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[bookmark: _Toc79840647]Abstract 
This portfolio has provided a critical reflection on five key elements of the HCL Wales curriculum which is being rolled out across the post 16 FE sector in Wales. The purpose of the new curriculum is discussed in reference to the changes to legislation governing Health & Social Care education in Wales, requirements now demanding staff are level 3 trained and have professional membership to work within the sector. The purpose of education is explored such as to train a workforce and prepare young adults to enter society as critical thinkers who are digitally literate. A discussion is given regarding the changes made to the awarding bodies from the flagship Pearson’s BTEC over to the WJEC & City and Guilds. The portfolio explores the constructivist educational theory, using PBL & IBL pedagogical methods and explores the Hidden and Extra curriculum provided by NPTC such as the WBQ. The implementation of the curriculum is suggested using the 7 S model proposed by McKinsey and Blooms taxonomy for the planning and delivery. Hybrid teaching methodology is explored while providing formative (using feedback and feedforward) and summative methods of assessment, to reach the QA set out by the awarding bodies. The portfolio discusses the significance of these key elements to the process of curriculum design within NPTC and presents a supported proposal for strategies and protocols which will be adopted to facilitate effective development and implementation of the curriculum in the academic year 2021/2022. 

[bookmark: _Toc79840648]Educational purpose 
Everyone in society has a vested interest in education and yet the purpose of education is a debated issue. Education is a powerful mechanism in society for social change. The education minister (2015) stated that it is the basis of our civilization and is foundational for social justice.  Education is an engine driving our economy, and thus we have a duty to ensure that each generation is educated to a high standard. However, is the purpose of education to merely create a workforce? Or should we be looking further into education as a mechanism to ensure future generations thrive and create a society that values knowledge and individual talents over a certain skill base needed to uphold the economy of which the education system is born from. 

The education system was developed in the 18th Century with the industrial revolution, the changing social landscape ensured the masses became literate and skilled, building a relationship between education, industry needs and the economy (Garside, 2020).  The basis for the purpose of education has until recently been tied to the original concepts, this has been argued by the Marxists view that it creates a workforce to ensure production (industrial) is maintained (Rikoski, 2004). However, means of mass production has declined in the western world and thus the purpose of education has undergone many reforms in the last few decades. Society in recent times has become unpredictable and so has the requirements for a future workforce. Advancements has created whole new industries that were unheard of even 20 years ago, this raises the question of what skills sets are critical for future generations and thus what the educational needs of these generations in preparation for the everchanging social landscape are.

This exponential growth in human knowledge has led to the debate within education that “core knowledge” or STEM subjects are now becoming irrelevant, and the focus needs to be shifted towards a skill set that is correlated with creation and discovery of knowledge to continue to provide a workforce that is entrepreneurial or innovative (Oates, 2018). All education systems across the globe favour a hierarchy of subjects, STEM is always at the top of the system with humanities and arts lower down, thus suggesting that worldwide the educational systems are focused upon knowledge obtainment and less on skill sets and this is measured in a “knowledge input versus outcomes” paradigm (McInerney, 2019). This is due to the educational system still being linked upon the foundational basis for the needs of the industrialised society that created it. 

However, we are now engulfed in another revolution, the technological or digital age and so the purpose of the educational system has needed yet another reform. The data driven culture which permeates the educational system which is focused on results and graduation rates (is overlooking the diversity and individuality of the talents and skills of students), thus is reductionist in creating a positive ethos around learning and reaching potentials outside of the measurement frameworks.  This is creating polarities for students, those who thrive under the current framework (knowledge and outcomes) and those who are more creative (skills and application) who the current system fails to recognise within the current standards. The discourse then shifts to what would be the most effective pedagogy and curriculum to suit the needs of the rapidly changing culture, society and workforce needs of the future. Theorists have given much thought regarding the development, design and delivery of education and offered frameworks from which curriculum and pedagogical methodologies can be established. 

Educational theory in an umbrella term which encompasses several theories that hold different epistemological positions and perspectives, none of which provide a universal clarification on how learning takes place, or the most effective methodology of teaching.  Each hold different rationales relating to pedagogical practices and the relating curriculum that evolves from within them (UCD, 2020).  As previously discussed Marxists theory would view education as a battleground between differing social classes and as such the pedagogical practices are related to the production of a workforce who are trained in skill sets suitable for the means of production and only those within the ruling classes being provided with higher education of a knowledge base so to be able to manage over the means of production, and those in the lower classes remaining in a state of ignorance (Brown, 2018). 

