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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident
Introduction
This essay will focus on a critical incident in a primary school setting. The incident will then be critically evaluated with the use of literature and research. Reflective models will be used to scaffold the evaluation of the critical incident (Gibbs, 1988; Kolb and Fry, 1975). A critical incident is not as dramatic as it sounds. The word critical implies the incident was severe and that it requires criticism to improve or prevent the incident from happening. However, Tripp (2011) explains that any incident can be critical. Even a mundane occurrence in the classroom can be a critical incident. It is not the incident itself that is critical, but it is the evaluation of the situation which makes it critical. The evaluation can be positive or negative. It is understanding what went well and what could be improved to deliver excellent teaching practice. Being critical is important to evaluate your own teaching progress to improve and realise when things are not going as planned. According to Bruster and Peterson (2012) using critical incidents ensures that individuals are being reflective of their teaching.
The role of critical reflection 
According to Tripp (2011) the role of critical reflection is to analyse an incident which may at first seem inconsequential. However, as you begin to analyse it, the incident becomes critical. The process can be completed in 4 steps: observe, analyse, plan and develop. Firstly, describe what was observed and record the situation. This is followed by an explanation of why this incident is critical and what can be learned from this incident. Other reflective models have been developed which have different elements, but they result in the same thing: practitioners’ ability to analyse and review their experience to understand the benefits or next steps to improve their practice. Dewey (1933, cited in Leitch and Day, 2000) stated that there are three important characteristics of a reflective individual: reflective, open-minded and take a whole-hearted approach to analysing situations. This shows the importance of being openminded and honest when reflecting, to gain the most knowledge about the situation. Kolb and Fry (1975) suggested a learning cycle takes place in which someone can analyse experiences to use in future situations. There are four stages which include the concrete experience (what happened), reflective observation (assessing what happened), abstract conceptualisation (what can be learned from the experience) and active experimentation (using what you have learned in your own practice). During these stages Kolb explains that by the analysing incidents, individuals can draw on these in the future to better their practice. Another reflective model was introduced by Gibbs (1988) which states there are six stages of the cycle of the reflection. This cycle has a larger emphasis on the emotions attached to the incident that occurred. This occurs by understanding one’s feelings about the situation, deciding what was good or bad about the situation and making conclusions which forms the reflection of the incident. However, reflection does not need to only happen after the event (Schön,1983). Schön suggested that reflection can happen during the event which includes decision-making in the moment preceded by immediate action. Whereas reflection on action refers to reflecting on a situation that has already happened. This allows the opportunity to reflect on what has been gained by the situation and how to improve practice in the future (Schon, 2016). A practical reflective model which can be effectively used by teachers is Brookfield’s lenses (Brookfield, 2002). The first lens is autobiographical which is where the practitioner is influenced by their own learning experiences. This can be a positive experience from childhood which they use when teaching their own students or knowledge of a negative experience in which they may avoid, to prevent children experiencing the same distress as they did. The second lens is seeing a situation through the student’s eyes. This can be effective to understand how they are feeling about a certain situation or why certain behaviours are occurring. The third lens is understanding colleagues’ experiences. This enables practitioners to realise their issues are not unique. Many others are usually dealing with similar struggles. Thus, by communicating with other teachers can use their collective knowledge and experience to share ideas and support each other to improve their practice and support their students effectively. The last lens is theoretical literature which enables teachers to have the knowledge behind their strategies to feel empowered that they are doing the correct thing. 
These reflective cycles are useful when considering the curriculum of Wales 2022 as the professional standards states that practitioners should be supported to be reflective of their teaching practice as an individual and as part of the school and wider community (Hwb, 2017). Being reflective practitioners is especially important with the new curriculum as teachers will be assessing children on a daily basis which means practitioners need to reflect on their teaching practice to ensure the students are understanding the material (Hwb, 2021). By being reflective the practitioner can make changes to ensure the material is accessible and inclusive.
Observation school and class context 
In accordance with BERA guidelines the information of the school and class content will remain anonymous and confidential (BERA, 2018).
The observation took place in an English medium primary school in the local authority of Cardiff. According to Estyn (2017) the school has around 470 pupils from the age of 3 to 11. This includes 76 part-time nursery children. There are 16 classes which are all single ages. Approximately 26% of pupils are eligible for free-school meals. Most pupils are from ethnic backgrounds and speak English as their second language. When entering this school, almost 50% of the pupils have little or no English. The school has around 28% of students with additional needs which is above the national average.
