A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience.
In this assignment I will discuss how using Afl approaches in three learning episodes can demonstrate pupil progression across three different AoLEs. Throughout the assignment I will be examining the different AfL strategies I will be using in my learning episodes; I will explore the benefits and limitations to the different techniques. It is argued that “assessment is a vital and integral part of learning and teaching and so needs to be fundamentally linked to the curriculum” (Donaldson, 2015, p.8). It could be suggested that without assessment, successful teaching and learning cannot happen as pupils need to be aware of how they can progress. Some might argue that it is vital as practitioners, to develop pupil progression to enable pupils to progress in their learning journey. It is also important to explicitly plan for different skill levels within the class and ensure that practitioners differentiate according to the pupils’ needs. My three learning episodes are planned for a class of six to seven-year olds in year two, within the class there are 2 additional learning needs (ALN). The class are of mixed ability, split with ten girls and twelve boys. 
The first learning episode I have planned for is focussing on the Area of Learning Experience (AoLE) Science and Technology. This learning episode follows on from a trip to the National Botanic Garden where there was some focus on garden creatures therefore pupils will have some prior knowledge. One of the purposes of the curriculum is to make learning authentic so that pupils can see the relevance of what their learning which does not just apply for the classroom, but it applies to the world around them (Donaldson, 2015). Going on school visits can help pupils visualise this which links to my first learning episode. The learning episode will be conducted over the period of a full morning; the class will be working as three groups on rotation. One group will be researching and then creating a life cycle of a garden creature, the second group will be playing a habitat hunt game. The third group will independently be creating a clay model of a garden creature. This learning episode focuses on the exploration of living things including their habitats and life cycles. Within the lesson pupils can be creative learners which links with Donaldson’s (2015) four purposes of the new curriculum. Within this learning episode I will be using AfL strategies such as think, pair, share, group work and sticky notes.  
The second learning episode is focussing on the AoLE Health and Well-Being. The episode will be completed over an afternoon. The key focus within this lesson is what a balanced lifestyle is and how a balanced lifestyle has lifelong benefits emotionally and physically combined with exercise. The class will play a game based on the book ‘Handa’s Surprise’ and then complete a data handling activity sheet. The next two tasks will be on rotation split into two groups where one group will be discussing what items of food should go in a packed lunch. The pupils can then physically place the items of food into a box. The other group will independently use arts and crafts materials to create an eat well plate. During the lesson some of the AfL techniques I will use are questioning strategies such as open-ended questions and probing questions and ground rules for talk. 
The third learning episode focuses on the AoLE Humanities, Religious Education (RE). This learning opportunity will be over the period of two hours. This learning opportunity explores the celebration of Harvest focussing on why and how Christians celebrate it. Within this episode pupils will learn about the celebration and then complete an activity sheet based on what they have learnt. Pupils will be split into two groups after that task is completed and will rotate where one group will play game of vocabulary bingo. The other group will independently create patterns for the fields during Harvest using a variety of arts and crafts materials. For this lesson I will be using AfL techniques such as hotseat, mini whiteboards and a quiz at the end of the lesson. AfL is key in order to see pupils’ progression and therefore I am going to explore some of the key ideas of AfL. 

AfL creates informal feedback by either the learner or the teacher which is used to improve pupils’ performance. It enables teachers to gauge where learners are and where and how best to get them to the next stage of their learning (The Assessment Reform Group, 2002).  Hattie (2012) argues that AfL helps in making understanding and knowledge ‘more visible’; this is due to learners being able to see what excellence looks like and how they can develop in order to achieve it. AfL can be seen as important in primary schools; it is usually embedded throughout teaching and learning where practitioners use different strategies and techniques depending on their own individual teaching style (Black et al. 2003). 
AfL is seen to be an important element of pedagogy which is outlined in the twelve pedagogical principles. The seventh pedagogical principle is “good teaching and learning means employing assessment for learning principles” (Donaldson, 2015, p.67). This could be seen as vital in teaching and learning because AfL helps teachers progress their pupils’ skills, knowledge and understanding. Within the new curriculum there are five progression steps which outline how pupils should progress across primary and secondary school. 
The use of AfL strategies can help progress pupils’ learning by using different techniques. AfL gives feedback to teachers in regard to their pupils’ knowledge and understanding and is also a way in which teachers can progress their pupils in an AoLE. AfL is seen to be split into four elements: sharing criteria with learners, quality of questions/quality of talk, use and quality of feedback, peer and self-assessment. These elements help pupils to progress in their learning by pupils knowing what they need to do to make their work good, knowing where they are and what they need to do next to improve (Cox, 2019). 

