do it again
]
[image: Machine generated alternative text: Year 5
Fake Cuts
I thought that it 
sounded fun
I enjoyed the session but i felt like 
they were doing the stuff to fast 
I disliked how some of the children 
were ignoring us
,
To be more patient 
Yes
I would change for me to be 
in on friday
I only did 1 
session so i 
coudn`t do the 
actual fake scars
Year 5
drama/literacy  
Hansle and Gretle
i felt exited but nervous
i enjoyed the session because it 
was nice to see the children play 
parts and actually speak  in a 
drama session. 
i did't like it when the children 
didn't stop laughing so we had to 
play a game where we say 5,4,3,2,1 
and if they were still talking the 
teacher would get a point  but if 
they weren't talking then they 
would get a point.
i felt quite nervous because i 
didn't really know some of 
them very well.
I learnt that it is 
hard to be a 
teacher.
Yes
i would change my lesson to 
a sport lesson.
no
Year 5
baking
nerveus
I enjoyed the lesson because it 
gave me a chance to be in the 
teachers shoes
The children were a little bit silly in 
some places and a bit greedy
i asked them to get involed 
to only some and they didnt 
they were drawing veing sily 
shouting in front of kids
that beaing a 
teacher was hareder 
than i thought
Yes
be more calm be  in diffrent 
lesson and work with peaple 
i wount get fustrated whith
no
Year 5
drama/ literacy 
Hansel and gretal 
excited and nevous 
i enjoyed the session because it 
was nice to see the children 
develop there confidences and get 
to know us more. 
a few times they were acting a bit 
silly so we said 5,4,3,2,1 and if they 
were still taking the teacher would 
get a point but if they were quite 
they would get a point
i felt a bit nervous but not to 
bad because i new the 
children quite a bit  
I learnt how to be 
strict with children 
in a nice way 
Yes
i would change the lesson to 
cooking or sports
no
Year 5
coding
i felt nervous be excited 
at the same time
yes, the session was fun and if we 
could do this again i would
I feel like the session was fine and 
nothing was bad about anything.
I feel weird since i know that 
i used to be them.
i learnt how to 
depend on other 
people and to talk 
to younger children 
and teach them.
Yes
Nothing i feel like be the 
teacher was the best it can 
be.
Nope.
Year 5
slime making 
nervous and excited 
i liked it because we got to do a 
not normal lesson
having two hours next time maybe 
a bit longer
.
to work in a team
Yes
our plans
.
Year 5
cooking and 
budgeting
excited because it 
sounded really fun
I enjoyed the sessions because 
now I know how it is like to be a 
teacher
I disliked the first session because I 
thought it would be easy but they 
never learnt how to make a 
spreadsheet
strange because I don't work 
with them much and it is 
different in their classrooms
how hard it is to be 
a techer because 
they must feel quite 
nervous
Yes
P:E
 no
Year 5
slime and stress ball 
making
Exited
I enjoyed the session because we 
got to teach the year threes and 
fours how to do something and 
they got to learn from us
I didnt dislike anything because the 
children all worked really well
i enjoyed it because we can 
learn how to teach them 
and experience what i 
would be like to be a 
teacher
i learnt how to work 
well as a group and 
teach younger 
children
Yes
i would prepare more
i think that the 
children worked 
really well
Year 5
fake cuts
l felt happy
l enjoyed the sessions
no
.
.
Yes
.
.
]


 [image: Machine generated alternative text: Year 5
slime making and 
planning
exited and nervious
i enjoyed it because it was really 
fun and diffrent
i liked every thing 
it was really fun working 
with the year 3 and 4's
i learn't that slime 
can go wrong easily
Yes
i would change the subject 
.
Year 5
fake cuts
i flet happy
 i liked the fake cuts
no
happy
.
Yes
.
.
Year 5
making and planning 
slime
Excited and nervous
I enjoyed the session because I 
never thought that I would be 
teaching children
I didn't dislike anything 
I didn't work with any 
children from year 6 but i 
did enjoy working with the 
children from year 3 and 4 
I learnt that i'm a 
very good slime 
maker great at 
helping people 
make slime to
Yes
I would change the subject 
to PE
no
Year 5
Hansel and Gretel 
drama  
nerves 
i did enjoy  because it was a 
success  
not really 
strange 
being a teacher
Yes
session  
no
Year 5
Drama
Excited
Yes because it was fun to teach the 
younger children.
No I liked it.
It was okay because I knew 
the children. 
I learnt how to 
make the other 
children more 
enthusiastic in the 
lesson
Yes
Nothing
No
Year 5
Cooking pizzas and 
decorating cupcakes
I felt really excited when 
I first heard about it 
I loved doing the sessions because 
it helped the younger ones learn 
new things
To be honest,I didn't dislike 
anything about the sessions
I felt really calm all the way 
through the sessions
I learnt the different 
responsibilities of 
being a teacher
Yes
I would change the activity 
from doing cooking to 
dancing
I really loved 
doing the 
sessions
Year 5
coding/ict
excited
yes ?
some children did not listen
stressed 
?
Unsure
the activity
the group was 
great 
Year 5
CODING
EXCITED
YES I DID BECAUSE MY GROUP 
WORKED REALLY WELL!
NO
PROUD
  UNSURE
Yes
THE ACTIVITY
I LOVED IT!
Year 5
cocking
Good
Yes Because I lick to Be the 
Teacher
don.t no
GOOD
don.t no
Yes
P:E
 don.t no
]