The critical incident (which can be found in the appendices Record 1) occurred on Wednesday morning in a year 2 during the first lesson of the day (around 9.30am). There was a supply teacher teaching the children and they were very enthusiastic because she had taught them before. The pupils were very happy to engage in conversation with her about what they have been learning since they last met. The teacher settled the children into their first lesson which was Welsh. She began by showing them colours which they had previously learnt, and they were to shout out as a class the colours in Welsh. The teacher then introduced some new vocabulary to the children: names of clothing. Most of the class were engaged with this task and put their hands up and were trying to use the new vocabulary. However, one boy seemed distracted and began to spin on the carpet and was trying to distract others by making noises. The teacher ignored this behaviour and praised the children who were sitting nicely and trying to answer the questions. The boy continued this behaviour until the teacher asked the children to talk to their partner to see if they could name the piece of clothing she was holding. Immediately the boy engaged with the child next to him and put his hand up with a big smile on his face. He began to join in with the lesson and stopped spinning and distracting others. By working with a partner, he accessed the information and was happy to join in in group discussions.
Critical incident linked to Donaldson’s four purposes 
The 2022 Wales curriculum includes four main purposes from Graham Donaldson: ambitious, capable learners; enterprising creative contributors; healthy confident individuals and ethical informed individuals (Gov, 2018). According to Donaldson these are the main purposes of the Welsh curriculum for children. 
The critical observation that was observed links to ambitious, capable learners as the child that was being disruptive was very disengaged. However, this behaviour was improved when the teacher encouraged the children to discuss the question with each other. This enabled the child to engage with his peers and he was given the opportunity to be capable of answering the question. The child was struggling to understand the information in the lesson and at that time was not capable of answering the question. Thus, by being given the opportunity to discuss the question with a peer, the child was then capable in answering the question. The reaction he had of putting his hand up and smiling showed that he was motivated and ambitious to answer the question. 
Secondly, this critical incident links to healthy, confident individuals because at the beginning of the incident the child was not motivated to listen or learn and looked unhappy. But when he was given the opportunity to speak to a partner, he became engaged and confident to answer the question. He was smiling when he was talking to his partner and was happy to take advice and listen to her opinion. This is a healthy example of communication because they were working together which boosted both of their confidence. The ability to effectively communicate in this way is a beneficial skill to have which resulted in both individuals feeling happy and confident. This was initiated by the teacher when she encouraged them to talk to each other in order to teach the skill of communication to enable the children to have healthy relationships within the classroom. They can then take these skills with them through life to continue to grow their confidence to be a healthy, confident individual. 
The critical incident also links to enterprising, creative contributors as the teacher was allowing the children time to be creative and talk through their ideas. This allowed the children to have the opportunity to think and vocalise their ideas with their peers. For instance, the distracted child in this incident was struggling for their own ideas and did not want to take part in the task. However, when he was given the opportunity to explore ideas with another child, he was able to create his own answer. Importantly, this allowed him to contribute to the class discussion. 
Literature review 
Social learning theory is a psychological theory which suggests that children learn through social interaction with others (Bandura and Walters, 1977). Thus, there is much literature on the importance of interaction between peers to improve understanding of material in the classroom. A four-year study in America followed different mathematical approaches in three different high schools in California (Boaler, 2008). In this study, the focus was on relational equity which focussed on the children forming good relations with each other, respecting their peer’s beliefs, and understanding the importance of other’s point of view. Through mixed-ability teaching, high achievement and relational equity were achieved in these schools. One of the schools studied was ethnically diverse with students from different ethical and cultural groups. Whereas the other two schools were less ethnically diverse and in a more suburban area. The observations were taken over 600 hours and children were interviewed once a year to discuss their experiences so the researchers could document the changes over time. Questionnaires were given to the students to find out their responses to the teaching methods. Two of the schools were given an option of traditional teaching or a reform. The reform contained more contextual mathematical questions and group work. Most of the children chose the traditional teaching method. Contrastingly, the third school which had a lower achievement rate and higher diversity were taught using a different approach which included longer detailed questions relating to real life situations and were able to work in groups and present their answers to the class. The significant result of this study was the students from the third school who had a significantly lower mathematical ability than the other two schools were outperforming the other two schools (which were grouped by ability) on the tests after two years of mixed ability teaching. This study is evidence that mixed ability groups improve children’s understanding of the material given by teachers. The ability to discuss with their peers helps them to consolidate their understanding which was suggested by Bandura and Walters (1977). 
The study by Boaler (2008) supports the idea that mixed- ability teaching should be used more in education. The article was peer reviewed, thus it is a reliable study to use as evidence for mixed-ability teaching. However, it was conducted in America and Boaler suggests in the article that this method of teaching is not used in UK high schools. There are links however to the mixed ability teaching which is discussed in this article to how children are taught in primary schools in the UK. Thus, although the results may not be generalisable to the UK primary school students the techniques are similar. There is a gap in the literature for a similar study to be conducted in the UK with primary aged children. It would be interesting to see whether the results would be similar or as significant.  
