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	· Using the literature to support my reflections & demonstrating my understanding of the topic. 
· Clear structure to the essay. 

	Which aspects do you consider could have been improved in this piece of work?
	· At times I could have delved in deeper with my reflections. 
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	· The understanding that I have taken away about the importance of SKIP & childhood development. 
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Overview of setting 
Researchers have argued that the competence of motor skills in early childhood is a pre-requisite for individuals to continue with physical activity later in life (Stodden, Goodway, Langendorfer, Roberton, Rudisill, Garcia, and Garcia, 2008). Therefore I attended SKIP training days which covered the content which was introduced into Flying Starts and Nurseries across Wales to develop children’s fundamental motor skills.  
I delivered SKIP sessions of 30-45 minute sessions once a week in setting A over a 6 week period which I worked with 3-4 year olds. The setting was situated in a deprived area of Swansea and can have up to 38 children per session and uses an indoor and outdoor area. The groups each week would depend on the amount of children and staff they had that particular day. The number in a group would range from 6-12 and each group would get between 10-15 minutes completing the activities before rotating with a new group. Setting A had all their staff members attend a SKIP training course so they were extremely knowledgeable and passionate when delivering and assisting. As a result I found it easy working with the staff as they already had the knowledge of the importance of the programme but also the structure of the activities. 

Reflections based on theoretical unpinning and practical delivery
According to Gallahue et al. (2012, p.186) in early years of childhood; children develop ‘fundamental motor skills’. Furthermore these are categorised as “locomotor” and “object control skills” (Stodden et al., 2008, p.186). Additionally Stodden et al. (2008) stated the fundamental movement skills are the foundations of physical activity, like ABCs are in the English language and therefore unpins the competency of physical activity.   As a result throughout the sessions at setting A, there was an emphasis on developing the children’s locomotor and object control skills.
Throughout the 6 weeks, I used the training of SKIP to inform my delivery, for example, I followed the structure of a warm-up game, gardens and then a cool-down. Before my sessions each week I liaised with the setting to find out their theme of the week so I could then link them to the warm-up game and garden activities. For example one week the theme was the 3 little pigs. Therefore the warm-up game was a ‘wolf and pig’ chase game with story-telling imbedded throughout.  During the story the children and I would have to run through the ‘forest’ and jump over ‘roots’. This activity is supported by the definition of locomotor skills which can be described as the movement of the body into space, for example, running and jumping (Haywood and Getchell, 2005). The children loved the activity as they thought I was the ‘wolf’ chasing them and they were full of laughs and excited screams. As a result I would continue to make the warm-up games as much fun and ‘real’ for the children to maintain their level of engagement and movement in the activity. The feedback from the staff was very positive, they really liked the way I linked the games to their theme of the week and they have since incorporated it into their practice.
According to Haywood and Getchell (2005) object control skills can be described as the use of objects such as throwing and kicking. Researchers suggested there are two factors that are independent of the individual, these are age and gender (Gallahue et al., 2012).  In line with this notion it is important for educators to modify tasks to cater for their pupils’ needs (Gallahue et al., 2012). For example, research has argued that girls are ‘significantly worse at throwing at all ages’ (p.199) and suggest modification of tasks are important in order for girls to be successful at the task (Gallahue et al., 2012). This was also found to be true in setting A where some of the girls were demonstrating that they were stage one throwers and throwing their equipment to the floor. However, when we changed the equipment to something easier to hold like a fluff ball the girls were more successful.  
According to Gallahue et al. (2012) task constraints are in conjunction with the desired outcome for the throwing task. Furthermore, researchers suggest that the type of throwing activity prescribed to children will have influence over the throwing action they perform (Gallahue et al., 2012). Interestingly the research indicates that children who have more advanced throwing patterns recognise the differences in distance and will choose a technique which is needed for that distance and goal of the task (Gallahue et al., 2012). However when I planned a throwing session I had the children stood on spots in order to control their behaviour which is in contrast to the works of Gallahue et al. (2012) who previously stated that children if educators desire their pupils to perform stage 5 throwing then they need to create a variety of throwing opportunities to encourage the performers to develop the skill. Therefore in another throwing session I still had spots to show the children where to throw from but I actively encouraged them to step off the spot so they could develop a more proficient throwing level.




