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Personal Statement of Disclosure

It is important to disclose that this dissertation may express some elements of the author’s perception and political views.
However, the intention is to be as reflective, considered and as unbiased as possible. it would be foolish to not mention that the author does have a left wing bias, that being said they are certainly not Tony Blair’s or New Labour’s biggest fan so while they tend to have the tendency to support more left wing policies they want to be able to see the negatives and positives of both parties policies, as difficult as that may be while also being sure to state that they may see more positives within Labour’s educational policies than the Conservatives.


Introduction

The purpose of this dissertation is to look at the education policies brought in by Margret Thatcher’s (1979- 1990) and Tony Blair’s governments (1997-2007), as well as evaluating the effect of these policies on the working class in this theme and era, as well as the effects that they still have on the working class today. The term working class is fluid and often has numerous definitions that each differ from person to person. One of the many definitions can be someone working for a lower income doing ‘unskilled’ work, limited skill work or manual Labour, the working class can also include those relying on social welfare and those unemployed[footnoteRef:1]. For example, a journalist called Simon Heffer states that: “The responsible working class has almost died out. What sociologists used to call the working class does not now usually work at all but is sustained by the welfare state”[footnoteRef:2]. He then later refers to this social class as “Feral underclass”[footnoteRef:3]. Whilst that which Heffer said is not necessarily wrong, there are criticism to make of his position on this, as the stereotypical sociological working class family that lived in row house and every working member of the household worked in the same big factory that their neighbours also worked at has almost died out[footnoteRef:4], but this is not the working class’ fault, how can it be their fault when the society that they knew was being destroyed by neo-liberalist policies introduced in the 1980’s and upwards[footnoteRef:5].  [1:  Will Kenton, ‘What is the Working class?’, ‘Investopedia’, (30/03/2020) < https://www.investopedia.com/terms/w/working-class.asp > [accessed on 13/04/2020].]  [2:  Owen Jones, ‘Chavs: the demonization of the working class’, (published by Verso London 2011), pp. 7.]  [3:  Owen Jones, ‘Chavs: the demonization of the working class’, (published by Verso London 2011), pp. 7.]  [4:  Owen Jones, ‘Chavs: the demonization of the working class’, (published by Verso London 2011), pp. 10.]  [5:  Owen Jones, ‘Chavs: the demonization of the working class’, (published by Verso London 2011), pp. 10.] 

When Thatcher shut the mines, and the modern industrial revolution took place it changed the work force for what could be forever[footnoteRef:6]. Thatcher’s crumbling of the pillars known as the working class allowed for her legacy to live on, to provide modern Britain with the ideology that ‘we’re all middle class now’[footnoteRef:7] something that even ex-Labour leader Tony Blair agreed with[footnoteRef:8]. It is no surprise that Blair himself agreed with this statement, his supporting of neo-liberalism and pro-war ideas allowed for the creation of an ideology known as ‘Blatcherism’[footnoteRef:9]. Blair himself is not a working class man, he was and still is a career politician, his father was a university lecturer and a barrister, he attended a fee paying school[footnoteRef:10]; so it is no surprise he took the party away from its core of working class voters and replaced them with lower middle class people with a lack of class consciousness[footnoteRef:11]. [6:  Owen Jones, ‘Chavs: the demonization of the working class’, (published by Verso London 2011), pp. 10.]  [7:  Owen Jones, ‘Chavs: the demonization of the working class’, (published by Verso London 2011), pp. 140.]  [8:  Owen Jones, ‘Chavs: the demonization of the working class’, (published by Verso London 2011), pp. 139.]  [9:  Sonja Cecar, ‘Blatcherism – How much Thatcherism is in Blairism’, (published by AV Akademikerverlag Germany 2012).]  [10:  John Rentoul, ‘Tony Blair’, (published by Little, Brown and Company London 1995), pp. 13.]  [11:  James Heartfield, ‘How the Working Class was shut out’, ‘Spiked Online’, (2/02/2018) < https://www.spiked-online.com/2018/02/02/how-the-working-class-was-shut-out/ > [accessed on 13/04/2020].] 

The working class now embodies more than it did 40 years ago when Thatcher came to power, like Heffer said, it includes those who rely on the welfare state but is also includes the people who stack our shelves, fast food servers, cleaners and receptionists[footnoteRef:12] : our current pandemic key-workers. While modern politicians ‘like’ to avoid labelling the working class as working class[footnoteRef:13], possibly due to negative stereotypes pushed by the British tabloids[footnoteRef:14], these stereotypes, indicative of the working class characters from ‘Little Britain’s’ ‘Vicky Pollard’[footnoteRef:15], or near enough everyone who visited the ‘Jeremy Kyle’ show. The working class are used as puppets for entertaining those who think they are superior to the contestants[footnoteRef:16]. The term working class embodies those who live in council housing or who rent a house or flat in the private sector, even going as far as to those who own homes[footnoteRef:17], sporting – ‘if you own a house you cannot be working class’. There is a false idea that to be working class means that it is to be poor, and to be middle class is to be educated[footnoteRef:18]. However, it is important to note that more and more working families are on the poverty-line than ever before. An estimated 59% of families in work are in poverty compared to the 39% 20 years ago[footnoteRef:19]. [12:  Owen Jones, ‘Chavs: the demonization of the working class’, (published by Verso London 2011), pp. 2.]  [13:  Claire Ainsley, ‘The New Working Class’, (published by Bristol University Press; policy press Bristol 2018), pp. 11.]  [14:  Owen Jones, ‘Chavs: the demonization of the working class’, (published by Verso London 2011), pp. 2.]  [15:  Angus Harrison, ‘Little Britain has not aged very well’, ‘Vice’, (9/02/2018) < https://www.vice.com/en_uk/article/evmxyk/little-britain-has-not-aged-very-well > [accessed on 13/04/2020].]  [16:  Marni Rose Mcfall, ‘The Jeremy Kyle show was nothing more than exploitative poverty porn’, ‘TheTab’, (2019) > https://thetab.com/uk/edinburgh/2019/05/16/the-jeremy-kyle-show-was-nothing-more-than-exploitative-poverty-porn-the-fact-that-it-took-so-long-to-be-cancelled-is-a-tragedy-57485 < [accessed on 13/04/2020].]  [17:  Owen Jones, ‘Chavs: the demonization of the working class’, (published by Verso London 2011), pp. 143.]  [18:  Owen Jones, ‘Chavs: the demonization of the working class’, (published by Verso London 2011), pp. 141.]  [19:  Phillip Inman, ‘Number of people in poverty in working families hits record high’, ‘The Guardian’, (7/02/2020) > https://www.theguardian.com/business/2020/feb/07/uk-live-poverty-charity-joseph-rowntree-foundation < [accessed on 13/04/2020].] 

 When New Labour’s ex-cabinet minister James Purnell in (2012) was asked what it meant to be ‘working class’ in modern Britain, he said that a large part of being working class is “cultural identity, a sense of history and a sense of place”[footnoteRef:20]. This statement further supports the fluidity of the term, and its definition differs from one person to the next. Considering the many definitions of ‘working class’ the definition being used in this thesis is one which as follows: The working class are a marginalized group of society who are often limited in their ability to climb the social hierarchy due to household income, postcode, gender and race[footnoteRef:21]. Children in this social group, tend not to achieve as well as their middle-class peers in school, and are statistically less likely to access affluent jobs like doctors and barristers[footnoteRef:22].  This is the renowned ‘attainment gap’. [20:  Owen Jones, ‘Chavs: the demonization of the working class’, (published by Verso London 2011), pp. 142.]  [21: N/A, ‘The English Indices of Deprivation 2019’, ‘National Statistics’, (26/09/2019) > https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/835115/IoD2019_Statistical_Release.pdf < [accessed on 13/04/2020].]  [22:  Claire Ainsley, ‘The New Working Class’, (published by Bristol University Press; policy press Bristol 2018), pp. 29.] 

Margret Thatcher’s government (1979-1990) had a complete reform of the education system for the first time since the 1940’s, and when Tony Blair came into power in 1997, he too made education a main priority for change, in a continuation of the spotlight placed on education, but to make the changes more favourable to the working class.  This can be seen by each leader and parties’ placements on the ‘political spectrum’. Blair at the time, in comparison to Thatcher was left wing, however modern scholars would now argue that Blair was more right wing than the current Labour party[footnoteRef:23]. The conclusion of the Conservative’s policies, practices and ethos working against the working class, and Labour’s polices, practices and ethos favouring the working class is the broader debate within this dissertation. [23:  Will Dahlgreen, ‘Britain’s Changing Political Spectrum’, ‘YouGov’, (23/07/2014) > https://yougov.co.uk/topics/politics/articles-reports/2014/07/23/britains-changing-political-spectrum < [accessed on 13/04/2020].] 

Just because education went through two rigorous reforms under both leaders and their parties, does not mean that the changes benefitted everyone in the sector, none more so than the learners. The education sector is by definition, a group of institutions, such as the Local Education Authorities (LEAs) and ministries of education whose main purpose is to provide education to children and young people in educational settings[footnoteRef:24]. Within the UK there are five sectors of compulsory education up until age 18[footnoteRef:25]. It is supposed to not just benefit the people involved within it, but society as a whole as education can is the foundation to a solid career and functional contributing member of society. It can create a space where children can expand their knowledge as well as boosting their social skills “Education can create active and Involved citizens”[footnoteRef:26]. However, it is also a large benefactor for inequality: [24:  Robert S. Martin, ‘What is an Educational Institution’, ‘Quora’, (5/09/2018) > https://www.quora.com/What-Is-an-Educational-Institution < [accessed on 13/04/2020].]  [25:  N/A, ‘Education Systems in the UK’, N/A, > https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/219167/v01-2012ukes.pdf < [accessed on 13/04/2020].]  [26:  Morag C. Treanor, ‘Child Poverty’, (published by Bristol university Press; Policy Press Bristol 2020), pp. 77.] 

“Unfortunately however, education can often be yet another seat of inequality, an inhibitor rather than a facilitator of opportunity and outcomes. Despite its transformative potential, education continues to fail those who stand to benefit the most”[footnoteRef:27]. 
 [27:  Morag C. Treanor, ‘Child Poverty’, (published by Bristol university Press; Policy Press Bristol 2020), pp. 77.] 

This thesis will sit amid a larger historical and political framework and field, which will inevitably draw towards it a discussion of the political territory of education in the 1980’s and early 2000’s. Doing so with objectivity is always complex, as politics is an emotive and passionately charged subject that everyone has an opinion on, and can be perceived as having ‘no right or wrong answer’.  Each person’s politics and position on their politics is individual, and is values based, upon upbringing, education level and more importantly perception. 
It is interesting to mention how the term ‘unskilled worker’ has now been changed to ‘key-worker’ in the light of the recent pandemic. Those who were previously seen as unskilled or essentially ‘throw-away’ employees are now being praised for their highly important work in not only keeping the economy afloat, but also society as a whole[footnoteRef:28]. It was only a few weeks ago that the Prime Minister was calling these people unskilled and low-value workers; however, the pandemic and lockdown of the nation has showed everyone including those in charge who the real important workers are. It will be interesting to watch how the post-pandemic relationships between the key-workers and those who manage them change. [28:  Alex King, ‘Corona Virus has finally forced the Government to finally acknowledge the real wealth creators’, ‘The Independent’, (22/03/2020) > https://www.independent.co.uk/voices/coronavirus-key-workers-nhs-police-military-low-skilled-jobs-a9416876.html < [accessed on 13/04/2020].] 


