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Section 1. 

It is likely that everyone can agree that inclusion one of the most important features when it comes to 

leadership (Brown, 2019).  However, Ryan (2013) argues that inclusive leadership can differ in 

perspective from person to person. The notion of being an inclusive leader means more than just one 

manager who is in charge and instead it is the way a leader should empower a team and other 

practitioners to work together to share knowledge and influence the quality of provision in good 

practice (The Open University, 2018). Ferdman (2021) suggests that diversity is needed for inclusive 

leadership, not just meaning race or ethnicity, but diversity in personalities and morals.  

Inclusive leadership is essential in the early years sector as it can aid in the understanding of fairness 

among children and can allow children to adapt to the needs of others (Family and Childcare Trust, no 

date). By leaders being inclusive research how shown it has an exponential effect on the settings 

ability to attract different cultures and improve practice (ICAEW Insights, 2022). The Department for 

Education (2021b) sets out in the statutory framework for the early years foundation stage that all 

children should get equal opportunities and that an anti-discriminatory practice that ensures every 

child is included and supported should always be in place.  Entrust (2020) further this and detail that 

settings should emulate true society with diversity throughout.  

Newstead and Isled-Buck (2019) states that one of the essential skill for inclusive practice is creating 

a climate of openness and acceptance. Allyson Zimmermann (2021) furthers this and details that 

inclusive leaders are leaders who allow staff to bring their whole selves to work and to not feel the 

necessity to cover up or hide parts of themselves such as sexuality or gender identity. Ferdman (2021) 

detail that an inclusive leader is able to strike interesting conversations with their team and allow an 

open and non-judgemental space for everyone to be heard and appreciated. Mistry and Sood (2012) 

suggest that inclusive leadership on paper sounds simple and it is merely accepting everyone as there 

are and putting children at the centre of everything practitioners do, however, it is not always that 

simple as the early years sector and workforce has rarely had leadership training to show leaders how 

it is best to achieve inclusiveness.  

Hadfield, Jopling and Needham (2015) put forward the notion of collective agency, which can be 

defined as the ability of a group with a shared sense of inclusive purpose to act together to affect 

change.  Bourke and Titus (2019) further this and share that effective collaboration entails 

empowering each other and focusing on team cohesion. However, this collective agency can only 

work when all participants can work as equals, when power becomes an issue inclusiveness will not 

be achieved (Ludwig, 2016). Brown (2020) highlights that leaders who achieve power through fear do 

not achieve inclusiveness whereas leaders who use power positively through sharing with others are 

more likely to achieve inclusiveness. 

 



ECEY6004                                                                                                                                                  2003887 
WORD COUNT: 4090 

Scenario 

A three-year-old boy, who will be called Child A in this section, has recently began in a nursery 

setting. Him and his family have recently moved to the area and speak very little English. 

Practitioners in the setting are unsure how else to approach the parents as they have tried previously 

but struggled immensely with the language barrier. They are worried for the child as he is struggling 

to settle in and he is soon starting part time in school but struggling to communicate basic needs like 

going to the toilet or wanting food or drink due to his lack of English.  

 

Child- 

There are a variety of benefits and advantages for a child learning English as an additional language 

predominantly through play in the early years of their life (Judith Haynes, 2015). According to Lamar 

University (2021) children with English as an additional language have an easier time with cognitive 

tasks such as developing strong thinking skills. The Department for Education and Skills (2006) 

details further about this and suggests that if children are given the right support to develop their 

English they will grow to benefit from this cognitive development at an early age. Read (2012) 

supports this and details that practitioners need to be equipped with the right strategies and support to 

help children in reaping the benefits from their additional language. However, without inclusive 

leadership happening for all practitioners to undertake training on how to properly support children 

then often the child can miss out on these benefits and instead are at a disadvantage in the education 

system (National Association for Language Development in the Curriculum, 2015).  

