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‘Essentially creativity is the use of imaginative ideas to create something, although creativity is not in itself an activity,’ (Welsh Government, 2008, p. 4). This is the definition for creativity in the Foundation Phase framework, which suggests that creativity is not purely about being artistic, yet it should be developed through cross-curricular learning, Barnes (2015). Galton (1869) is one of the first theorists in this field, he studied the ‘genius’, and viewed creativity as a type of intelligence, which corresponds to the theory of high creativity, Feldman et al., (1994), Ryhammar and Brolin (1999), Vernon (1989) and Dacey and Lennon (2000), which includes the creation of remarkable new knowledge. A clear limitation of this creativity, is the accessibility of it. It has since been argued that creativity is not directly correlated with the level of intelligence, yet it does encourage metacognition and compliment learning, National Advisory Committee on Creative and Cultural Education (NACCCE) (1999), this is recognised as ordinary or democratic creativity. Most view this as being able to generate ideas with imagination and come up with an original outcome, Craft (2000), Craft (2002), NACCCE (1999) and Seltzer and Bentley (1999). Torrence (1974) accentuated the importance of creativity in promoting problem-solving skills, by using flexible, original thought, throughout his creativity tests. These tests have been viewed as intelligence rather than creativity tests, as they require on demand creativity. However, others believe it is has the ability to capture and gauge people’s creative thought, Bachelor and Michael (1997). 
Enterprise education is the process of equipping learners with an enhanced capacity to generate ideas and the skills to make them happen, Young (2014). ‘Enterprise education enables students to develop confidence, self-reliance and determination to succeed,’ (Collingwood College, 2019). It is a skill that allows children to have a positive outlook on life and be optimistic, yet many children leave schools lacking these vital skills. ‘It is a quality many bring with them on starting primary school but far too many leave secondary school without,’ (Young, 2014, p. 1), a matter that will be discussed throughout this assignment. The difference between the two competences, is that creativity is subjective, and enterprise is measurable, as it’s the work needed to make an idea viable. Children can use their enterprise skills to apply their creativity.
Creativity and enterprise are twenty first century essential competences, Robinson (2006). They require more than just a thinking capacity, as they involve cognitive, functional and inter-personal aspects, which underlie the competences, Ananiadou and Claro (2009). Creativity and enterprise are restricted in the national curriculum, as the national priorities, Welsh Government (2012), inhibit time within the curriculum. Therefore, a restructure of the current curriculum by Donaldson (2015), should see children that carry creative and enterprise capacities to aid their future. A study by Davies, Newton and Newton (2018) involving six state schools, showed that all teachers with experience had different ways of approaching creativity. However, it was seen that there were blurred lines between teaching creatively and teaching for creativity, NACCCE (1999). Teaching creatively involves the teachers pedagogies to engage a cohort, whereas teaching for creativity relies on the teacher to encourage creativity within their children, NACCCE (1999). Throughout this assignment creativity and enterprise will be critically evaluated in terms of personal skills and developing learners’ skills. 
The Entrepreneurship Framework was developed by the Joint Research Centre (JRC), as entrepreneurship was seen as a key competence, JRC (2016). The framework has three competence areas: Ideas and Opportunities, Resources and Into Action, JRC (2016), which each have five further sub-competences. The fifteen competences are developed along an eight-level progression model, in conjunction with four hundred and two learning outcomes, JRC (2016). This model could be used to not only develop pedagogies for teaching creatively but also teaching for creativity, NACCCE (1999), as the fluidity of the model allows opportunities for the enterprise elements to be fostered. Entrecomp was designed in a business capacity, therefore all fifteen competences may not have applicability to the education sector, see Appendix 1, considering the different styles of learning, Grigg (2015). Conversely, there are collective aspirations throughout education and business fields, such as digital competence, critical thinking, problem solving and learning to learn, Donaldson (2015), which Entrecomp endeavors to establish, indicating the value of creative skills in later life, World Economic Forum (2016). A model that is less comprehensive, but better suited for teacher and children’s learning is the five-dimensional model of creativity, Lucas (2016), see Appendix 2. It is also important to notice that within education, enterprise carries superior precedence than entrepreneurship. It is the teacher’s role to research what competences are relevant for their cohort, Bruner (1973), Furlong (2015) and Donaldson (2015).  
