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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...
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	Re-look at Havard referencing conventions to ensure that you are referencing appropriately
	I have used the UWTSD Harvard referencing guide, alongside searching for examples online.

	Targed/Target 2
	Use a range of literature to support assertions and engage with concepts more deeply
	I have used the UWTSD library and Google Scholar to read and select a range of appropriate literature. I have attempted to engage with concepts more deeply, using literature to support assertations.
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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Introduction 
The report will consider one action point from a School Development Plan (SDP). A literature review will demonstrate theoretical awareness of the process followed by schools in determining an SDP, alongside expressing understanding of the chosen action point. To expand upon the development process, elements including evaluation, analysis, planning and measures implemented by the school will be critically evaluated. Theoretical knowledge will support reflection on the school’s action in relation to the SDP, making suggestions for future development. This knowledge and understanding will support critical reflection and inform future teaching practice and professional development. 

The school considered in this report is situated in a previously industrial area. Pupils on roll live within the 30% most deprived areas of Wales. The school consists of seven classes alongside a nursery and Flying Start provision. At the time of the last Estyn inspection, around 38% of pupils were entitled to free school meals (FSM), above the national average. Around half of pupils speak English as an additional language (EAL), many of which are of Asian heritage. Approximately 30% of pupils have additional learning needs (ALN), higher than the national average. There are pupils within the school who have statements (Estyn, 2014). 

Literature review 
An SDP is a school-produced document which outlines priorities, targets and action for improved teaching and learning. Governors and school staff question: the school currently; necessary changes and how these will be implemented; how success will be determined (Hargreaves and Hopkins, 1994). These questions inform the school development planning process of: self-evaluation; strategic planning; implementing action; reviewing impact (Welsh Government, 2014). Estyn (n.d.) report these stages create improvement when led by a strong school vision. Bernhardt (2013) adds when a clear purpose accounting for the school’s context is understood by all, intended outcomes can be reached. 

To achieve intended outcomes, SDPs cover three to five years, perhaps so action can be implemented and reviewed. Priorities and targets encompass the total timeframe, supported by a detailed outline of priorities, targets and action for the current academic year. Timescale is vital in effective development planning, as deadlines inspire momentum and motivation in implementing action (Broadhead et al. 1996, p278; SDPI, 1999). Targets describe short and long-term goals (Davies and Ellison, 2003). This presents school development as model of continuous progression in long-term planning 

Timescale-oriented targets should be supported by clear details of responsibilities, to ensure effective use of resources. Moreover, ambiguity regarding roles can cause uncertainty and reduced performance (Prezyna et al. 2017, p2). The document should be readily available and used to guide decisions and reflection regarding improvement. The plan should be considered an everchanging document which reflects performance data and improvements which have led to priorities being met (Welsh Government, 2014). 

Creemers and Kyriakides (2012) propose evaluation betters education provision by concentrating on teaching and learning regarding improving pupils’ attainment. The school’s strengths, areas needing improvement, and action required to produce improvement are identifiable through self-evaluation for school development planning. Ketchatturat (2012, p3493) suggests self-evaluation follows a framework, perhaps beneficial by focusing the procedure to identify the school’s needs. 

Incorporating inspection feedback in development planning articulates how recommendations will be addressed. Informed by inspection feedback, the plan is recommended to include: priorities, previous and future targets, intended outcomes, strategy, professional development, community engagement, resources (Welsh Government, 2014). These areas correlate with the self-evaluation process, considering the school at the time of review and how it is to progress. Hanover Research (2014) recommend a limit of five priorities to ensure sufficient efforts are distributed to all priorities. This insinuates widespread attention could subdue the impact made on each priority if more were undertaken, questionably resulting from reduced time and resources. 

In measuring the impact of action on school improvement, the Welsh Government (2014) recommend frequent examination of the SDP throughout its use and an annual formal re-evaluation. The governing body should evaluate and update the SDP, so it reflects the current needs and context of the school. Doing so supports sustained improvement by authorizing change in line with the school’s vision and needs. Hanover Research (2014) add that continuous review means new targets can be introduced to continue development. 

The OECD (2017) proposes education which enables all learners to reach their individual potential produces a stronger society and economy. Therefore, the Welsh Government (2017) seeks to raise standards to create a thriving country. Early education is viewed as the foundation for a lifelong passion for learning. Student support and post-compulsory education can assist this system, as attention towards raising extends beyond schools. Therefore, education can enhance pupils’ lives, from an early stage into the future. 

Schools seek to improve attainment to give pupils an education which leads to opportunities in later life. Statistics show those in disadvantaged groups form a majority of those not achieving successful qualifications in English and Maths. This generates personal, social and economic implications (Goodall, 2017). Therefore, closing the gap could improve pupils’ future prospects and benefit the country through an ambitious, capable workforce. Raising standards to address poverty and the attainment gap is a national priority (Welsh Government, 2017). Lee and Bowen (2006, p193) propose this is because research demonstrates a link between the attainment gap and a child’s socio-economic background. The attainment gap is most prevalent amongst FSM and ALN pupils. Disparity in attainment widens as children progress through education, highlighting the importance of early intervention (Education Endowment Foundation, 2017). 