In order to help Child A settle into the setting they need to feel a sense of belonging and a safe sense 

of security (UK Government, no date b). This sense of belonging is extremely important; every child 

has a right to belonging and to be valued regardless of their cultural backgrounds or individual needs 

(Johansson and Puroila, 2021).  Inclusive leadership applies to the inclusivity of education for all the 

children in a setting giving them all commitment to develop as unique children (Nutbrown, 2022). UK 

Government (no date a) explain how children listen intently to conversations and rely on modelling 

from practitioners to know how to pronounce English words. Jonathan Bidfield (2019) talks about 

how all EAL learners experience a silent phase in which they are processing all new words and 

phrases. Practitioners should be equipped with the right strategies to support children when in this 

silent phase, such as, praise and spotting non-verbal cues (Hampshire County Council, no date).  

Furthermore, Crolla and Treffers-Daller (2017) state that planning plays a major role in the 

development of the child. The new curriculum for Wales (Welsh Government, 2020) shows how the 

curriculum should be centred around the child and help every child learn through play. There are a 

range of effective strategies to help EAL children to communicate and understand without actually 
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speaking, for example, visual cues (The Hub, 2020). Brighton and Hove City Council (no date) 

supports this and suggests that using visual cues such as pictures, facial expressions and gestures 

wherever possible can help the child understand everyday activities and help the child feel included in 

the setting.  

However, Dixon et al (2019) suggests that children with EAL are often looked at with bad attitudes 

by practitioners and are said to have failed before even starting. Cunningham (2017) furthers this and 

suggests that underlying attitudes of practitioners is that EAL children are too hard and need 

specialised staff, therefore, the child suffers. For inclusive leadership and practice these attitudes need 

to be filtered out and practitioners need to be educated and empowered on how to deal with these 

attitudes in the setting (National Education Union, 2019).  

Family- 

Working in a partnership with parents and families of the child is essential to the development in the 

early years (Early Years Alliance, no date b). Pacey (no date) furthers this and suggests that parents 

should be involved in the transition to the setting from the very start, by involving them from the start 

it will help the child develop and build relationships with staff easier. In this scenario Child A’s 

parents should be invited into the setting to share about themselves and their culture, this will help 

them feel apart of their child’s transition and promote a sense of security (UK Government, no date c).  

In this case the language barrier is likely to cause a barrier as if there is different languages spoken by 

practitioners and parents it causes strain on relationships (Lee, 2012).  Parents may put up barriers and 

be hesitant to open up to practitioners as they may feel conscious of their levels of understanding 

(Walker, 2016). Education Scotland (no date) further this and suggest that parents with English as an 

additional language often feel intimidated by letters, emails and attempts to communicate with them 

in a language that is foreign to them and therefore there is a communication breakdown. However, 

Oxfordshire County Council (2017) suggests that although a parent partnership is important to a 

childs development and transition it will not be the ultimate factor, through play children with EAL 

are able to build relationships without direct words.  

The key to inclusive leadership in this scenario is to try to find ways to work with parents to support 

the child, a way to do this is to use photo prompts to communicate; parents can be shown basic photos 

like toilet or a drink and ask to write down the translation in their language so the practitioners can use 

these to communicate with the child (Early Years Careers, 2016). Solgrid Organisation (2017) further 

this and suggest that parents should be encouraged to come into the nursery to not only support 

language development of their child but themselves as well. If parents can gain confidence in their 

second language they can motivate and help the development of their child’s learning at home 

(Oxford English Organisation, 2022). However, The Bell Foundation (2020) suggests that this rarely 

happens due to commitments of parents and their inability to take time out of work or other 
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commitments to spend time in a setting and therefore practitioners need to work extremely hard to 

support the child and family in other ways.  

Furthermore, inclusive leadership in regards to EAL parents can be through means of technology 

(Colorado, no date). Hollingsworth et al. (2009) suggest that practitioners can communicate through 

technology by translating English into the families own language for them to read easier. This will 

promote communication and a parent partnership as the family will feel belonging and reassured that 

the setting is willing and open to their culture (Kalayci and Oz, 2018). In contrast, The International 

School Saigon Pearl (2021) detail that more than just translation needs to be done to build 

relationships with EAL parents and instead parents need to overcome the feeling of intimidation of the 

language that is new to them through support from practitioners.  