While the current educational system has moved away from the above paradigm from the industrial revolution, it still holds some of the pedagogical practices, such as rote learning for maths such as timetables, or in science such as periodic tables and reading such as phonics, while this ensures mastery of foundational knowledge, and the successful passing of exams or tests, it fails to reach all students (such as those who learn through kinesthetics means or experiential methods), this has given rise to the debate that it is outdated and is strongly discouraged by many of the new curriculum standards (Dylan, 2019). The Behaviourist perspective on learning is much the same as discussed above and sees the learning taking place through modelling from the teacher, and the educational environment is key to success. Students learn through punishment or reward (Greenwood, 2020), again, this can be outdated in a sense that the reward of passing exams or tests only suits certain types of learners and excludes the many different types of intelligences that we now know are present within any given classroom. 

Constructivism as a theory is better suited to the demands of the modern student and thus is built into contemporary curriculums, it proposes that learners are not empty passive vessels to be filled, but rather they are cocreators of knowledge through assimilation and accommodation, working in partnership with the educator (UB, 2021). Unlike the traditional curriculum which provides all the knowledge bases (as seen above), constructivist programs leave room for the expansion of new knowledge to be developed with the student’s own knowledge base, educators are not disseminating knowledge to students but rather opening a dialogue to aid in the development of constructing experiences and dynamic knowledge. All of which is tested not only through set standards and standardised testing (such as GCSE) but with coursework, observations, and peer review. This has elements of Inquiry-Based Learning (IBL) where learners pose their own questions and through research seek answers, Problem-Based Learning (PBL) looking for solutions to real world issues and Cooperative learning which promotes teamwork and peer engagement (Gov.wales, 2019), which is the bases of the curriculum from the Health and Care Learning Wales (HCL). 

The new qualification from HCL Wales, works with the WBQ to provide learners with the recommend equivalent of 3 A level’s should they wish to pursue a University course such as Nursing or Social working, while the WBQ is not the focus of the portfolio it maybe referenced due to the nature of the course and its close ties with WJEC who are the awarding body for the HCL Wales qualification (which is the focus of the portfolio) and the WBQ. Both the WBQ and the HCL Wales qualification enables the curriculum to be more student led and provide a workforce that is ready to face the ever-changing career landscape. Constructivism provides a framework which ensures all learners thrive in education and not only those who excel at outcome driven educational practices. This leads into the questions then surrounding the purpose of a curriculum with education. 

[bookmark: _Toc79840649]Element 1 Curriculum purpose
There are many different facets to a curriculum and within the education sector each individual key stage has a different curriculum to follow. In Wales the curriculum requirements for learners aged 3-16 is set out with legislative arms (HWB, 2020), this is to ensure all schools cover the core learning and leave no learners behind, this is safeguarding against inequality and improves overall literacy and numeracy for Wales (still the lowest out of the four nations, but ranks close with Austria and Switzerland), (Wightwick, 2019). This is of key importance for the entry requirements to FE courses and as an educator seeing first-hand the low literacy and numeracy levels of enrolled students in the 16-25 age categories, having a damaging impact upon final qualification grades being awarded, and learners not being given the opportunity to progress into university to the chosen career path course. 

The reforms which are currently taking place with the 3-16 sector are placing huge strains upon educators and local authorities (in terms of funding) (Evans, 2015), the reforms are well overdue and any change within the sector needs to be managed effectively to ensure successful outcomes for both staff and learners. This is again a key factor for this portfolio as change management can be either a successful tool in leadership and implementation of a new curriculum or a damming device with reduces the overall success of the qualification being awarded to the learners undertaking the programme, this will be discussed in greater detail further in the body of research. 

The curriculum changes when considering the FE provision and is set out through the awarding bodies such as WJEC or Oxford, Cambridge and RSA examinations (OCR). However, the purpose of any curriculum will have key areas of similarity within them. A curriculum is essentially a map or guideline for any given discipline, it will have considered educational theory and in turn educational practices for both the educators and learners, as discussed it will be developed under the legislation framework for the institution, or sector stage. The curriculum will set the standards for learner performance and assessment methodology with quality assurance and verification process (Wilson, 2014). The syllabus will be set within it and may incorporate resources, materials, aims and objectives, content, teaching strategies (linked to learning theory), and the scope of the learning programme. All the above key areas are present when considering the new curriculum from (HCL) Wales and as such this portfolio shall be critically considering the implementation process for each. 