 

 


[image: Machine generated alternative text: Year 4
football skills
Excited
yes because I love foot ball
No
At 1'st nervous but then 
when I got the hand of it I 
was happy
Headers how to 
shoot like a real foot 
ball player and lots 
of other things.
Yes
Shoot better(kick the ball)
Yes and that is 
thank you Year 
6's
Year 4
Normal slime.
Good.
Yes because i love slime and i want 
to make slime.
That i did not finish the slime 
making.
Awesome.
That i know what to 
do.
Yes
To be a cake teacher. 
When will we do 
it again because 
it was fun doing 
it.
Year 6
Arts and Design 
(with slime) in group 
E
Personally, I was firstly 
excited. However, when 
we found out that we 
would be having less 
time to partake with the 
activity (1 Hour less) we 
started re-thinking 
our original decision, 
but we continued with 
the idea and created a 
fun-ish lesson.
Session 1: In my opinion, I didn't 
find the lesson enjoyable 
whatsoever as we didn't have any 
of the equipment we asked for at 
first and we didn't manage to 
achieve anything except for putting 
a sticky note in a container in the 2 
minutes that we had.
Session 2: Personally, I found this 
lesson more acceptable than the 
first (because we actually had an 
hour).However the entire time 
wasn't enjoyable because we 
didn't get to teach anyone as Mrs. 
Merchewen was expressing her 
opinion on everything and telling 
some of the pupils what to do 
instead of her re-directing them to 
us. Luckily, most of them did ask us 
what to do and we told them the 
correct information and they had 
an enjoyable time, as far as I am 
aware. 
Session 1: In my opinion, I didn't 
find the lesson enjoyable 
whatsoever as we didn't have any 
of the equipment we asked for at 
first and we didn't manage to 
achieve anything except for putting 
a sticky note in a container in the 2 
minutes that we had.
Session 2: Personally, I found this 
lesson more acceptable than the 
first (because we actually had an 
hour)
I also didn't like how unorganised 
all of our equipment was even 
though we told the original teacher  
that we were doing it on HWB
Proof here: https://hwbwave15-
my.sharepoint.com/:p:/r/personal/r
izaf_hwbcymru_net/_layouts/15/D
oc.aspx?sourcedoc=%7BFDB081DC-
4DE0-48E3-9C5C-
2FD145C8C05B%7D&file=Presentati
on%20for%20Year%203%20and%20
4.pptx&action=edit&mobileredirect
=true
I found the idea fun, 
creative and something 
different for us to try but 
the outcome wasn't as 
excitable.
I didn't learn 
anything from the 
experience.
No
I would give us a longer time 
to do the experiment, let us 
gain information on what 
the children actually want to 
do, what they would 
recommend to do this time, 
have all the necessary items 
at hand and prepared 
instead of spending the 
entire time sitting down and 
leaving to go to the art 
cupboard when there are 
only 10 minutes left, let 
some of the members in the 
group actually prepare the 
activity instead of taking 
them out to do something 
else, let us have input on 
what children take part in 
the activity, let siblings be in 
the same group instead of 
separating them, let the 
infants take part in a similar 
experiment,
I have no other 
comments
Year 5
Fake Cuts
Nervous/Excited
i enjoyed working with the children 
and getting to know them a bit
.
I worked with all year 5's
i learned that 
sometimes you have 
to be patient with 
some people
Unsure
i would have more children 
to work with
we did not have 
enough time to 
create our 
trailer
Year 5
Coding/ICT
Excited/Happy
YES, Because the Y4 Y3's could 
experience Coding.
Some kids weren't listening to our 
group.
Fine
That being a teacher 
is hard :d
Yes
The leason's and session's
Not Really :{]
Year 5
Coding/ICT
I felt really nervous 
because we had to 
teach little children.
I enjoyed them because all the 
children enjoyed the session and 
we didn't have to help much.
Yes, i disliked the fact that some 
kids weren't listening that much.
I felt okay because they 
weren't really that younger 
than us. 
Being a teacher is 
hard D: 
Unsure
I'd probably make the 
activities a bit easier.
Not really ;] 
] 

Appendix 9 – Staff questionnaire questions and data

· How did you feel about ‘Be the Teacher’ when you first heard about it?

