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Part 1-
The implementation of a reformed play based early years curricula for Wales in 2022, was heralded through the successful futures report (Donaldson, 2015) and WISERD (2015) report and was sub-structured by networks of representatives of Pioneer Schools, Inspectorate Estyn, Regional Local Authorities, and the Government. The work of Piaget (1952) in which children learn through experimenting and Issacs (1971) where children learn best through the element of play is heavily shadowed through this curriculum as well as the work of Sir Ken Robinson (2008) where we must promote children’s divergent thinking through new modern ways of teaching rather than outdated teaching forms. This co-construction of the curriculum has been a strong feature of the reforms (Crick & Priestley, 2019), of which is a radical departure from the top-down teacher proof policy of the previous curriculum (Priestley & Biesta, 2013). The new curriculum stresses the importance of centrality of the learner with active forms of pedagogy (Sinnema & Atiken, 2013) this approach shifts from a more traditional teacher-centred approach to a student-centred approach (Bernstein, 1977 & 1990) moving from a visible pedagogy to an invisible pedagogy. with a vision of teachers as architects of learning; to structure the way for children to develop modern skills, further develop their divergent thinking (Robinson,2008) and to guarantee economic development (Yates & Young, 2010). The new curriculum for Wales 2022, proposes a new bold vision for teaching and learning through its focus on four key principles which are directing children to become ambitious, capable learners who are ready to learn throughout their lives. Another principle within the curriculum is enterprising creative contributors, which will play a full part in life and work in Wales. Thirdly, to shepherd children into becoming ethical informed citizens of the world. Finally, to promote healthy, confident individuals, who are ready to lead fulfilling lives as valued members of society (Welsh Government 2022). The main purpose being flexibility and autonomy to teachers and practitioners of the early years as the spotlight to writing a unique appropriate curriculum suited for every individual (Sinnema, Nieveen & Priestley, 2020). The new curriculum for Wales licenses practitioners to apply topics and activities to fashion meaningful learning from different areas, disciplines, and concepts; enabling practitioners to use their professional cross-curricular skills to drive for improved learning outcomes and allowing learners to access a wealth of opportunities (Welsh Government, 2022). This reform was deemed necessary by Donaldson(2015) and linked through WISERD(2015) due to their report of a growing tension within an approach that is centred on experiential learning and assessments in which they highlighted the importance of a new pedagogical approach which incorporates constructivists theories where learning could be best integrated with a detailed statutory curriculum and various educator roles as the previous curriculum known as the foundation phase created in 2010 did not meet standards the government hoped to have reached, this can be seen throughout Donaldson’s successful futures report (2015) as well as the education inequalities that the Welsh education system has been subjected to including the then 2013 English education state secretary warning English voters ‘ you only need to look across the Severn to see a county going backwards’ as well as in 2014 the English education state secretary referred to Wales’s education system as an object less in what happens when you abandon reform. However, some criticism is factual such as in recent cases PISA which is a programme created by the Organisation for Economic Cooperation and Development known as OECD to understand children’s reading, mathematics and science knowledge abilities shows Wales performed much less than neighbouring countries and in 2014 OECD concluded that among other things Wales has a higher proportion of low performers and that Wales are unable to reach students learning needs. However, children who participated in these assessments did not learn through the foundation phase (OECD, 2016). This highlights that with this evidence despite being one of Wales’s key principle priorities of the Welsh government at that current time the relationship between socio- economic disadvantage and educational attainment still persists (Taylor et al, 2013). 
There are numerous reasons why a reform was necessary, the first of which being the substantial lack of training and guidance that was not given to early years educators and practitioners during the Welsh foundation phase (2010). Training and guidance is the key element of implementing any reform or curriculum, in early evaluations of the foundation phase a pilot stage was implemented by the Welsh assembly where the foundation phase was introduced to 41 settings across 22 local authorities, which led to early findings that further support was needed to develop and maintain play based experimental pedagogies (Siraj- Blatchford et al 2007). Aasen and Walters (2006) argued that at the time without enough time and training to accommodate such philosophical and practical changes practitioners would be left with little choice but to fall back on their own pedagogical approaches which shadow previous curriculum and teaching techniques. Research with early years practitioners stress the complexities involved in the foundation phase, undertaken through Teaching and Learning Research Programme (TLRP) showed to fully understand and embrace pedagogic change teachers need sufficient training and guidance. During pilot stage the Welsh government report in their ‘evaluating the foundation phase report’ in 2015 between 2004-2005 and 2013-2014 they spent £46 million on training and support in the foundation phase this including support modules, guidance materials and support officers however a case study by the Welsh government found that out of schools and non-maintained settings only 50% of all teachers and 30% of additional practitioners had