According to Hallam et al (2003) survey, UK primary schools predominately set children in groups according to their ability. Mathematics was the subject in which children were most commonly grouped according to ability. English had similar results to maths. However, students were not typically set according to ability in science and other primary school subjects. This survey is 18 years old, thus the data cannot be solely relied upon as it may not reflect the changes that have happened in schools since then. The response rate of 2000 schools were less than 50%. However, the information in this survey is in favour of grouping children by ability and setting them into groups with similar abilities. The government suggested that this should be the case for all primary schools (DfE, 1993, cited in Hallam et al, 2004). However, there is literature that suggests that setting children according to ability restricts student’s progress (Smith and Sutherland, 2006). Boaler (1997) suggested that students in higher ability sets can be disadvantaged by high expectations and the pressure to succeed. Also, in lower sets children can be limited in their progress because they are not being subjected to new vocabulary or being given the opportunity to try work that may be slightly more difficult but achievable if challenged appropriated. Hallam et al (2002) agree with this and states that by grouping children by ability can increase the likelihood of a child being excluded from school and excluded socially. Especially if they are in the bottom set, children may feel disengaged, and the self-fulling prophecy may cause them to think they are not good at something and never will be. 
Smith and Sutherland (2006) conducted a study of 13 schools in Scotland were investigated, 4 primary and 9 secondary schools. Children from each school were interviewed. The results suggested that children in lower sets believed that they were not good at the subject and children in the higher sets felt pressured to always do well. This pressure was shown to demotivate students. This study is not peer reviewed, so it cannot be certain that the study is quality controlled. However, the study supported Boaler (1997) study who is an expert in her field and has conducted many studies in this field. Also, it was a small study in Scotland therefore the generalisable to the rest of the UK is questionable. Thus, the evidence is being used with caution, but the results show similarity to the general results in the literature mentioned above. 
A study on ability grouping was conducted to study the impact grouping has on children in Scottish primary schools (Hamilton and O’Hara, 2011). The sample used 29 local authorities which included 1000 primary schools. Questionnaires were given to head teachers to collate opinions on setting the children into ability groups. Most head teachers (70%) said they thought that setting the children in ability groups helped the teacher use more effective differentiation strategies and helped to give more individual support to the students. Most of the schools also believed that setting the children improved attainment. Headteachers also stated that setting of the children did not affect social interaction with their peers and did not impact friendships. This is contrasting evidence to the findings in Boaler (2008); Boaler (1997) which showed that children’s confidence in their ability were influenced by the set they were in. Also, setting children caused judgements of their own and others ability (Hallam et al, 2002; Smith and Sutherland, 2006).
Literature on ignoring unwanted behaviour and praising wanted behaviour was analysed also, as this was present in the critical incident that was observed. When a child is presenting distracting or poor behaviour in the classroom, it is beneficial to understand why the behaviour is occurring rather than trying to correct or punish the behaviour (Yuan and Che, 2012). Ignoring the inappropriate behaviour and praising other’s good behaviour can be used as a scaffold to show the child the behaviour that is expected (Gable et al, 2009).  A study focused on the impact of praise and reprimands on student’s behaviour (Spilt et al, 2016). The study involved 570 students and 30 teachers from 15 primary schools. There were three components to this study: a good behaviour game was used, praise for good behaviour and reprimands for poor behaviour and behaviour which is a cause for concern such as being disruptive or withdrawn which was assessed using teacher reports. The results showed that reprimanding the students for the behaviour increased the likelihood that the behaviour would continue. Also, it increased children externalising their behaviour (blaming circumstances or others as the reason for their behaviour) and decreased their self-esteem. The results also showed that by consistently praising appropriate behaviours children were more engaged and felt part of a safe environment. Little praise in the classroom can decrease children’s willingness to participate and cause them to withdraw from their teacher and peers. This study was peer reviewed which guarantees a quality-controlled piece of literature. However, this study was conducted in West Europe, thus the results may not be generalisable to UK schools. 
Other literature supports the findings that ignoring the inappropriate behaviour can be more effective than reprimanding the behaviour (Glenn, Cousins and Helps, 2010). This book details that praising student’s good behaviour can have a positive impact on the child displaying the inappropriate behaviour without causing them to feel the negative impact of reprimands. It also allows the other children in the classroom to understand the expectations. A peer reviewed article also supports this notion of praising the positive rather than punishing the unwanted behaviour (Jarman, 2015). Jarman explains that selective ignoring and praising good behaviour has a larger impact because when children are punished it can have negative impacts on their self-esteem and have further detrimental effects on their mental health. 
To conclude, this literature review focused on two areas of research: mixed ability grouping vs setting according to ability and ignoring inappropriate behaviour vs reprimanding inappropriate behaviour. Boaler (1997; 2008) has concluded in her studies that mixed ability groupings help improve children’s learning through collaboration and communication. This was also supported by Bandura and Walters (1977). However, other literature suggests that children learn better when they are set according to ability (Hallam, 2002; 2003; 2004). The second area of research was the effects of praising and punishing. Evidence suggests that praising wanted behaviour and selectively ignoring unwanted behaviour has a more positive impact on the child and improves behaviour (Spilt et al, 2016; Gable et al, 2009). 
Reflection/evaluation and next steps 