 However, there are limitations to AfL as David Didau points out that to assess what pupils have learnt in one lesson is impossible. This is due to the suggestion that you cannot see learning you can only see performance (Didau, 2014). It could also be argued that AfL is more beneficial to lower achieving pupils when it concentrates on a particular area of problems with work and gives them a clear understanding of the mistake and an achievable target (Wiliam and Black 1998). Teachers should then allow the pupil to make the corrects to their work before moving on. This is because the teacher is then allowing the pupil to progress. 
Formative assessment is often used throughout teaching. Wiliam (2002) argues that formative assessment needs to happen constantly, taking place all the time during classroom interaction ensuring that learning is on track, is crucial. Cox (2019) suggests that assessment needs to involve early and perceptive feedback to be successful as learners need to know how they can improve and have time to make changes. This is important as without pupils having the opportunity to look over their work and make changes from feedback from teachers then they are unable to make progress with their own work. 
It is suggested that there are several benefits to self- assessment as metacognition suggests learners need to be able to reflect on their own learning, understanding how they learn best and to reinterpret new knowledge, skills or understanding they have gained (Cambridge International Education Teaching and Learning Team, CIETLT, 2019). On the other hand, the Cambridge team (2019) have also suggested limitations to self-assessment such as diligent and high-achieving learners may find it difficult to look for faults in their work as they do not want to show any side of weakness. However, it is suggested by Black and Wiliam (1998) that pupils should be trained in self-assessment as it allows them to understand main purposes of their learning and grasp what they need to do in order to achieve.

Some argue that peer assessment is a positive way of progressing pupils’ learning for example Black and Wiliam (1998) present key recommendations one being: encourage children to assess each other. However, there are limitations with peer assessment as Didau (2014) argues that peer assessment is usually confident students giving poor quality feedback to their less confident peers. Therefore, it could be argued that peer assessment is not an effective way of progressing pupils in their learning. Peer assessment could also mean that rather than pupils discussing the topic which has been asked of them, without careful supervision there is no guarantee pupils are on task. 

Questioning is seen to be a main process of AfL (CIETLT, 2019) practitioners recognise that it is an essential part of practice (Black et al. 2003).  Questioning gives practitioners evidence of what a pupil does or does not know allowing them to decide on what they need to revise with their class or how to move their pupils’ learning on. However, questioning pupils can be effective if the right questions are asked, questions need to be asked which will get pupils thinking about the topic allowing them to progress in the learning process (Black et al, 2003). Some suggest that although questioning is important it is as equally important for pupils to listen to each other and comment on what their peer has said. This creates an enhanced opportunity for sustained discussion. This links to a whole-group questioning strategy Pose-Pause-Pounce this could be effective as it allows the class to think about the question before choosing someone to answer (Grigg, 2015). Practitioners can develop this strategy further by asking other pupils their opinion on what a pupil has said which could develop understanding. 
Dialogic teaching is where there is ongoing dialogue between teachers and pupils which is thought to lead to effective learning. Alexander (in Exploring talk in school 2008) described the key features of ‘dialogic talk’ as being collective, reciprocal, supportive, cumulative and purposeful. By discussing with pupils, it enables practitioners to receive instant feedback of the understanding in which pupils have about a topic and correct any misunderstandings (CIETLT, 2019). 

Rowe (1972) suggests there should be increased wait time when asking questions to pupils as there will then be benefits some of which include: lengthier responses from pupils, more appropriate pupil responses, more pupils responded and there were more pupils comparing ideas. It can be seen to be important to increase wait time when posing a question to the class as research above has shown that it does have benefits in the whole class being engaged. When planning for lessons it is important as teachers to consider the increase of wait time when questioning the class. This also links to one of Black and Wiliam’s (1998) key recommendations to have more time to think. 
It is suggested for example that teachers can form questions to scaffold pupils’ learning. For example, they could ask questions which seek clarification and therefore require pupils to either explain, describe, or define within their answers. Teachers could also ask questions which probe reasons which require pupils to form an argument, give reasons or give evidence to their answer (Welsh Assembly Government, 2010). This AfL strategy, it is claimed, helps as teachers can gain information from their pupils which shows their understanding and knowledge of a topic by forming a discussion between themselves and their pupils. 

One feature of improving the quality of thinking and developing AfL is argued as establishing effective group work within the classroom. It is suggested by Vygotsky (1896-1934) that pupils work better in a pair or a group in comparison to working individually. Vygotsky developed the ‘zone of proximal development’ (ZPD) which is key to ‘stretching’ the learner by knowing what the next step for them is. A valuable feature of group work is exploratory talk. Pupils might not have a fully formed idea, however, by listening to their peers and attempting to articulate their own thoughts ideas become more clear (Welsh Assembly Government, 2010). According to Vygotsky, it is beneficial to have pupils working alongside a pupil at slightly higher skill level due to them being a more knowledgeable other (MKO) where the other pupil can learn from them (Grigg, 2015). This means that the MKO can peer tutor which allows them to develop their skills and knowledge by explaining to their peer as well as developing their peer’s knowledge and understanding. 