Analysis of children’s development
Research suggests that there are a number of factors that affect the way humans can complete a skill effectively (Gallahue et al, 2012 & Rienhoff, Tirp , Strauß, Baker, Schorer, 2016). In line with this notion, whilst delivering in setting A there was a great difference found between children’s stage of development in both locomotor and object control. According to Gallahue et al. (2012) factors such as obesity can have a detrimental effect to a child’s ability to jump, hop and run due to the added weight being imposed on their bodies. This notion was seen in setting A where the children who were overweight didn’t seem to jump as well as the other children when completing spot jumping activities. However there could be more factors other than weight which could affect the children’s performance. In line with this statement Stodden et al. (2008) stated the differences between children’s early development is as a result of the various opportunities they have been exposed too. Therefore it can be argued that the children might not be competent jumpers as they haven’t the opportunity to develop the skill.  As a result, in future sessions, the children who struggled with jumping could be put into a group together to develop their jumping skills, for example, jumping and sticking a tail on the donkey. This would be a fun environment where they don’t compare their performance to other children. 
According to Gallahue et al. (2012) children can perform aspects of a skill when they reach a certain chronological age. For instance “figure 11.4: Age-related changes in the FMS of children” (Gallahue et al., 2012, p198) stated children who are 48 months old are able to perform a stage 3 catch. Interestingly Child B in setting A exhibited a stage 3 catch even at 37 months old. This difference found between stages of development and chronological age supports the notion that the development of humans is a complex process (Gallahue et al., 2012 & Kirby and Drew, 2003). In addition to this notion, development milestones can help categorise the stages of development an individual has reached (Kirby and Drew, 2003).  There are three categories that can explain the differences in development milestones, ‘delays, disorders and giftedness’ Kirby and Drew, 2003, p.28). The term ‘giftedness’ relates to children who exceed the norm of development (Kirby and Drew, 2003, p.28). 
An example to support this research was seen in observations whilst delivering in an early years setting where a 37 month old boy completed a stage 3 jump. Whereas researchers stated that a stage 3 jump is completed by a 77 month boy (Gallahue et al., 2012).  This stage 3 jump was observed during an indoor jumping session. The jumping session consisted of spots being put in a circle where the children had to jump from spot to spot. Most of the spots were touching each other in order for the children to be successful. Usually when the children came across a spot that wasn’t touching another one, they would then jump in-between the gap onto the carpet. Interestingly child A completed the task by changing his technique which allowed him to jump further onto the spot, not the carpet. As a result, I then put two spots further away to see if they could jump even further, they adapted their jumping technique to perform a stage 3 jump in order to complete the task. Whilst setting up the activity I assumed that the children wouldn’t be able to complete the task if the spots were further away from each other. However I then adapted the task to suit the needs of the children. In future I would set up a number of jumping stations where it would be suited to each stage of jumping in order to develop their jumping skills. This is in support of work that suggested children who are deemed as gifted need to be monitored and encouraged to progress in order to advance their development  (Kirby and Drew, 2003).   If I hadn’t moved the spots for child A, they wouldn’t have been able to master the stage 3 jump and move onto the next stage of jumping. This reflection is based on the works of Kirby and Drew who stated (2003) in order for children to master their motor skills, they follow a sequence where they build upon the foundation of a skill so the skill can be developed into a more complex version.
According to researchers there is an emerging relationship between motor skill competence and participation in physical activity which is also effected by other factors such as obesity and perceived motor skill competency (Stodden et al., 2008). Interestingly, they suggested that in children below the age of 7 their perceived competence has a vital importance over their participation and commitment to a physical task (Stodden et al., 2008). This was very clear whilst delivering in the setting as most of the children were always engaging in the activities even when they were not competent at the skill.  In my opinion it is because of the passion and enthusiasm that the staff had in the setting that made the SKIP sessions such a success, the staff continuously motivated and praised the children during the activities which boosted their confidence levels. In further support of this, the research suggested that even though children may not be current competent movers, they will still participate in physical tasks if they perceive themselves as competent which will in turn help develop their fundamental skills (Stodden et al., 2008). 




Conclusion
This course has grown my confidence to deliver the SKIP programme and has really enabled me to fully immerse myself into the practical and theoretical underpinnings of the concept.   Through delving into the literature it has allowed me to understand the importance of the fundamental movement skills on child development and the link between fundamental movement skills and physical activity levels later in life. This notion is supported by the work of Stodden et al. (2008) who argued that children need to be proficient in the fundamental movement skills otherwise they won’t be able to engage effectively within physical activity later in life. 
Furthermore, from my experience during the practical delivery it is frightening to see such a developmental gap between children at such a young age. However, hopefully the SKIP programme will allow settings to close the gap each year.  
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