As mentioned, the critical incident included a child who was distracting others and not participating in the lesson. There were two main focuses from this incident. Firstly, the teacher ignored the unwanted behaviour that the child was displaying and continued to praise other children’s behaviour such as answering questions and listening to others. The second focus of this incident was how the teacher used mixed ability pair work during the class discussion to include the distracted child. This incident showed the importance of understanding why the behaviour is occurring rather than disciplining the behaviour first. Using the model of reflective practice by Kolb (1975) the experience was witnessing this child struggling to engage in the class material which resulting in him displaying disruptive behaviour such as shouting out and spinning on the carpet and the teacher choosing to ignore this behaviour and concentrate on the behaviour that she wanted. The second stage of this reflective model is to think about the experience. Thus, upon thinking about this experience, it is clear that there is literature to support ignoring the unwanted behaviour and praising appropriate behaviour without the need to punishment (Gable et al, 2009; Spilt et al, 2016). Thus, according to Kolb (1975) the next step of the reflective cycle is abstract conceptualisation (what has been learnt by the experience). I have learned that this practice can work in the classroom and would be beneficial to implement this in my teaching in the future. I am aware that this is not always possible but by adopting this consistently in the classroom I will be able to present a safe environment that children feel comfortable enough to make mistakes but try to meet behavioural expectations (Jarman, 2015). The final step of Kolb’s learning cycle is active experimentation (Kolb, 1975). Thus, when I begin teaching, I will use these techniques to decrease the likelihood of these distracting behaviours causing unnecessary disruption to the classroom. The next steps for my progression would be focussing on the behaviour I want to see in the classroom, with lots of encouragement and praise and ignoring the unwanted behaviour when appropriate. 
The second focus in this critical incident was the teacher encouraging the children to engage in discussion with a mixed ability partner. To be a good reflective practitioner I feel that it is important to explore different ways of being reflective. Another reflective model is by Gibbs (1988). This is a six-paradigm model and focuses on the emotions of the situation and the literature on the situation to have an in-depth evaluation of the situation. The first paradigm is describing what happened. The teacher saw the child was struggling and distracting others so she asked them to talk to their partners and see if they could work out the answer together. The child quickly began talking to the child next to him and his hand soon went up in the air with a big smile on his face whilst he patiently waited for the teacher to choose a child to answer. The second paradigm is to describe any feelings about the experience. I felt that the teacher understood the children she was teaching and realised that the child needed support from his peers to help him understand what was expected of him. I felt happy about the way the situation was handled because to see how happy and motivated that child was to learn when he was given the opportunity was lovely to see. The third paradigm is to consider the good and bad about the response. It impressed me how positive the situation was and how differently it could have ended if the child was reprimanded for his behaviour. I did not identify anything bad about this situation as every child was included and the distracted child became motivated to answer the question because the information was more accessible to him when he was supported by his peer. The fourth paradigm is making sense of the experience by using research. I researched the use of mixed ability groups when teaching to see the effects that it has on children’s learning. Boaler (1997; 2008) showed evidence that children benefit from mixed ability teaching because they can gain knowledge and skills from each other and share their differing skills. Mixed ability groups can be more beneficial than setting children according to ability because they can be restricted by the set they are in (Smith and Sutherland, 2006; Hallam et al, 2002). The fifth paradigm of Gibbs (1988) reflective model is drawing conclusions from the experience. My conclusions from this experience are that in the correct context, mixed ability groups can increase motivation and inclusion and help to prevent behaviour deteriorating in the classroom by allowing students the chance to discuss and learn from each other. The final paradigm is what could be done differently. This incident ended well because the behaviour was caught early and diffused by enabling the child to understand the material with his peers. Thus, I would perhaps include more discussion with peers throughout the lesson before the children begin to struggle. 
Conclusion 
To conclude, the critical incident and the literature which supports the evaluation of it has given me an understanding of the importance of using praise and mixed ability pairings/groups to improve the accessibility of the teaching material and behaviour management in the classroom. Being a reflective practitioner means to be constantly reviewing and assessing your own teaching to improve and adapt things to better your own practice (Gibbs, 1988; Kolb, 1975; Hwb, 2017; Hwb, 2021). Also, by being a reflective practitioner an individual will be able to review their own teaching practice against the new professional standards for teaching and leadership (Hwb, 2019). For example, effective pedagogy is one of the new standards and this links with my approach of including mixed ability groups work and praising wanted behaviour whenever possible because mixed ability pairing is a way to ensure that children are accessing the material by giving them the opportunity to discuss the work with their peers. This develops vital social skills such as communication, which links to the professional learning standard too. Also, it allows the child who finds the work easier, to explain and develop their descriptive skills which shows they understand whilst allowing the child who may find it more difficult to gain an age- appropriate explanation from a peer. Innovation is another new standard which has been introduced which is where the teacher uses innovative techniques in a measured way, which in this case means that the teacher would continue using the praise and mixed ability groups in a controlled way and develop them further when required. For instance, if the class make marked improvement whilst using mixed ability groupings, they could be used more regularly and within varying subjects. 