Working as a group is argued to be beneficial to pupils as they can learn from one another. On the other hand, there are limitations to group work as some learners might not be willing to listen to other ideas and stick to their own opinions. This is an indicator of pre-concrete and concrete operational thinking (Welsh Assembly Government, 2010). However, Race (2007) argues learning from others is the most instinctive and natural way of learning in which humans experience. Therefore, it makes sense for pupils to be working in groups to enable them to learn and develop from one another. It is also thought that group work benefits pupils in many ways according to (CAD Guidelines, 2013) these include:
· Encouragement of questioning. 
· Development of working relationships.
· Engages students as active participants.
· Development of student transferable skills of collaboration, teamwork, listening and organising. 
I am now going to discuss my plans for each of the three AoLEs including some discussion of the different AfL strategies I would use within the learning episodes.  My first learning episode is planned for the Science and Technology AoLE which links to pupils’ prior knowledge of garden creatures. This learning episode is planned for the What Matters Statement ‘The world around us is full of living things which depend on each other for survival’ (Welsh Government, 2019, p. 43). The focus is for pupils to develop knowledge and understanding of where creatures live, and gain knowledge of how the creature produces an offspring by researching the life cycle and creating a life cycle wheel (Appendix 1 for the lesson plan). I chose this lesson because it develops pupils’ knowledge of their surrounding world, making learning authentic which is seen as a key principle in Donaldson (2015). 
During the start of the lesson I included think, pair and share. I decided to include this within my lesson as it encourages class participation and it gives time for pupils to discuss ideas together; before forming a class discussion which activates prior knowledge. It also allows pupils to express opinions, listen to others with concentration and contribute to discussion which are elements from the Literacy and Numeracy framework (2008) where these skills are developed in throughout the lesson. 
Within the lesson I want pupils to develop their knowledge of habitats of creatures, they will do this by completing a habitat game where they must pair the creature with their habitat. I thought it was important that pupils develop their knowledge of habitats so they can link it to their surroundings. This is because I want them to take their knowledge and understanding outside the classroom. 
The main part of the lesson is for pupils to create a life cycle wheel where they will be working in small groups. As previously discussed, I chose to put the pupils in small groups as Vygotsky emphasises the contribution to learning made by others (Pound, 2005). Pupils can learn from each other discussing what they have found out from researching their creature and then work together to complete their life cycle wheel. This also means pupils can develop their team-work skills as well as their communication skills. To research the life cycle of the creature I decided to include the use of iPads which supports the use of Digital Competence linking to cross curricular responsibilities. Pupils would ‘use text when searching for information/media (image, video, sound) and use an internet browser independently, e.g. open web browser and type in one keyword for a search’ (Welsh Government, 2008). Cross- curricular is important and links to one of the twelve pedagogical principles ‘Good teaching and learning regularly reinforces Cross-curriculum Responsibilities, including literacy, numeracy and digital competence, and provides opportunities to practise them’ (Donaldson, 2015, p. 68). I thought it was important to include iPads to encourage pupils to practise using them for research. Throughout all year groups the oracy element of the LNF is important when having class discussions and therefore are skills that the pupils constantly need to practise. The listening skills also need to be applied outside the classroom in general day to day life. 