Whilst scrutinising the Entrecomp Framework I have identified a personal strength in my creative and enterprising disposition, through the spotting opportunities competence, see Appendix 3. I am able to plan successful, engaging learning experiences that are appropriate to cater to diverse needs and abilities. The process of this planning, requires divergent and convergent thinking, Guildford (1976). Divergent thinking involves using your imagination to think of numerous teaching ideas. Convergent thinking follows and is where the suitable plan is chosen. ‘One of the key characteristics of creativity is exploring different ways of doing things,’ (Grigg, 2015, p.108). However, dedicating too much time to this process constricts trainee teacher’s creativity, John-Steiner (2006). Whilst reflecting on Professional Teaching Experiences (PTE), it can be seen that extensive planning to stress, which ultimately stifled the learning experience. I have been enterprising to provide effective differentiation to suit the needs and abilities of the class, see Appendix 4. It is important to be inclusive with all learners, ‘if a child does not learn the way you teach, then teach him the way he learns,’ (Chasty, 1997). On PTE I provided my classes with some valuable experiences, that I engaged my imagination ‘to identify opportunities for creating value,’ (JRC, 2016, p. 12). These activities have been positively reflected upon by both University and in-school mentors, see Appendix 5. However, as valuable and effective as these lessons are, they are not maintainable on a daily basis, as the preparation is lengthy.
 I believe that I am currently a Level 6, as I fit the learning objective ‘I can judge the right time to take an opportunity to create value,’ (JRC, 2016, p. 23), see Appendix 6. I am able to adapt the direction of learning during the lesson, see Appendix 7, this is seen as an indication of a mature and reflective teacher, Grigg (2015). Leaman accentuates the importance of this, as he states, ‘planning should inform and direct what happens in the classroom, not prescribe it,’ (2006, p. 9). In order to progress with this descriptor and further my use of creativity, to be able to cluster different opportunities, I need to think creatively interprofessionally. Although I have previously worked well within a teaching team and shared ideas and practice, see Appendix 8, I need to collaborate with professionals beyond those that are immediately available, perhaps utilising a subject matter expert for a class project. It is important to value the best practice of others and enhance them, to give the children the best experience possible, Trodd and Chivers (2011). 
Realistically I am very self-critical and do not value my own creative abilities, I have identified many limitations within my creative and enterprise dispositions, highlighted through the Entrecomp Framework. The main limitation would be my time management and dedication to creativity, which corresponds to the resources competence area within the framework. ‘I value my time as a scarce resource,’ (JRC, 2016, p. 29), within my daily teaching tasks, which is a Level 2, see Appendix 9. However, this portrays a negative light on my competency, as I dedicate time to other matters, such as marking and writing lengthy reflections, rather than continually challenging my creative capacities, as the curriculum is overloaded, Davies, Newton and Newton (2018). Although there are many attributes to being creative and enterprising, Brolin (1992), Sharp (2004) and Sternberg and Lubart (1995), I have not intentionally planned to promote them, as I have been influenced, by schools, to believe that the Literacy and Numeracy Framework, Welsh Government (2014), is more influential, but practically not all children can easily access this content, Froebel (1887). ‘Creativity involves people having mastery… over their environment,’ (Craft, 2000, p. 21). Although I am able to develop creative ideas, generally I use apps to foresee the direction of the activity, instead of spending time making them original. Creativity ‘involves using one’s imagination in any given situation: not being satisfied with what already exists, but considering other possibilities,’ (Craft, 2000, p. 31). Evidence of this can be seen in an observation report comment, that recommends that I provide greater breadth and depth to my learning experiences, see Appendix 10, instead of simply providing engaging activities that may not have any influence on their future life skills, World Economic Forum (2014). In order to move forward to the next objective, I need to change my relationship within my own personal creativity as a key competence, Craft (2000). In order to reach my full potential and have self-actualization, Maslow (1943), I must first have self-efficacy and use the knowledge I’ve gained from this framework to improve my future use of creativity, Kinsella and Fautley (2017). I think a professional development opportunity would be helpful to develop confidence with using creative planning tools and pedagogies, a programme such as the Leonardo Effect could influence a positive change, Hickey et al (2012). This pedagogy allows learners who are disengaged to re-connect with their learning, making connections across different landscapes, and it is adaptable to any ability, Leonardo Effect (2019). Ironically, such opportunities may be challenging to access as time is an inhibiting factor within the undergraduate and graduate world. However, I have already strived to improve on my limitation as I have recently used my time to attend the National Education Show (2018) and a Physical Literacy course, NACE (2019), which have left me motivated to interpret education as an opportunity to creatively demonstrate understanding for children.

