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[bookmark: _Toc222957069]Introduction 

In this assignment I will analyse and evaluate both legislative and academic policies surrounding student behaviour and academic engagement, looking closely at Welsh government policies on post compulsory education and academic policies installed by my current place of practice, University of Wales Trinity St David. As well as this, I will be considering prior observations made of teachers, analysing their actions in controlling student behaviour and managing student engagement and I will also be reflecting on how I myself manage behaviour in the classroom and how I can improve my practice heading forward. 

[bookmark: _Toc222957070]Section 1 

[bookmark: _Toc222957071]1.1 Medr and the Welsh Government 

Higher Education (HE) funding in Wales and several functions relating to Tertiary Education, that were once managed by the Welsh Government, are now Handled by Medr (2026), they are responsible for matters including improvements to tertiary education and ensuring learners are central to any decisions made. As far as legislative policies concerning student behaviour and student engagement, there no specific policies found in place for further education (FE) or higher education. Medr (2025) outlined intentions to improve mental health and wellbeing support in the FE sector which shows a focus on students, but there could be found no mention of behaviour management within the tertiary education sector, this seems insufficient on their end when looking at a recent report by Estyn (2025) that revealed many prevalent issues in FE such as poor punctuality, increase in vaping, a rise in absenteeism and although less frequent, sexual harassment and misuse of substances, it is also suggested by Estyn (2025) that Medr should consider investment in “behaviour management systems“,  This is apparent in light of all the issues brought forward in this report. 
Estyn does not report on HE and again their appears no strict policies on behavioural management and engagement in HE , but there are issues in HE which need to be addressed also. There may be no Estyn report on  behavioural issues in universities but I have experienced them myself and I can experience my own unique experiences within my practice, Lebor (2017 ) documents the experiences of several trainee teachers that had learnt from unique experiences within their practice such as fights breaking out, and how they then they devised their own ways of dealing with them, such as building trust to create a more positive classroom environment. Similarly, I will have experience unique issues in my time as a trainee teacher, they may not be reported in any official documentation, but they do play a part in how I decide to approach my practice. Within my practice I have noticed a high rate of absenteeism in some classes as well as many latecomers and students who are not present in the lesson, they could for example be instead invested in their device, looking at something completely irrelevant to the lesson. Advance HE (2025) write about the UK Quality Code for Higher Education made by the Quality Assurance Agency (QAA) which outlines several standards that will enhance educational quality, such as creating a strategic approach to management of standards with regular evaluations, focused on aspects such as equality and inclusion and the QAA state that measures should be introduced to support the development of academic and professional skills in education. These could be used in inspiring some legislative policies for behaviour and engagement within universities and they could prove helpful in dealing with the issues I have mentioned.



[bookmark: _Toc222957072]1.2 University Policy 

I mentioned issues in my practice that legislation may not resolve but UWTSD, my place of practice, has several policies that relate to student behaviour and engagement. 
The University of Wales Trinity Saint David (N.D., a) has a code of conduct that sets the standard for how students are expected to behave, it outlines some of the following expectations: Students are expected to value equality and respect everyone, refraining from abusive behaviour, Students should treat university facilities with care and adhere to health and safety protocol and Students should represent the university well by behaving in a manner that upholds a good reputation, This policy helps provide clarity to students in how they should behave, it does not guarantee however that they will follow these policies, fortunately, there are measures in place for when students decide to oppose the expected behaviours. The University of Wales Trinity St David (N.D., b) has a Non Academic Misconduct Policy designed to deal with areas such as distress to others, property damage and disruption of normal function, this covers antisocial behaviour, Abusive behaviour and violence, It outlines procedures such as reporting harassment, which explains that complaints can be raised formally or informally, a diary can be used to document incidents and the policy states that ostracising someone due to a complaint being raised is a non-tolerable behaviour. 
Additionally, University of Wales Trinity St David (N.D., c) also has an Engagement policy, under this policy students are expected to: engage with all “Scheduled and asynchronous learning” on the modules, attend punctually and complete scheduled activities unless they have an illness or other extenuating circumstances and “Engage proactively with all university procedures in support of learning” . The institute has a responsibility to be proactive when engagement appears lower, and Lecturers are responsible for tracking attendance and acting accordingly with university policies when students are not engaging or not engaging appropriately. It is also important to note that  the Student Experience Committee receives a review each year which tracks the effectiveness of the policies and that the policy recognises the need to be responsive to the needs of students. The policies are clear for the parties stated above, it may not guarantee that all students will engage as they should but it enables the institute and lecturers to spot lower engagement and address the issue, The review of this policy should hopefully mean that any failures of the policy are addressed and the policy is made more effective as a result, and it is great that the policy recognises the need to respond to the needs of the students, students have various different circumstances, it would be unfair to reprimand a student for poor attendance when they are withdrawing due health issues,  The policy demonstrates its accommodation in this scenario with the Support to Study Policy. 