	Children were extremely enthusiastic and displayed fantastic oracy and motivation skills. The vocabulary used and explanations given were fantastic and the Year 6 children really understood the need to explain ideas in a more child friendly manner. Only negative was that some groups, who were not constantly observed by adults, were misbehaving between themselves. Think pupil grouping need to be closely monitored in future however, pupils were allowed to specifically work with friends which was a strength of the project. 

	The group were too competitive with each other in order to work together, they were more interested in doing the activity themselves rather than teaching it. However they gave praise and spoke age appropriate to the children, also the year 3 children really listened and followed instructions and looked up to the older children.

	Some children showed great leadership skills whereas others lacked confidence and blended in so it was hard to see who was in charge at times!

	The group had the year 3and 4 children engaged at first as they were tellling the story of Hansel and Gretal. But after a while they lost interest and so did some of the year 5 children. The second session was more productive as they acted out the story which they all enjoyed. 

	Children were very accurate and considerate with younger children. They explained and demonstrated clearly. No negatives, sorry.

	Some groups were excellent. Well organised, confident delivery, structured (some having a warm up, main activity and 1 even had a pleanary). The best groups with the most engaging sessions were the ones where the Y5 and Y6 children focused on activities that they had personal interests and experience in, eg football, rugby, obstacle circuits. They used games that they had been taught during their own rugby or football training both in and out of school. The dance groups was poor, the 4 year 6 boys had no idea what they were doing and had no personal experience. This was reflected in the engagement levels, interest and behaviour of the younger children. They should have chosen a different topic. 

	Overall, I thought it worked well. I'm not sure the mix of 'teachers' worked. Some just wanted to mess around and the ones who wanted to do it properly seemed to lack the confidence to make themselves heard. 

	The Y5 and Y6 children took the role seriously and the Y3 and Y4 children responded positively to being taught by their peers.

	I liked that the children built up a series of two sessions, so they could see progression.  The children enjoyed the sessions as it was very practical and they are very interested in slime!  Some groups were better planned than others.  




· What activities did you oversee?

	Science - coke and mentos and fitness sessions

	Cupcake making and decorating.

	Slime making

	Drama

	Pancake making

	4 sports based activities in the field. 1 rugby, 1 football, 1 dance and 1 obstacle based circuits

	Special FX make up/cut making

	Coding and PE

	Making slime




· What did you think about the planning stage?

	Children were enthusiastic and engaged. Many had clear ideas and goals to achieve. As with any lesson, some pupils required additional support but this was also supported by peers. 

	This was very poor planning from the group. No clear instructions on what was needed, what they would be doing or how they would achieve the results.

	Some children showed real professionalism and enjoyed taking charge of their own planning.

	The group worked well together and listened to everyone’s opinions. Then decided as a team what they were going to do.

	Very thorough and planned extremely well, down to spreadsheet, web sites and costings.

	Limited involvement. Observed 1st session when they were introduced to the concept and some of the 1st planning session. I was pleasantly surprised by the range of ideas and creativity the children demonstrated. 

	I wasn't involved in this.

	I wasn't involved in this.

	Personally, I like a planning grid for the children to work from, so that they include all these necessary points they need to include.  I feel the LA groups struggled doing this independently.




· What did you think about the teaching sessions? Please consider positives and negatives

	Children were extremely enthusiastic and displayed fantastic oracy and motivation skills. The vocabulary used and explanations given were fantastic and the Year 6 children really understood the need to explain ideas in a more child friendly manner. Only negative was that some groups, who were not constantly observed by adults, were misbehaving between themselves. Think pupil grouping need to be closely monitored in future however, pupils were allowed to specifically work with friends which was a strength of the project. 

	The group were too competitive with each other in order to work together, they were more interested in doing the activity themselves rather than teaching it. However they gave praise and spoke age appropriate to the children, also the year 3 children really listened and followed instructions and looked up to the older children.

	Some children showed great leadership skills whereas others lacked confidence and blended in so it was hard to see who was in charge at times!

	The group had the year 3and 4 children engaged at first as they were tellling the story of Hansel and Gretal. But after a while they lost interest and so did some of the year 5 children. The second session was more productive as they acted out the story which they all enjoyed. 

	Children were very accurate and considerate with younger children. They explained and demonstrated clearly. No negatives, sorry.

	Some groups were excellent. Well organised, confident delivery, structured (some having a warm up, main activity and 1 even had a pleanary). The best groups with the most engaging sessions were the ones where the Y5 and Y6 children focused on activities that they had personal interests and experience in, eg football, rugby, obstacle circuits. They used games that they had been taught during their own rugby or football training both in and out of school. The dance groups was poor, the 4 year 6 boys had no idea what they were doing and had no personal experience. This was reflected in the engagement levels, interest and behaviour of the younger children. They should have chosen a different topic. 

	Overall, I thought it worked well. I'm not sure the mix of 'teachers' worked. Some just wanted to mess around and the ones who wanted to do it properly seemed to lack the confidence to make themselves heard. 