McCluskey (2017, p28) proposes parental engagement can address the attainment gap. Carter-Wall and Whitfield (2012) explain this is because parents influence their child’s participation in school and attitudes towards learning. Parental engagement encompasses: how parents engage with their child and the school; parents’ views towards learning; creating cohesive expectations of the child between school and home. Parents who lacked success in their own education may require upskilling, so they are equipped to support their child’s learning and development. Exposing disadvantaged families to prospects for later life could combat negative attitudes towards education and low aspirations for life. This could prove beneficial as disadvantaged families may be unaware of opportunities. 

Developing an action point 
The SDP was produced using information from the school’s self-evaluation and latest inspection. The Pupil Deprivation Grant (PDG) was identified to provide funding to tackle disadvantage and improve pupils’ attainment.  

Self-evaluation during development planning enables schools to consider performance, strengths, necessary changes and actions required to generate improvement (Department of Education, n.d.; Kurum and Cinkir, 2019, p255). Schools undertaking self-evaluation often find improvements in learners’ outcomes (Welsh Government, 2014). This demonstrates the importance of self-evaluation in assessing the extent action has generated improvement, to generate continuous progression. 

As recommended by the Department of Education and Training (2020) the school identified strengths and areas requiring further development. This highlighted the need to raise standards, increasing Literacy and Numeracy attainment, and using this to break the link between poverty and attainment. Self-evaluation was supported by considering progress made following their last inspection. Referring to previous targets whilst setting new goals indicates continuous progress being made by the school to improve learning experiences and outcomes. 

Qualitative and quantitative data inform self-evaluation, considering the school’s performance alongside contextual data (Welsh Government, 2014). The SDP outlines Foundation Phase and Key Stage 2 target setting. Pupils are categorised to show the number of: boys and girls; EAL and non-EAL pupils; FSM and non-FSM pupils; ALN and non-ALN pupils. These categories are presented against data for: Literacy; Numeracy; Personal and Social Development in Foundation Phase, and Science in Key Stage 2. 

Bernhardt (2013) discusses the importance of analysing all data rather focusing on gaps. She suggests when only gaps in performance are considered, limited progress can be made as not every learner is considered and catered for. Boon (2011, p77) shares this view, stating it is vital teachers believe all pupils can learn to generate learning, as maintaining high expectations is found to improve attainment. This proposes including data from all pupils will enhance learning experiences and improve attainment, by valuing and involving all pupils in the development process. 

Hargreaves and Hopkins (1994) and Roche and Strobach (2019) propose effective development should include all school partners and stakeholders to ensure commitment towards the school’s vision for improvement. The SDP lists governors, staff, parents and the community to participate in planning, implementing and reviewing development, perhaps to facilitate a cohesive process. Widespread involvement implies early communication of roles and expectations is vital, so everyone has a clear understanding of how to meet intended outcomes.

The development process endeavours to generate school improvement through ownership and collaboration (Bernhardt, 2013; Welsh Government, 2014). Collaboration could build stronger relationships between staff, heads and governors by valuing everyone’s contribution. Staff involvement promotes ownership over improvements by distributing roles for the development process. As discussed by Hargreaves and Hopkins (1994), this could benefit staffs’ engagement by making them feel more in control of changes happening in their work environment. 

A pupil overview prefaces target setting. The data presents the number of FSM, EAL, ALN and vulnerable pupils. This information highlights those most likely to be affected by the poverty and attainment gap, linking to the priority. Isaksson, Lindqvist and Bergstrom (2008, p133-151) propose being aware of disadvantaged pupils means teachers can provide differentiated support to learners to meet individual needs, ensuring all pupils are appropriately challenged whilst meeting their individual potential. Oakes (2003) elaborates by stating the importance of making high quality education provision accessible to learners from disadvantaged backgrounds, so they can achieve academic success. Therefore, meeting the needs of these learners could tackle the poverty and attainment gap by ensuring these children can engage in learning and improve their Literacy and Numeracy attainment. 

Strategic planning for the identified priority over the current academic year mentions: action; resources; timescales; intended outcomes; monitoring and reporting. Continued professional development is also outlined. Lindon (2011, p3) and Thompson et al. (2013, p245-250) discuss the importance of upskilling staff for school development, so they are appropriately equipped to engage with the SDP. This implies providing staff Literacy and Numeracy training will improve the quality of education provision, addressing the identified priority by enhancing pupils’ learning opportunities. 

Five priorities follows recommendations made by Hanover Research (2014). This implies the school will efficiently address all priorities, thus facilitating successful school development. Long-term strategic planning listed targets for years 2 and 3. This informs those involved of what they are working towards and the purpose of action taken (SDPI, 1999, p33). 

As proposed by Baumgartner, Lipowski and Rush (2003) the SDP looks to improve attainment through differentiation, to ensure all pupils can reach their individual learning potential. This was to be measured through monitoring pupil progress and data, alongside observing planning and teaching to ensure learning experiences support the development process. To reduce the gap between poverty and attainment, FSM pupils were to be monitored. Providing additional support reinforces the writing of Griffin (2014), who suggests disadvantaged pupils require differentiated support to ensure they can engage in learning and achieve academic success. 