[bookmark: _Toc222957073]1.3 Conclusion for Section 1

Overall, There is little legislation on the behaviour of students in higher education, in regard to the FE sector, Estyn have made observations of poor behaviour within FE and have suggested the instalment of behaviour management systems by Medr, which could prove a great help. I have noticed issues within my own cohorts at HE, There is again little legislation that supports the university in addressing these issues, The QAA standards may be a useful basis in creating legislation, However, the policies in place at UWTSD focus on managing student engagement and support the university in dealing with poor behaviour.








[bookmark: _Toc222957074]Section 2

Within the second part of this assignment, I will reflect on my observations and own practice, using relevant theory to support criticisms and consolidating arguments with referral to the Welsh Governments Professional Standards for Higher Education.

[bookmark: _Toc222957075]2.1 Teacher A

When I observed Teacher A, there were several notable methods I noticed that they used to manage behaviour. Firstly, how they addressed talking among students, often talking over the teacher, they would ask them if they had anything to contribute to the lesson, this was especially useful as it communicated that irrelevant discussion was not welcome but on the off chance they were talking about something relevant they would be encouraged to share it as It could be useful in delivering the lesson. Plevin (2023) also suggests listening to what students have to say, taking on a positive approach to interruptions. This is in line with the professional standard (Welsh Government, N.D.) that is to “Demonstrate dignity, courtesy and respect towards others” as it sets the standard for when talking is not acceptable but also it shows students that they will be listened to should they choose to contribute.
The teacher gave plenty of breaks as they felt the students were getting restless and did not want for them to become disengaged, Ginns (2023) found that rest breaks can reduce levels of student fatigue, increasing energy and consolidating knowledge, so as well as giving students a chance to restore energy but It plays a role in the learning process through the consolidation of knowledge. This appears to be in line with the professional standard (Welsh Government, N.D.) that is to “Demonstrate commitment to learners, their learning, safety and well-being” by creating lectures that are more likely to benefit their learning and avoid causing potential disengagement.
Teacher A took time to address the frustrations and concerns of students that were brought forward when going through the assignment brief, They made an effort to answer as many questions as they could rather than telling them to simply look for the information themselves, even if it was a question that teacher A could not answer confidently, they would be able to direct the students to the correct source of information. Teacher A also emphasised that they would be there to support them throughout this assignment. Seedan (2025) notes that acknowledging and responding to student concerns by dealing with their course related queries is crucial in a teaching role and they also mention that they give assignment extensions, whereas this cannot always be done it shows that part of teaching involves taking opportunities to alleviate some of the pressure on students should be taken. Race (2020) draws attention to the importance of clarity in assignments, exemplars help students grasp the correct knowledge of how to approach and prevent anguish for students, with this in mind Teacher A definitely took the correct approach in showing them through the brief. In line with professional standards (Welsh Government, N.D.) this follows the standard that is “Enable learners to share responsibility for their own learning and assessment” as within the lesson Teacher A has given them ample resources to support the students and has made it known they will be supported during this assignment which should provide some foundation for the students to begin their assignments and relieves stress, knowing help is there if it is needed. 