It has been argued by many that children are taught out of creativity, Land (1998) and Robinson (2006). Land (1998) argued that we had created a culture of predictability, where children lacked enterprise. His opinions came from the findings of his longitudinal study, where children’s creativity decreased significantly through their schooling. Robinson (2006) agrees that we are educating creativity out of children. Perkins (2014) suggests that ninety percent of the knowledge that is taught is worthless and irrelevant, as children are being taught for jobs that do not exist, World Economic Forum (2016). However, this should not be the case as the development of imagination and creativity are part of children’s cognitive development, Duffy (2006) and Piaget (1936). There is scientific reasoning as to why children are more creative than adults, as the Dorsolateral Prefrontal Cortex, which is involved with pausing and choosing actions, develops later in adulthood, Fuster (2008). 
‘As the challenges that face students become more complex, its essential that schools help them all to develop their unique capacities for creative thought and action,’ (Robinson, 2016, p. 136). This was not always practiced, as a study of a school in Bulgaria, Stoycheva (1996), showed that when students displayed creativity, it was discouraged, as independence was not valued. The world these children are now growing up in is an ever-evolving entity that will demand those who wish to thrive and embrace new opportunities to be flexible, versatile and multi-skilled. ‘Creativity and enterprise are central features of modern life that should be developed and extended throughout a school career,’ (Donaldson, 2015). Creativity and enterprise encompass one of the Four Purposes for the new curriculum, see Appendix 11, to be enterprising, creative contributors, Donaldson (2015). This purpose, should be embraced as a whole-school ethos, Craft (2000), that encourages children to take risks, connect ideas and solve problems, as ‘increasingly industry is waking up to the importance of creativity and innovation,’ (Thorne, 2007, p. 8).
One example of good practice is the Reggio Emilia approach, Edward and Springate (1995). This approach sees the modification of classrooms to meet the needs of the children. They are given the space to create their work yet are allowed to leave if they want to. There are no time constraints, as limiting time can discourage creativity, Shallcross (1981). Perhaps the most effective principle of this approach, is creating the correct climate. Children are encouraged to take risks, make mistakes and have the freedom to explore, alongside the teacher, Craft (2000), Jeffrey and Woods (1998) and NACCCE (1999). Donaldson’s (2015) vision for the future of Welsh education, sees children having more opportunities to practice and develop their skills, this is dependent on having the appropriate environment and resources, to foster this approach, which could be cost-prohibitive. 
There are many theories suggesting the necessary attributes needed to develop creative skills. The Plowden Report (1967) highlighted the importance of personal discovery in having a greater influence on the child, making developing creative skills memorable and transferable. However, there is limited capacity in an over-stretched curriculum to follow this approach. According to Craft, ‘the creative teacher values both achievability and relevance of classroom activities,’ (2000, p. 117). Achievability through setting achievable challenges which build children’s confidence, which is seen as important by Maslow (1943). Relevance should be viewed through the child’s perspectives, by giving them creative opportunities to develop their skills in matters that interest them, Woods and Jeffrey (1996) and Donaldson (2015). ‘Interactions which actually seek the child’s perspective, is important in fostering children’s creativity,’ (Craft, 2000, p. 117). However, this does not mention the need to be flexible, Halliwell (1993). This shows that in order to develop creative skills, teachers must hold anticipatory, organisational and perception skills. 
Traditionally there are two main ways of developing creative and enterprise skills, creative cycle approaches and single strategy approaches, Craft (2002). Creative cycle approaches were originally proposed by Wallas (1926), and later developed by Storr (1972), Guildford (1976) and Kessler (2000). They have four stages; preparation, incubation, inspiration and verification. Preparation requires the focus of learners, so that they can develop and gather skills that will be used in a variety of contexts. Incubation is essentially a period of doing nothing, where learners should be open and receptive to the skills and ideas they have just learnt. However, this stage is challenging to many teachers, as the idea of doing nothing goes against most pedagogies, Craft (2002), and therefore could be detrimental to learning. Inspiration comes directly out of incubation, whether they have been inspired by one of their initial ideas or not. Finally, verification is the process of refining the outcome. As influential as this cycle could be in developing creative skills, it is time-consuming, as children need time to reflect critically, Jeffrey and Woods (1997). A well-used single strategy approach, is De Bono’s ‘Six Hats’ (2009). He encouraged people to view a challenge from multiple perspectives, Barnes (2015).  When wearing one of the six fictional coloured hats, learners should be encouraged to emphasise a certain approach to thinking, offering a more balanced view. This tool encourages a process of parallel thinking, which arguably goes the nature of being creative, Grigg (2015). 