completed all 8 modules. With this, teachers who had completed the modules often referred to the uncertainty the guidance provided (Maynard et all 2012). An instance of this relates to the understanding and importance of the term ‘play’ within the foundation phase, Wood and Attfield(2005) protest that play cannot be easily defined or assorted as it is context dependant and context can assorted. Similar worries about confusing terminology were highlighted in the pilot evaluation by Siraj-Blatchford et al (2005) The treatment of the term play in the curriculum is one that is shared and acknowledged as problematic. Majority of local authorities and early years educators indicated that the confusion about key terminology and pedagogical features of the foundation phase is due to the lack of training and guidance materials which is the basis for why there is such a variation within the application of the foundation phase in education settings.  Head teachers and non-maintained setting managers focused their frustrations of the foundation phase on the guidance materials with what they consider ‘mixed-messages’ linking with what stakeholders noted that there are no specific training modules of foundation phase to head teachers. Independent Stocktake made 23 recommendations for Welsh foundation phase in 2014 9 of which were necessary training related to developing appropriate pedagogies, understanding role of the adult and how to practice appropriate play and learning environments. Evidence available suggests that the better qualified the practitioner or educator within an early year setting provides better learning outcomes are for the children involved. (Sylvia et al, 2010). Similarly, the Netherlands are confronted with many concerns alike Wales (Nieveen et al 2010) with teachers reporting lack of confidence in areas of their curriculum due to lack of teacher programmes prior to their curriculum (Onderbouw-VO, 2008). Wales is currently undertaking a dramatic change in the shape of the curriculum through a radical reconstruction in which offers educators and practitioners of the early years a vast amount of flexibility, this emphasises the importance of adults in early years, local authorities and the Welsh government understanding the whole curriculum and how the correct guidance and training needs to be in place for a more successful curriculum in 2022 to avoid past errors. 
In addition to this, the reform is necessary due to previous lack of funds within the foundation phase (2010), this can still be seen as a concern in the new curriculum for Wales today. Just like the foundation phase the new curriculum is built on various challenges such as resource demands for a more technology driven curriculum as proposed by the digital competence framework, which leads pioneers and early years educators to worry about whether they can deliver on this front with many schools struggling with funding issues. Invisible pedagogies such as the format the curriculum for Wales(2022) follows are resource intensive, materials for outdoors leave schools and non-maintained settings worried due to Welsh government providing a total of £36 million of additional grants between 2004-2005 and 2011-2012 for outdoor learning facilities. Head teachers around each district estimated that they spent on average £15,000 developing indoor facilities and a further £18,000 developing their outdoor facilities with non-maintained settings spending on average £3,000 on indoor facilities and a further £3,500 on outdoor facilities and materials. Meaning in total schools and non-maintained settings spent £12 million more than what was provided in the additional fundings by the Welsh government. Given the fall in capital budgets and uncertainty as to what changes were essentially needed in the foundation phase due to lack of training and guidance this is the area which draws the most criticism with 46% of lead practitioners in non-maintained settings and 43% of school teachers expressed disappointment due to funding not being sufficiently funded for the foundation phase (statistics gathered from the Welsh government’s evaluating the foundation phase final report, 2015). Environments where more modern outdoor and indoor materials are not available can lead to the curriculum experience being very different from that visualised by those who created the new curriculum, typically schools where the catchment is in lower working-class communities are likely to adapt strategies which can affect both the content and the transferal of the curriculum (Bernstein,1990). Bernstein also argued schools in areas of a ‘lower working-class’ have a higher likely hood of providing limited range of experiences with the focus more on traditional formal learning such as basic skills. Stakeholders felt allocations for maintained settings which are granted £3,000 and £800 for non-maintained settings to cover resources and training are insufficient (Siraj-Blathford, 2007). Evidence reveals, that under the School Funding Wales Regulation 2010, 70% of funds are allocated based on pupil members with the remaining funds to be allocated to salaries of those working in the sector. In reaction to this, Urtha Felda (2022) stresses that teachers in Wales are “underpaid, undervalued and overworked”. Following National Association of Head Teachers (NAHT) 31% of school leaders, reported making cuts to balance their budgets in 2020/21. This led to one in four schools predicting a deficit budget in 2021/22 based on current funding levels. The cutbacks of current fundings are forcing education facilities to make further cutbacks on staff, support, and activities that enrich the young divergent thinker. This led recent concerns to which the Senedd children, young people, and education committee to launch an enquiry into school funding(2019), with a critical review of the amount of funding needed especially given the level of reform currently being undertaken (Kirsty Williams, Minister of Education, 2019). This could interfere with the implantation of a successful play based early years curriculum, which occurred in the foundation phase in Wales,(2010), thus conducting the beginning of its downfall.