	The Y5 and Y6 children took the role seriously and the Y3 and Y4 children responded positively to being taught by their peers.

	I liked that the children built up a series of two sessions, so they could see progression.  The children enjoyed the sessions as it was very practical and they are very interested in slime!  Some groups were better planned than others.  



· How effective was it having children working together from different year groups? Did they interact appropriately?

	Pupils interacted effectively and supported one another across year groups. 

	Although they interacted age appropriate, I don't feel they gave clear simple instructions for them to understand completely.

	Again some groups worked really well and in partnership but others tended to sit and make slime individually without communicating.

	I think it works well. 

	Younger children listened well and enjoyed working with older children. They interacted extremely well, showing respect.

	Yes, in the vast majority of the sessions. The younger children listened well and respected the older children. It was dependent on the confidence level and oracy ability of the older children. 

	For the most part, yes they did interact well. The activity was interesting and all children wanted to be involved, so overall they mixed well together.

	I felt it was an excellent way to encourage children to work with children they would not normally come into contact with.

	My groups were very practical and I feel that the Y5&6s were so into the activity themselves that they were concentrating on making their own slime and not actually teaching the Y3&4s.



· What were the pupils’ levels of independence like?

	Extremely independent. Felt as though I was a spare part! Took all the will not to get involved myself but was not needed to at all! Was extremely surprised and impressed by this! 

	They were able to demonstrate a high level of independence.

	A few groups shone (girls definitely seemed more confident and independent) the boys seemed a bit lost.

	Most of year 5amd 6 were brilliant they took the lead and did it all by themselves.

	I hardly done anything apart from tale photos. Students were very mature in their teaching and understanding of teaching.

	Much better than I'd anticipated. Although the less able children needed greater support and sometimes a reminder to stay on task. 

	Unfortunately during the 2nd session, two of the 'teachers' were absent, which left three to run the group. Of those three, two just wanted to play around with the activity, leaving just one teacher to try and run it herself. She did a great job, however, just needed a little adult encouragement to speak up and move the activity forward. She really did do well!

	Excellent.

	The children were independent and needed little support from myself during the practical tasks.  They did need reminders that they were teaching the Y3&4s and that they needed to engage with them.




· What were the levels of Year 3 and 4 pupils’ engagement like during the teaching sessions?

	Engaged and on task throughout. 

	I found they were very quiet and listened rather than engaged.

	They seemed to enjoy what was going on. They engaged and asked some questions.

	More engaged with the second session than the first. 

	They engaged well, listened carefully and followed instructions perfectly.

	In the better 3 groups, excellent. Poor in the 4th (dance group). 

	Oh! Completely engaged! They were excited about the subject and listened well. Most asked if they would be doing this again as they enjoyed it so much.

	Excellent. 

	They engaged well, but I feel they were left to their own devices a bit by the Y5&6s.




· What were the levels of Year 5 and 6 pupils' engagement like during the teaching sessions?

	Again, engaged and on task throughout. 

	They found it hard to work together as they all wanted to take over. This made things a lot harder to follow what was going on as they didn't agree with each other.

	The girls definitely engaged more and were able to give step by step instructions. The boys were getting distracted easily and were getting up and walking around.

	Brilliant apart from some year 6 just being silly. 

	They were very attentive and took turns with different children showing their maturity.

	Excellent, apart from one child who was happier playing with the grass. 

	Two of the 'teachers' just wanted to do the activity themselves, so they needed encouragement to keep showing the younger children what to do, but the other three (with one in particular in the 2nd session) were excellent, although they needed a bit of encouragement to speak up and make themselves heard.

	Excellent.

	As I said before, the children were too focused on making their own slime and lacked engagement with the Y3&4s. 




· What main things did you learn from the experience?

	Never underestimate the abilities of pupils; they will always surprise you! 

	I learnt that the older children have a big influence over the younger children.

	It’s always good to give children opportunities!

	The children get so much enjoyment and experience and some even mentioned about how much work teachers actually do. 

	I learnt that we sometimes don't give children enough credit and appreciation of their capabilities. We should learn to let them lead the way instead of taking over.

	Sometimes standing back and allowing the children to deal with issues (children not listening) and just observing can be a better option. 

	I learned how to do special FX make up, as taught by one of the 'teachers'! I also learned about the children involved, personally. Specifically, their own interests and knowledge of the subject. This is something I may never have found out about during the normal course of of a day.

	That children cab really 'step up' when given a great deal of responsibilty, including harder to manage children.

	To make sure the groups were of mixed ability.



· Would you like us to do 'Be The Teacher' again?

	Yes

	Yes

	Yes

	Yes

	Yes

	Yes

	Yes

	Yes

	Yes




· What would you change if we did 'Be The Teacher' again?

	Possibly ensure pupils who have the ability to distract one another are monitored closely and possibly using child friendly LNF statements for the pupils to use in the planning stages. 

	The children must plan effectively in order for it to work and learn to work together as a team.