A practical challenge that highlights the issue of ‘functional fixedness,’ Duncker (1945), was the candle challenge. This is where participants were given a candle and a box of pins and were asked to attach the candle to the wall in a way that the wax would not drip onto the floor, Duncker (1945). It was seen that people were faced with a mental block against the pin box being used in a way to solve the problem. Children should be encouraged to use any objects, within reason, to aid their learning, and not have a fixed mindset on the purpose of them. A window does not just have to be an object to look out of, but it could be used as a resource to support their map reading skills. Often teachers use incentives to persuade their learners to do well, although that does not always mean incentives produce results, Glucksberg (1962). This view is accentuated by Pink (2009), who stated that although incentives are designed to sharpen our thinking and creativity, it can do the opposite. Therefore, teachers should allow children adequate time, in a trusting climate to complete a challenge, NACCCE (1999). 
‘The creative teacher, it is proposed, is one who is aware of, and values, the human attribute of creativity in themselves and actively seeks to promote this in others,’ (Cremin and Burnett, 2018, p. 435). In order to develop creative skills within learners, teachers must themselves be creative and believe in their class’ creative potential, NACCCE (1999). NACCCE have created a list of attributes in which teachers need to be to develop creativity, which correspond directly to Wales’ national mission, Welsh Government (2017). These include strong motivation, high expectations, stimulate curiosity and raise self-esteem. The Foundation Phase Creative Development document, Welsh Government, had adopted many of these ideas and themes as it states, ‘their curiosity and disposition to learn should be stimulated by everyday sensory experiences, both indoors and outdoors,’ (2008, p. 4). It also emphasises that the process of being creative is as important and can be of more value than the outcome. However, this goes against the nature of creativity which states that the outcome must be original, NACCCE (1999). It is their responsibility to create an environment that fosters creativity, autonomy, authenticity, openness, respect and fulfilment, Craft (2000) and NACCCE (1999). In the future, teachers should move away from pedagogy and towards principles of andragogy, which allows learning to be self-directed, highly-motivated, focused and provides practical life skills, such as those embedded in creativity and enterprise, Knowles (1968). In spite of this, the process of being creative is often diminished by teachers as they assess their creative and enterprising products, diminishing the originality of the work, Fryer (1996). 
On the whole, it can be seen that creativity has an enormous impact on the child’s self-esteem, outcomes and future employability prospects, NACCCE (1999). In a world that is rapid, creativity gives children and teachers an opportunity to view themselves positively, which compliments their learning, Robinson (2015). The Foundation Phase framework, Welsh Government (2015), also endorses experiences for children to use creativity to express themselves, ideas and feelings. However, this was only feasible if the teacher provides ‘active, experiential learning through careful planning, organising, facilitating, challenging, observing, interacting, intervening/ supporting, monitoring and evaluation,’ (Welsh Government, 2008, p. 10). This, alongside the earlier study by Davies, Newton and Newton (2018), highlights that teachers must know how to teach for creativity, in order for children to benefit from their current and future curriculum. On the other hand, a teacher’s personal creativity is vital in order to install the same skills within children, without high efficacy in your own abilities, children will not have the correct climate to explore perceptions, Kinsella and Fautley (2017). As with every other curriculum aspect, it is important that the teacher reflects on their delivery and pedagogies, in order to further develop children in the future and be confident in themselves, Pollard (2014). It was also seen that there are many different competences and attributes within creative and enterprise skills, JRC (2016) and NACCCE (1999), which can be developed through a wide variety of different strategies. It is a case of trial and error, as to what works with certain children, as they are all individual learners, Donaldson (2015). Furthermore, the future of creativity looks promising with the introduction of Donaldson’s curriculum and the four purposes that will be embodied in children. The teaching cohort need to be mindful of how they deliver these vital life and employability skills for the next generation, and not treat it as a tick box activity. 
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Appendices:
Appendix 1: The fifteen competences of the Entrecomp framework. 