The groups will present their creature’s life cycle wheel to the class where I can assess their understanding by listening to the groups explain their life cycle wheel and asking questions if necessary. By discussing with pupils’, it enables myself to receive instant feedback of the understanding in which pupils have and correct any misunderstandings (CIETLT, 2019).  
The end of the lesson each pupil will write on a sticky note one thing in which they have learnt in this lesson. I decided to choose this because it gives pupils the chance to self-assess and evaluate. I have explored previously that CIETLT (2019) suggest several benefits to self-assessment. As metacognition suggests self-assessment is important as pupils need to reflect on their own learning so they can reinterpret new knowledge and understanding in which they have gained.  Sticky notes can also be used to inform myself what the pupils have learnt within the lesson allowing me to assess what needs to happen next to allow pupils to develop their learning. 
My second learning episode is planned for Health and Well-Being AoLE. The What Matters statement for this learning episode is “Developing physical health and well-being has lifelong benefits” (Welsh Government, 2019, p.20). The focus for this learning episode is to understand what a balanced lifestyle is; complete a data handling activity and then create an eat well plate (Appendix 2 for lesson plan).  I chose this lesson as it links to one of the four purposes of Donaldson (2015) which is all young people will be healthy confident individuals. It also links to one of the goals of Wales which one of them is for Wales to be healthier. 
At the start of the lesson I decided to remind the class of ground rules for talk that as a class we created previously as throughout the lesson there is a lot of class discussion. Pupils are central to devising a common list of values for class discussion and rules for participation, by the pupils coming up with these it should mean that they are more likely to reinforce them (Welsh Assembly Government, 2010). After reading the book to the class I will use questioning strategy Pose-Pause- Pounce. I chose this strategy because as mentioned previously it is argued to be effective in getting the whole class to think about the question coming up with an idea before naming someone to answer (Grigg, 2015).  
In the lesson I will use many different AfL strategies, I will now discuss several them. I decided to include think, pair, share to assess what pupils already know about the topic: a balanced diet. As I previously discussed think, pair and share is useful in getting pupils to discuss their ideas with each other and it also develops oracy skills from the Literacy and Numeracy Framework (2008) such as express opinions and listen to others. 
Throughout the lesson I will use questioning as an AfL strategy. I will ask questions to scaffold the learning for example ask questions which probe reasons this will require pupils to form an argument or give a reason to their answer (Welsh Assembly Government, 2010). I will use this, as it is claimed that, it helps teachers as it gains information from their pupils which shows understanding and knowledge forming a discussion. This then links to dialogic teaching which is thought to lead to effective learning (CIETLT, 2019) where teachers can correct any misunderstandings that their class might have before continuing with the lesson. 
One of the progression steps for the What Matters statement is ‘I have developed an awareness that I need a balanced diet to grow, to be active and to maintain good physical health’ (Welsh Government, 2019, p.21). Therefore, I decided that one of the activities in this learning episode was for pupils to choose items from a big selection of foods that would make a balanced lunchbox. In this activity pupils should use what they had learnt about balanced diets from the start of the lesson. I also thought by allowing pupils to see real foods rather than a picture it allows them to have a more concrete experience. For this activity pupils will be in small groups which allows them to discuss reasons for choosing the item based on what they have learnt in the lesson about a balanced diet. It is argued that it is important to focus on what pupils respond and encourage pupils to listen to each other and comment on answers given by peers (Black et al, 2003). This activity I feel, gives the opportunity to do this. Group work also links to a pedagogical principle ‘good teaching and learning encourages collaboration’ (Donaldson, 2015, p. 70).  By working within a group pupils should develop their learning and skills; some of the benefits of working as a group as explored previously are pupil engagement, encouragement of questioning and developing transferable skills (CAD Guidelines, 2013).  
My third learning episode is planned for the Humanities AoLE. The What Matters statement for this learning episode is “Events and human experiences are complex, and are perceived, interpreted and represented in different ways” (Welsh Government, 2019, p. 32). The lesson focus is to learn about the celebration of Harvest focussing on what Christians do to celebrate it. Pupils will complete the differeintated activity sheets on Harvest, play a game of vocabulary bingo and then create harvest pictures (Appendix 3 for lesson plan). This lesson is focussing on Religious Education this links to one of the four purposes of Donaldson (2015) ambitious capable learners where pupils should be able to explain ideas and concepts they are learning about. 
I will now discuss some of the AfL stratergies I have planned to use throughout this lesson and discuss reasoning for why I chose them specifically for this lesson. In the introduction of the lesson I decided to use mini-white boards as a way of recieving formative feedback about what pupils know about fruit and vegetables and how they grow. I chose this because it enables all learners to contribute and I can visually see what pupils have thought. In order to gain understaning of if the pupils have any prior knowledge about Harvest I will pose the question to the class. I will then increase wait time to allow pupils the time to think. I decided to plan for increase wait time because as I have previously mentioned Rowe (1972) suggests to increase wait time to three seconds where she found there were benefits such as longer responses and more pupils answering the question. Wait time also links to one of Black and Wiliam’s (1998) key reccomendations which is to have more time to think. Pupils will complete an activity sheet based on Harvest, the sheet will be differentiated so I meet the needs of the pupils which is important in teaching. 
Pupils are given the chance to get creative in this learning episode by creating a harvest picture using arts and crafts materials where they will then be peer assessed on their work. I decided to include peer assessment as some argue that peer assessment is a positive way of progressing pupils’ learning for example Black and Wiliam (1998) present key recommendations one being: encourage children to assess each other. 
In the last part of the lesson we will have a Kahoot Quiz. This allows me to see what questions pupils had wrong and the individuals who had questions wrong. This will then enable myself to plan for the next steps for learning which is seen to be crucial for AfL. 
In conclusion, when planning my three lessons for the different AoLEs I used AfL as an explicit feature. When I was planning, I realised that there needs to be AfL strategies embedded throughout the lesson from start, middle and end to ensure that pupils are understanding and engaging with the lesson. This could even be a quick thumbs up or thumbs down to show understanding of what the task is. Wiliam (2002) argues that formative assessment needs to happen constantly to ensure that learning is on track. There are argued to be many benefits to using AfL within lessons such as increase of confidence and increase of independence as well as improvement of learner outcome (CIETLT, 2019). I believe that the use of a combination of different AfL strategies would increase confidence and independence over a period of time.  Wiliam (in Donaldson, 2015) suggests that effective teacher assessment can ‘double’ the rate of learning. However, this is only if AfL is being used effectively where teachers are using AfL strategies purposefully and improving pupils progress by assessing where the pupil is now and what needs to happen in order for them to improve. 
On the other hand, Didau (2014) suggest limitations to AfL such as the idea of being able to assess all pupils in an individual lesson is impossible and in fact you can only see their performance rather than their learning. To an extent, I agree that teachers usually assess how well a pupil has performed as you cannot physically see their learning. However, I personally believe that the use of AfL is effective and it enables teachers to sometimes scaffold the pupils’ learning by asking questions that probe reasons or explanations. Questioning uses a dialogic teaching approach; I think is beneficial as it ensures pupil and teacher discussion and allows teachers to correct any misconceptions that pupils may have. 
Overall, AfL is argued to be a benefit to the teaching and learning progress and helps in progressing pupils in their learning process.  I feel it is important to consider and include AfL strategies when planning for lessons in order to ensure that pupils are progressing in their learning process. 
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Appendix 1 (Science Lesson)
	Student-teacher
	Megan Powell 
	Class:
	Year 2