Reflection and evaluation 
To raise standards and address the attainment gap, the PDG funded a variety of support to pupils, families and school staff. 

Newman-Ford et al. (2008, p699) propose a correlation between attendance and attainment. Studies show the more pupils attend learning experiences, the more likely they are to succeed academically. Therefore, the school instated an Attendance Officer to liaise with school staff, the Education Welfare Officer and parents. This created community links. Consequently, attendance rose, and punctuality improved. Reid (2008, p345-357) discusses the impact negative parental attitudes towards education can have on attendance, particularly in disadvantaged areas, indicating the importance of parental engagement. Ensuring parents are informed of attendance procedures and model positive attitudes towards education could improve attainment through increased attendance and participation in school. Hence, the Attendance Officer liaised with parents to ensure awareness of school procedures on sickness, holidays, lateness and appointments. This tackled the attitude of parents allowing their child a day off from school, communicating the importance of their child’s attendance on their attainment, and so more pupils consistently attended school. 

Newman-Ford et al. (2008, p699) and Reid (2008, p345-357) propose positive attitudes towards attendance can improve attainment. Therefore, a reward system could be implemented so pupils receive recognition for punctuality and attendance. Promoting positive attitudes towards school participation for pupils could improve their engagement in learning. 

Parental engagement was used by the school to improve attainment. Literature supports this decision, as McCluskey (2017, p28) proposes parental engagement can tackle the attainment gap. A Family Liaison Officer created a bridge between the home and school environment. They helped families tackle barriers to learning and engagement, through workshops and counselling. This benefited all pupils, particularly those disadvantaged, by making learning accessible for everyone. 

The school upskilled parents by holding workshops in: health and fitness, English, family learning and parenting. Carter-Wall and Whitfield (2012) explain disadvantaged parents who lacked academic success may not have the skills or knowledge to support their child’s learning. Therefore, providing learning opportunities for parents addressed the priority as upskilled parents can more effectively support their child’s learning and development. 

Future opportunities could be provided for parents and their children to work together within the school setting. Parental engagement workshops could prove beneficial to learning, as McCluskey (2017, p28) suggests doing so addresses the attainment gap. Staff would be present to support parents in leading the learning for their child, improving parental confidence that can be transferred to the home environment. 

To raise standards, the school invested in Literacy, Numeracy, assessment and pupil tracking resources. Lindon (2011, p3) and Thompson et al. (2013, p245-250) discuss the importance of providing professional development opportunities so staff are equipped to participate in school development. Therefore, school staff underwent Read, Write, Inc. and Big Maths training. These have been implemented as a whole-school approach, ensuring unified committed to the school’s vision to raise standards. This proved successful, potentially as Bernhardt (2013) advises a clear purpose understood by all means intended outcomes can be reached. Providing resources and training meant staff provided differentiated support to all learners, improving Literacy and Numeracy attainment. This indicates Literacy and Numeracy training can improve the quality of education provision, successfully addressing the priority. 

Moving forward, parents could observe Literacy and Numeracy strategies to use these for home learning. This could improve attainment as Carter-Wall and Whitfield (2012) propose parental engagement creates cohesive expectations between the home and school environment. A consistent teaching approach could allow pupils to engage and progress in learning regardless of environment and improve attainment, possibly as Bernhardt (2013) suggests a clear purpose leads to development. 

Conclusion 
To conclude, the assignment discusses the role of school development planning in improving teaching and learning. School development is possible when strengths and areas requiring improvement are identified, and action is implemented to generate change. This is effective when all stakeholders are involved, to ensure commitment to the school’s vision for change and cohesion throughout the process. Consistently reviewing targets and development means action can be adapted to meet the school’s needs. 

There is a drive to raise standards, as it is believed education provides the foundations for a successful future. The link between poverty and the attainment gap means there is a focus on providing additional support for the disadvantaged. This is so barriers to learning created by poverty are overcome, and learning is accessible to all. Therefore, raising standards and breaking the link between poverty and attainment seeks to create a stronger society and economy.

Strategic planning identified the need to improve Literacy and Numeracy attainment, and the high number of disadvantaged pupils. This generated the priority to raise standards and break the link between poverty and attainment. Upskilling staff and parents and providing resources supported disadvantaged families and developed Literacy and Numeracy skills in all pupils. Improving Literacy and Numeracy provision and attainment benefits all pupils by giving them an education which enriches their lives and ensures they meet their individual potential. Involving all stakeholders alongside instating a Family Liaison Officer and Attendance Officer ensured pupils were supported at home and school, seeing Literacy and Numeracy attainment improve regardless of pupils’ backgrounds. 

This will influence me professionally in the future when working collaboratively. I will engage with parents to create cohesion between the school and home environment, and ensure learning is accessible. This will be to provide all pupils an equal opportunity to receive an education that enhances their life prospects. I will undertake continuous professional development, to improve teaching and learning. In consistently upskilling myself I will strive to provide high-quality education provision, helping all pupils achieve their individual learning potential. 
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