[bookmark: _Toc222957076]2.2 Teacher B 

Teacher B had to console a student that left the classroom due to feeling overwhelmed and unable to complete the work that would be set, Teacher B explained that everything was new to the student and they will be supported throughout their time on this course, the student returned afterwards and appeared much calmer. The student initially demonstrates a lack of confidence. Claxton (2018) explains that learners should have less fear of confusion and be more willing to embrace the challenges that they may face and they also state that the character development of learners should be a consequence of teaching and efforts should be made by teachers to encourage a positive learning mindset. The assurance of teacher B that this student will be supported in the challenges they face may have well boosted the students confidence in approaching these unfamiliar challenges, this is in line with the professional standard that is to “Build positive and collaborative relationships”(Welsh Government, N.D.) as Teacher B  has worked to build a relationship with the student by showing empathy and support. 
The students in this class need time to digest information, rushing through slides and missing out opportunities for them to practice the skills they would learn in class could leave the students distressed due to their unfamiliarity with the subject at hand and the lack of confidence many students in the class have. Devlin (2020) elucidates that chances to apply practical skill are a positive alternative to simple stand and deliver lectures, they also explain that passive reception will not result in meaningful learning for the students, so as well as having time to process information, these opportunities to practice skills are integral to the students’ progress. This clearly is in line with the standard that is to “Plan and deliver effective learning, teaching and assessment” (Welsh Government, N.D.)  by using different activities to enhance the learning experience for the students that also do well to assess if there are gaps in knowledge. 
Teacher B would help students on a one-to-one basis when there was an issue with a task rather than addressing the whole class when an issue was encountered, Penney (2025) explains that one to one teaching means that teachers “can have more constructive conversations with each student and tailor activities to their specific needs” In the context of teacher B’s classroom, it is not necessarily a one to one setting but they take a one to one approach when students need help so that advice can be catered to the problems of the individual, particularly useful with this class as students have many different problems with the same class. This shows the standard “Maintain and update knowledge of my subject(s) and how best to teach and assess them”  (Welsh Government, N.D.) by using a method that enables Teacher B to optimally teach and assess students as individuals.
 
[bookmark: _Toc222957077]2.3 Reflection on Own Practice

In regard to my own teaching practice and how I handle behaviour, I held a lesson with a CertHE Academic Skills class. Within this lesson 2 individuals arrived late, one apologized the other did not, I spoke to them later to fill them in on the current activity, but I did not set the expectation for them both to be on time, This behaviour could then be repeated in further lessons, which I would like to avoid, due to how much it disrupts the flow of the lesson, Singha (2025) notes good punctuality helps develop a good relationship between student and teacher and there is a correlation between punctuality and good performance, I want an element of mutual respect but I also want students to perform well, so I definitely need to emphasise the importance of punctuality going forward, Ensuring people are on time and do not disrupt the lesson meets the professional standard: “Demonstrate dignity, courtesy and respect towards others” (Welsh Government, N.D.) as a lack of disruptions means those that were already present in the class are not disrupted and also everyone arriving on time means everyone experiences the same lesson quality for all.
I posed a question to the class, I let one or two students answer but then moved on, this was not a wise move given the class are very talkative amongst each other and I could have used that to engage them further, Cornell University (2026) explains that awkward silence is something for the students to take care of, which implies that time of silence is for them to fill with answers which they likely would have done had I gave them more time due to their aforementioned talkative nature, This also enables me to develop the professional practice of enabling “learners to share responsibility for their own learning and assessment” (Welsh Government, N.D.) by encouraging students to communicate their thoughts and communicate with myself effectively.
I manage activities quite well within the classroom, I get down to the students level and I listen to what they have to say, Harrow International School Hong Kong (2023) explains that Active Listening eliminated fear of judgement and showing interest means students are more open with their teachers and a strong bond with a teacher can lead to higher student motivation, Applying these skills when I listen to students makes them more engaged with the lesson it also allows shows meeting the professional standard of Building “positive and collaborative relationships” (Welsh Government, N.D.) as I have built a good rapport with my learners.

[bookmark: _Toc222957078]2.4 Conclusion for Section 2  

Overall, I have observed Teacher A and B using very useful tactics in controlling the behaviour of the classroom that I intend to use to improve my practice and develop my status as a professional. The research I have conducted, and the professional standards have helped me improve the weaker areas of my practice and I will be sure to address these issues as my practice continues.
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	Teacher

	Teacher A 

	Date
	December 12th, 2025


	Group
	Level 4 Marketing

	Topic/Context
	Assignment Workshop


	Notes on the lesson:

	The class are very talkative and need to keep their minds active – therefore time is factored in for them to engage with the content. 

The importance of punctuality is emphasized to late comers, and they are informed that they need to email in future should they be running late again.

Despite efforts for constant engagement a great deal of the lesson simply provides a breakdown of assignment requirements although they are given breaks to prevent the lesson from becoming mundane and acts as an opportunity for them to get refreshments.










	The class will voice frustrations with certain work requirements if they feel the task is too confusing or tedious, the teacher addresses their concerns by asking them to expand on their concerns and then reassuring them that support will be given and will give them additional support or at least direct them to useful resources that will aid them in completion of the task. 