Appendices 
OBSERVATION / FIELD NOTES
Record 1
	Date and time, year group:
22/09/21 year 2

	Where and When: Context of the observation – subject/AOLE, general classroom context
9:15
First lesson of the day. The class have a supply teacher this morning. The children are being settled down into their first lesson of the day: Welsh.
The children are quite enthusiastic that there is a supply teacher in the class. They are very lively and want to talk to the teacher and tell them about what they have been learning since they last met. 






	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher began by recapping the Welsh words the children have already learned which were colours. Then she introduced new vocabulary which were types of clothing. This is for the task they are going to do: making and labelling an outfit for a carnival and drawing different outfits for different seasons. Some children are very enthusiastic, putting up their hands and answering questions. The teacher praises the children who are doing the correct thing and not shouting out which reminds the other children to do the same. This is working for most of the children. One boy is disengaged, he is spinning on the carpet and trying to distract others. Why is he behaving this way? Is he struggling with understanding the material or is it a behavioural issue? The teacher ignores his behaviour and continues to praise good behaviour. She asks a question and only a few children put their hands up so she says whisper to your partner to see if you can get the answer together. From this instruction the distracted boy turns to the girl next to him and they start talking. The boy puts his hand up with a big smile on his face and cannot wait to be picked. He answered the question and was very pleased with himself. He was praised for putting his hand up nicely, working with his partner and answering the question