As an educator in Wales within the Further Educational (FE) sector, curriculum design and implementation are paramount to all we do.  This has been further expanded, as a professional educator being given an opportunity to collaborate and be part of the consultation process for the development and publication of the new qualification suite with (HCL Wales). Due to reform in Wales to the professional membership of Health and Social Care staff being qualified to at least a level 3 standard and needing a license to practice, the educational training of prospective staff and all qualifications relating to the sector have needed to undergo reform. Previously with my educational establishment, the BTEC qualification was the flagship programme, however, due to the above changing landscape within Wales for the sector, the newly developed qualification with WJEC and City & Guilds (joint) are now the sole providers for fundable Health and Social Care (HSC) qualifications in Wales. Therefore, as an educator moving away from an established qualification over to a new programme can seem daunting to say the least. 

It can be said that “Health is a Wealth” and this is certainly the case in Wales, thus training prospective Health and Social Care staff who will further the development and use of the National Health Service (NHS) starts with the essential care values and professional practises and a skill set needed to aid reflective practise for successful health outcomes for all service users. The new HCL curriculum has been designed to satisfy the crisis currently been faced within Human Resources within the field of HSC. When considering the evidence from within my own practise the previous curriculum was outdated and no longer fit for purpose, Camden (2019) also found that following a review the Educational Department within Wales has decided to remove funding for the BTEC HSC for Welsh students due to the 
“poor quality post-16 qualifications” personal reflection of the curriculum was that it was theory heavy and course work weighty (substantial workload, 75 assessments in 1 academic year), and did not provide the work based skill sets needed to enter the field. It was with much relief that the change had been made over to the new curriculum, which gives students a professional qualification rather than just a vocational certificate. One of the more interesting areas in the new Qualification is the hidden curriculum that unpins it. 

A Hidden Curriculum (HC) has the power to enhance the learning experience or reduce the successful outcomes. While throughout the educational landscape the notion of a HC is seen as the implicit or unspoken norms, values and knowledge which is imparted and communicated to the students (Alsubaie, 2015), it could be argued that it is only hidden from the students as it is quite clearly in the consciousness of the planning and design of the curriculum by the educators and the educational establishment (Kelly, 2009). Education is more than just the standardised knowledge taught through a curriculum (Vallance, 1974), the staff characteristics and dynamics of each class of students also can have a great impact on the successful outcomes of the curriculum (Dewy, 2007). Thus, having direct professional experience of working within the HSC sector for over 12 years has enabled my professional practise to be embedded with the core competencies needed to model for students at an implicit level to shape students for future career pathways. While the design of the curriculum, using the constructivist framework enables the interaction between educator (higher level skills) and students (active experiencers of life) to share and gain new knowledge of skill sets, the HC shares knowledge of key personality qualities. Empathy is a key quality needed for HSC and this, while it can be taught (to a degree), is effectively acquired when modelled by the educator, rather than taught using theory (Wilson & Conyers, 2017).  Addressing key areas such as discrimination, racism and social injustice need to be built into a curriculum, the key factor is the educator modelling the positive discourse, while giving students the space to reconsider their own values and views of the issues impacting the service users they will work with in future careers. The role of the educator is to build on the HC is a constructive way that ensures cooperative learning and a multicultural environment (Ghosh, 2008). Another way the curriculum can be enhanced is through extracurricular (EC) activities. 

In terms of the new curriculum set out by the HCL Wales, NPTC has its own extracurricular which underpins the teaching and learning, for example, using VESPA mindset training as part of the tutorial programme to enhance the success outcomes of the HCL curriculum. The Model has large amounts of evidence-based research showing that use of the model increases the outcomes of student’s main qualification (Roe, 2019). While this is not HC, the EC again holds HC facets such as who students are grouped with (to get best results), which staff are leading each session (to get the best outcomes for students), and which levels of the training students engage with. Along with the HCL curriculum the purpose is to aid students in reaching their full potential and best possible outcomes for their future career goals and lifestyles. 