Practitioners- 

Inclusive leadership entails working in a multiagency approach to put the child at the centre (Welsh 

Government, 2018). In this scenario, a multiagency approach will be detrimental to the development 

of the child and the partnership with the family (Fletcher-Campbell, Archer and Tomlinson, no date). 

Chemanais (2009) state that a multi-agency and inclusive approach to practice can lead to enhanced 

improved outcomes for children. Department for Education (2021a) furthers this and suggests that 

when agencies are able to work closer together and more inclusively it leads to better practice. The 

Childrens Commission for Wales (2020) talked about how agencies need to do more to wrap around 

the family to provide support and offer help to meet their needs and not that the family should have to 

fit around the agencies themselves.  

Chemanais (2009) also details that if there is inclusive leadership present in settings it can help benefit 

practitioners understanding of others roles and helps promote mutual support. A barrier to this would 

be reluctant practitioners who don’t want to take on extra or share any work with their collegues as 

they may not feel a respected member of the team or simply want the power of doing it themselves 

(NSPCC, 2019). This is supported by IPL Organisation (2022) who mentions that when working in a 

multi-agency team there is a higher risk of encountering disagreements and a conflict of morals 

between agencies which will result in a poor result for the child.  

Lee (2021) suggests that inclusive leadership aims to remove or lower barriers in all practice to 

facilitate the learning of children. Koliouli (2021) suggests one of the main barriers in regards to 

inclusive leadership and practice is the lack of inclusive training practitioners receive. Arnot et al 

(2014) detail that all practitioners should receive training in how to support children with EAL and 

how to spot signs that differentiate between typical language development and language difficulties. 

However, Spencer (2021) argues that training for practitioners is always available but attendance rates 

are extremely low due to lack of time and budgets in the early years sector. Critiquing this further, 
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McKinney (2008) suggested that practitioners have negative attitudes on EAL children and label them 

hard work and therefore training opportunities are wasted. 

Early Years Alliance (no date a) further supports the notion of inclusive practice and that all the team 

from a setting needs to be involved in the development of the child, they go onto say that all 

practitioners in the setting should take the time to know the child’s name, interests, cultural 

background and just in general be involved in the child’s journey. Pacey (no date) suggests that 

practitioners who are monolingual may sometimes feel put off and cautious about working with 

children with EAL due to the fact that they lack confidence in their own ability to support and nurture 

the child’s development.  

 

Community-  

The community has a major impact on the learning of a child (Nursery Management, 2021). By 

engaging with the wider community children will begin to gain a sense of belonging as they feel apart 

of their community (Family action, 2022).  

Welsh Government (2015) states that schools and settings do not work in isolation but are a key part 

of the network and serve the local community. Estyn (2020) state that by schools opening their doors 

to the community it builds stronger connections and relationships by a better flow of communication 

and support.  

Norwich (2011) argues that often EAL families are separated from the community to make a 

community of their own, this separation leads to a divide, lack of socialising and therefore a potential 

halt in development for the child (Arnot et al, 2014). Welply (2022) suggests this divide in 

community mirrors in settings and is often caused by lack of confidence in adults of their language 

skills creating distant relationships within the community. On the other hand, Education Quality Early 

Years (2017) believe that children do not think about EAL when in play and their friend groups and 

peers do not always share the same first language as them.  

To create an inclusive setting and be an inclusive leader, Bacsu and Smith et al (2011) state that 

settings should provide open and safe spaces for the local community to discuss and share knowledge 

and beliefs; these spaces provide effective ways to help decision makers assess all angles.  

Department of Education (no date) supports this and details that the school estates should be open for 

recreational and educational needs for not only the pupils but for the wider community also.  