	Maybe check prior to the lesson how equipped and confident children are. Don’t assume that theyâ€™ve planned even if they say they have. Some children definitely seemed lost and unsure of how to carry the lesson forward!

	Smaller groups instead of full year groups 

	A little more time and also to be part of their planning, just so I knew what they were doing beforehand.

	A carousel element where the Y3 and Y4 children can experience the other sessions. Lower ability children in Y5 and Y6 having more scaffolding and support. 

	I would've liked to have been involved in the planning stage with this group, so that I could've guided them a little more about the delivery of the subject and perhaps given some of them a bit more confidence.

	I felt many of the activities were repeated in different groups. I would consider having broad areas to start with, for example, the environment, cooking, art and then allowing for children to lead their own learning in these areas. This would allow for a wider scope for activities whilst still allowing children to lead learning.

	Make sure the Y5&6 groups were of mixed ability.




· Any other comment

	No other comments. 

	The children would need more time to work with the children as 1 session was to rushed.

	A great opportunity for children to experience something different! 

	Wonderful to be a part of an exciting challenge.

	I thoroughly enjoyed the experience, I'm not sure if I was lucky to have such a good group or if I just enjoyed letting them take over. I think the younger enjoyed working with the older ones instead of us telling them what to do. I also think it was good for the older children to have responsibilities.

	It was a success! 

	No

	No.

	I feel that the MA & HA groups coped better during the planning and teaching stages.  The LA children and generally the boys, lacked organisation and independence.



Appendix 10 – Child-led list of activities
	Literacy - Making slime
	########'s Room
	

	Session 1
	Session 2
	Resources

	Writing instructions
	Making slime
	slime ingredients

	Literacy - Making Slime
	########'s Room
	

	Session 1
	Session 2
	Resources

	Writing instructions
	Making slime
	Slime ingredients

	Maths - Making Slime
	########'s Room
	

	Session 1
	Session 2
	Resources

	Maths questions
	Making slime
	Maths questions; slime ingredients

	Slime and stress balls
	########' room
	

	Session 1
	Session 2
	Resources

	Think about how we can avoid getting stressed
Design slime and stress balls
	make slime and stress balls
	slime ingredients; balloons; corn starch; funnel; cellotape; craft items

	Slime and containers
	#####'s room
	

	Session 1
	Session 2
	Resources

	Designing a container for slime
	Creating slime
	Containers; slime ingredients

	Science - Which drink causes the biggest reaction with mentos?
	  Field
	

	Session 1
	Session 2
	Resources

	Planning & prediction
	experiment and conclusion
	Sprite, mentos, sparkling water, diet coke, fanta.

	Literacy - Drama - Hansel and Gretel
	Music Room
	

	Session 1
	Session 2
	Resources

	Telling story ; mind map of key actions; practise drama
	Practising drama; present to an audience
	Hansel and Gretel story; ipads; costumes; props

	Correcting SPaG and speed typing
	ICT Room 
	

	Session 1
	Session 2
	Resources

	Correcting SPaG errors in a funny story
	Kahoot Quiz – SpaG
Practising typing to type faster
	The dancing dinosaur story with errors;  Kahoot quiz

	Art - Film make up - cuts and scars
	Meeting Room
	

	Session 1
	Session 2
	Resources

	Learning about film makeup ;  Practising fake cuts
	Fake cuts; filming a trailer
	fake cut make up; ipad; imovie

	Coding
	ICT Room
	

	Session 1
	Session 2
	Resources

	Discuss coding & explore Beebot
	Code a sprite on Beebot to do the Mr Clemente
	Laptops; scratch accounts

	Coding
	ICT Room
	

	Session 1
	Session 2
	Resources

	Explore Sherston coding 
	Create a simple Scratch game
	Laptops; sherston coding; scratch

	Maths - Football - get an answer right and try to shoot!
	  Yard
	

	Session 1
	Session 2
	Resources

	timestables & division
	addition and subtraction
	Football; goals; maths questions

	Football
	Yard
	

	Session 1
	Session 2
	Resources

	Football skills
	Football game
	Space; cones; goals; footballs

	Football
	field
	

	Session 1
	Session 2
	Resources

	passing and dribbling
	shooting and tackling
	Footballs; cones; pe kit; suitable footwear

	Fitness
	Hall
	

	Session 1
	Session 2
	Resources

	Discussing fitness and estimating; demonstrate activities
	Preparing activities
	pe equipment; music

	Dance through education
	field
	

	Session 1
	Session 2
	Resources

	Linking maths learning to dance moves; practise routine
	Perform routine
	Speaker; music

	Rugby skills
	field
	

	Session 1
	Session 2
	Resources

	warm ups, skills
	warm ups, skills
	rugby balls; cones; space

	Icing cup cakes safely
	######'s room
	

	Session 1
	Session 2
	Resources

	planning designs
Kitchen safety
	decorating cupcakes
	plain cupcakes; icing; edible decorations