The whole purpose of the HCL curriculum provides a knowledge base for post-16 learning, covering the depth and breadth of knowledge relating to a career within the HSC sector (HCL, 2021), this also includes the HC of personal attributes and skills sets which will not only enhance the staff understanding of the role they are undertaking but the needs of the professional field and the quality of life for all who use the services. This includes the improvement of the NHS and the social care systems such as social services and domiciliary private sector organisations, thus improving society for future generations. 

[bookmark: _Toc79840650]Element 2 Strategy and Implementation
The HCL Principles and Contexts (P & G) qualification has been given careful and detailed consideration from the WJEC & C&G. The awarding bodies have been in consultation with post-16 colleges and due to the nature of the qualification service providers (this is a legislation requirement to train all who work in the sector to a minimum of level 3). One of the biggest changes to the consider is the incorporation of external exams and external assessments, the flagship qualification previous undertaken was all internally assessed coursework. Change management is therefore paramount to the success of the new qualification. Change (even when necessary) can cause stress and anxiety for even the most experienced staff and so using a change management model can ensure the best outcomes for both the organisation, staff and students. McKinseys 7-S model works well for the implementation of change to the HCL qualification for my given setting (Jouany &  Martic, 2020). The first S strategy proposes a step-by-step plan for the change to be implemented, in the case of the HCL qualification looking at the qualification as whole and then reducing into smaller modules with consideration of the assessment’s dates, helps to formalise a timeline for the educators to work within. The plan can then start to develop in terms of staffing (who has industry expertise for each module and who is available to teach upon the programme), staff training (who needs update training and when it should be given by), staff leadership (who should be leads on the programme), and timetabling (management scheduling of the entire course). One of the main issues faced when implementing change of this scale in education is the staff confidence (Matthes, 2019), giving staff the correct training and time to engage (with said training), should be built into the planning stage, staff Continuing Professional Development (CPD) should be an ongoing process, but extra time needs to be given in the planning stage to ensure that all staff involved (including non-academic) are given an opportunity to truly understand the demands of the new curriculum. Research conducted by Jones & Anderson, 2001) suggest prior to the Strategy stage, placing the curriculum changes at the top of all school agenda meetings many years before the change occurs can ensure staff are aware of the changes on the horizon and start the preparation process early. The vision of changes needs to be understood and agreed upon by all staff undergoing the change and aims and objectives of the change need to be created, discussed, and agreed upon by all staff (Alshaher, 2013). 

The second S, structure will develop logically from the first stage, once the plan for the change is set, the structure will be based around the step-by-step planning. The third S, Systems is focused on what systems will be needed to implement the change at the ground level within the school the change is to occur. This again would be the remit of the management and course leaders to decide upon once the step-by-step planning has taken place, for example assessment and quality assurance plans need to be in place, to ensure learning is taking place for students (due to the external assessed exams), a system for sharing good practise and communication within the team needs to be established (Teams works very well for this). 	Formal and Informal procedures that support both the first two stages need to addressed here, such as which technology will be needed, which non academic support may be required, will external experts been needed as professional speakers, and how will the new documentation for the qualification be processed, what support will be required for learners with Additional Learning needs (ALN) and how will the new curriculum work with hybrid teaching techniques.

The shared values stage for the change over to the new qualification is based around the core values shared by the staff and organisation and here it is important to consider the ethos of NPTC “Inspiring learning, enriching lives and delivering success” all staff within the organisation work within this set of standards regardless of the courses being taught. This also covers the Style section of the model, the management teams, and heads of school again all work within the same ethos and so the style is always, excellent communication to staff and careful consideration of the needs of the students, thus ensuring the upholding of the ethos and empowering students to reach their full potential. The last two, Skills and Staff need to be considered together, as having unskilled staff will only hinder the change over to the new qualification. Having already discussed the need for CPD and consideration of the skill sets needed to teach upon the new curriculum while inviting professional speakers in to fill any gaps, it is important to consider how to keep staff motivated and inspired regarding the change that needs to be implemented. Communication is a key factor here, open, honest, and timely communication ensures staff engage with the change, having a clear feedback system also ensures staff feel heard when voicing concerns regarding the change.  Giving staff an open forum to exchange ideas and pedagogical approaches, along with schemes of work and lessons plans can aid in the decrease of workload and keep staff stress levels low. Change can be a highly stressful time for staff and this can be reduced by enabling staff to have control over the change and how it will be implemented. 