Aim and Objectives 
  The aim of this dissertation is to discuss the changes made to the education policies introduced by Thatcher in the 1980’s and Blair in the 1990’s and 2000’s; but it is also to see how these policies affected the working class at that time, and continue to do so. To answer the main research question on how these educational policies have actually affected the working class, this dissertation will focus on three main objectives.
 The first of these will discuss how these educational policies changed the ways in which schools were run; and in order to do this a broad knowledge of key points within educational public policy will be examined. Evidence to evaluate this objective and the primary sources used were government white papers, and reports from external governmental bodies such as Ofsted. The literature and teachers, and lecturers’ opinions were also useful. 
The second objective discusses how these policies affected the schools, students, and teachers. In-keeping with the research of academic, social, and political literature the perspectives of the practitioners of education at the time was reviewed from their individual approaches. Scoping newspapers discussing strikes and certain detrimental policies of the time, for example the milk scandal which had social and political impacts on the sector at the time. 
The final objective will address the present and the future, and how these policies introduced by these two leaders have influenced modern education; but also how they continue to influence educational policy of the future, for example Donaldson and the new review of the National Curriculum. Both historical and current news affairs literature and coverage will inform an academic perspective on trend that are likely to become apparent as a result of educational reforms in the 1980’s.
Literature Review
One of the struggles when researching something that to some historians is still seen as modern, and not necessarily ‘historic’ is the fine line between primary and secondary sources. 
As iterated earlier, the aim of this dissertation is to discuss how changes made by Thatcher and Blair affected the working class. In order to do this, the three key objectives will form the basis of the thesis sections.  Of importance is the discussion of how these changes affected each stage and phase of education, for example Foundation / Primary then Secondary phases and then Higher Education (HE) through the chapters of this dissertation. Foundation phase, Primary and Nursery will be examined first, then Secondary schools and Sixth form and Further Education(FE) colleges to cover the post-16 sector, and finally at universities representing HE. 
 The nature of the literature researched for this dissertation can be compiled into four categories; firstly, texts and published material journals on public policy that discuss the role of social class within education. Secondly, archival material such as governmental documents, namely white papers, transcriptions of House of Commons speeches and reports; thirdly newspaper articles, reports, and finally on-line news coverage of the time. The purpose is to evaluate the way these policies affected and continue to affect the working-class learners in the three phases.
There is a paucity of literature directly comparing the two political spectrums’ educational policies, yet there is literature that discusses the individual sides, and do  somewhat compare the two, there is none that is dedicated to just education. This also includes an observation of what can happen and is happening to educational policy now that those two leaders are no longer relevant. They are however, important figures within the politics of education, where both their ideologies are often reflected upon for example, ‘Blatcherism – How much Thatcherism is in Blairism’[footnoteRef:29].. Sonja Cecar discusses the key changes each leader made during their premiership and how they both followed, or at least in the author’s opinion the neo-liberalist ideology. That is not to say, however, that the topic of social class within education has been untouched by historians; for social class much like gender and race is one of the key points when talking about history, it just means that the literature may not cover the specific angle that this thesis is taking. Many symposia exist, for example “The working class” by Ian Gilbert[footnoteRef:30] that cover the perspectives of practitioners such as teachers, lecturers and ex-teachers on the classroom-practice and their experience of social class differences and education. The task of this thesis is to connect this practice-based evidence and commonly available literature from archives and news reports to an academic comparison of the two political leaders. This approach is not only interesting, but also serves to meet the ‘lean-and-grey’ period where old and recent history meet as well as hoping to provide a well balance academic description and analysis of how education, specifically from the 1980 to the mid 2000’s or even to modern day, impacts the working class. [29:  Sonja Cecar, ‘Blatcherism – How much Thatcherism is in Blairism’, (published by AV Akademikerverlag Germany 2012).]  [30:  Ian Gilbert, ‘The Working Class: Poverty, Education and Alternative Voices’, (published by Independent Thinking Press Carmarthen 2018).] 




Chapter one: Thatcherism, Blairism and Primary Education
“Margret Thatcher’s governments in the 1980’s shifted education from an issue of social welfare to a matter of political economy and initiated the process that Jessop calls the ‘destatization of the political system”[footnoteRef:31] [31:  Stephen Ball, ‘The Great Education Debate’,(published by Bristol University Press; Policy Press Bristol 2017), pp. 2.] 

	This chapter will focus on the changes made by Thatcher to the Primary phase of education and later, how Blair’s policies supported or tore down those policies, concluding with a summary of how these policies affected the working class. This chapter supports the three objectives of this thesis, including a nod to how Blair did not have a direct impact on primary education but certainly affected nursery education.
The structure of education in Britain when Margret Thatcher came to power was set in stone by the 1944 Education Act, this act was created in the wartime coalition government and is strongly associated with Rab Butler, the education minister at the time[footnoteRef:32]. The act is often referred to as the ‘Butler Education Act’[footnoteRef:33]. This education act was largely untouched until the 1980’s when Thatcher introduced the 1980 Education Act among many other acts within the 1980’s, these acts would change the way schools were run, and still have a lasting effect on education today[footnoteRef:34] as well as continuing the ‘Great Debate’ surrounding education. However, it is important to note that Thatcher did not necessarily start the ‘Great Debate’ on education, her predecessor James Callaghan delivered a speech at Ruskin College Oxford in 1976[footnoteRef:35] started it all. In his speech, Callaghan questioned the effectiveness of schooling in Britain, by asking if primary schools were allowing children to leave with adequate levels in literacy and numeracy[footnoteRef:36] This speech would set the tone for changes within education for years to come[footnoteRef:37]. Stephen ball described this speech as: [32:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 131.]  [33:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 131.]  [34:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 131.]  [35:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 132.]  [36:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 132.]  [37:  Fiona Millar, “Forty years on from the Ruskin Speech, education needs another moment”, ‘The Guardian’, (13/12/2016) > https://www.theguardian.com/education/2016/dec/13/ruskin-speech-education-jim-callaghan-reforms < [accessed on 12/04/20].] 

“The beginning of the end of state education as it had been constructed 
post the Second World War and of the brief flourishing and progressivism 
and comprehensivism in English education”[footnoteRef:38]. [38:  Stephen Ball, ‘The Great Education Debate’,(published by Bristol University Press; Policy Press Bristol 2017), pp. 1.] 


By the 1979 election, education was on the political agenda, despite this, there was little to no mention of education within party manifestos. In order to view Thatcher’s agenda you have to look forwards at her policies[footnoteRef:39] which leads into the first part of this chapter. Thatcher’s Public policy on Primary education. [39:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 133.] 


           Unlike Secondary and HE/FE, the policies that affected Primary education are broader and not directly targeted at that phase. That is not to say that they did not have a detrimental effect on the students, teachers, and schools in general. The first and arguably biggest policy that affected Primary schools was the idea of ‘parental choice’  formally known as ‘parentocracy’[footnoteRef:40]. Strengthening parental choice was one of the few points directly linked to education in the Conservative manifestos of the 1979 and 1983 elections. They believed that teachers in the 1960’s and 70’s had become too powerful and had been promoting their ‘progressive ideologies’ against the wishes of the parents[footnoteRef:41]. While parentocracy affected Secondary education the most, the impacts began in parental choice when choosing a primary school. Before the 1980 Education act, a child would attend the nearest school, for convenience[footnoteRef:42]. In its simplest form the policy of parental choice was Thatcher’s way of getting ‘lower performing’ schools to shut down, with the idea that parents would be able to know through reports which schools were ‘good’ and which were ‘poor’. These scores would be determined through examination results and the behaviour of staff and pupils[footnoteRef:43]. Once parents had seen these reports the assumption was that parents would send their children to the ‘good’ school and the poorer performing schools would have to fight for their survival by boosting their reputation, or face closure.  [40:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 135.]  [41:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 135.]  [42:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 135.]  [43:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 135.] 

There was a fear that LEAs would try to prevent the closures of poorer performing schools, so the 1980 act set a ‘standard number’ of students that need to be enrolled. Should  schools fail to reach this number they would require the approval of the Department of Education and Skills (DES) to continue[footnoteRef:44]. The reasoning behind this ideology of survival of the fittest when it came to schools was due to the cuts in public expenditure in the years between 1979 to 1986. These cuts saw public spending in education drop by 10%[footnoteRef:45], which unsurprisingly had detrimental effects on the education system, for example, where schools could not but shut there were significant cuts made to resources  and on various ancillary services[footnoteRef:46]. One of the things that took a hit was the teacher to pupil ratio in schools over a 10-year period. While it was a lot better than the teacher to pupil ratios today, the idea that 1 teacher could care for 20 students in a classroom can be argued as ridiculous 46. [44:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 135.]  [45:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 133.]  [46:  Peter Riddell, “The Thatcher Era and its Legacy”, (published by Blackwell Publishers Oxford  1991), pp. 142.] 

Another feature of the Conservative government following Thatcher’s resignation in the 1990’s was the idea of free nursery education for all who shall need it[footnoteRef:47]. Major however, made no commitments towards setting a target date nor public expenditure, in fact Major did indicate a further expansion of state responsibility for educational provision beyond nursey education for all[footnoteRef:48]. This idea as well as the idea of establishing nursey schools in general can be traced back to white papers when Thatcher was education secretary in 1972[footnoteRef:49]. Thatcher suggested that instead of establishing completely new schools just for nurseries that they should simply add nurseries onto primary schools[footnoteRef:50]. However, there was little to no effort made by Major or Thatcher during their premierships to achieve this idea. [47:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 155.]  [48:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 155.]  [49: N/A, ‘White Paper on Educational Policy in England and Wales and in Scotland’, (29/11/1972) >  https://c59574e9047e61130f13-3f71d0fe2b653c4f00f32175760e96e7.ssl.cf1.rackcdn.com/94622CB8C38A40E7B5DF3B81275E8378.pdf < [accessed on 18/04/2020].]  [50:  N/A, ‘White Paper on Educational Policy in England and Wales and in Scotland’, (29/11/1972) >  https://c59574e9047e61130f13-3f71d0fe2b653c4f00f32175760e96e7.ssl.cf1.rackcdn.com/94622CB8C38A40E7B5DF3B81275E8378.pdf < [accessed on 18/04/2020].] 