	AoLE or Subject
	Science 
	Date:
	

	Lesson Focus:
	Identifying the habitats of creatures and their life cycles.

	Meaningful links to Curriculum 
	The exploration of living things, including natural habitats. 
The world around us is full of living things which depend on each other for survival. 
 

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy-
· Listen to others with concentration, understanding the main points and asking for clarification if needed.
· Contribute to discussion, keeping a focus on the topic and taking turns to speak. 
· Identify words and pictures on screen which are related to topic. 
DCF-  use text when searching for information/media (image, video, sound) and use an internet browser independently, e.g. open web browser and type in one keyword for a search

	Personal Targets (Linked to QTS and identifed in weekly review:






	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
- Identify the different habitats of creatures
- Research the different life cycles of creatures by using information from a resource i.e. iPads
- Create  a life cycle of a creature using the research found
- Create a clay model of a creature




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· All pupils can identify the habitat of different creatures.
· All pupils can create a life cycle wheel.
· All can create a clay model of a creature.
· Most can explain the life cycle of the chosen creature.


	· Questioning: Asking open ended questions to recap activate prior knowledge 
· Think, pair, share. Discussing ideas, telling each other what they know already. Building on each other’s knowledge. 
· Mini whiteboards to record key facts of research.
· Group work, working as a team to find information about their creatures life cycle. 
· Sticky notes to explain one thing they have learnt in the lesson, evidence of what the pupils have learnt.
· The life cycle wheels: shows understanding of the life cycle of the creature. 
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	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)

	· This lesson follows a visit to the National Botanic Garden centre where pupils gained some knowledge of different creatures. 
· Pupils will be sat on the carpet where teacher is to recap what pupils saw or learnt about creatures during their visit. What did you learn?
· Use question stratergies such as think time when asking questions to the children such as “what do you already know about creatures? Where do they live?” Introudce the term habitat.
What garden creatures have you seen? (think, pair, share)
Feedback to the class
· Outline the session, learning objectives, success criteria 


	· Pupils are to engage in the discussion, asking questions if necessary.
· Engage in the think, pair and share activity to ensure they activate prior knoweldge.
· Listen carefully to the overview of the lesson.






	Learning objectives and success criteria on the board. 