Part 2- The concept of the unique child is one of significant importance within the new curriculum for Wales in 2022.  Children in Wales(2021) defines the unique child through focusing on each child’s personal level and qualities and the pace in which they develop through (Nijland and Onderwater). The new curriculum (2022) further defines the unique child through the reflection of each individual’s variation of needs, emphasising that some of the most important years of a child’s lives are the first where children should discover and experiment for themselves through play, this highlights the importance of physical and social environments playing a vital role hence the need for positive and nurturing interactions within the early years. Donaldsons report (2015) elucidates the unique child as a child with unique needs and aspirations allowing the new Welsh curriculum to further support this through allowing schools permission to design a bespoke curriculum to meet the needs of each individual more successfully. With early years foundation education system in England (2022) defining the unique child as that of children who are constantly learning with resilience, capabilities, confidence, and self-assured practice. The unique child is a predominant factor to consider within assessing children’s development and interactions within the early years which has previously been shadowed in the creation of previous forms of assessing. As the curriculum for Wales(2022) is implemented it marks a shift in the role of assessments in education both nationally and in local settings (Welsh government 2022). The purpose of assessments in the reform is to support the individual’s progress at appropriate phases, ensuring they are supported and challenged correspondingly. To do so the curriculum for Wales implemented the supporting learner progression assessment guidance to emphasises the key three purposes for assessing which is to support individual learners consistently as well as identifying and reflecting on the individuals progress and lastly understanding group progress to reflect on practice (Welsh government,2022). With this reform it requires characteristics and details of previous assessment methods to be removed to be able to support a new ethos where practitioners will support learners to be able to achieve progress at the centre of assessments this will be through formative assessments such as self-assessments (Miles, 2022). To ensure success, practitioners must ensure interrelationships between curriculum, assessments, and pedagogies to make significant progress for the learners (Welsh government, 2022). The focus of the new curriculum for Wales is to persistently assess the learners progress avoiding methods such as ‘tick -lists’ against learners which would be age set or focused on at a point of time comparatively practitioners and teachers must use methods which build holistic views for learners (Welsh government, 2022). Similarly, the Finnish curriculum states an individual plan for each child should be made for practitioners to regularly enhance each child’s unique learning development. In parallel with this Norway’s curriculum states every unique child’s development must be documented and monitored continuously to ensure any concerns are resolved immediately (Urban & Quevera et.al 2022). Denmark do not assess children based off learning objectives but rather assess through connecting pedagogical environments and the child’s well-being, learning and educational development with emphasis on holistic growth, with learning and play seen as an interwoven process with childhood holding an intrinsic value (Nordic approach, 2022). Assessments are carried out to have a greater understanding of the knowledge of children and young people, with appreciation for their abilities; assessments are deemed highly important to track progress, understand the next steps for each child as well as involving other key sectors and parents/guardians to further aid children’s learning( Scottish government,2022); however although this may seem like a straightforward path practitioners and teachers must consider other environmental factors which can affect the way in which educators assess as well as forms of assessments that are used. Culture is a major factor is implementing and creating forms of assessments; culture defined as characteristics and knowledge of a particular group of people this can been built with languages, religion, food, social habits and arts( live science,2022) with the centre of advance research on language accusations defining culture further as shared behaviour patterns with cognitive constructions and understandings of that learnt by socializations which can be unique social patterns adapted by groups which connects with the cultural iceberg model (Hall, 1976) ,where there are variations of culture known as observable differences such as language, traditions, religions and manners as well as non-observable differences such as beliefs, concepts, behaviours. With this, practitioners and teacher must take into consideration all these differences during assessments to avoid discrimination and unfair practice. Following from thus practitioners and teachers must consider the socio-cultural theory (Vygotsky, 1962) in which learning occurs from social interactions meaning children’s cognitive levels will differ due to home environment experiences with various cultural backgrounds meaning not every child will be ready to be assessed and/or assessed in different forms (Ken Robinson,2016). Examples of this