By the 1997 election Blair re-created the infamous Callaghan speech at Ruskin College[footnoteRef:51], emphasizing the need to build upon the polices that Thatcher and Major had put in place[footnoteRef:52] and much like the 1979 election, one of the more prominent features within the party’s manifestos. This can be evidenced in Blair’s infamous ‘education, education, education’ speech[footnoteRef:53]. Education was perceived pivotal to reform in a number of key economic and social policy areas[footnoteRef:54]. Ian Kendall and David Holloway stated that the underpinning of New Labour’s policies was the belief that education enabled individuals to obtain employment and stable income sources[footnoteRef:55]. In other words New Labour’s approach to education followed the previous idea of embourgeoisement and escaping the working-class tax bracket[footnoteRef:56].  [51:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 156.]  [52:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 156.]  [53:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 154.]  [54:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 154.]  [55:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 154.]  [56:  Owen Jones, ‘Chavs: the demonization of the working class’, (published by Verso London 2011), pp. 139.] 

The idea of parental choice under New Labour was built upon, mainly in Secondary education, but Blair’s government extended the idea of parental choice to parental rights and contracts between the parents and schools[footnoteRef:57]. The New Labour government revisited the idea of parental responsibility, through the means of parent-school contracts and emphasizing the legal responsibility of parents for ensuring attendance[footnoteRef:58]. Parental responsibility with regard to attendance in schools persists, the consequences of which are:  [57:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 161.]  [58:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 161.] 

“If a child of compulsory school age fails to attend regularly at a school at which they are registered or at a place where alterative provision is provided for them, the parents may be guilty of an offence and can be prosecuted by the local authority”[footnoteRef:59] [59: N/A, ‘School Attendance parental responsibility measures’, ‘Department for Education’,(January 2015) > https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/581539/School_attendance_parental_responsibility_measures_statutory_guidance.pdf < [accessed on 18/04/2020]. ] 

 
          The concept of parental responsibility is however flawed; the introduction of fines and prosecution targets for those worse-off in society. Parental responsibility targets working class families the hardest, and is incredibly problematic as they target those from disadvantaged backgrounds[footnoteRef:60]  whilst essentially giving a free pass to those who have a high disposable income[footnoteRef:61]. Those from lower income backgrounds are more likely to suffer at the hands of a fine, where a £100 fine causes serious financial hardship for a less well-off family. While it may work as a deterrent for working class people to commit these ‘crimes’, those more well-off who can afford to pay these fines, could be perceived as a free pass - like one rule for the poor and another for the rich[footnoteRef:62].  [60: Suzie Forell, ‘Fine but not fair: Fines and disadvantage’, (published by Law and Justice foundation of New South Wales, Australia 2008). ]  [61: Suzie Forell, ‘Fine but not fair: Fines and disadvantage’, (published by Law and Justice foundation of New South Wales, Australia 2008).  ]  [62: Suzie Forell, ‘Fine but not fair: Fines and disadvantage’, (published by Law and Justice foundation of New South Wales, Australia 2008).] 

The majority of parents who allow their children to miss school are not doing so because they do not care about their child’s education, but rather they may have no other choice. Working class children, especially those in high school or college are more likely to miss school than a middle-class child. This may be to look after their younger siblings as parents have to work longer hours, or are unable to afford childcare[footnoteRef:63]. Working class students who live in poor housing are also more likely to miss school due to poor health. Aside from the fact that living in poor housing affects a student’s education in more way than just being absent : children who are homeless or live in poor living conditions are two to three times more likely to miss school[footnoteRef:64]. [63:  Dana Goldstein, ‘Inexcusable Absences’, ‘The New Republic’, (6/03/2015) > https://newrepublic.com/article/121186/truancy-laws-unfairly-attack-poor-children-and-parents < [accessed on 18/04/2020].]  [64: Lisa Harker, ‘Chance of a lifetime’, ‘Shelter UK’, (2006) > https://england.shelter.org.uk/__data/assets/pdf_file/0016/39202/Chance_of_a_Lifetime.pdf < [accessed on 18/04/2020].] 

As previously stated, Major and Thatcher both wanted to instigate free nursery education for all, but they failed to complete. When Blair came to power in 1997 he too attempted to bring this idea into reality. By 1998 his government had introduced a policy offering free part-time pre-school education in England and by 2007 around 88% of three-year old’s were benefitting[footnoteRef:65]. In order to fund this, one of the first things the new Labour government did was abolish the assisted places scheme brought in by the previous government [footnoteRef:66]. The assisted places scheme was a policy that allowed students from less affluent backgrounds the chance to attend private schools. It is estimated that around 75,000 children benefitted from this scheme in its 17 years of operation[footnoteRef:67]. However, the number of students attending private education between 1990 and 1995 was falling, which contrasted the increase of students attending HE in the same period [footnoteRef:68]. The decrease in private sector education and increase in HE enrolment could arguably be linked to the fact that education in the public sector was performing on a par with the private sector, so parents stopped feeling the need to send their children there for a solid education[footnoteRef:69].  [65:  Press Association, ‘England’s free nursery places deliver no long-term benefits studies show’, ‘The Guardian’, (22/10/2015) > https://www.theguardian.com/lifeandstyle/2014/oct/22/england-free-nursery-placees-no-long-term-benefits < [accessed on 28/04/2020].]  [66:  Richard Garner, ‘Working Class pupils went to private schools under Thatchers Assisted Places Scheme…’, ‘The Independent’, (4/10/2013) > https://www.independent.co.uk/news/education/schools/special-report-working-class-pupils-went-to-private-schools-under-margaret-thatcher-s-abolished-8857345.html < [accessed on 28/04/2020].]  [67:  Richard Garner, ‘Working Class pupils went to private schools under Thatchers Assisted Places Scheme…’, ‘The Independent’, (4/10/2013) > https://www.independent.co.uk/news/education/schools/special-report-working-class-pupils-went-to-private-schools-under-margaret-thatcher-s-abolished-8857345.html < [accessed on 28/04/2020].]  [68:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 155.]  [69:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 156.] 

            Blair’s policies in the Primary Education sector whilst not appearing to make a definitive impact on the inequalities experienced by the working-class, it began his long-lasting legacy through the introduction of the Foundation Phase[footnoteRef:70], which straddles Nurseries and Primary school aged children. Before Blair, Nursery education was untouched territory with the voluntary sector existing alongside the private provision[footnoteRef:71]. That is not to say that Thatcher did not acknowledge the struggles facing working families and women with regards to nursery education, but her solution of a complex voucher system in order to increase accessibility did not succeed[footnoteRef:72], therefore it was one of the first things Blair’s government abolished[footnoteRef:73]. Bringing Nurseries into Primary schools and extending the National Curriculum allowed for the modernisation of nursery education, these reforms declared the early years as the foundation for a lifetime of learning[footnoteRef:74]. By allowing this to happen Blair changed the role of nursery education and has directly impacted all future policies in regard to nursery education and reforms; making this, arguably, his biggest success in educational reform across the three phases.  [70:  Martin Powell, ‘Modernising the Welfare State’ (Bristol University Press; policy press Bristol 2008) pp. 94.]  [71:  Martin Powell, ‘Modernising the Welfare State’ (Bristol University Press; policy press Bristol 2008) pp. 94.]  [72:  Martin Powell, ‘Modernising the Welfare State’ (Bristol University Press; policy press Bristol 2008) pp. 95.]  [73:  Martin Powell, ‘Modernising the Welfare State’ (Bristol University Press; policy press Bristol 2008) pp. 95.]  [74:  Martin Powell, ‘Modernising the Welfare State’ (Bristol University Press; policy press Bristol 2008) pp. 95.] 

Summarizing; Thatcher’s attempts at making nursery education accessible failed. It was too complex with little pay off[footnoteRef:75], not to mention her failure in introducing an entirely new form of schooling fell through due to lack of committed resourcing[footnoteRef:76]. The lack of nursery education despite it being promised by both Thatcher and Major meant that some children already had a head start by the time they began full time education. This changed with Blair as he completely revolutionised nursery education, and paved the way for nurseries in the UK, by abolishing the assisted places scheme in exchange for free nursery education from the age of three. He ensured that all children regardless of their social standing had the same start to their educational ‘career’, it was largely beneficial to the working class at the time, and while it may have fell out of the limelight in modern times, possibly due to negligence of his successor and their government it is important to give credit where it is due. However, when it comes to Primary Education the changes that both leaders made e.g. parental responsibility and the introduction of parental choice, both had a negative effect on the working class and the results of that are far-reaching and still affecting the working class to this day. But these changes and their affects are minor compared to the changes that were thrust upon Secondary and HE.  [75:  Martin Powell, ‘Modernising the Welfare State’ (Bristol University Press; policy press Bristol 2008) pp. 94.]  [76:  N/A, ‘White Paper on Educational Policy in England and Wales and in Scotland’, (29/11/1972) >  https://c59574e9047e61130f13-3f71d0fe2b653c4f00f32175760e96e7.ssl.cf1.rackcdn.com/94622CB8C38A40E7B5DF3B81275E8378.pdf < [accessed on 18/04/2020].] 














Chapter Two: Thatcherism, Blairism and Secondary Education

Chapter two focuses on the policies introduced by Thatcher into Secondary Education, and later how they were built upon by Blair. Again concluding with how these changes affected the working class. This chapter discusses all three of the main objectives, with the latter part of the chapter discussing how Thatcher’s introduction of the National Curriculum is still influencing modern education. 
Under the Thatcher and Blair governments, arguably, Secondary education received some of the biggest changes. Secondary education had not changed much since the 1944 Butler Act. Before then there was no set National Curriculum and schools were free to choose the subjects they wanted to teach. Parents did not have the freedom of school choice and children simply attended the closest secondary school. Secondary Education for the context of this Thesis is education between the ages of 11 to 18years. The changes being discussed within Secondary and FE education in this chapter are: Parental Choice, League tables and Ofsted as well as the introduction of the National Curriculum and the changes culminating in the new GCSE’s and A-levels, and finally, vocational education which includes Youth Training Schemes and the introduction of Diplomas under Blair. 
Much like Primary education, the policy of parental choice affected Secondary education, arguably more so than it did in Primary. Thatcher’s introduction of marketisation within education phase made changes to the way a school approaches enrolment and the way parents themselves approach enrolling children into schools. Instead of allowing LEAs to allocate a child a space in their local schools, parents were now able to choose where their children went[footnoteRef:77]; a process encouraged by reviewing league tables[footnoteRef:78]. The point of league tables was to show parents how schools rank against one another after they had inspections by the government funded inspecting body : The Office for Standards in Education, Children’s Services and Skills (Ofsted). Inside the Conservative manifesto for the 1979 election it outlined the reasoning behind parental choice and league tables as follows: [77:   Stephen P. Savage & Rob Atkinson & Lynton Robins, ‘Public Policy in Britain’, (published by The Macmillan Press Ltd London 1994), pp. 203.]  [78:  Stephen P. Savage & Rob Atkinson & Lynton Robins, ‘Public Policy in Britain’, (published by The Macmillan Press Ltd London 1994), pp. 203.] 

“Extending parents' rights and responsibilities, including their right of choice, will also help raise standards by giving them greater influence over education. Our Parents' Charter will place a clear duty on government and local authorities to take account of parents' wishes when allocating children to schools, with a local appeals system for those dissatisfied. Schools will be required to publish prospectuses giving details of their examination and other results.[footnoteRef:79]” [79:  Derek Gillard, ‘Thatcher and the New Right’, ‘Education in England’, (May 2018), > http://www.educationengland.org.uk/history/chapter15.html < [accessed on 3/05/2020].] 