	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
The boy was very distracted from the beginning of the lesson. There were lots of vocabulary in the lesson such as carnival, seasons, and Welsh words. Maybe he doesn’t know what seasons are or what a carnival is. Maybe he is struggling to understand the Welsh as well. Maybe cognitive overload. 

Possibly introduce what seasons are with pictures and show pictures of a carnival to help the children who have never experienced a carnival before. Maybe allow the children discussion time as a group so they can talk to each other about their experiences and learn through their peers: behaviourism, constructivism?









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Some distractions – different children coming and going for intervention groups

Different teacher













Record 2
	Date and time, year group:
23/09/21, year 6

	Where and When: Context of the observation – subject/AOLE, general classroom context
9:10 first lesson of the day. This class are two weeks into trialling the new Welsh curriculum. The teacher told me that the children are more independent and are responsible for finishing their work and prioritising what they need to get done. There are three activities at the same time. Maths/geography (cross-curricular) where they have to make a 3D map of the town, they live in. The other activity was writing a story about a carnival. Another group were making lanterns out of willow for a parade If they finished all their tasks, they could use the I-pads for times table practice or other maths games. 






	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
One boy came into the class in the morning very loudly and aggressively. The teacher spoke to him about his evening and this morning, and the boy settled down. This boy then started talking with his friends and it quickly escalated into the boy’s distracting others. There is a good to be green chart in the classroom where children begin on green and are moved to yellow if they get a warning about behaviour and red if the behaviour continues. Some of the boys were already on a yellow card, possibly from the day before. As the boys’ behaviour escalated the teacher told one of them that if their behaviour continued, they would get a yellow card. This didn’t seem to bother the boy and he continued. This technique did not seem to be working for these boys. Throughout the day yellow cards were given and one boy was sent out of the class. I am unsure whether this continuation of the poor behaviour is because of the lack of consequences for the yellow cards or because of the different teachers they had throughout the day. They had 3 teachers today. 








	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Why are the boys behaving this way? Maybe try to understand why the bahviour is happening and change tactics of discipline and speak to them about strategies to help improve their behaviour. Maybe focus on the other children’s positive behaviour to prevent the boys taking up so much of the teacher’s and other students’ time. 
Most of the children were finding this new way of learning a lot easier than the group of boys. They were enjoying the flexibility of the lessons where they could choose what they did first. Also, it means that the children are working in mixed ability groups which helps the lower ability and pushes the higher ability children because they can explain what they are doing which is showing they understand the process. 







	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The teacher told me this new way of learning has only be going on two weeks so maybe the boys are struggling to adjust to the new independent learning and lack of more structure lessons like they are used to. Maybe they need more support with transitioning into this new way of learning to get the most out of it. The teacher also told me that the behaviour has deteriorated during this time so maybe they need more help to adjust and supported to be more independent and responsible for their own work.












Record 3
	Date and time, year group:
22/09/21 year 2

	Where and When: Context of the observation – subject/AOLE, general classroom context
The children were just leaving the carpet after being introduced to a maths activity. It is the lesson before lunch. 






	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The children were sat down on the carpet listening to the teacher input about the maths they were learning shapes. One child seemed very distracted whilst the teacher was giving instructions, he was fiddling with the trays at the side of the carpet and wouldn’t listen to the teaching assistant when she was speaking to him. The teacher sent the children off to their maths activities and whilst the children were getting up from the carpet the boy who was previously distracted hit the child next to him. The teaching assistant spoke to him and said ‘you don’t hit do you?’ Following this the child looked very confused and went and sat down at his maths table. This behaviour continued and he began to distract others fiddle with pencils and not complete his work. 








	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Why was the boy behaving this way?
Was he overwhelmed with the work and that is why he hit another child? Possibly the anxiety of having to do the work he doesn’t understand. Maybe explore the reasons why that behaviour happened. Maybe speak to him about why he hit another child and what the teacher and student could do to prevent it happening again. 









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
The instructions were clear but there was new vocabulary such as vertices. Maybe a clearer introduction to these words before would have been beneficial rather than introducing the word and then expecting the children to count them on 3D shapes. It could have been a quick morning activity to count vertices on easy shapes before the activity to get the children used to the language. 
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