is UNICEF (2012) assessing Zambian children in various tasks but concluding the tasks were unfair and inadequate due to some tasks being inappropriate, such as asking the children to identify an igloo and use scissors a tool which is not used or owned by many homes in Zambia. To avoid unfair assessments or indirect discrimination children’s commissioner in Wales(2022) recommend gathering all relevant data to enable identification of discrimination to identify and to be able to support children who can be directly or indirectly discriminated against correctly and effectively. Foundation phase for Wales (2008) also note various acts to avoid discrimination or unfair assessing during the early years such as Race Relation Act Amendment(2000), Children’s Act(1989) and various of the 54 articles relate to anti-discrimination in the United Nations Conventions on the Rights of the Child (1989). Furthermore with implementing forms of assessment practitioners must consider language barriers between children, parents and guardians (Hall and Banks,2016) with 84,000 people in Wales having a main language that is neither English or Welsh with 3,000 not speaking English or Welsh at all(Cenus,2011). 4,000 people in Wales are deaf with 7,200 using BSL as their main form of communicating and 100,000 people are blind or partially sighted; British Dyslexia Association 2018 estimates 10% of Welsh population is dyslexic. In 2009 Welsh government provided £120,000 to set up interpretation and translation services with public bodies spending £2.2 million on it in 2016-17 (Senedd Wales, 2022). These statistics emphasise the need for further access to interpreters and translators for children and their guardians under the equality act 2010 as well as creating and adapting suitable assessments within the early years; this can also indicate that additional training is needed for practitioners and teachers to further support children. 
There are various methods of assessing a unique child which are used frequently internationally; a well-known method is observing. Observing is a method in which aids the practitioner to understand the individual needs of each child as well as their unique qualities (PACEY,2016). Observing is a method with allows children to be involved in their own assessments and learning, allowing children’s voices to be heard regardless of age or ability, key principles which underpins the practice of observing children is to show what children can do rather than what they cannot, which should be integrated into their daily learning routines (Hutching, 2007). Personalities can differ even when children come from the same home or homogeneous backgrounds, observations enable adults to then learn about the unique child through watching their actions, behaviours, interactions, and expressions (PACEY, 2016). This method also allows practitioners to understand and monitor specific issues these can be through techniques such as written snap shots, movement or time records or photograph/ visual recording. Similarly, this technique is integrated into New Zealand’s curriculum Te Whairiki ( Ministry of Education, 2017) where they do not assess child against pre milestones but rather encourage teachers to understand what each child is trying to achieve, their assessments like the new curriculum for Wales (2022) are based purely on supporting children and motivating them to reach their full potential rather than focusing on what they cannot do as well as accepting children’s cultures and celebrating each child’s differences. Margret Carr(2001)brought in the idea that ‘learning stories’ are the leading way to assess children, ensuring children are at the heart of the process, this is through a holistic approach with the avoidance of assessing specific skills where practitioners document and photograph children’s learning experiences like the name suggests creating a story through pictures and videos of the child’s development, skills and relationships.
. This enables practitioners to carry out the observation when the child is engaged in freely chosen activities. Through observing practitioners are also able to plan and structure a more appropriate curriculum that supports children’s developments to individual needs (Foundation Phase Wales, 2008), which could be seen as a key method in ensuring a successful curriculum for Wales (2022). As well as this, observations can also lead to a provision in which it can highlight future training needs of practitioners and different learning and teaching approaches which need adapting (Foundation Phase Wales,2008). When observing children, practitioners must be aware and consider internal and external factors which can affect the child during periods of time as it can influence a child’s behaviour and development; these can include parental or guardian separation, illness or a new baby within the living situation (PACEY, 2016). With this, practitioners must ensure that with any form of assessment including observations the child is at the heart of the process with practitioners holding the understanding of home environments as well as the child’s unique personality to ensure a natural and successful forms of assessments and avoid discriminating or unfair assessing as well as inducing stress on to the child. Assessments must not entail a lengthened brake from interactions from children with paperwork being as limited as possible to ensure success in children’s learning and developments and avoid prolonged stress for practitioners and teachers (EYFS, statutory framework, 2014). 