Parental choice resulted in the closure of schools and funding capping[footnoteRef:80]. It is important to note that just because a school may have been perceived as poor by Ofsted and examination results, it did not, and does not necessarily mean that children were not attending that school out of parental choice. Sometimes this was out of convenience or family history, and was sometimes the only school within walking distance, an important factor for lower-income families who did not drive or could afford public transport, therefore the walk to school was important[footnoteRef:81]. The reduced funding schools received was due to low enrolment, or sometimes negligence, and created serious problems in these underfunded and subsequently understaffed schools[footnoteRef:82]. Cutbacks from rate capping (getting X amount of money for every student that enrols), affected schools in the hardest hit authorities in 1993 therefore had to make drastic decisions to reduce teaching staff by 10% in the larger schools and 25% in smaller schools. Children were forced into part-time education, of a four and a half day week[footnoteRef:83]. Other schools had reported that local parent organisations were no longer fundraising for luxuries but for essential materials like textbooks[footnoteRef:84]. The crisis was revealed at an international level through study by the Organization for Economic Cooperation and Development (OECD), where out of 24 nations in 1988, the UK spent the least on education. It had one of the highest pupil teacher ratios, spent the least on nursery education and had the lowest proportions of young people carrying on in full time education[footnoteRef:85]. [80:  Reginald Edwards, ‘Margaret Thatcher, Thatcherism and Education’, (published by McGill University Quebec 1989), pp. 205.]  [81:  N/A, ‘The effect of bus fares increases on low income families’, ‘Urban Transport Group’, > http://www.urbantransportgroup.org/system/files/Effectofbusfareincreasesonlowincomefamilies.pdf < [accessed on 3/05/2020].]  [82:  Stephen P. Savage & Rob Atkinson & Lynton Robins, ‘Public Policy in Britain’, (published by The Macmillan Press Ltd London 1994), pp. 204.]  [83:  Stephen P. Savage & Rob Atkinson & Lynton Robins, ‘Public Policy in Britain’, (published by The Macmillan Press Ltd London 1994), pp. 204.]  [84:  Stephen P. Savage & Rob Atkinson & Lynton Robins, ‘Public Policy in Britain’, (published by The Macmillan Press Ltd London 1994), pp. 204.]  [85:  Stephen P. Savage & Rob Atkinson & Lynton Robins, ‘Public Policy in Britain’, (published by The Macmillan Press Ltd London 1994), pp. 204.] 

“The implementation of a market-led system in education with ‘some diversity of product, information about the scope of choice and the quality of performance, as well as the opportunity to choose’ would enable customers to drive up quality”[footnoteRef:86]. [86:  Stephen P. Savage & Rob Atkinson & Lynton Robins, ‘Public Policy in Britain’, (published by The Macmillan Press Ltd London 1994), pp. 205.] 


          In response to the failing school systems and the harrowing results from the study, Thatcher’s government continued the marketisation of education in full force by introducing league tables and establishing Ofsted in 1992. These league tables were to give power back to the parents as well as encourage schools to boost their examination results or face possible closure or low enrolment[footnoteRef:87].  [87:  Malcom Mevicar, “Public policy under Thatcher”, published by Macmillan Education LTD London 1990, pg. 135.] 

Blair’s government continued with the marketisation of education as well as strengthening the powers of Ofsted[footnoteRef:88]. Blair widened Ofsted’s role in monitoring education in under-achieving schools to place pressure on these poor performing schools to increase their examination results, raise standards and therefore save more poor performing schools[footnoteRef:89]. Ofsted were to identify the school’s weaknesses and to require schools to make changes to improve[footnoteRef:90]. Michael Barber the first head of The Standards and Effectiveness Unit, stated that:  [88:  Pam Sammons, ‘Zero Tolerance of failure and New Labour’s approaches to School Improvement in England’, ‘Oxford Review of Education’, Vol. 34 No. 6 (December 2008), pp. 654.]  [89:  Pam Sammons, ‘Zero Tolerance of failure and New Labour’s approaches to School Improvement in England’, ‘Oxford Review of Education’, Vol. 34 No. 6 (December 2008), pp. 654.]  [90:  Pam Sammons, ‘Zero Tolerance of failure and New Labour’s approaches to School Improvement in England’, ‘Oxford Review of Education’, Vol. 34 No. 6 (December 2008), pp. 653.] 

“On the issues of school failure and standards of literacy, the new Labour critique was not that the [previous Conservative] government had been wrong to focus on them, but that it had not done enough to tackle them”[footnoteRef:91]. [91:  Pam Sammons, ‘Zero Tolerance of failure and New Labour’s approaches to School Improvement in England’, ‘Oxford Review of Education’, Vol. 34 No. 6 (December 2008), pp. 653.] 


            To help these failing schools Blair’s government introduced the idea of Zero Tolerance. This idea focused on attempting to boost the appeal and examination results in failing or ‘ineffective’ schools[footnoteRef:92]. This policy led to the introduction of challenging national targets concerted actions to identity underperforming schools, as well as boosting the policy of marketisation through area-based initiatives such as Education Action Zones (EAZ) and Excellence in Cities (EiC) (ref). [92:  Pam Sammons, ‘Zero Tolerance of failure and New Labour’s approaches to School Improvement in England’, ‘Oxford Review of Education’, Vol. 34 No. 6 (December 2008), pp. 652.] 

	EAZ was an initiative in deprived areas between LEAs, parents and local businesses that was introduced by New Labour in 1998[footnoteRef:93]. It was created to encourage and attract sponsorship and investment from the private sector into the LEAs to help those students in these deprived areas and subsequently deprived schools[footnoteRef:94]. Every EAZ was to raise £250,000 from outside the education system. At the start of September 1998 there were around 12 EAZs with a further 13 opening in January of 1999[footnoteRef:95]. It was a popular initiative and by March 2000 there were about 73 and 12 ‘mini’ EAZs. After 18 months of operation some test results for EAZs were showing improvements above the national average[footnoteRef:96]. [93:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 161.]  [94:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 161.]  [95:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 162.]  [96:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 162.] 

	The Excellence in Cities(EiC) program was introduced in the spring of 1999 and Secondary schools in 25 LEAs across England drew up partnership programs with one another, by 2003 the program was extended to around a third of all England’s secondary schools and had around 73 partnerships[footnoteRef:97]. The program was supposed to raise standards within England’s urban schools[footnoteRef:98]. Some of the key points within the program were as follows: [97:  Lesley Kendall, ‘Excellence in Cities: The National Evaluation of a policy to raise standards in urban schools report summary’, ‘Department for Education and Skills’, (2000–2003), > https://www.nfer.ac.uk/publications/EIC14/EIC14.pdf < [accessed on 6/05/2020].]  [98:  Lesley Kendall, ‘Excellence in Cities: The National Evaluation of a policy to raise standards in urban schools report summary’, ‘Department for Education and Skills’, (2000–2003), > https://www.nfer.ac.uk/publications/EIC14/EIC14.pdf < [accessed on 6/05/2020].] 

· The establishment of Learning Support Units (LSUs), to provide specific support for pupils with barriers to learning and who would benefit from time away from the normal classroom[footnoteRef:99]. [99:  Lesley Kendall, ‘Excellence in Cities: The National Evaluation of a policy to raise standards in urban schools report summary’, ‘Department for Education and Skills’, (2000–2003), > https://www.nfer.ac.uk/publications/EIC14/EIC14.pdf < [accessed on 6/05/2020].] 

· City Learning Centres (CLCs), each providing high quality ICT resources for a group of schools and for the community more widely[footnoteRef:100]. [100:  Lesley Kendall, ‘Excellence in Cities: The National Evaluation of a policy to raise standards in urban schools report summary’, ‘Department for Education and Skills’, (2000–2003), > https://www.nfer.ac.uk/publications/EIC14/EIC14.pdf < [accessed on 6/05/2020].] 

· EiC Action Zones,2 which were based on the existing statutory Education Action Zones (EAZs) and which linked small groups of primary and secondary schools to address local priorities for raising standards[footnoteRef:101]. [101:  Lesley Kendall, ‘Excellence in Cities: The National Evaluation of a policy to raise standards in urban schools report summary’, ‘Department for Education and Skills’, (2000–2003), > https://www.nfer.ac.uk/publications/EIC14/EIC14.pdf < [accessed on 6/05/2020].] 


           This Zero Tolerance policy reflected Blair’s ideology of giving parents more responsibility in their child’s education, thus promoting marketisation[footnoteRef:102]. It was based on the principles of the ‘broken windows’ theories of the 1982[footnoteRef:103], adopted in New York City in the early 1990’s as a crime reduction policy. [102:  Pam Sammons, ‘Zero Tolerance of failure and New Labour’s approaches to School Improvement in England’, ‘Oxford Review of Education’, Vol. 34 No. 6 (December 2008), pp. 654.]  [103:  Wilson, J.Q. & Kelling, G. L. , ‘Broken Windows’, ‘www.theatlantic.com’, (1982), > https://www.theatlantic.com/ideastour/archive/windows-3.html < [Accessed 16th May 2020].] 

 	The introduction of programs such as EAZ and EiC initiatives are prime examples, of how New Labour built upon the marketisation foundations set my Thatcher and Major’s governments in the 1980’s and early 1990’s. The EAZs initiative did not live past its 5-year term as the Labour government adopted a short term fix on a long term problem[footnoteRef:104] Notwithstanding, this policy did help those who were disadvantaged as well as provided some funding to the schools that desperately needed it[footnoteRef:105], it fell short of, and did not aid as many as it could have; however,  it did have a positive effect on the working class in the short five years that it ran, but longer term there was little effect on thinning out the gap within education[footnoteRef:106].  [104:  Ivan Reid & Kevin Brain, ‘Education Action Zones: Mission Impossible?’, ‘International Studies in Sociology of Education’, Vol.13 No. 2 (2003), pp. 211.]  [105:  Ivan Reid & Kevin Brain, ‘Education Action Zones: Mission Impossible?’, ‘International Studies in Sociology of Education’, Vol.13 No. 2 (2003), pp. 212.]  [106:  Ivan Reid & Kevin Brain, ‘Education Action Zones: Mission Impossible?’, ‘International Studies in Sociology of Education’, Vol.13 No. 2 (2003), pp. 212.] 

	Some of the biggest changes to education came in 1988, with the Education Reform Act launched under the leadership of the secretary of state Kenneth Baker, and can be described as the most important single development within education since the 1944 Butler Act[footnoteRef:107]. This act contained a set of very radical proposals which were intended to transform education in England and Wales[footnoteRef:108]. One of the most well known policies to come out of the 1988 Education Act is the National Curriculum. In the previous 1944 Education Act aside from a requirement to provide religious education, there was no other specified subjects that the schools had to teach, this was changed radically by the National Curriculum[footnoteRef:109].  [107:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 137.]  [108:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 137.]  [109:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 138.] 