Norwich (2011) says that working with EAL children calls for collaboration and multi-agency 

working to preserve knowledge and put to good use in aiding the development of the child. In this 

scenario it would be suggested that the family should engage with the local community to gain 



ECEY6004                                                                                                                                                  2003887 
WORD COUNT: 4090 

understanding of recreational activities going on that could immerse them in the community and build 

confidence in their new language (Carbines, 2014). Inclusive practitioners can help the family engage 

in the local community by finding leaflets and helping to translate to the family, or even host activities 

in which the family can get involved in to meet others (Learning Village, 2022). A barrier here may 

be the lack of funding that settings receive to organise activities for this reason, without the funding it 

cannot be paid for and it does not happen (National Association for Language Development in the 

Curriculum, 2022).  Child Poverty Action Group (2022) supports this and details how in more 

financially deprived areas there is a lack of extracurricular or recreational activities for the community 

as the families living there cannot afford to pay for them.  
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SECTION 2 

Baldock, Fitzgerald and Kay (2013) define policy as an attempt by those who work inside of an 

organization to think in a coherent way about what is trying to be achieved. Policies and procedures 

enable employers to be clear to staff about what is expected from them, it helps to foster a cohesive 

environment where everyone is working to the same goals and structure (Nieweler, 2022). In the early 

years policies and procedures are essential to ensure good, consistent practice by clear and concise 

instructions for all staff (WJEC, 2019b). 

It is essential that policies are regularly reviewed and updated to ensure that the needs of all children 

and those working in the setting are met, these changes must consider any changes or events that have 

happened not only in the setting but within the wider community also (Waltham Forest, 2022). 

Without policies and procedures in a setting being regularly updated it puts the staff, children and 

possibly the wider community in danger as guidance will be changing and evolving but the practice 

will not improve (WJEC, 2019a).  

In the early years leadership faces challenges in different ways, two different categories are Micro and 

Macro and policies can be written according to these (Weebly, no date). Ferdman (2021) talks about 

the differences between Macro and Micro levels in reference to systems of inclusion; he gives 

examples of Macro levels being society and organizations and examples of micro levels being 

individual experiences of inclusion and inclusive interpersonal behaviour. Herr et al (2021) suggests 

that these difference levels dictate the type of policy, therefore, it is stated that for example a macro 

level policy could be a policy from the government about the curriculum whereas a micro level policy 

may be a workplace policy.  

There are many issues in policies in general in relation to inclusive leadership as according to Bourke 

and Titus (2020). OECD (2020) suggests that it is not fully covered how the new curriculum for 

Wales can reduce inequity and the implementations this has on widening the gap for students and 

children in the early years. Welsh Government (no date) suggests that schools and settings are 

responsible for the equity and inclusion of the children, families and staff and highlights that an 

inclusive leader can ensure that this happens. However, Bradbury (2013) suggests that inclusive 

practice is overlooked as policies are made with the ideal learner in mind which overlooks equality 

and the child as an individual. 

Welsh Government (2018) put forward The Ways of Working of The Well-being of Future 

Generations (Wales) Act 2014. The act was passed as it sets to recognise that Wales is facing 

significant challenged in providing a good quality of life for all citizens now and for future 

generations (Welsh Government, 2018). It requires public bodies to think about the long term impacts 

of their decisions and to encourage a better sense of working with each other to achieve better 

outcomes (Future Generations Commissioner for Wales, 2022).  
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The Wales Audit Office (2019) talks about the positives that come along with the implementation of 

the act, one states that there is a focus on delivering outcomes with progression steps over the short 

and long term. These progression steps create clear objectives that allow people to work towards a 

shared goal making more effective work and leadership (Breakthrough Britain, 2011). Collaboration 

is an essential principle in organising the well being of future generations (Welsh Government, 2021). 

The legislation itself states that it is the same or extremely similar to the Care Standards Act 2000 

(c.14) by the Children’s Commissioner for Wales and therefore commissioners are able to collaborate 

with one another in order to achieve a better well-being for the future.  However, Senedd Research 

(2021) puts forward the idea that the Welsh Government hold a crucial role in showing the bodies 

how to lead in an inclusive matter and need to raise more awareness and understanding amongst 

people about inclusiveness and the impact it has on the future generation. 