Source: http://publications.jrc.ec.europa.eu/repository/bitstream/JRC101581/lfna27939enn.pdf 



Appendix 2: Five-dimensional-model of creativity. 
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The five dimensions are better suited to an education field than the Entrecomp framework, as it has aspects that are often adopted in pedagogies today. It also allows children or teachers to level their own creativity, instead of conforming to a certain level. 

Source: https://www.artsprofessional.co.uk/magazine/article/value-creative-thinking


Appendix 3: Area of strength in my creative disposition.
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My strength within the Entrecomp framework, under the Ideas and opportunities competence area. 
Source: http://publications.jrc.ec.europa.eu/repository/bitstream/JRC101581/lfna27939enn.pdf 




[bookmark: _GoBack][image: ]Appendix 4: Example of differentiation in a Year 6 classroom. 





















There were 5 different ability groups in this class, meaning 5 different resources were made in line with the activity, in order to value the needs of the learner. 

I have differentiated not only in use of resources, but also in modelling and questioning, in order for all learners to access the content being taught. 

Source: comment taken from observation report on the SWWCTE website. 
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[image: ]Appendix 5: Examples of feedback on good activities for children. 
As mentioned throughout the assignment, challenging children appropriately meant they were more likely to take more from the experience. 
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Children were engaged and involved in their learning from the very start to the very end of the lesson. Meaning that time was used wisely to structure the lesson. 

Source: comments taken from observation reports on the SWWCTE website. 






Appendix 6: The learning objectives for the ideas and opportunities competence area.
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The eight-level progression steps for the challenges competence. This was used to measure my own level of competence. The arrow indicates where I should be progressing if I follow my recommendations for improvement.  

Source: http://publications.jrc.ec.europa.eu/repository/bitstream/JRC101581/lfna27939enn.pdf 






Appendix 7: Evidence of being able to re-direct the learning.
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This comment was made after children misunderstanding a mathematics concept, in Year 5, and I stopped the lesson and explained the concept in a new, innovative way, before progressing with the initial lesson and task. 

Source: comment from an observation on the SWWCTE website. 











Appendix 8: Evidence of working interprofessionally.
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On my second PTE I worked in a two-form entry Reception class, with over 5 staff members, having to plan and share instructions amongst them all. 

Source: comment from an observation on the SWWCTE website. 

