Certain students would talk at the same time as the teacher – at which point they would be asked if there was anything they would like to contribute, which is good because it shows them that the behaviour is not tolerated but also on the off chance they are talking about something relevant it can potentially enhance the lesson, of course the teacher would iterate that they would rather the students not talk among each other and disrupt the flow of the ideas, instead they could instead raise their question aloud. 

If the class did not immediately answer a question, the teacher would alter the question or at least give the question some time to hang – either way the students would eventually answer.

	What I have learned:

	· 
· Engage the students as much as possible 
· Establish expectations for punctuality
· Give breaks at suitable intervals
· Listen when students raise concerns
· Let questions linger.
· Control the classroom’s volume.







	

	Targets to improve my own practice (mapped to professional standards):

	· Demonstrate dignity, courtesy and respect towards others by listening to the opinions of learners and acting accordingly to any concerns
· Build positive and collaborative relationships with students by creating a culture of mutual respect and enabling student engagement. 
	













[bookmark: _Toc222957082]Teacher Observation Form 2
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	Teacher

	Teacher B 

	Date
	30th October 

	Group
	Level 4 Academic Skills Class 


	Topic/Context
	Referencing 


	Notes on the lesson:

	

The Class often require a lot of attention within the activities as they lack confidence and sometimes are unsure of the nature of the task, aware of this teacher B continually surveys the classroom assessing the progress of the class. 

One student was particularly upset, feeling they would be unable to complete the course, and had to leave the classroom; the teacher was able to go outside and console the student by explaining to them that everything they learn is new to them and they will be supported in their learning environment. The student returned and appeared much calmer. The privacy element was important here 







	

The class requires a lot of time to digest information, when lessons are rushed or things are not thoroughly explained/ supported they become frustrated and engagement can fall. 

During an activity the teacher talks to students about their issues on a one-to-one basis as opposed to addressing a group of students that have the same issue. 

The class overall are quite talkative – the teacher tries to utilize this by getting their opinions on certain elements – rather than let them talk about something irrelevant.



	What I have learned:

	
· Focus on the students as individuals when addressing issues with the activities 
· Consoling students is done best with an element of privacy








	
· Time must be given for information to be absorbed
· Utilize the talkative nature of students.
· Survey the classroom during activities

	Targets to improve my own practice (mapped to professional standards):

	Demonstrate a commitment to learners, safety and well-being by supporting learners whilst they are on the program.
	Build positive and collaborative relationships by supporting students pastorally as well as academically
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	Topic: Academic Writing
	Class: Employability Skills


	Date: 5th February 

	Length of lesson: 4 hours 
	Number of students: 16

	Resources required: Pen and Paper (both of which can be provided should students not have their own)




	Aim of Lesson

To give the students a comprehensive knowledge of academic writing 



	Learning Outcomes – The Learners Should Be Able To:

· Understand what academic writing is and why it is used at university.
· Recognize the main parts of academic writing, such as the introduction, body paragraphs, and conclusion.
· Use a clear structure when completing academic writing tasks.
· Use the PEEL method to write paragraphs that are clear, organized, and easy to follow.
· Assignment 1 Breakdown






	Previous student knowledge required for the session:	

This is largely an introductory lesson to academic writing, many of these students have been out of education for some time and this is a chance for them to develop the appropriate skills needed to complete their assignment. 




	Anticipated difficulties (if applicable):

Technology failure – In which case there will be many printed resources given out that can be used to guide the lesson





	Professional Standards (where are these being met within the session)

Enable learners to share responsibility for their own learning by giving them a chance to apply the knowledge gained from the lecture

Building positive and collaborative relationships with students by aiding them through these activities 









Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction






Development 




























Plenary/conclusion




	Go over Learning Objectives




Academic writing, why it is important, Essay Structure

Essay Structure Activity


BREAK


PEEL Method

PEEL Exercise

Report Introduction 


Assignment 1 breakdown 

Any Questions
	Lecture





Lecture




Activity 



N/A


Lecture

Activity

Lecture



 Lecture/ Q and A









Closing Plenaries 
	5 mins 





40 mins 




20 mins



30 Mins


40 mins 

25 mins 

25 mins 



50 mins









5 mins 






	Assessment Strategies: when and how are they included within the lesson?

It is within these activity portions that learner’s knowledge will be assessed and gaps in knowledge will be addressed in real time. 