	Cupcakes and Pizza
	#####'s room
	

	Session 1
	Session 2
	Resources

	Designing cupcakes or pizza
	Making cup cakes or pizza
	pizza base; tomato sauce; pizza toppings; cup cake ingredients; cup cake decorations; recipes

	QR code scavenger hunt
	Atrium/######'s room
	

	Session 1
	Session 2
	Resources

	QR scavenger hunt for recipe instructions
	Baking cakes using recipe
	QR codes; scavenger hunt; recipe; ingredients

	Cooking
	#######'s Room
	

	Session 1
	Session 2
	Resources

	Instructional writing & budgeting
	baking
	cup cake ingredients; item costs; recipe

	Pancakes and budgeting
	'''''''''s room
	

	Session 1
	Session 2
	Resources

	entering cost into a spreadsheet
	following a recipe to make pancakes
	pancake ingredients; excel speadsheet









image1.emf

image2.emf
 


image3.png
20/06/2018

BE THE TEACHER!

Athrofa

What should a teacher be like? My research question
Does providing older pupils with
responsibility to plan and lead
¥ learning opportunities for
younger pupils influence levels of
.5 b.

% engagement for all?

What is research?

Research is a systematic
investigation in order to

| e e i o .|
[irm————————

establish facts and ETE. | B

frcop——— i

conclusions.

e





image4.png
20/06/2018

What will we do?

+ et e i g e 38n0 o s
R B et o i e e
= N U
o e o o et st

S
Advert Physical
S

What type of things could
we do?

In groups, choose an area
of learning and summarise
what you will do over the
three sessions with your
Year 3/ 4 children [





image5.png
Think about..

+ Wnatis your objective? What will the children
learn?

« Wnatwillyou do in each session? - be realistic

+ Wnat resources willyou need?

* Wil you have different roles?

« How wil you motivate and maintain interest?

+ How willyou know you have met you objecive?

20/06/2018




image6.png
whatyear wratacity
groupre you lanskepar:
o

cosking.

At and conking

e

ety

ol
o

coding

o id you sl about
‘ee e Tescher wnen
youfrstheardshost i

stee

e ectad secaus |
a0 oprtuny o

work i 2 younger
cilgen

[ —
to5e3teacharand 22
Jesors s

s
werd

e

werd

rasay
s

pesonaly it
exremey happyan
cicted forbeing s
tescnrfor e fret

5 you oy hess
oy

ves 1 sl lhe s fon o
o it zomeof he youngsr
eniaren

loved th sessonsbecaus 17ad .
[ b
P

sescraly, raveenjoyed e
Iessons because ou gt tobe 3
pr——
e
v icean th cupcakes astes
ot

e ——

yessecause neywers i a1
lovry

Secause el
yes eyt

veswas oumate a game

i el oy secause, ey
whers seringrally weland 5.
notrealyhavero el pemet

oidyou gk smpring intre
sesions sn 30, whats

N1t tuss ol ssing

s rot e sngting hatwe
panned 1t vas amzing

b honas, i e
srying e Thed svrging
sooutsegnatecher.
beceuse

ot di i s wrang
i il anyting sbout the
sime.

Nering

e s, thtone ofthe hicren
her eing dsrupted i th ssen
o0 thy dsraced he ot
peopl 1 hr gro.

vow 5 you e bout
wering v chileren rom
et e rouas?

fetauite ecied, bt
e, varted o make
sure tht they would vy
‘ake someting fom this
fmsxprience

love workingwith e

youngerchisrenand think

T Tr——
o mest pecpe o
ottt mast .

ot

famastc

et

ot
o

o

very gt o being 2
eacherfor e st e |
probasy wan: be s teacrer
unen i ider o
evemaygratets

st tings
3 you leamrom
e sxprince?

eemea st mars
aboutconking 30
Rowtorep peope
youngerthanme.

[—
coreparte it e
younger

“ossntiato
ctvepecgle
espedallyyourg
peosle.

nating

echen satey

gy rouncers

rapey
getmore e

mates gme

“haticn s his
inmindorthe
fuuretones
sexcher unen im
osrvavee

s o e
toceame
Tesaner sgan?

it would you change
Vou i Be T Tescher

| would cange hetgic e
ditoscance

61w 9 do s s,
woul change e esson v
pamned.