Appendix 9: My limitation within creativity, in the time competence of the Entrecomp.
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The eight-level progression steps for the time keeping competence. This was used to measure my own level of competence. The arrow indicates where I should be progressing if I follow my recommendations for improvement.  

Source: http://publications.jrc.ec.europa.eu/repository/bitstream/JRC101581/lfna27939enn.pdf 







Appendix 10: Evidence of needing to provide more creative experiences. 
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A comment from a Year 5 observation that suggests that more time should be spent giving children creative and enterprising opportunities. 

Source: comment from an observation on the SWWCTE website. 














Appendix 11: Donaldson’s (2015) Four Purposes for the new curriculum. 
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The enterprising, creative contributor purpose, that sets the scene for the future of education and employability skills. 

Source: https://gov.wales/docs/dcells/publications/150225-successful-futures-en.pdf 
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management for Learning Opportuntes
Wmins ntroduction: Key Question
Children will have a power point on endangered | « How does global warming
species. They will have a quick recap on global | cause animals to become
warming, and theyll then have a placemat endangered?
activity where they should think how global «Whatis an endangered
‘warminglinks to endangered species. species?
They will then be given three statements about | « How are species becoming
endangered animals and should (n pairs) decide | endangered?
‘on which statement they agree with and hold up | « What s being done to help
the appropriate paddle board. these species?
Smins Main Activities: «How can you help?
Allthe activities are linked to raising awareness
of endangered species, and it is known that AFL Strategies:
children sometimes feel helpless that they can't | Lolly Pop Sticks - to make
o anything to help, so during this lesson they | choosing individuals fair, and
will b raising awareness for this by: make sure that everyone has a
« HA~ creating a short newspaper article about | chance to voice their opinions.
a specific endangered species
= MA— some of these children will be creating a | Diamond 9~ work
poster on a specific endangered species, on | collaboratively to decide on
word online, using a template provided. The
Gthers will be doing the same, but will be Which statements are most
creating it on paper and least important.
« LA~ these children will be working with the
LSA to do a diamond ranking task, where they | Think, Pair, Share —allow
should decide which statement on howto | thinking time and direct pupils
raise awareness is most important and they | to think about the question.
will each have a speech bubble on the Pupils then work in pairs to
baseboard that they can write why they think | share their ideas, discuss,
it's most important. They willalso be clarify and challenge. Then
collaboratively making a leafiet raising they should share ideas with
awareness for a chosen species, another pair or the whole
Each of these groups will be given research class
sheets, and theyll also be given QR codes on
their worksheets to carry out any additional | Success Criteria  Children
research. know what they should be
achieving, and can judge their
0mins Plenary: learning for themselves using

Each par will have had  different endangered
species (some may re-occur) and throughout the
task they should've identified the threat for their
species. There will be threat cards around the

the RAG colouring system
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$3.1: Teaching: Planning, Expectations and Targets

Excellent

 Comments and Evidence
o Targets for improvement and suggested ways forward
Rebecca's lesson plans are very detailed and today, she has shown that she is able to integrate the LNF by the skill of sorting into topic work. The learning objective was
dlearly written and conveyed to the children appropriately during the introduction. Today she had planned two focused tasks to meet the needs of the learners and
demonstrated very good understanding of how learners' physical, intellectual, social, cultural and emotional development can affect learning. Rebecca was able to explain
andjustify her differentiation eg use of questions, number of pictures, type of sorting etc. which demonstrated a very clear awareness of the different needs and abiliies of
pupils within the class. She set high expectations for the children in terms of the language modelled and with attention and listening skills, and she was not afraid to stop the

dlass and refocus them if necessary. The outdoor environment was planned and utilised effectively within today's lesson. As mentioned above, to develop, | would like to see