Kenneth Baker argued that the lack of specification on what subjects’ schools should teach, was one of key reasons why British schools were under-performing compared to their European counterparts[footnoteRef:110], and in order to catch up, British schools needed both a National Curriculum as well as a method of assessing it implementation[footnoteRef:111]. The National Curriculum was to be both ‘broad’ and ‘balanced’ and was to cover schooling up until the age of 16. It consisted of a ‘core curriculum’ of English, Mathematics and Science (and Welsh for Welsh speaking schools), as well as seven other ‘foundation’ subjects: History, Geography, Technology, Music, Art, Physical Education and a Modern Language (for secondary school pupils)[footnoteRef:112]. Welsh was also an additional ‘foundation’ subject in non-Welsh speaking schools in Wales[footnoteRef:113]. There was also the requirement for Religious Education to be taught to all children older than nursery level education, and this religious education was to ‘Reflect the dominance of the Christian religion in the UK’[footnoteRef:114]. While Baker argued that the introduction of the National Curriculum was to maintain standards, Geoff Whitty a key figure in the sociological research of education argues that the establishment of the National Curriculum was to create a national identity, since the National Curriculum favoured subjects of English Literature and British History[footnoteRef:115]. [110:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 139.]  [111:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 139.]  [112: Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 139.]  [113:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 139.]  [114:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 139.]  [115:  Sonja Cecar, ‘Blatcherism – How much Thatcherism is in Blairism’, (published by AV Akademikerverlag Germany 2012). Pp. 19.] 

	Alongside the establishment of the National Curriculum, the 1988 act also introduced attainment targets and testing[footnoteRef:116] as way to not only monitor the implementation of the National Curriculum but also because the Conservative government had a strong commitment to testing as an integral part of its educational progress[footnoteRef:117]. The Act established mandatory testing for children at the ‘four key stages within education: 7,11, 14 and 16 years’[footnoteRef:118]. These tests were assessing the pupils against the attainment targets set within their key stage by subject working groups so that pupils, parents, and teachers can assess individual, class and school progress[footnoteRef:119]. This links back to parentocracy, and the Conservative idea of getting parents involved in their child’s education as well as linking to league tables and Ofsted reports. The better results the school got as a whole the higher up on a league table the school would be placed, thus a greater enrollment in the next academic year which allowed for more funding for the school[footnoteRef:120]. These assessment methods were intended to be uniform nationally and not under the control of teachers or LEAs[footnoteRef:121]. To monitor the assessment system the act established a School Examinations and Assessment Council[footnoteRef:122]. In the summer of 1993, the main teacher unions boycotted the test for 14 year old’s, criticizing them for their lack of integrity and hurried way in which they were introduced[footnoteRef:123]. Although the government was committed to keeping these tests, they subsequently modified the testing program and scrapped the test for 14-year old’s[footnoteRef:124].  [116:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 139.]  [117:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 139.]  [118:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 139.]  [119:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 139.]  [120:  Malcom Mevicar, “Public policy under Thatcher”, published by Macmillan Education LTD London 1990, pg. 135.]  [121:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 140.]  [122:  Malcom Mevicar, “Public policy under Thatcher”, (published by Macmillan Education LTD London 1990), pp. 140.]  [123:  Stephen P. Savage & Rob Atkinson & Lynton Robins, ‘Public Policy in Britain’, (published by The Macmillan Press Ltd London 1994), pp. 207.]  [124:  Stephen P. Savage & Rob Atkinson & Lynton Robins, ‘Public Policy in Britain’, (published by The Macmillan Press Ltd London 1994), pp. 207.] 

The 1988 Act scrapped the original high General Certificate of Education(GCE) Ordinary (‘O’ levels) and low Certificate of Secondary Education (CSE) for a new examination described by Kenneth Baker as ‘Positive and much improved system” known as the General Certificate of Secondary Education (GCSE)[footnoteRef:125]. The GCSE was to be taken by 16-year old’s at the end of their final year in Secondary school and included mandatory GCSE’s for Mathematics, English, and Science as well as three options from the ‘Foundation’ subjects[footnoteRef:126]. GCSE’s were described in governmental note for Margret Thatcher as an examination that no one can fail[footnoteRef:127]. The GCSE was actually meant to be implemented in 1986, but fears from teachers over how rushed it would be introduced forced the government to pause the implementation and thus it was introduced with the 1988 Act[footnoteRef:128].  The Introductions of GCSE’s left many teachers wondering how it would affect the students, they had been asking for a replacement of the GCE and CSE system for a while as they believed the two-examination system promoted inequality[footnoteRef:129]. However, some teachers feared that the GCSE would just be a glorified GCE and would leave struggling and underperforming students behind[footnoteRef:130]. [125:  Hillary Radnor, ‘GCSE: Does it Support Inequality’, ‘British Journal of Educational Studies’, Vol.36 No. 1 (Feb 1998), pp.37.]  [126:  Hillary Radnor, ‘GCSE: Does it Support Inequality’, ‘British Journal of Educational Studies’, Vol.36 No. 1 (Feb 1998), pp.38.]  [127:  N/A, ‘Note to PM over worries of GCSE’, (1986), > https://ee9da88eff6f462f2d6b-873dc3788ab15d5cbb1e3fe45dbec9b4.ssl.cf1.rackcdn.com/860310%20No.%2010%20mnt%20for%20MT%2019-1722%20f248.pdf < [accessed on 6/05/2020].]  [128:  N/A, ‘Note to PM over worries of GCSE’, (1986), > https://ee9da88eff6f462f2d6b-873dc3788ab15d5cbb1e3fe45dbec9b4.ssl.cf1.rackcdn.com/860310%20No.%2010%20mnt%20for%20MT%2019-1722%20f248.pdf < [accessed on 6/05/2020].]  [129:  Hillary Radnor, ‘GCSE: Does it Support Inequality’, ‘British Journal of Educational Studies’, Vol.36 No. 1 (Feb 1998), pp.37.]  [130:  Hillary Radnor, ‘GCSE: Does it Support Inequality’, ‘British Journal of Educational Studies’, Vol.36 No. 1 (Feb 1998), pp.37.] 

	Once the National Curriculum was established it was seen as unlikely that any future governments would relinquish this long awaited control over the school curriculum, and this was indeed the case when Tony Blair and New Labour took over in 1997[footnoteRef:131]. When Blair came to power, he had no intention of changing around this revolutionary reform on education, in fact the National Curriculum had been retained by the New Labour government with only one minor change in 1999[footnoteRef:132]. This change was to affect Primary education, and would allow for subjects to be dropped from the National Curriculum to accommodate the Daily Literacy Hour introduced in September 1998 and the Daily Mathematics Lesson introduced in September 1999[footnoteRef:133], both of these were introduced in the first government white paper of 1997[footnoteRef:134]. Under Blair the retention of the National Curriculum as well as the new literacy and mathematics initiatives indicated that central governmental control over the school curriculum was to stay put[footnoteRef:135]. However, the improvement of the literacy and numeracy deficits that have been evident in data since Forster’s first education act in 1870, would be a future proof policy for Blair[footnoteRef:136]. [131:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 158.]  [132:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 159.]  [133:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 159.]  [134:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 159.]  [135:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 159.]  [136:  Stephen Ball, ‘The Great Education Debate’,(published by Bristol University Press; Policy Press Bristol 2017), pp. 220.] 

Before Blair had even become Prime Minister his position on GCSE’s and A-levels was already set in stone. In 1994 when he became Party Leader he had ignored recommendations from within the party to scrap GCSE’s and A-levels[footnoteRef:137]. Blair had insisted that under Labour, GCSE’s and A-levels were to be safe[footnoteRef:138]. Much like the National Curriculum the New Labour government did not alter the GCSE examinations at all really, they did however, introduce a new program for schools based on their GCSE results[footnoteRef:139]. Under the Schools Standards and Framework Act of 1998, schools that fail an Ofsted inspection are expected to improve within two years, and those schools considered to be making insufficient progress could be closed and reopened as ‘Fresh Start Schools’[footnoteRef:140]. The intention was to halt the decline of Britain’s worst performing schools[footnoteRef:141], and in March of 2000, the secretary of state of education (David Blunkett) urged LEAs to allow the Fresh Start initiative in schools where less than 15% of GCSE candidates were achieving five, C grade GCSE’s within four years[footnoteRef:142]. Around 100 schools were below Blunkett’s threshold but there were only eight Fresh Start Secondary schools[footnoteRef:143] and two months after it was announced one of these schools was scheduled for closure[footnoteRef:144].  [137:  Malcom Dean, ‘Democracy Under Attack’, (published Bristol University Press; policy press Bristol 2013), pp. 304.]  [138:  Malcom Dean, ‘Democracy Under Attack’, (published Bristol University Press; policy press Bristol 2013), pp. 304.]  [139:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 160.]  [140:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 160.]  [141:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 160.0]  [142:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 160.]  [143:  Stephen P. Savage & Rob Atkinson, ‘Public Policy under Blair’, (published by Palgrave New York 2001), pp. 160.]  [144:  William Woodward, ‘Fresh Start School to Close’, ‘The Guardian’ (1/12/2000) > https://www.theguardian.com/uk/2000/dec/01/education.schools < [accessed on 8/05/2020].] 

	One of the biggest problems faced by the Conservative government in the 1980’s was the lack of 16-year old’s staying in education to attend college and later go into HE[footnoteRef:145]. In fact, the number of 16-year olds staying in full-time education was half that in most of Europe’s states[footnoteRef:146]. Peter Riddell an author, journalist and current British Government’s commissioner for public appointments states that the reasoning behind this was ‘Largely because the British system has shunned vocational and technical studies in favour of academic qualifications’[footnoteRef:147]. Riddell goes so far as to say that ‘Britain’s training of its young workers is inadequate by international standards[footnoteRef:148]’ citing a study by the National Institute of Economic and Social Researched which showed the extent of gaps in training between the UK and its main European counterparts[footnoteRef:149].  [145:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 229.]  [146:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 229.]  [147:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 229.]  [148:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 229.
]  [149:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 229.] 

Hilary Steedman the current Principal Research Fellow and Expert Advisor at the Centre for Vocational Education Research at the London School of Economics and Political Science stated that:
“Britain has made virtually no advance in improving the vocational and technical qualifications of its labour force in this period, but France is now approaching the halfway position between Britain (26%) and Germany (64%).[footnoteRef:150]” [150:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 229.] 


            In order to counteract these studies and in attempts to catch Britain up with the rest of Europe the Conservative governments launched numerous schemes, the most well-known being The Youth Training Scheme or commonly known as YTS[footnoteRef:151]. These schemes were initially in response to the high spike of youth unemployment yet it was unclear how much training and skills those involved actually gained[footnoteRef:152] [151:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 229.]  [152:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 229.] 