e eson nc uht e
becore
change s it ik

1wl rave a maths group
snduore

1 wsuld cange the sprt o
amarcan ool

ssshezal

TS ST mayoe
e scoiy

anyoner

Icanotrae
sryfurer
1enopeaist
hope i com:
comprahensie
ol

[——

Tk ou or
guing mes
opportunity o
bestesmeror
thefratame





image7.png
]
mertoss experiment

sime
s nd piza

coteing

Nakingsime and
sweszoais

simesnd s sal

simesndsvess
bale

shaotngsiiing
ot ranng

aree

Iussinsime zna

pesonaly et
exremey extessns
rapoy o becomathe
teacherfortatsession.relly efoyedth sssions wit

denie s tasnerand 2 work it youn:

enicranso

Decoma s (1 tray can devel theiresrming
erjo being e sacer
Bacause it wisun g
infet nenous Py
P —
o mate
ey he foocal mach
it becuse o eseners w52
et sndind and ne sesins
eetes werefin
erjyes warkrguith ne
cridren because you g 1o see
et werabity
veseoped e aciybecase |
hed woring win the ysrger
eted e
napoy [
@ rjoy b the tescherbecase
g5t 0 makeslimeand ave
exstea e macesinsand e s
napoy shoctng
paet} ves o ool

iy i worrisdbut

et fing out o et secaue s

Vet e maling e sime

peronsly

e behaved snd
it orable o svenone

ot dtie anging

i rthing

| notic e spesd ping

[ ——

[r——

oty of
50 501 435 s 0 y g beceus e s el th sesion ecause 2l cldren
efremaze

fetire it el
coporurity towork it
otver goues

e

napey

et el happy an sied
5 work wih e ounger
eniren.

[ras—

et

-

ety inic

leemenow it

syt
Escame and o

actngitisstthe

nwtomatesime
forthe st e,
P to decorae
ciscake

Fr—

noutospeed e

el he il

Totake ourtime
and s patnt.

R tomate s
sl

neetomakesime
andsess i

icking and pasig
o hescer

sl itraraso
Eeassscheroai
sty

watingediens
and o tomate
sime

[ —
ety tosomstring sl
beceuse tupuidbe

iresting o e someting
ettt rad o

change me st seson ofbe
Stasmer voukint

swas sime with the field
20 iy fotbal.

nosing s great

e sime becass tgoss
eueryunere

“omate mere nrucions

“omate mere nrucions

o sk mors crldren e

thesxiiance

oy nange the roup

Netto cotoo many roues
deing resame thirg
becaise tre s oot
simegrougs

fun sy
trankyouso
maanior eting
udon

ot
hopeicando
sgin ats row

o fun .

doatonger
oot macin

e il e 5e
theeaaner
sgin

sy

el e

nestos zing
Semha eaner

sganitwedo
dortagin




image8.png
dramaierasy

Hanzeandarete

baing

aram sy

coding

sime mang

cockingans
budgetng

simesnd:

mang

1mough e
Soundedn

LR

e ——

[ —
stthesame zms

pe——

e —
Soundedreslyfun

ectes
ratragey

enjoyes thesesion bt el e
ey were doing he st o st

erjoed heseson becase
e ic o5 te hicren sy
parsand acualyspeak ina
ramaseson

erjoyes thelessonsecase -
gevermea crance o beinthe
P

erjoed hesesson becase
v ic 0 s e ahicren

deveiop nereconfdences and g5t
o e

e, sesion was funand e
o do s agin ol

es tbscase we ot o 02
natnerml eson

erjoyes the sesions beceuse
o oo s e o ba
cexcher

enjoyes thesesion because we
gottoteach theyer threesand
otz how 2 dosomething 2nd
ey gt leam fom

e hesesions

i
wersignorng

o someof e cridren

i it e e ren
e stop aughingsowerad o
Py seme unare s 22734551
5rd fthey were sl alking the
teacner s get 3 it but
thepwaren sl then ney
ol gt e

o chitren were e ity
some places and 2 ot reedy

5 ewtmes theywere acinga .
Sty sowe 545432 1303 ey
were sl king e teacrer would
et oin ut £ty wars aute
ey wouldgetapornt

e et ssion s s sn
nocing was bad sboutanyhing.
Rasing o rours et me mayoe
St onger

| e the st seon bacause |
S ———
never et o ta e 8
spracsnest

1 i s angting because the
ehicrn sl warked ety el

et qute nenousbecsse
antrealyknowsome o
e ey el

asks them o getmoled
 oly some and they scne
e ware drauing vz iy
shostngn ot of i

RSP ——
Eadsecuseinewtne
anidrenaie b

fosi et snce oo that
useato e tram.

svangebecsuse dontwor
i —_—
ferantinther casreams

erjoed tbecausewe can
Iear how o tesc e
PS——
o e o023
cexcher

Tobe more patent ves

leemsatiss
narctoses
esher =

F—
echar s areder
waninsn v

lemsrowtose
s enicran
anicuay s

[—
dspendon oner
peopieand o

o yourger ilren
ndsesch e ver

uerinatem e

nowrtistone
S tnar e
eyt el quie

s to vk
el 353 gous s
sch youngsr

enren =

would crange forme o be
inan sy

s cange my lesson o
= sponleson

bemors e in et
lecsan snd v i peepe
Tuount gt fstad whith

s crangs thelesson o
cockingr s

Notringifelhebe e
ascner vz he et an
e

ourplans

Tuouidprepare more

Tonlysid
coutntaathe
b

Nore.