Models of change, however, have some issues and the 7S model is no different. It lacks in empirical evidence and research on success and does not cover the fine details needed to implement successful change (Sardos. 2017). It does not provide a clear road map for the change but rather gives suggestions of which key areas need to be focused upon. However, as a basic model it suits the process of change needed, when considering how easy it can be applied and it aids in a holistic view of each area effected by the change, it has focus on both the people and the processes involved and each has equal importance (AGS, 2021). 
[bookmark: _Toc79840651]Element 3 Planning and design
The planning of any new curriculum will need to start with a developing a vision, considering what needs to be taught and why, how it should be taught and what theory will underpin the learning that takes place. Hwb (2021) suggests curriculum design has four purposes, to create capable lifelong learners, ethical informed citizens of Wales who are enterprising and creative contributors to society and healthy confident individuals who value society. Thus, the four purposes are relevant to the development and planning of the HCL Wales qualification. While HCL Wales has not directly published information relating to the theory underpinning the qualification it has both practice and knowledge-based elements (WJEC,2020). Inquiry Based Learning (IBL) is a key element of the design, this enables the components of the introduction of concepts or topics from the educator through activities and classroom instruction (thus, educators are paramount to the sessions), to the conceptualisation which students develop hypothesis and questions which are then investigated through research, to draw conclusions and then sharing of knowledge to peers and teachers (XQ, 2020). 

One of the issues faced by educators when using IBL can be students who are in mixed ability settings, some students will require a lot of support to work independently and this can be time consuming for the educators, however, in terms of the setting within NPTC support staff can be utilized to give students access to resources and staff to boost their confidence and abilities. Another issue is that while students may look engaged it is difficult to gage how deep their understanding of the concept under investigation may be, this can result in lower overall results for the student and needs to be addressed, educators need to consider how this can be tackled in the planning stages of the new curriculum, using mock exams, marked homework and monitoring progress carefully (Walker, 2018).  Problem Based Learning is also used with the HCL Wales curriculum, this enables students to be active in the engagement of real- world challenges and problems. 

PBL like IBL is using student centred pedagogy moving away from the teacher led designs of rote learning core knowledge over to active learning (Nilson, 2010). This style of design enables the deeper development of critical thinking, creativity, entrepreneurial reasoning and deeper collaboration and communication (True Education, 2021). PBL according to Hung, Jonassen & Liu (2008) developed as a response to criticism of traditional teaching methods failing to prepare students for real world employment. This is also the case when considering the previous flagship course for HSC in Wales, PBL in HCL Wales is incorporated using case studies (real world) materials and research projects (based around students preferred topics).  One of the issues within PBL is the challenge of self-directed learning, for both students and educators, students may feel unequipped for the challenge set and educators may feel uneasy regarding leaving students to remain on task. This can be addressed again with the planning stages, ensuring the student support is offered, and monitoring is used effectively. Using PBL can be tricky as learning is instigated by introducing a problem rather than focusing on content (as the traditional method), however this cannot only reduce the educator’s workload in terms of content generation but also empower students to develop skill sets that are essential to enter the professional fields of HSC. 

A discussion relating to the purpose of curriculum and the external forces and agencies that impact upon the development of the HCL Wales has been considered, but a discussion regarding how the curricular is disseminated to educators and trainers who translate into a series of schemes of work (SOW), sessions and lesson plans (LP) for delivery is the focus of this section. HCL Wales have provided some excellent resources for the new curriculum and created many mock exam papers and session plans, however, how staff engage with the materials will depend upon many factors. Staff training and CPD has been discussed previously, but any curriculum implementation also depends on the learner, making them the central figure in the process, thus any successful curriculum implementation depends upon the interaction between both the educator and the learner. Using the Constructivism framework for the planning and design of the curriculum delivery ensures learning is an active meaning-making process and works well with both PBL and IBL. Co-operative learning has been proven to be motivating and effective, however, critiques of the theory suggest, success using constructivism may depend upon the educational environment and effective deployment the theory in practice (Terwel, 1999). Teaching methods that involve research rich environments that aid in students’ individual discoveries rather than direct instruction can lead to ineffective academic achievements (Butler, 2019), educators need to be fully skilled and trained in using the theory and teaching approaches associated with the theory to fully ensure the efficacy of the approach for both the delivery of the curriculum and the attainment rates of the students (Elkind, 2004). 