The YTS scheme was advertised as a gap filler between schooling and work, and the idea of this transitional period between school and work was favourable among many people[footnoteRef:153], especially after the results from the Birley Report in 1978 showed that young people leaving school felt ill-prepared for their future within the workplace ahead of them[footnoteRef:154]. This was a feeling that was shared among employers too. So in 1982 in Northern Ireland the departments of Manpower and Education proposed a youth training scheme for 16 to 17 year old’s, which on paper offered a guaranteed year of education and training opportunities for schools leavers who were yet to enter the workforce, as well as education and training opportunities for unemployed and employed young people already in work. They were to be paid £25 a week and were expected to attend one day of college a week and work the remaining four days[footnoteRef:155]. [153:  Martin O’Hagan, ‘Youth Training or Exploitation’, ‘Fortnight’ No.197 (1983) pp. 13.]  [154:  Martin O’Hagan, ‘Youth Training or Exploitation’, ‘Fortnight’ No.197 (1983) pp. 13.]  [155:  Martin O’Hagan, ‘Youth Training or Exploitation’, ‘Fortnight’ No.197 (1983) pp. 14.] 

	One of the biggest criticisms of this scheme came from the Trade Unions and those young people involved in the scheme. There was a belief that employers tended to regard the trainees as cheap, or substitute labour[footnoteRef:156] especially since for every two schools leavers they took on they could enlist five trainees who’s allowances were paid by the government in addition to receiving a grant of £1850 for each of the five trainees[footnoteRef:157]. This scheme was criticized for putting workers out of jobs, with The Amalgamated Transport and General Workers Union (ATGWU) claiming that within the period of 1981-82 at least 70,000 adult workers were unemployed due to the substitution[footnoteRef:158]. Sean Morrissey the ATGWU’s LEA officer in 1983 calculated that in Northern Ireland alone 5,000 jobs had been lost as a result of employers exploiting young trainees; the equivalent to the loss of a major industrial unit[footnoteRef:159]. By 1989 The YTS became just known as Youth Training and focused on its relationship with National Vocational Qualifications (NVQ’s)[footnoteRef:160].  [156:  Martin O’Hagan, ‘Youth Training or Exploitation’, ‘Fortnight’ No.197 (1983) pp. 14.]  [157:  Martin O’Hagan, ‘Youth Training or Exploitation’, ‘Fortnight’ No.197 (1983) pp. 14.]  [158:  Martin O’Hagan, ‘Youth Training or Exploitation’, ‘Fortnight’ No.197 (1983) pp. 14.]  [159: Martin O’Hagan, ‘Youth Training or Exploitation’, ‘Fortnight’ No.197 (1983) pp. 14.]  [160:  D. Glover, ‘Reflections on Youth Training: Toward a New Model of Training Expertise’, ‘British Educational research Journal’ Vol. 22 No. 5 (1996) pp. 597.] 

	Much like the Conservative idea of focusing on academia rather than vocational education, Blair himself imaintained that A-levels and GCSE’s were to stay put during his premiership[footnoteRef:161]. It was not until 2005, after a study showing that 1 in 4 headteachers disapproved of A-levels, that Blair and his cabinet would attempt to save vocational education, to help the “Forgotten 50%”[footnoteRef:162]. The timing coincided perfectly with the release of yet another study showing that Britain was falling behind internationally due to its lack of ‘Skilled workers’[footnoteRef:163]. The original plan was to phase in 14 specialised diplomas over five years, starting with pilot schemes involving five diplomas in 2008/09[footnoteRef:164]. The problem that they were then facing was that a single school would not have the capacity of offer 14 different specialised diplomas, which mean that a consortia of schools, colleges and employers were set up. By March 2005, 145 consortia covering 97 LAs had been formed with a further 197 been given the go-ahead to start in 2009[footnoteRef:165]. This rushed process of attempting to help vocational education and again attempt to catch up with the likes of Japan, US and Europe did not come without issues, when in March 2007 Alan Johnson (then Education Secretary) confessed at the annual conference of the Association of School and College leaders that: [161:  Malcom Dean, ‘Democracy Under Attack’, (published Bristol University Press; policy press Bristol 2013), pp. 304.]  [162:  Malcom Dean, ‘Democracy Under Attack’, (published Bristol University Press; policy press Bristol 2013), pp. 305.]  [163:  Malcom Dean, ‘Democracy Under Attack’, (published Bristol University Press; policy press Bristol 2013), pp. 305.]  [164:  Malcom Dean, ‘Democracy Under Attack’, (published Bristol University Press; policy press Bristol 2013), pp. 306.]  [165:  Malcom Dean, ‘Democracy Under Attack’, (published Bristol University Press; policy press Bristol 2013), pp. 306.] 

‘Things could go horribly wrong, particularly as we are keeping A-levels and GCSEs… That does mean there is a danger of the diplomas becoming, if you like the secondary modern compared to the grammar’[footnoteRef:166].  [166:  Malcom Dean, ‘Democracy Under Attack’, (published Bristol University Press; policy press Bristol 2013), pp. 306.] 

	
           What Johnson was explaining was that while GCSE’s and A-levels were both in place, vocational education will always be seen as less than, and the route for those who were not ‘smart enough’ to partake in academic education. Later that same year Ed Balls, the education secretary in Gordon Brown’s Premiership, announced three extra diplomas in ‘academic’ subject areas – Science, Languages and Humanities (History and Geography) – in a bid to improve their reputation[footnoteRef:167]. He stated that these diplomas could go as far as to replace A-levels in becoming a qualification of choice[footnoteRef:168]. [167:  Malcom Dean, ‘Democracy Under Attack’, (published Bristol University Press; policy press Bristol 2013), pp. 306.]  [168:  Malcom Dean, ‘Democracy Under Attack’, (published Bristol University Press; policy press Bristol 2013), pp. 306.] 

	The changes to Secondary and College education by both Thatcher and Blair during their respectful premierships affected working-class in a negative way. The enforcing of marketisation within education allowed for schools that were ‘underperforming’ to be shut down or essentially starved of their resources and funding until they had no option but to close their doors. Blair’s attempts to save these schools whether it be from their  EAZ initiatives or ‘Fresh Start’, whilst refreshing, had minimal impact on supporting these schools, whose foundations had been destroyed by Thatcher and her market approach. While the initiatives like EAZs did benefit the students, their short shelf-life had little lasting effect on the class divide within education. Blair’s extension and expansion of powers to Ofsted and subsequently league tables allowed for the neo-liberal privatisation of education which emphasised outcomes based education on meeting governmental targets rather than the process of education[footnoteRef:169]. The introduction of GCSE’s and the National Curriculum were the biggest changes to education since the 1944 Butler Act and finally allowed central government control over education. The National Curriculum is English centric, Christian, and White-centric allowing little freedom and creativity in the classroom[footnoteRef:170] . With the introduction of mandatory testing through GCSEs, it has switched the focus within education from ‘teaching-to-learn’, to delivering a service based on performativity around narrowly defined targets based on examination performance[footnoteRef:171]. Both leaders’ poor attempts at remodelling vocational education allowed for a class division that perceives the ability to memorise correct formulas for an examination as intelligence, and being unable to do so, would result in only being able to achieve the ‘lesser than’ qualification[footnoteRef:172] and therefore equate to stupidity.  [169:  Ian Gilbert, ‘The Working Class: Poverty, Education and Alternative Voices’, (published by Independent Thinking Press Carmarthen 2018) pp. 21.]  [170:  Alison Flood, ‘National Curriculum is damaging children’s creative writing’, ‘The Guardian’ (23/06/2015) > https://www.theguardian.com/books/2015/jun/23/national-curriculum-is-damaging-childrens-creative-writing-say-authors < [accessed on 8/05/2020].]  [171:  Ian Gilbert, ‘The Working Class: Poverty, Education and Alternative Voices’, (published by Independent Thinking Press Carmarthen 2018) pp. 21.]  [172:  Malcom Dean, ‘Democracy Under Attack’, (published Bristol University Press; policy press Bristol 2013), pp. 306.] 

	The changes made by both leaders have a lasting effect today, especially within GCSE’s, A-levels, and the National Curriculum. In 2018 the first students took their GCSEs and A-levels under the new ‘tougher’ curriculum which was introduced by the Conservatives to boost employers and student confidence in the qualifications[footnoteRef:173]. One of the biggest changes that this shake-up of the curriculum introduced was the new grading system, what was originally A* - G is now 9 – 1, with 9 being the highest grade possible[footnoteRef:174]. A-level exams are now taken at the end of two years instead of being split between the first two years[footnoteRef:175], a return to the Butler legacy and the pre-Blair changes. There is also a new National Curriculum being rolled out in Scotland and Wales, being tested before extending to England, which focuses on encouraging students to become individuals that follow the ‘Four Purposes’ of:[footnoteRef:176] [173:  Rachel Pells, ‘What are the new GCSEs and what do the changes mean?’, ‘The Independent’ (22/08/2017) > https://www.independent.co.uk/news/education/education-news/new-gcses-what-changes-exams-results-education-curriculum-9-1-department-for-education-a7906251.html < [accessed on 8/05/2020].]  [174:  Rachel Pells, ‘What are the new GCSEs and what do the changes mean?’, ‘The Independent’ (22/08/2017) > https://www.independent.co.uk/news/education/education-news/new-gcses-what-changes-exams-results-education-curriculum-9-1-department-for-education-a7906251.html < [accessed on 8/05/2020].]  [175:  Rachel Pells, ‘What are the new GCSEs and what do the changes mean?’, ‘The Independent’ (22/08/2017) > https://www.independent.co.uk/news/education/education-news/new-gcses-what-changes-exams-results-education-curriculum-9-1-department-for-education-a7906251.html < [accessed on 8/05/2020].]  [176:  Graham Donaldson, ‘Successful Futures’, (2015) > https://gov.wales/sites/default/files/publications/2018-03/succesful-futures-a-summary-of-professor-graham-donaldsons-report.pdf < [accessed on 8/05/2020].] 

· Ambitious capable learners
· Enterprising creative contributors 
· Healthy, confident individuals 
· Ethical informed citizens
The new curriculum also suggests that students from aged three to  16 should follow the ‘Six Areas of Learning and Experience’[footnoteRef:177], which contribute in different ways to the four purposes. These six areas of learning are as followed[footnoteRef:178]: [177:  Graham Donaldson, ‘Successful Futures’, (2015) > https://gov.wales/sites/default/files/publications/2018-03/succesful-futures-a-summary-of-professor-graham-donaldsons-report.pdf < [accessed on 8/05/2020].]  [178: Graham Donaldson, ‘Successful Futures’, (2015) > https://gov.wales/sites/default/files/publications/2018-03/succesful-futures-a-summary-of-professor-graham-donaldsons-report.pdf < [accessed on 8/05/2020]. ] 

· Expressive Arts
· Health and Wellbeing 
· Humanities
· Languages, literacy, and communication 
· Mathematics and Numeracy 
· Science and Technology
      	  The changes in Secondary Education made by Thatcher and Blair still have an effect today, attested to by the permanence of a National Curriculum: despite changes, it’s foundation remains. Blair’s poor job on vocational education especially with diplomas, mirror today’s negative stereotyping that comes with not going down the ‘academic route’[footnoteRef:179].  [179:  Malcom Dean, ‘Democracy Under Attack’, (published Bristol University Press; policy press Bristol 2013), pp. 306.] 