kst ne
P —
ealy et




image9.png
sime maing
Vs plaming

maing ans plarivg

Cooking izes ane
decorsing cuos

s g

cacing

extad nd nenios
inecragey

PR m—

eted

e ey et when
st sboutt
sxcted

G

erjoed because s eally
famanecfene iked vy ing
eea e ke s o

erjoyes thesesion bacause
e g tht would 52
wehingaren

it sy becase tvasa

s it aning

noxreaty

N et

loved doing e sessons acause
ithelped th yourger oves eam
neing:

b honasy st ke
srying abouthe sessions

come cnlaren i ra e

E

vesBecau k2 B
cescner dentro

twas sl funworking
with e year 3 303 5
napey

it tuoreuit any

enidren from ez s bt
&3 njo workng with re
cridren from e 330

s okaycacause new
s ciran

et realycaimal ey
rougn nesesions

)

s atsime
angoursog sy ves

leemeratima
verygood i
mater greatat
el seople
meesimes v

Ceingatsscher  ves
[

e ne ot

enren mere
-
Jezeon =

eems e diferen:

resgonsiies o
Ceingaacher  ves

e =

Tuouid range thesubiec:

1 wsuld cange the susect

Netring
1 wsuid cange the sty
from daing sooking 1
dancing

-

1ratyoves
doingtne
thegrous v
e

dontns




image10.png
seseshouts

Srstnenosathen  shostlce37es foot vesandatis
unen gt rangof i1 el playarand ot thankyou vear
e oomalmic bew secase lowetoatbal  Ho vas ey cromersing. ves snootserepick hetall

Wl v co
icagain because
vesbecaus o sime an vt Trati ot i sime “hati o vt sa TobescHetmacher  itwasun oing
Nemalzime. oot ok s mang Avesome. @ 5 it
sesion & mmy g, .
i e sz ey
wheteer s e i thave sy

oftre squpmert we seed for ¢ 1 would gie 53 onger me
Sesion 1y opiion, 1 it fstand we i manage o .30 s spsriment etus
i e sz eyl scievssnying except o puting gin informaton n uhat
whatsoear 35 we o haveany 2 sticky e n coniner nhe2 he cliren sl wanc o
oftne sauisment e sbedfor 81 mines v o, what ey would
fstandwe it marageto  Session 2 sersoraly, found this recommens o 2o his e,
acieve anythingexcept o puing lsson moresecpiable an the Raveall e necessary s
2oy rote na continer inhe2 f: (osause e acualyhas an sthandsnd repares
mintes rat e . hour) instad of spendng the
Sesion 2 pesonaly found s entetime iing Gown and.
Iesson morescapatiethn he 130 ik howunorganised lesing o goto e at
st (becpuse we acually hadan 3l ofour sqipment was s cupboars when hereare.
Pour] e heendretime  though we od e orignal sacher enlysominvasie® et
pesonal was sty v’ enoyablebecasewe  thatuevere doingiton HAS. someofhemembes nthe
xcted Howear uhen et g e anyone 3 . £roup sl prare he
efoundout thet e erheusn was rpresingher | Prostnere: s hubuaets- sty rstead ofing
wouldseraingless_ ogiien oneveythingand el my sharepsincomzipersonlt themautto & sometring
time o partake with e some o e puplswattodo. el hwteymeu_net_ajousi5/D as et ushaveinputon
sy (. Hour s e irstead ofhe eSracing rem 1 oc psurcadoe=RTEOROBIOE whatriren ke pat
Sttedrenring | us luckly, oo trem 4 st SDEC-8E-SC5C found e un, e sy, I sblings be
ourriging dciior,  hat o do and e i rem the  SFOLSCECOSSNTORe-Presetat ret and someting the same group nstexdof
Asandoesign  outwecontiued i conec nformaton and theyhad  on¥20farRK20resr 203208020 Sffrert for s to ot | dientleam sepaating hem, s the
(wihsime) i group thedeaanderateda an enyasleime, s arasam & raacionsed Gmabiiredie: e oucome AT L3S amyring fom he infncs ke gartn 3 i1 v rocer
B funsenleson, e e axctse experence. no experver, commants
eamed [ ——
sometimes you enougn imero
oo warking it he crldren o bepatin: it Tuouid have more rlren resteour
Fakecuts Nenwus/oted  and geting o know rem a worieswinalyesr s somepeople e towerkuth e
VES, Because e VAR o Some i were istening 0 our hatbeinga eacher
cosngncr ectedrapey experenc Coing. goun e sharga 5 e leasorsandseson's o sl ]
Ve reslyrenous 1 erfoyes them becausel the et oy because they

Decauseuahadts  chidrensnoped e seon snd 1es, Gk he et thatacme  waren resly het younger Seng s tscher s sty mace the
Vs codngier e e chicren,  wedantharetohdpmich, ks werentstening thatmuch.  an s narz Unare schessbiossser  Nowrssly;)