	

Teaching & Core Learning
	· Place the habitat hunt game on one of the tables in the class for the first group to use. The lower ability group will play this first with support of the Teaching assistant. 
(Groups will be on rotation where one group will play the habitat hunt game, one will be researching and creating the life cycle and another group will be creating a model of a creature using clay)
· Split the class into small groups mixed ability apart from the lower which has support with TA.  
· Hand out a card to each group which has the name of the garden creature that they should research the life cycle of using iPads (Frog, butterfly, bee, beetle, lady bird and moth)
· Explain to the pupils that they must use the iPads to research the life cycle of their creature (iPads and mini whiteboard will be shared in a pair) and record key points on a mini whiteboard to begin with.
·  Once they have completed the research they are to create the life cycle of their creature using the templates which will be handed out once I have seen the mini whiteboard first. 
· Ask the children to give thumbs up/down to show understanding of what their task is. 
· Give the class 15 minutes to research.
Hand out the templates for the life cycle wheel. 
Give around 15 minutes for pupils to create their life cycle. 
· Ensure that all pupils are on task and understand what they need to do.
· Ask questions throughout the session to all groups to assess learning and progress. Ensure that pupils creating clay models or doing the habitat hunt game are enaged and on task. 
· Provide further guidance if neccesary. 
· Once children have finished their work explain to them the next steps such as write a sentence to explain the life cycle, record each other explaining the life cycyle. 
· Explain to the class that once they have finished creating their life cycle wheels some pupils will need to present them to the class and explain them. 




	· Pupils are to listen to the insructions of the different groups carefully.
· Pupils are to take care of the card with the creature on to ensure it is not lost. 
· Listen carefully to the instructions of the task and respond to the thums up/down question. 
· Research their creature using the iPads using pictures and words to make sense of the text. 
· Write down key points about the life cycle on the mini whiteboards first ensuring that they work as a group helping one another.
· Show the teacher what they have found before moving onto creating their life cycyle wheel using the templates. 
· Lower ability pupils will be as one group where they will have the support of the classroom teaching assistant with reading and recording when necessary.
· Middle ability children will create the life cycle wheel independently and then write a sentence explainig the life cycle of that creature. 
· Higher ability pupils will research their creature, create the life cycle wheel, write a sentence explaining the life cycle of the creature. Once completed, they will use the iPads to video each other explaining the process of the life cycle and upload their video onto ‘see-saw’ app. 
· Play the habitat hunt game to develop their own understanding further. Ensuring to take in turns and discuss where each creature lives. 

· Independent task: Using modelling clay and staws, pipe cleaners etc children will create their creature from a picture. Then take a picture of their finished model and put on ‘see-saw’ app. 





	Habitat hunt game cards.
Pictures of the different creatures for each group. 
iPads 
Clay and resources for the models 
Mini whiteboards and pens. 
Life cycle templates



















Access to see saw app 

	

Plenary
	
· Stop the class and explain that now from your group you need to decide on 2 people to share their life cycle wheels with the rest of the class and explain the life cycle. 
· After a group has presented their life cycle ask the rest of the class if they have any questions. 
· Ask any questions necessary to the group/ give further guidance if necessary. 
· Continue until all groups have presented a life cycle. 
· Ask the pupils to write down one thing that they have learnt today on a sticky note and stick it on the carpet. 


	
· Listen to the instructions, decide quickly on who is presenting to the class.
· Present and explain to the class clearly, answering any questions asked if they feel they can answer them. 
· All groups must listen to one another, listening carefully. 
· Take part in class discusion, taking in turns to speak or ask questions.
· Write down one thing they have learnt on a sticky note and place it on the carpet. 




	Sticky notes 
Pencils 






Appendix 2 (Health and Well-Being lesson) 

	Student-teacher
	Megan Powell 
	Class:
	Year 2

	AoLE or Subject
	Health and Well being 
	Date:
	

	Lesson Focus:
	To understand what a balanced lifestyle is and to create an eatwell plate

	Meaningful links to Curriculum 
	Developing physcial health and well-being has lifelong benefits. 

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy-
·  Express opinions giving reasons, and provide appropriate answers to questions
· Listen to others with concentration, undertanding the main points and asking for clarification if needed 
· Contribute to a discussion, keeping focus on the topic and taking turns to speak 
Numeracy-
Gather and record data from:
· Lists and tables
· Block graphs 
DCF- 
· Use digital devices within a controlled environment, time and context, e.g use for a given time limit and specified outcome.

	Personal Targets (Linked to QTS and identifed in weekly review)





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Develop an awareness that a balanced diet is important to grow, to be active and to maintain good physcial health. 
· Exlain what is neccesary for a balanced diet.
· Devleop an awareness of physcial and emotional changes when you exercise.
· Create an eatwell plate using arts and crafts materials. 




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	All pupils:
· I understand that a blanced diet is important to ensure good physcial health. 
· I understand that being active is important in maintaining good physcial health. 
· Create an eatwell plate using arts and crafts materials. 
Most pupils:
· Explain what is necessary for a balanced diet. 
Some pupils:
· I can explain that there can be physcial and emoitonal changes when you exercise.   