 Similarly the New Curriculum for Wales aims to create an equal ground for all children and 

practitioners. It promotes collaboration in form of giving practitioners more responsibility and input 

into the curriculum and how learning objectives and outcomes are managed and delivered (Exchange, 

2022). Collaboration is defined by Kelsi Organisation (2021) as a group of practitioners working in 

unison for the greater good for all children and the families that they serve.  However, Gatley (2020) 

suggests that the new curriculum for Wales and its aim for more deeper and meaningful collaboration 

of practitioners in attempts of more inclusive practice does not work as well as expected as 

practitioners are under too much stress with little training and skills.  Knight (2022) furthers this and 

suggests that collaboration does not always work to promote inclusive leadership due to the attitudes 

of practitioners and their perception of inclusive education.  

An inclusive curriculum comes with improving practitioners awareness of the importance of 

inclusiveness in the early years and how it is achieved through effective collaboration of all staff 

(Welsh Government, 2018). On the other hand, without practitioners who have passion for the 

curriculum reform and can work in collaboration with others to perfect an inclusive curriculum it can 

result in a significant barrier forming to an inclusive classroom with inclusive leadership (Knight and 

Crick, 2021). 
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BLOG 

Are we pushing children into gender stereotypes? 

In 2022 I would say as early years practitioners we would like to think of ourselves as open minded, 

non-judgemental and accepting of others. However, are we subconsciously pushing stereotypical 

gender roles onto children?  

First of all we should discuss the difference between ‘gender’ and ‘sex’. As according to the Wales 

Health Organisation (no date) defines  gender as a social construct that includes norms, behaviours 

and roles that are associated with identifying as a gender. Whereas ‘sex’ can be defined as biological 

differences between male and female that are assigned at birth (Council of Europe, no date). Now that 

we know the difference we need to recognise how gender can be influenced by the people around the 

children in the early years. As recognised by Fawcett (2019) by the time children are two years of age 

they are already aware of gender and by the age of six they have began to accosiate certain 

characteristics between genders. 

Although we may not mean it children do take effect to what we say and do in play and settings in 

general, in a study undertaken by Fawcett (2019) they found that 45% of adults said that when they 

were children they experienced gender stereotyping when expected to behave in a certain way and 

more than half of the adults believed this gender stereotyping effected their future careers.  

Kelly-Ware (2016) further explain that they had observed children in a setting clearly placing a 

gender on certain activities, games and daily tasks, for example, have a separate lunch table, boys not 

wanting to participate in nail painting and girls not wanting to participate in playing cars. On the other 

hand, it can be argued that these gender norms have not appeared from nowhere and that perhaps 

instead children are mirroring what they see from parents or practitioners into their play.  

How do we counteract these stereotypes we are still seeing? UNICEF (no date) suggest that parents 

and practitioner should not attach gender to objects that do not hold a gender, for example toys or 

colour. Further, encouraging children to play with whatever they would like to and now what fits 

according to whether they are a girl or a boy. This means that dolls aren’t just for girls and cars aren’t 

just for boys but instead can be played by any child.   

Pacey Organisation (2019) suggest that practitioners need to challenge their own beliefs and 

stereotypes surrounding gender as practitioners are responsible for the opportunities and 

representation of a setting not only through physical things like toys, books or displays but through 

language and attitude that emulates onto the children. Improving gender balance Scotland (2017) 

further this and detail that practitioners and teachers can often show unconscious bias in the 

classroom, presenting in the way that girls who may be disruptive in a setting encounter more 
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criticism than boys who act in a similar way just due to the gender behaviour norms placed on them 

by society. 

To attempt to normalise gender and counteract practitoners should talk to children about gender-

norms and explain how all children can play and be whatever they would like to be no matter their 

gender (Xu, 2020). However, a blog by Owen Lloyd (2020) argues that in the early years children are 

too young to worry about their gender and should be able to be free to explore, by teaching children 

about different genders it applies too much pressure to conform to one and create confusion rather 

than teaching them to accept everyone .  
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