Rebecca use ICT to further engage and motive the learners during the introduction.
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$3.1: Teachi

lanning, Expectations and Targets

Excellent

o Comments and Evidence
o Targets for improvement and suggested ways forward

The file reflects a clear understanding of the expectations required at level 5 PTE for Foundation Phase. The skills relating to LNF are consistently developed where
appropriate. Today's session was planned well with progression in mind and allowed for varying degrees of challenge. You are developing a showing a good awareness of
individuals' needs, personalities and developmental levels this was shown in your questioning today. Your activities today were engaging and held the children's interest,
you planned challenges in the various provisions that built upon the children's learning allowing for practice and consolidation and included incidental Welsh naturally

throughout - da iawn. Target: Next practice - incorporate pupils voice within the planning.
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$3.3: Teaching: Teaching and Class Management

Excellent

 Comments and Evidence
o Targets for improvement and suggested ways forward
You began by greeting the class and recapped the power point story created of ‘Going on a dinosaur hunt utilising a Pie Corbett method - wonderful! You captured the
children's interest from the outset and asked appropriate questions to determine their understanding. The children were praised for their efforts and for their good
behaviour - ensuring high self-esteem. You introduced the main activities and the groups were sent to their tasks throughout the learning environment. The various
activities allowed the children to use their knowledge and vocabulary, to develop skills namely recalling, thinking, matching, creating, communicating, programming and

processing information - superb! During the activities, you supported the pupils and encouraged active engagement. The plenary was a well thought out activity that kept

the children engaged and enthused until the very end. Target: Continue to plan with breadth and depth in mind.
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33.2 - Monitoring and assessment

Rebecca identified a clear focus for assessment in order to meet individual needs and enhance pupils'learning experience. By the end of the practice, Rebecca used a wide
repertoire of AfL strategies (questioning, observation, traffic light, self and peer assessment, success criteria, lolly sticks) to good effect within her sessions. She focussed on
the use of lollypop sticks as her chosen AFL strategy in Year 5 and was keen to feed her observations on the use of this strategy into her college assignment. Excellent! She
promptly and systematically recorded learners' progress and she successfully used this information to inform further planning and to set personal targets for improvement.
Her ARC evaluations and End of Week reviews were completed promptly and included realistic targets for improvement. During sessions, Rebecca responded meaningfully
to the children, developing ideas and correcting misconceptions in a sensitive manner. Children's work was marked promptly and thoroughly in line with the school policy
and appropriate targets were set in order to identify the next step in the child's learning. Monitoring within lessons became more effective as the practice progressed. Within
Reception, Rebecca developed the ability to provide focused support for groups whilst stil observing and monitoring the independent learning of others. The eye-catching
displays celebrated the children’s efforts and reflected the opportunities they have undertaken. Rebecca recorded a range of useful observations (academic, personal and
social) and identified the next step in the child's development. She interviewed her selected pupils in Year 5 when gathered a range of evidence for her pupil portfolios.
Target: Develop a greater understanding of any additional needs individuals may have including IDP's and children on the MAT register in order to enhance your knowledge

of procedures.
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Any additional comment

You have very quickly become a valued member of the Reception team! Your challenge now is to maintain the standard you have reached which | am confident you will do.
You work hard and deserve to be successful. Thank you for your commitment to the children in our care. They are benefitting from your input and are enjoying the wealth

of experiences that they are gaining from you. Liongyfarchiau mawr Becky! | am enjoying working with you! Dal atit
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$3.1: Teaching: Planning, Expectations and Targets

Excellent

o Comments and Evidence
o Targets for improvement and suggested ways forward

The file reflects a firm understanding of the expectations required at level 5 PTE. You incorporate the LNF where appropriate. Today's session was planned with progression
and challenge in mind and allowed for the pupils to reflect on and articulate their understanding, you prepared well for the activity and considered questions that may arise.
You are developing a sound awareness of individuals' needs, personalities and developmental levels. You have high expectations of all pupils, your activity today was

engaging and held the children’s interest throughout, you incorporated elements of ICT to enhance the learning both s a teaching and learning tool and included incidental

Welsh naturally throughout - da iawn. Target: Ensure you plan by ensuring a breadth of learning opportunities,
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