Part 3- 
                                     Communication is key
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Description automatically generated]         The Importance of Parent-Teacher Relationships within the Early Years.


There is significant evidence (Fanzutto et.al 2004, Van-Voorhis et.al, 2013) to support that parental involvement within the early years can been seen as an effective approach to ensure [image: Assessed: pintrest, Emma Owl 2021]student success (Barnard & Hill, 2004) as well as positive school outcomes (Dawson & Wymbs, 2016). This is one method that has been identified as successful in decreasing the achievement gap( Jeynes at al, 2011) through parents playing a pivotal role in shaping a child’s future between providing children with various play opportunities as well as allowing them to further develop their physical, mental and social skills through creating a secure, nurturing and stimulating environment( Morton, 2009) to create a significant factor in enduring positive outcomes(Allen,2011; Welsh Government, 2012) Which can further support the new curriculum for Wales 2022. 
(Accessed: Pinterest, Emma Owl 2021)


Bronfenbrenner’s bioecological model 1986 describes interactions between families and schools as key influences in a child’s development, the predominant theatrical framework underpins parent-engagement. An example of this is through the states department of education (2015) defining parents’ engagement as participation of educators and parents in consistent two-way meaningful communication ensuring carefully to avoid stigmatising, discriminating, or discouraging parents (Education Endowment Foundation 2018). This two-way communication can begin with a thing so small as a welcome sign when parents enter the school (chambers, 1998) this can be even more welcoming to some when the sign can range in languages to include and create diversity for all entering the school (Lai & Ishiyama, 2004). A one-way communication involves a teacher seeking to provide and transfer information to parents about events, activities, and student progress through sources such as reports and school websites. However two-way communication involves interactive dialogue between both parties (Berger, 1991). 
For further information on Bronfenbrenner’s bioecological model: https://www.simplypsychology.org/Bronfenbrenner.html 

Similarly the Epstein model (2009) outlines family involvement behaviours as: 
· Positive home conditions
· Communications 
· Involvement at schools
· Home learning activities
· Shared decision making within schools
· Community partnerships

Correspondingly Montessori (2016) focuses a theory which is based on providing a warm and welcoming environment where the child feels comfortable and reach their full potential; to achieve this, parents and teachers must foster a strong relationship to create a home away from home environment. This parental involvement (Epstein et.al, 2009) include volunteering, communicating, attending parent-teacher meetings and school events as well as home learning environments include shared reading, practicing numbers and letters (Epstein & Dauber, 1991). Montessori also recognizes parents as the first and most influential teacher and that with this, teachers must work in partnership with parents.
For further information on working with parents according to Montessori: https://www.montessorisociety.org.uk/Articles/4441941 

A method which arises as a key element in parent- teacher relationships is communication-

Estyn (2018) report recommends schools to consult with parents about their communication and engagement needs- including preferred language. Schools must review their approaches accordingly to improve their channels of engagement particularly with fathers; ensuring the focus is on the child’s strengths which follows the new Welsh curriculum’s assessment methods with clear ways that teachers and parents can be contacted. Local authorities are recommended to support schools to develop parental engagement strategies which include safe electronic forms. 

Welsh Government (2018) report that vast majority of schools in Wales have established and are adapting useful relationships to enhance a wide range of parent-teacher relationships; the greater part of schools in Wales use social media platforms or digital apps to develop a valuable two-way dialogue, these encourage a positive dialogue about learning with the improvement of attainment and a range of outcomes but also, this form of communication is low cost with the success of a wider engagement(Epstein, 2009) . Consulting with parents about their child’s learning as well as how they can be involved is valuable in increasing effectiveness of home school relationship (Education Endowment Foundation, 2018). 
Connecting with the previous curriculum for Wales a key aim of the foundation phase was its emphasise on positive relationships with parents; however there is little evidence within the Welsh Government’s Evaluating the Foundation Phase final report(2015) that parents were initially or continued to be involved in their child’s learning within the foundation phase, parent-teacher relationships remained unchanged throughout the foundation phase with the evaluation of the foundation phase stating parents had lack of or had been misinformed about the foundation phase and that of what it promotes. Parents were also unaware how to access guides and funded care in the foundation phase which led to lack of parental awareness with a note that guides were not available in parents preferred or home language (Welsh Government, 2021)
Despite that report during the reform of the Curriculum for Wales (2022) the government working alongside practitioners and teachers ensured there are now guidance’s in place to support parent-teacher relationships as well as methods of communicating which safeguard all parties involved as well as videos, and guidance’s for parents to understand the curriculum for Wales. The Welsh government further developed the two-way communication dialogue between teachers and parents through dispatching a monthly newsletter to inform and update parents on the new curriculum( Curriculum for Wales 2022) there is new hope within the Welsh Government to transmit further support and protocols to schools to protect the wellbeing of staff and pupils as well as creating a clear understanding of how to create, protect and continue parent-teacher relationships to ensure children’s successful learning( Welsh Government,2022).

Access to further information of the new Curriculum for Wales 2022:
https://curriculumforwales.gov.wales/2022/03/23/informing-parents-about-the-new-curriculum-useful-materials/ 
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