Chapter Three: Thatcherism, Blairism and Higher Education

Chapter three focuses on the policies introduced by Thatcher onto Higher Education, and later how they were built upon by Blair. Again concluding with how these changes affected the working-class. This chapter focuses mainly on the budget cuts introduced by Thatcher as well as the talks among her party to begin introducing tuition fees. This Chapter also expands on Blair’s attempts at counteracting Thatcher’s cuts by turning his back on the party’s roots by the introducing tuition fees, concluding with how the introduction of these fees stopped an entire generation of working class students from pursuing HE. This chapter also considers how these cuts not only changed the way these institutions were run, but how they affected current and future students, framing modern HE.
Between 1979 and 1986 there was an increase in the number of 18-19 year olds attending HE (from 12.4% to 14.2%[footnoteRef:180]) but this did not stop Thatcher from cutting the funding for universities and HE institutions (HEIs). She continued the harsh cuts for HE and the universities in Britain took a substantial hit, essentially from the start of her premiership[footnoteRef:181]. Unlike Secondary Education there was no ‘big’ act that completely changed the way universities and colleges were ran, there were a lot of slight changes throughout the premiership of Thatcher mainly adjusting funding to these higher education institutions. The universities were vocal about the conservative government cuts they were faced with, especially grants specifically affecting the sciences[footnoteRef:182]. [180:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 145.]  [181:  Derek Gillard, ‘Thatcher and the New Right’, ‘Education in England’, (May 2018), > http://www.educationengland.org.uk/history/chapter15.html < [accessed on 15/05/2020].]  [182:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 145.] 

Previously, universities were largely funded by the government[footnoteRef:183] much like Secondary and Primary schools. This allowed them to be more widely accessible, however in 1981, their budgets were cut by 18% resulting in 3,000 job losses[footnoteRef:184]. In 1983 another education reform act, known as the Education (Fees and Awards) Act 1983[footnoteRef:185], allowed the secretary of state to require Universities and HE institutions to charge higher fees to students who do not have ‘the requisite connection with the United Kingdom, the Channel Islands or the Isle of Man’[footnoteRef:186] and to exclude these students from being able to receive certain discretionary awards[footnoteRef:187]. [183:  Sonja Cecar, ‘Blatcherism – How much Thatcherism is in Blairism’, (published by AV Akademikerverlag Germany 2012) pp.19.]  [184:  Derek Gillard, ‘Thatcher and the New Right’, ‘Education in England’, (May 2018), > http://www.educationengland.org.uk/history/chapter15.html < [accessed on 15/05/2020].]  [185:  N/A, ‘Education (Fees and Awards) Act 1983’, (1983) > http://www.educationengland.org.uk/documents/acts/1983-education-(fees-awards)-act.pdf < [accessed on 15/05/2020].]  [186:  N/A, ‘Education (Fees and Awards) Act 1983’, (1983) > http://www.educationengland.org.uk/documents/acts/1983-education-(fees-awards)-act.pdf < [accessed on 15/05/2020].]  [187:  N/A, ‘Education (Fees and Awards) Act 1983’, (1983) > http://www.educationengland.org.uk/documents/acts/1983-education-(fees-awards)-act.pdf < [accessed on 15/05/2020].] 

In March 1985, a report known as the Jarratt Report was released[footnoteRef:188], the intention was to urge the government to reconsider the mass cuts currently facing universities[footnoteRef:189], citing: ‘[…] consider what actions can be taken to restore a longer funding horizon for universities in view of the disincentives to strategic planning inherent in the present system’. The report also said that the government should stop ‘[…] throwing crises at universities way with the sudden and short term changes they keep implementing’, and should of course ‘ […] be prepared to provide funds to meet the whole or greater part of the realistic cost of future staffing reductions agreed between individual universities and the UGC’ (University Grants Committee)[footnoteRef:190].  [188:  N/A, ‘Jarratt Report’, (1985) > http://www.educationengland.org.uk/documents/jarratt1985/index.html < [accessed on 15/05/2020].]  [189:  N/A, ‘Jarratt Report’, (1985) > http://www.educationengland.org.uk/documents/jarratt1985/index.html < [accessed on 15/05/2020].]  [190:  N/A, ‘Jarratt Report’, (1985) > http://www.educationengland.org.uk/documents/jarratt1985/index.html < [accessed on 15/05/2020].] 

There was some reform within the Education reform act No. 2 1986, that involved universities, as it allowed for freedom speech within Universities[footnoteRef:191]. In November 1986, the government also agreed with the UGC and the committee of Vice-Chancellors to create a program to ensure greater selectivity in research funding, the rationale would allow for better financial management and closer assessment of standards of teaching[footnoteRef:192]. [191:  N/A, ‘Education No. 2 Act’, (1986) > http://www.educationengland.org.uk/documents/acts/1986-education-act-2.pdf < [accessed on 15/05/2020].]  [192:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 145.] 

Furthermore, in 1987 a government white paper created by Kenneth Baker alongside the Secretaries of State for Wales, Northern Ireland, and Scotland: ‘Higher Education: meeting the challenge’, outlined the government’s proposals for changes in the structure of HE.[footnoteRef:193].  The intention of this white paper was to reduce the power of the LEAs[footnoteRef:194]. The major HE institutions that were under the LEA’s control would be transferred to a new sector and were to be overseen by a new Polytechnics and Colleges Funding Council (PCFC). It was argued that this was needed due to the claim that : [193:  Derek Gillard, ‘Thatcher and the New Right’, ‘Education in England’, (May 2018), > http://www.educationengland.org.uk/history/chapter15.html < [accessed on 15/05/2020].]  [194:  N/A, ‘White Paper: Higher Education: Meeting the Challenge’, (1987) > http://www.educationengland.org.uk/documents/wp1987/1987-higher-ed.html < [accessed on 15/05/2020].] 

‘[…] good management of polytechnics and colleges is inhibited by the excessive engagement in their affairs of local authorities exploiting their role as the formal employer of staff and the overseer of budgetary and purchasing matters’[footnoteRef:195]. 
 [195:  Derek Gillard, ‘Thatcher and the New Right’, ‘Education in England’, (May 2018), > http://www.educationengland.org.uk/history/chapter15.html < [accessed on 15/05/2020].] 

Within this white paper Baker also suggest that the University Grants Committee should be remade as a University Grants Council[footnoteRef:196], which would be an independent body under the sponsorship of the Secretary of State for Education and Science. The government accepted these recommendations but also suggested that in the university sector, the payment of grants to institutions should be replaced with ‘[…] a system of contracting between them and the body to succeed the UGC. That body is to be named the Universities Funding Council’[footnoteRef:197]. [196:  N/A, ‘White Paper: Higher Education: Meeting the Challenge’, (1987) > http://www.educationengland.org.uk/documents/wp1987/1987-higher-ed.html < [accessed on 15/05/2020].]  [197:  N/A, ‘White Paper: Higher Education: Meeting the Challenge’, (1987) > http://www.educationengland.org.uk/documents/wp1987/1987-higher-ed.html < [accessed on 15/05/2020].] 

The aforementioned Universities Funding Council became a reality through the Education Reform act of 1988 alongside the Polytechnics and Colleges Funding Council[footnoteRef:198]. Through this act universities were seen to become ‘[…] tamed by Thatcher who regarded them with as much contempt as she did the Trade Unions’[footnoteRef:199]. This act, introduced even more cuts to HE funding. One of the key changes that came along with the establishment of the Universities Funding Council was the way in which universities received government money[footnoteRef:200]. Instead of the previous block grants in which they were given a lot more freedom regarding to how they spent that money, the new council would impose ‘contracts’ that had conditions on performance in certain detailed respects[footnoteRef:201]. This bill was modified during the passage during the House of Lords, which sought to limit the Education Secretary’s power to intervene in relation to any university, the changing in funding was seen by some as the nationalization of universities[footnoteRef:202]. [198:  Sonja Cecar, ‘Blatcherism – How much Thatcherism is in Blairism’, (published by AV Akademikerverlag Germany 2012) pp.19.]  [199:  Sonja Cecar, ‘Blatcherism – How much Thatcherism is in Blairism’, (published by AV Akademikerverlag Germany 2012) pp.19.]  [200:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 146.]  [201: Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 146..]  [202:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 146.] 

	Much like the earlier phases of education it was only a matter of time before the idea of a more market-based university system began circulating, the supposed source of this idea came from Robert Jackson the Higher Education Minister[footnoteRef:203]. One of the options suggested was that free HE should be abandoned and replaced by a fee-paying and voucher system, funded by the taxpayer which could be topped up by a loan[footnoteRef:204]. This plan was faced with hostility from the National Union of Students and considerable scepticism from the university authorities as well as the financial institutions that would have been involved[footnoteRef:205]. [203:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 146.]  [204:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 146.]  [205:  Peter Riddell, ‘The Thatcher Era And its Legacy’, (Published by Blackwell Publishers Oxford 1991), pp. 146.] 


	When Tony Blair and his government were first elected in 1997, HE faced many issues largely revolving around funding but also had exciting possibilities[footnoteRef:206]. The overall enrolment rate for HE by 1997 had increased to 30% from 3% in 1950[footnoteRef:207]. However, the salaries of university staff had been allowed to fall below the rate of inflation, and it was estimated in 1996 that staff would require a 37% pay rise to restore the pay levels from 1981[footnoteRef:208]. One of the biggest changes that Blair and his government did with regard to Higher education is summarised in the 1998 Education (Student Loans) Act[footnoteRef:209].  [206:  Derek Gillard, ‘Tony Blair and New Labour ‘Education in England’, (May 2018), > http://www.educationengland.org.uk/history/chapter17.html < [accessed on 15/05/2020].]  [207:  Derek Gillard, ‘Tony Blair and New Labour, ‘Education in England’, (May 2018), > http://www.educationengland.org.uk/history/chapter17.html < [accessed on 15/05/2020].]  [208:  Derek Gillard, ‘Tony Blair and New Labour, ‘Education in England’, (May 2018), > http://www.educationengland.org.uk/history/chapter17.html < [accessed on 15/05/2020].]  [209:  N/A , ‘Education (Student Loans) Act’, (1998) > http://www.educationengland.org.uk/documents/acts/1998-education-(student-loans)-act.pdf < [accessed on 15/05/2020].] 

The justification behind this act can be seen in the ‘Dearing Report of 1997’ within this report they claim that:
‘[…] they are particularly concerned about planned further reduction in the unit of funding for higher education […] We therefore recommended that students enter into an obligation to make contributions to the cost of their education once they are in work[footnoteRef:210]’.  [210:  Sonja Cecar, ‘Blatcherism – How much Thatcherism is in Blairism’, (published by AV Akademikerverlag Germany 2012) pp.56.] 


