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This portfolio will analyse the effects of reading a story with the use of a book and the use of digital equipment to tell stories. The portfolio will highlight what was the same and what was different in both videos and the effects of the use of digital equipment. 
Children’s language and literacy skills is fundamental for children’s development as a whole. Language and literacy are seen as the backbone of all children’s crucial learning, building relationships and being able to communicate with peers around them in order to understand the world around them. (Brock and Rankin, 2008). The National Literacy Trust 2017 suggests that there are few things more powerful than regularly reading to a child. They claim that their extraordinary benefits that are associated with reading with children such as comfort, reassurance, confidence, security, happiness and fun. Reading stories to children allows them to build self-esteem, vocabulary, feeds imagination and can even improve sleeping patterns. 
Throughout both of the story reading videos the use of repetition is used throughout both stories. This was through repeating the days of the week of what the hungry caterpillar ate on them days. Repetition is one of the most familiar features of children's literature. Gannon 2009 describes the use of repetition in children’s stories as: 
It clarifies the structure of narrative for young readers and helps them to remember what they have read. It adds rhythm and the mysterious charm of ritual to the simplest of verbal formulas. It offers the pleasure of extended suspense and delayed gratification to even the youngest audience.
Both videos show that during the story time session whether it was with a hard copy or through a digital device the reader was continuing to make eye contact with the listeners and asking questions about the book to engage in conversation.  However, the reader when reading from a digital device did seem to have to concentrate more on reading from it and seemed to be more comfortable and fluid from reading from the hard copy of the book. 
The Children’s Literacy Charity 2021 highlight the importance of interaction with children while story telling. They believe that by interacting with children during story time through eye contact and asking questions allows opportunities for children’s social and literacy skills to be developed as well as creating opportunities for two-wat communication. Using books and stories helps to make situations exciting and interesting for children and through listening to stories of others allows them to express their own thoughts and emotions. By reading stories it gives children the chance to understand real life situations and provides adults with the structure of topic to engage with a conversation and questions. 
Through reading the story with the hard copy of the book and using the digital equipment it allowed opportunity for the use of props. The use of the picture props in the story times was beneficial for the listeners to visualise key aspects and elements of the story. Stadler and Ward 2010’s research highlights the benefits of using props during story time sessions. Their research looked at two different classes of the same age group and gaged the children’s attainment of story from one class being read the story with no probs and the other with props. The results of the research were clear, and it showed that the children in the class where the story had been read with props were able to retell the story with greater understanding of the text and key elements of the story. This is thought to have been the result of the props being used for the children to visually see when key elements of the story were being visualised to them.
Being in the 21st century it is been made apparent of the importance that children become digitally literate in order to gain the skills that they need to become competent to use the forever growing digital technology which as some point in their life they are going to have to rely on quite often. (Yellend, 2018, p. 847) Researchers all over the world debate on whether the use of digital equipment with children is beneficial or not. Parents are in need of constant reassurance that the digital devices that their children are using are safe and that what their children are using them for and for how long is monitored. Research has shown that there is both positive and negative effects of the use of digital technology. (Ofcom, 2018). 
The use of digital devices are often used in the wrong way and in some instances they are used as a distraction method for children often being referred to as ‘babysitting’. By children having use of their devices unsupervised it allows for opportunity for children to access things that may be inappropriate for them. More than 40 families admitted to using their children’s digital devices to keep their children entertained if they have things to do or when at social gatherings such as eating out at restaurants. (Brito, Dias and Oliveira, 2018, p.816). However, Huber, Highfield and Kaufman, 2018, p. 828 discovered during their research that out of 406 families, more than two thirds of the parents included in the research said that they accompany their children when they are using their digital devices and are a active part of the use of the digital equipment. By parents and children sharing their engagement while using digital equipment it allows for the activity within the use to be more meaningful and helps to scaffold the learning allowing children to effectively develop their skills and gain a greater understanding which will then help for digital activities at a later date which will aid future learning. 
Borgstrom 2011 suggests that children using digital devices for reading could actually be beneficial and encourage more children to read and more often. He goes on to suggest that with a very large majority of children owning digital devices and with the children using the devices for a majority of their free time, if there were stories and read materials available for them on their devices then as they are using them already it may encourage them to read what is available on them rather than having to put the digital device down and pick up with book. Borgstrom believes that the importance of reading comes from actually reading and understanding the text and not the fact that it has come from a hard copy book. The children’s bureau 2017 concurs with Borgstrom and states: 
When you begin reading aloud to your child, it essentially provides them with background knowledge on their young world, which helps them make sense of what they see, hear, and read. In fact, many educators and researchers postulate that “It is the talk that surrounds the reading that gives it power, helping children to bridge what is in the story and their own lives,” rather than just the vocalization of the words. Introducing reading into your young child’s life, and the conversations that it will prompt, helps them to make sense of their own lives, especially at a young age.
Whitehead, 2010 would disagree with the use of reading from a digital device and believes that each child has their own experience with reading and in order to have the best experience being around books is crucial. By a child just being physically around books it allows for opportunity for children to have accidental experiences with literacy and literature. Children who have books made readily available to them in the home are more confident with their reading and have a greater enjoyment with literacy. Children who have less than 10 books at home have reported that 42% do not like reading and only 32% of them are confident readers compared to children who have over 200 books at home where only 12% said that they do not like reading and 73% were confident readers. Children who are in KS2 and read often gain higher results academically compared to this we do not read regularly. (The Reading Agency, 2018). 
OECD (2018) believe the first two years of a child’s life is when the brain of a child is at its most crucial part of it development and also where most of its motor development, linguistic, cognitive and emotional development happens. At this time, the child is solely dependent on its family to provide them with opportunities to allow for this development to happen. 
Maslow’s Hierarchy of Needs highlights that in the early years a child needs their basic physical needs met, along with sense of stability and affection to be able to be happy and stable in order for their key developmental needs to be met. (McGuire, 2012).
Sengal-Drori and Shabat (2020) believe that by children using digital devices at such a young age it may take away the opportunities that children need to fully develop their physical needs and take away the sense of exploration and will not allow them the chance to explore their natural environment. However, OECD (2019) suggests that children need to have the ability to use digital equipment as that is what the main focus of the future is and if they do not know how to use digital equipment or are not digitally competent then they will be at a disadvantage foe later on in their lives. The Welsh Government’s 2015 publication – Successful Futures concurs with OECD as they recognise the fundamental need for children to become digitally competent to succeed in their lives by making digital competency cross curricular through all of the curriculum sharing its importance with literacy and numeracy. 
Neumann (2016) believes that by using digital equipment from a young age has had a beneficial impact to children’s reading and their word recognition development. By digital equipment such as iPads and Tablets being compact enough for children to be able to take them from place to place it has allowed their reading skills to be developed through appropriate and recognised educational apps and websites. 
Piaget’s theory of learning is the ability of children to be able to lead and explore their own learning in a kinaesthetic way. This could be done through the exploration of digital reading resources. (Kohler, 2014).
Throughout the process of analysing the two videos I have found that both the hard copy of the book and reading from a digital device, with the correct adult-child interaction can be beneficial for children. With both ways of reading the story it allowed opportunity to engage with conversation and questions with the children however, I did feel that the use of the digital equipment was more unnatural and required more concentration which could affect the amount of time available for interaction with the listeners. Throughout my research it has also been made clear that at the moment there is no clear answer to which way of reading is more beneficial to children as there is not enough clear research on this. 
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