The use of frameworks such as Blooms taxonomy within session planning can aid in effective learning taking place while still giving students freedom to make discoveries on their own merits. Higher order thinking skills aid in the development of critical thinking skills relating to knowledge, comprehension, application, and analysis, with synthesis and evaluation using key command words and questions. Blooms taxonomy provides educators with a framework to develop the course learning outcomes which have been set through the curriculum and structures through which the SOW and LP can be created (Anderson, Krathwohl & Bloom, 2001). However, with all frameworks there are some critiques which need to be considered, not all students will have the same level of comprehension and understanding of the key command verbs and a misinterpretation can lead to misunderstanding and the generation of incorrect knowledge (Case, 2013), this can create further demands on the educator and take previous time away from the LP or session. Any curriculum design needs to be based on sound pedagogy and Blooms taxonomy works within the context of the constructivist theory aiding in the development of learning objectives, session planning, assessments, and scaffold for delivery, and therefor would be recommended for the implementation of the HCL Wales Curriculum. 

[bookmark: _Toc79840652]Element 4 Theory, policy and research
The HCL Wales Curriculum change has been driven by employment and workforce needs, as previously discussed one of the purposes of education is to prepare a workforce that can meet the demands of the sector. For HSC this change impacted the private, public, and voluntary providers who are depended upon to provide high quality services to those in need (Social care Wales, 2020). These changes have been born from a parliamentary review in 2018 which highlighted the need of increasing demands and new challenges facing the Health and Social Care sector, and so the new curriculum stems directly from “A Healthier Wales” plan.  Thus, the Curriculum change is subject led rather than student led, (which would be expected when using constructivism as the theory that underpins the curriculum). The discipline of Health and Social Care has a very distinct set of topics that are essential for students to acquire the skill set needed to work effectively within the sector, such as safeguarding vulnerable adults, communication, health and safety and social policy. Thus, the curriculum needs to be designed to incorporate this knowledge base and test students’ abilities to demonstrate these skills before allowing them to work within the sector. Unlike other disciplines, if students fail to understand the basic needs of services users, real damage or even death can occur to service users through abuse or neglect, and with an increasing demand (due to extended lifespans) and considering the devastating impact on Covid-19, Health and Social Care education is now necessary (The future of care in Wales, 2020), with the knowledge base at the core of the curriculum. 
One of the issues with a subject led curriculum, is who decides which knowledge is required and relevant? While educational theory has predominantly been to transfer knowledge and skill sets to the next generation, we face a challenge now that we are entering an entrepreneurial digital based society and so generating new knowledge from past knowledge has moved beyond the prevalent approaches used in education (Young, 2013). This can be seen in the last few academic years where hybrid digital teaching across many platforms has become the norm, so how does this impact the HCL Wales Curriculum? Firstly, a consortium was formed for the discussion of what knowledge is needed to meet the demands of the legislation governing the HSC field and work demands, this consortium thus deciding the knowledge base needed to be included within the programme of study. In terms of the HC the organisation of NPTC decided which topics students needed alongside the main programme of study to reach their own personal and academic goals. Pedagogical practices such as PBL and IBL stemming from the constructivist approach have been incorporated into the curriculum design and guided the creation of SOW and LP, with educators planning how the knowledge will be transferred and obtained by students. Due to the nature of the programme being a vocational course, the curriculum holds national competencies and national skills sets (within Wales), which favours industry wide proficiencies and set’s key qualification components, thus ensuring all students who obtain the qualifications have the same knowledge and skill base, therefore providing equality in education and employment opportunities. So having the knowledge base decided upon the curriculum through the awarding bodies, it is left to the educators to decide how this will be disseminated to the students. 
Due to the changing landscape in education from the impact of Covid-19 academic staff have had to transition the learning materials into online versions which gives the same learning opportunities as face-to-face sessions, and now face the new academic year with hybrid teaching methods. The HCL Wales Curriculum is one of the programmes now providing such teaching methods. Hybrid pedagogy is relatively new in terms of depth and breadth of research, however due to demands has seen an increase of focus in recent times, this method utilises technology to generate a range of learning environments for students (Linder, 2017).  A hybrid environment holds similarities to traditional classrooms, they both have teacher and students, learning outcomes and a curriculum to follow, it is mainly the modalities used for communication that differ. In terms of the HCL Wales Curriculum the online learning will incorporate synchronous and asynchronous methods of discussion and collaboration enabling learning to take place outside of the traditional 9-5 weekday timeslots, giving students more opportunity to have ownership over their learning, this also allows for a skill set that future employer require to develop as independent thinkers who are confident in using their own initiative. Research in this area to date have found increased student engagement (Moore and Fetzner,2009), better student retention (Field, Sarver, and Shaw 2003) and higher levels of student persistence (Getzel 2008) for those being taught using hybrid teaching methods. 