             Shortly after the report was published New Labour announced an annual fee for HE and abolish grants previously funded but the state in favour for a low-interest loan[footnoteRef:211]. Labour extended these fees with the help of the Higher Education Act 2004 in 2005, they introduced ‘student-top-up fees’ in order to secure universities’ funding: students had to pay up-front fixed fees of up to £1,125[footnoteRef:212]. The 2004 act which affected students attending university in 2006, lifted the fixed rates and allowed for universities to charge up to £3,000 in tuition fees[footnoteRef:213]. Unsurprisingly, universities started charging the maximum amount, this legislation came under much scrutiny as it was excluded from Labour’s 2001 manifesto[footnoteRef:214], and in 2006 the University and Colleges Admissions Service (UCAS) reported a 3.4% drop in the number of people applying for a university place[footnoteRef:215]. [211:  Sonja Cecar, ‘Blatcherism – How much Thatcherism is in Blairism’, (published by AV Akademikerverlag Germany 2012) pp.56.]  [212: Sonja Cecar, ‘Blatcherism – How much Thatcherism is in Blairism’, (published by AV Akademikerverlag Germany 2012) pp.56.]  [213:  Sonja Cecar, ‘Blatcherism – How much Thatcherism is in Blairism’, (published by AV Akademikerverlag Germany 2012) pp.56.]  [214:  Sonja Cecar, ‘Blatcherism – How much Thatcherism is in Blairism’, (published by AV Akademikerverlag Germany 2012) pp.56.]  [215:  Derek Gillard, ‘ Tony Blair and New Labour’, ‘Education in England’, (May 2018), > http://www.educationengland.org.uk/history/chapter17.html < [accessed on 15/05/2020].] 

A further act in 1998 affecting HE called the Teaching and Higher Education Act 1998[footnoteRef:216]. This act in summary contained ‘New and expanded arrangements for student loans, the abolition of maintenance grants and the introduction of tuition fees for undergraduate students’[footnoteRef:217]. It was safe to say that this act came as a shock to the British people, especially Labour supporters as these ideas had been strongly opposed by Labour before coming into office[footnoteRef:218]. This act, unsurprisingly, was met with a backlash from students, and UCAS reported an immediate fall in applications specifically by mature, working-class, and ethnic minority students[footnoteRef:219]. Scotland especially met this Act with anger, and it was one of the first abolished by the Scottish parliament in 1999[footnoteRef:220]. [216:  N/A, ‘Teaching and Higher Education Act’, (1998) > http://www.educationengland.org.uk/documents/acts/1998-teaching-and-higher-education-act.pdf < [accessed on 15/05/2020].]  [217:  Derek Gillard, ‘Tony Blair and New Labour’, ‘Education in England’, (May 2018), > http://www.educationengland.org.uk/history/chapter17.html < [accessed on 15/05/2020].]  [218:  Derek Gillard, ‘Tony Blair and New Labour’, ‘Education in England’, (May 2018), > http://www.educationengland.org.uk/history/chapter17.html < [accessed on 15/05/2020].]  [219:  Derek Gillard, ‘Tony Blair and New Labour’, ‘Education in England’, (May 2018), > http://www.educationengland.org.uk/history/chapter17.html < [accessed on 15/05/2020].]  [220:  Derek Gillard, ‘Tony Blair and New Labour’, ‘Education in England’, (May 2018), > http://www.educationengland.org.uk/history/chapter17.html < [accessed on 15/05/2020].] 

One of the biggest criticisms of Blair’s premiership to date is the introduction of tuition fees, and while this was suggested under Thatcher, it was his government that gave implemented it. Thatcher’s approach to HE is unsurprising; she did to HE what she did to Primary and Secondary education, but it was New Labour’s lack of lustre in trying to save HE and keep it accessible to all which took people by surprise[footnoteRef:221]. [221:  Sonja Cecar, ‘Blatcherism – How much Thatcherism is in Blairism’, (published by AV Akademikerverlag Germany 2012) pp.56.] 

 Tuition fees to this day are expensively high at around £9,250 a year throughout the UK and in the European Union[footnoteRef:222]. These fees are a direct consequence of Thatcher’s policy of stretching University budgets thin, followed by Blair’s refusal to support them, other than making the students pay. The fees continue discourage working-class students from university, and while there are more people than ever attending university it is dominated by people from more socially advantaged backgrounds[footnoteRef:223]. With the current government suggesting another increase of tuition fees up to £11,000 a year[footnoteRef:224] it will continue to strengthen the exclusivity of HE for the working-class.  [222:  N/A, ‘Undergraduate Tuition Fees and Student Loans’, ‘UCAS’, > https://www.ucas.com/finance/undergraduate-tuition-fees-and-student-loans < [accessed on 15/05/2020].]  [223:  Sarah Minty, ‘Higher Education in Scotland and the UK’, (published by Edinburgh University Press Scotland 2015). ]  [224:  Eleanor Busby, ‘Tuition Fees set to rise’, ‘The Independent’ (23/01/2019) > https://www.independent.co.uk/news/education/education-news/tuition-fees-two-year-degrees-cost-mps-commons-vote-university-education-a8742266.html < [accessed on 15/05/2020].] 



Conclusion
Education reform was largely untouched between the Butler Act in 1944 and Thatcher’s premiership in 1979. For a very long time it was the biggest education reform since the 1870’s and it has set the tone of not only education in Britain, but influenced the tone for post-war Britain as a whole[footnoteRef:225]. When Thatcher came to power and started reforming education in the early 1980’s she set about changing the tone of how British education would be shaped for what has now been over 30 years. [225:  Roy Blatchford, ‘What is the Legacy of the Education Act? 70 years on’, ‘The Guardian’, (22/04/2024) > https://www.theguardian.com/education/2014/apr/22/1944-education-act-butler-policy-today < [accessed on 16/05/2020].] 

Thatcher’s reforms turned education into a business; her relentless budget cuts and introduction of marketisation within education is evidence of that. She took the control of education away from the schools and put it not only the hands of parents and governors, but into the hands of the central government. The slow decline of power for the LEAs and the introduction of league tables and Ofsted allowed for parents to become more involved in their children’s education. Thatcher revolutionised education with the 1988 Education Reform Act, the introduction of a National Curriculum straddling Primary and Secondary education with mandatory testing at phases, set the tone for education for what was decades to come. Her approach to vocational education and youth training schemes could be described as criminal, with people going as far as describing it as salve labour[footnoteRef:226] not to mention her countless attacks on university funding which has put thousands of young people in Britain in tens of thousands of pounds in debt before reaching 25 years old. Thatcher’s approach to education reform will forever be one to remember, and it is no surprise that the 1988 Education Reform Act will go down in history alongside the Butler Act. [226:  Martin O’Hagan, ‘Youth Training or Exploitation’, ‘Fortnight’ No.197 (1983) pp. 14.] 

One of Tony Blair’s most famous speeches is: ‘education, education, education’. But how did a man who made education the forefront of his political campaign achieve so little in terms of educational reform? Blair’s approach to education could be perceived as hit or miss, and while he had some policies that worked well, for example the EAZs,  they had a short expiry date. The largest success for Blair in regards to Primary phase was his involvement in creating what is now known as the Foundation phase, his reforms shaped nursery education, that means that much like Thatcher and the National Curriculum, any reforms to nursery education is a product of New Labour and their legacy. Despite his success in the nursery sector, Blair’s attempts at improving vocational education could have and should have been a game-changer in education much like the National Curriculum[footnoteRef:227] but because of his insistence on keeping GCSEs and A-Levels some would say this led to their downfall and still to this day they have a stigma surrounding them[footnoteRef:228]. One of the biggest downfalls for Blair in education terms was the decision to introduce tuition fees. With this policy alone he seemingly betrayed everything Labour stood for, turning his back on the working-class voters to achieve his dream of “we’re all middle class now”[footnoteRef:229]. He has prevented thousands of working class, and ethnic minority people from attending university, and subsequently enslaving generations of young people in a mass of debt. [227: Peter Wilby, ‘Margaret Thatchers Education Legacy is still with us’, ‘The Guardian’, (15/04/2013) > https://www.theguardian.com/education/2013/apr/15/margaret-thatcher-education-legacy-gove < [accessed on 16/05/2020].]  [228: Malcom Dean, ‘Democracy Under Attack’, (published Bristol University Press; policy press Bristol 2013), pp. 306.]  [229:  Owen Jones, ‘Chavs: the demonization of the working class’, (published by Verso London 2011), pp. 140.] 


New Labour could have completely revolutionised education by looking at the mistakes that Thatcher made; of which there were many. But much as Sonja Cecar suggests, he instead continued down the path of neo-liberalism, and instead of creating his own ‘ideology’ of Blairism much like Thatcher did with Thatcherism. Blairism remains a term that his supporters claim exists, but it does not[footnoteRef:230]. It could be better described as “Blatcherism”[footnoteRef:231], which is Thatcherism but painted red to convince the working-class that it is for ‘them’. [230:  Sonja Cecar, ‘Blatcherism – How much Thatcherism is in Blairism’, (published by AV Akademikerverlag Germany 2012).]  [231:  Sonja Cecar, ‘Blatcherism – How much Thatcherism is in Blairism’, (published by AV Akademikerverlag Germany 2012).] 

The question remains however, of whether education failed the working-class? Or rather is education still failing the working class. It is obvious that Thatcher and Blair, while more so Thatcher, let the working class down with her educational policies; but how is modern British politics helping those from disadvantaged backgrounds achieve well in education? In short it is not doing much, mainly because it is founded on the 1988 Education Reform Act. 
Dr Steven Watson a Professor at the University of Cambridge who was previously a mathematics teacher in Lincolnshire describes it perfectly in his chapter called ‘Educating the Working class’[footnoteRef:232] [232:  Ian Gilbert, ‘The Working Class: Poverty, Education and Alternative Voices’, (published by Independent Thinking Press Carmarthen 2018).] 

“The neoliberal privatisation of education has had many side effects including an emphasis on outcomes (meeting government targets) rather than on the process of education… Inherent in this is the assumption that if students achieve certain standards of education, they will be successful in work and it will facilitate social mobility. Yet through thirty years of reforms we have seen little evidence of substantially increased social mobility, and in fact, wealth inequality has increased.”[footnoteRef:233] [233:  Ian Gilbert, ‘The Working Class: Poverty, Education and Alternative Voices’, (published by Independent Thinking Press Carmarthen 2018) pp. 21.] 


	Education in Britain needs reshaping, the teachers and lecturers who work on the front line need to be listen to more than the businessmen and policy analysts in suits who sit in glass towers all day. By not implementing the evidence-based practice of the practitioners, the education system will continue to rarely benefit those who need it most[footnoteRef:234]. [234:  Stephen Ball, ‘The Great Education Debate’,(published by Bristol University Press; Policy Press Bristol 2017), pp. 220.] 

This thesis has proposed that education policy reforms have not truly benefitted the working class. How schools and education organisations are run, the impact on the teachers and students, and the legacy to future policy reform to 'tackle the division and inequality in our society'[footnoteRef:235] through education and particularly a national childcare strategy.[footnoteRef:236], continue to be works in progress. Whilst work is in progress, inequalities in society will always remain.  [235:  Steve Sinnott, ‘Closer to Equality?’ (published by Compass) > https://www.geog.ox.ac.uk/research/transformations/gis/papers/dannydorling_publication_id3089.pdf < [accessed on 17/05/2020].]  [236:  N/A, ‘Labour’s decade of Reform 1997-2007’, ‘Nursery World’, (2/05/2007) > https://www.nurseryworld.co.uk/News/article/labour-s-decade-of-reform-1997-2007 < [accessed on 17/05/2020].] 
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