	· Think, pair, share. Disscuss with eachother what they know about the questions that have been asked. Activating prior knoweldge and building on one anothers knoweldge. 
· Questioning (open ended questions, probing questions, pose-pause-pounce) Getting pupils to think about whats being asked and activiating prior knoweldge. 
· Setting ground rules for talk. Ensuring that all pupils are able to get involved and ensuring engagement in discussion. 
· Visually seeing what pupils are putting into the lunch box as a group: shows if they understand what a balanced diet is.
· Waggle (what a good one looks like) to remind pupils of what they need to include in their eatwell plate.
· Visually seeing the eatwell plates that pupils create shows understanding of a balanced diet. 




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	· Get the pupils to sit on the carpet.
Show the class the cover of the book “Handa’s surprise” 
(remind the class about ground rules for talk)
· Ask children to think and pair up with a partner and ask open ended questions  such as what does the cover show? what might the book be about?
Ask for feed back from pairs
· Read the blurb of the book and then read the book to the class 
· Outline the learning objectives and success critieria for the lesson 

	· Look at the cover of the book carefully, thinking about what it could be about. Engage in think pair and share and the discussion about what the book might entail. 
· Listen carefully to the book. 
· Ask any questions if they do not understand something






	Handas surprise book 
Learning objective and success criteria on the board 

	

Teaching & Core Learning
	· Ask the children questions about the book to ensure that the class have understood. 
· Ask the children is handa healthy? (Pose-Pause-Pounce) How do we know that? Have a class discussion with different responses.
· Think, pair and share with a partner ask the questions: what do you know baout the human diet? What should we eat? What should we not eat so much of?
· Show the class the powerpoint on a balanced diet.
· Explain that they are now going to play a game based on the story, each table will be given a board, fruit collecting sheet, fruit cards, dice and coloured counters. 
· Explain the rules of the game and put a copy of the instructions on the board.
· Once pupils have finished playing the game explain that there is a data handling sheet in which they need to complete, filling out a graph to show what fruit they collected during the game.
· Inform pupils that when drawing the graph they must use a pencil and a ruler. 
· Next pupils need to compare and contrast their results with others on the table and fill out the worksheet accordingly. 
(All pupils will complete the above task together, once completed there will be 2 groups, one group working independently and one with the teacherand then they will swap) 
· Explain the class will split in half, one group will be looking at what to include for a healthy lunch box. 
· Ensure that each member of the group is engaged in the task, asking questions about what they could include for a healthy lunch box. Ask what are your reasons for chosing that item?
· The other group will be able to create their own eatwell plate using arts and crafts materials. Give the class a Waggle of an eatwell plate. 
· Check on the other group ensuring they are on task creating their eatwell plate. 
· Once pupils have finished they need to upload a picture of their eatwell plate onto ‘see-saw.’ 





	· Engage in the questions being asked, listening to one another and taking it in turns to speak
· Engage in the think, pair, share activity
· Engage with the powerpoint about healthy eating, asking questions if necessary 
· Listen and read the instructions of the game carefully and take part in the game responsibily. 
· Complete the data handling sheet, ensuring when drawing the graph they use the correct equipment. 
(lower ability pupils will have support when collecting the data for the sheet. Middle ability pupils will complete their worksheet independently. Higher ability children will create their own graph and not use the template on the worksheet but use it for guidence.) 
· Compare and contrast their own results with others on the table and fill out the worksheet. 











· Listen carefully to which group they need to go to.
· Particiapte in discussion about what makes a healthy lunch box, participate in choosing the food items that would make the lunch box healthy.
· When completing the eat well plate ensure that they are following everything that they have learnt i.e fruit and vege take a lot of the plate (individual learning opportunity) 
· Ensure to upload a picture of their work to ‘see-saw’





	







Power point on a balanced diet
Game




Data handling worksheets 
Pencil
Ruler
Food to go in a lunch box 
Paper plates
Arts and crafts materials 










Check food allergies prior to the lesson




ipads
Access to ‘see-saw’ 

	

Plenary
	
· Explain to the class that we will do a short experiment to see what happens to our bodies when we exercise. 
(1 child from each group will use a pulse meter and we will write it on the board. Then all children will run on a spot for 1 min and the same pupil use the pulse meter)
· Discuss what happened, ask children questions: how did you feel? What happened? What happened to your pulse? Why do you think that happened?
· Circle time with the class- each child will be given a name of a fruit. Then all the oranges for example stand up and one by one say one thing they have learnt from the lesson.  
· Give pupils choice of which fruit they would like to eat after the lesson. 


	
· Use the pulse meter effectively and record the results as shown on the meter. 



· Participate in class disscusion, answering the questions.
· Listen to which fruit they are in order to participate in telling the class what they have learnt in the lesson.
· Take in turns when speaking.