	Informal reflection (to be completed after the session)



I felt the timing for my activities needs to be improved upon – In the actual lesson they did not take so long.  I should have made more effort to address the late entrants to the class; the behaviour does disrupt the flow of the lesson. The activity where  the class was focused on essay structure went very well. 
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	Target
	Specific
	Measurable 
What 
	Achievable 
How
	Realistic
Why
	Time-bound
When 
	Professional Standard

	 Focus on Punctuality of students 
	 Place an importance on showing up on time and informing me beforehand if the students are going to be late
	 If students are late – I will inform them that being on time is important for performing well, Singha (2025) supports this as they note the link between good punctuality and good performance and hopefully, they will appear on time in future, continuing to turn up late without valid reason may see the situation escalated. Of course, if emails are sent letting me know of their lateness, that will be accepted, I will reiterate the importance of emailing me also if students know they will be late.
	 I have the authority to implement standards for acceptable behaviours in my classroom and should do so.
	 Failure to establish this standard may see students missing vital parts of the lesson and falling behind, It takes little effort for me to iterate the importance of punctuality
	 I will implement this into my practice immediately
	 This target demonstrates a commitment to the learning of learners(Welsh Government ,N.D.) as it will enable them to learn optimally and so will set them up better for their assignments. (

	 Lead more discussion-based classes
	 Refrain from reading off the slides as much as possible, allowing more opportunity for personal examples and  discussion
	 I will schedule little time in my lesson plans for lecturing and will factor in more times in my lesson for discussion. I will time myself during my presentation to make sure I am following the lesson plan and to ensure I am not lecturing for too long 
	 I have already begun to implement this into my lessons; I simply add more questions into the headings of my slides and spend more time discussing topics with students rather than just giving the information to them.  
	 It takes little effort and It will make lessons far more engaging for my cohorts, many of whom need to be engaged with the lesson.
	 I have already begun implementing this into my practice
	 This target enables me to plan and deliver effective teaching (Welsh Government ,N.D.) by delivering a more engaging and effective lesson for students

	 Cover assignment briefs in detail
	 Allocate one lesson/one section of the lesson in the module to covering the assignment brief
	 When Planning lessons that contain content relating to an assignment I should factor in time to cover assignments 
	 The nature of courses I teach are designed to have time to cover things such as lesson plans 
	 It is a worthwhile step because it’s easy to implement and gives students guidance 
	 These sections of lesson plans are already being implemented – however they are presented with my supporting lectures I would like to start doing it independently.
	 Demonstrating a commitment to learners (Welsh Government ,N.D.) by providing assignment guidance.

	Address talking in the classroom
	Inform students that are talking to be quiet if they are disrupting the lesson/someone else by asking if they have anything to contribute. 
	If there are students who talk a lot during lessons and do not have much to contribute, I will be able to see effectiveness in my method if they are less talkative or instead contribute to lessons
	All I have to do to achieve this objective is ask them if they have anything to contribute. 
	This is a realistic goal as it takes no effort to implement and should help in creating a more respectful classroom culture
	I have already started using this within my practice, but I want to give more focus to it and measure its effectiveness
	This helps in demonstrating dignity and respect to others (Welsh Government N.D.) by ensuring no one is interrupted and everyone can voice their views. 

	Factor more breaks into the lesson
	I want to factor more frequent and shorter breaks rather than fewer and longer. 
	In making the lesson plan I will add in 4 slots (15 minutes for every hour) as opposed to 2 20–30-minute breaks for the whole session and will ask the students if they prefer this method so I can measure the effectiveness of this new system.
	This is achievable as I have the time to implement more breaks.
	It takes little alteration to implement this aim, so it is very realistic.
	I can start doing this immediately
	This demonstrates a commitment to learners (Welsh Government, N.D.) by ensuring the students do not burnout and can learn optimally.

	Add in more activities/ opportunities for practice.
	Within my CertHE class specifically (but in other classes as well), I want to factor in more smaller activities that allow me to assess the knowledge of my students. 
	I will measure this objective by trialling more activities in the lesson (adding in 2/3 activities into the lesson plan as opposed to one big one at the end) and will reflect after the session whether it was beneficial to the students or not
	It is achievable as I have ample time before the delivery of lessons to redesign the lesson plan and structure. 
	It is realistic, As I am capable of designing suitable lessons for my cohort.
	I can start doing this within my practice immediately.
	This looks at Maintaining and Updating knowledge on how to best assess my leaners (Welsh Government, N.D.) by using more activities to support learning and assessing how well these activities have worked in practice.
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