Thus, the teaching methodology for the HCL Wales programme is student led, but the curriculum is knowledge led, one of the major benefits of using a hybrid pedagogy for a vocational course is being able to reach students who need learning opportunities that suit modern lifestyles (Poirier, 2020). In terms of HSC, students usually already work within the sector and lead demanding lives. The hybrid method differs from blended learning and flipped classrooms in a way that allows students to be fully immersed in the learning programme from any location providing they have online access, so while the HCL Wales programme is subject led, it is also student led in terms of the access.  Blended learning utilises online applications and tools to support the teacher led classroom, while hybrid teaching is more flexible for both staff and students. Research conducted by Wilson, 2008 found that while students benefited from the hybrid methods, educators found it time consuming and suggested that methods need to be tried and tested before use, while work from Masson, MacNeil et al (2008) suggested these demands can be reduced if a model providing standards-based framework was utilised.  The hybrid method does not come without difficulties, this is a stark contrast to the classroom only environment, staff need to monitor sessions both face to face and online simultaneously, demanding a lot of attention and potentially conflicting needs of two different student groups, creating a need for a different skill set for the educator to facilitate and teach effectively (Steele, 2020).  Thus, it would be recommended that CPD takes place within the school to ensure staff do not become overwhelmed and stressed when using the hybrid teaching method. 
[bookmark: _Toc79840653]Element 5 Assessment and Quality Assurance
During the planning and design phase of the curriculum, decisions relating to what is relevant evidence and how this should be collected using both formative and summative assessments were clarified and thus, the HCL Wales curriculum holds differing types of formal assessments ranging from external exams to course work based around podcasts and PowerPoints. This ensures equality of learning and assessments for a range of learning styles. Summative assessments are built into each unit and are essential to demonstrate effective learning has taken place both formally and informally. The rationale for using informal formative assessments such as coursework, podcasts and presentations, teacher assessment, peer assessment and self-assessment was to provide employability skills needed to enter a workforce, using peer and self-assessment (based within the constructivism theory of education), is evidenced through research to boost confidence and improve the quality of learning taking place (Paskins & Peile, 2010), (topping, 2005),(Glynn et al,2006). This can be accomplished by using Assessment for Learning framework (AFL) as a research based effective tool which covers effective planning and classroom practices, the focus is on how students learn and how to aid in improvements, and how to improve professional practice (Florez & Sammons, (2013).  While ensuring the monitoring of learning that is taking place within the classroom environment on a termly basis. Research on formative methodology (Harlen, 2005) suggests the use can put extra demands on the educator, especially when given the high stakes of university entry is dependent on results (with the focus being on performance rather than process), plus this can have a negative impact upon student motivation (ARG, 2002).  However, formative assessments enable evaluation of progress within the course and this assessment of learning aids in the attainment of higher grades (McCarthy, 2015). 
For reasons above feedforward is essential as part of the feedback process, negative feedback could influence how a student views their capabilities and have a damaging impact upon future work. Schartel (2012) suggests that negative feedback can have illicit an emotional response which interferes with the effectiveness of the feedback being given. Switching to feedforward methods can have a positive impact, Weaver (2006) found 90 % of students found a boost on confidence when given mixed feedback with positive suggestions on how to improve future submissions. Research conducted by Cushing et al (2011) found self and peer appraisal enabling constructive feedback was highly beneficial to successful outcomes for students. Written feedback must also have a verbal element to ensure understanding of the feedback and how to use it is established, work conducted by Raind (2017), found the discrepancy between lecturers intended intentions and student interpretations threatened learning outcomes. For this reason, NPTC strongly recommends to academic staff that verbal feedback/feedforward is given to ensure the highest possible use of the formative assessment results for future submissions. 