	Pulse meter



















Appendix 3 (Humanities Lesson)
	Student-teacher
	Megan Powell 
	Class:
	Year 2

	AoLE or Subject
	Humanities- Religious Education 
	Date:
	

	Lesson Focus:
	Learning about the celebration of Harvest 

	Meaningful links to Curriculum 
	Events and human experiences are complex, and are perceived, interpreted and represented in different ways. 

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy:
· listen to others with concentration, understanding the main points and asking for clarification if needed.
· contribute to discussion, keeping a focus on the topic and taking turns to speak.
· use specific words which relate to the topic of their writing.
· form upper- and lower-case letters accurately and with consistent size.
· use ordering words, e.g. first, next, then, lastly.

	Personal Targets (Linked to QTS and identifed in weekly review)











	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Explore what harvest time is 
· Explain what happens during harvest time 
· Explain how harvest is celebrated by Christians 
· Explain why harvest is important to Christians
· Understand that there are similarities and differences between everyone


	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	All pupils:
· Understand what harvest time is. 
· Understand that Christians celebrate harvest. 
Most pupils:
· I can explain what harvest time is and what happens.
· I can explain what Christians do to celebrate Harvest. 
· I can explain why Harvest is important to Christians. 
Some:
· [bookmark: _GoBack]I can explain that people have different views that are similar/different to others.

	· Mini whiteboards, to record ideas activating knowledge.
· Think, pair, share, activiating prior knowledge and building upon ideas with discussion.
· Open ended questions gives the chance for pupils to explain their answers.
· Ask the audience, puts less pressure on a pupil if they are struggling.
· Peer Assessment, gaining opinions from their peers which either compliment their work or have a target which they could improve.
· Hotseat, testing the pupils knoweldge, quiz and fun way of assessing learning.
· Kahoot Quiz, formative feedback where you can see who got which questions wrong which shows a pupils understanding when working independently.
· Activity worksheet on harvest, visually see what the pupils know and understand about the topic. 








	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	(Conducted on the carpet)
· With mini-white boards you and your pair (think,pair, share) think of all the different fruit and vege you can think of and how they are grown. 
· Feedback with a class discussion.
· Ask ‘does anyone know or heard of the term harvest before?’ (Increase wait time) if so, what might it be?
· Outline learning objectives and success criteria. 


	· Participate in think, pair, share. Writing down ideas on the mini whiteboards.
· Engage in class discussion, asking questions if necessary. 






	Mini white boards and pens 

	

Teaching & Core Learning
	· Present to the class the presenation on Harvest explaining what it is.
· Once information about Harvest is shown, ask a pupil to explain the process and form a class list on the board. 
· When presenting the powerpoint emphasise on how Christinas celebrate Harvest. Link back to prior knowledge of the Creation Story where pupils learnt that from the Bible it is thought that God created everything. 
· Recap that different people have different beliefs and views. 
· Ask the pupils if they have any personal expereinces of harvest? 
· Question the pupils on what Christians do to celbrate harvest (suggest ask the audience if a pupil is struggling)
· Set the class off to complelte the activity sheet. Walk around the class giving guidance if necessary, checking pupils understanding. 
· Mini-plenary game of Hotseat.
· Split the class in half, one group will be playing a game of bingo using topic vocabulary. (sounding out wordsfrom cards who ever has most cards wins)
·  The other group will create harvest pictures using materials like rice, hay, lentils etc in order to make patterns for fields. (Independent learning) Pupils then can discuss what they liked about someones work and a suggestion of improvement. (Peer assessment)




	· Listen to the information given from the powerpoint.
· Participate in the discussion recapping what Harvest is to create the list on the board.
· Listen carefully to the next part of the powerpoint about how Christians celebrate Harvest. 
· Think back to prior lesson about the creation story. 
· Ask any questions to if unsure/ need clarification on something.
· Enage in questions that have been asked.
· Complete the worksheet. (Activity sheets are differientiated and lower ability pupils will have support from Teaching Assistant.) 
· Listen to which group and what activity to do first.
· Participate in the bingo game sounding out key vocab in order to keep the card in the aim to win the game.
· Stay focussed and on task when creating the patterns for the fields.
· Ensure to give good feedback to others on their work. 





	Powerpoint presentation on Harvest 
Whiteboard pen








Activity worksheets
Pencils






Bingo topic vocabulary cards


Arts and Craft material to create patterns for fields
Aprons
Paper

	

Plenary
	· Have a kahoot quiz about harvest and how christians celebrate it. 
· Quick fire going around the class- one thing they have learnt or found interesting. 




	· Participate in the Kahoot quiz.
· Ask any questions if necessary.
· Engage in discussing one thing learnt/interesting in the lesson. 





	Access to Kahoot 
iPads
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