Summative assessment methods at the end of each module, provide an overall view of the learning which has taken place, in terms of the HCL Wales Curriculum this is in the format of 1 multiple choice exam (which allows for two retakes if needed), 1 controlled condition case study report and 1 internally assessed coursework (for year 1). One of the main issues when using summative assessment methods is educators teaching to assessment, rather than teaching for knowledge acquisition. There is the risk of the curriculum being reduced from a rich learning landscape to a narrowed teach to test and this may have an impact upon low-achieving students, techniques such as repeated mock exams or practise tests that do not improve learning for all students (Didau, 2015). Educators are faced with accountability for student obtainment and teaching to test is one area impacted, alignment of the curriculum based around the exams and controlled tests reduces the student’s skill sets of originality and creativity, however, due to the nature of HCL Wales course, students must prove knowledge acquisition of areas such as safeguarding, legislation and human development before they can be awarded a license to practice. Thus, it is recommended that the HCL Wales curriculum is heavy on the formative learning that takes place and once enough evidence has been provided from students, they are entered into the summative assessment methods (usually within the summer semester). The successful passing of each unit will ensure the students are awarded with a license to practice within HSC to a level 3 standard which is governed by the legislation framework already mentioned in the body of work.
Both summative and formative assessment methods have the issue of how to differentiate for students, this again will have a negative impact on attainment rates if not addressed when planning for the teaching and learning upon the course, staff are recommended to reflect upon each session and use the reflections to guide any changes needed to SOW & LP. Reflective teaching to improve both outcomes for professional practice and student results leads to intentional and deliberate behavioural changes rather than reactivity, ensuring the unexamined assumptions regarding the efficacy of each session are brought to light and addressed (Shandomo, 2010). Research conducted by Pang (2020) on teacher self-assessment for AFL considering the characteristics suggested by Dewey (cited in Tompkins, 2009) of “open-mindedness, wholeheartedness and responsibility” found those using self-assessments outperformed schools in the control group, this has impacts upon educators being action researchers and empowers professional development. Reflective teaching should not be an individual practice but rather a whole school and organisation procedure. NPTC encourages the peer review system and use of classroom observations, using an evidence-based format to gather reflection-in-action and reflection-on-action data (Moayeri & Rahimiy, 2019) which can used as a learning tool for the academic staff to support peers and colleagues in achieving best practices in teaching and learning.  
Quality Assurance (QA) throughout the assessment process is essential to meet with the standards of the awarding body in this case the HCL Wales, this ensures that the centre of NPTC is providing consistent and effective use of assessments which are fit for purpose, safeguarding the reputation of both awarding body and qualification provider. The quality assurance is managed using assessment plans, verified by the Lead Internal Verifier (LIV), (in this case the programme leader), and standardisation training provided both in-house and externally by the awarding bodies. The HCL Wales require all programme leaders have been awarded an assessor qualification (level 4) and attend update CPD training each academic year. Evidence must be generated for the quality assurance to be validated, this includes assessment decision making, assessment development, course materials and coursework submitted via students. The LIV is expected to work closely with the external verifier (on behalf of the awarding body), in terms of assessment planning and presentation of evidence generated. The WJEC have administration handbooks for educators to work within a specific framework to ensure the QA is upheld throughout the teaching of the course. 
One of the issues with QA is the funding question, using performance reviews that stem from the QA frameworks (OECD 1999), to fund key areas of education is a debated issue, in terms of HSC education funding in Wales it is seen as a priority sector due to the changing landscape of an aging population, thus, post-16 education funding has been increased in recent years. There is also the question of improvement vs accountability, using QA to develop best practice guidelines to share with all qualification providers and quality enhancement activities is the remit of the awarding body and each year the WJEC provide all centres with an individual report and a general quality review report. These reports are then acted upon via the LIV and course tutors to ensure the best practices are being used within the new academic year. 
[bookmark: _Toc71732492][bookmark: _Toc79840654]Conclusion
The Portfolio has discussed the purpose of education, with the HCL Wales curriculum using a constructivist and to a small extent the Marxist and behavioural approach, to train future workforces for Health and Social Care within Wales. Using traditional frameworks of “knowledge & outcomes” the curriculum also has “skills and application” modern frameworks to suits all learning styles. The pedagogy within the teaching and learning for the curriculum has been designed around both summative and formative assessment with PBL & IBL to ensure real world application of the learning is tested and proven. This curriculum is designed for a post 16 learner within the FE sector with a Welsh awarding body joint WJEC & City & Guilds, who set the syllabus and provided many resources, teaching and learning materials and content (linked to the field of HSC) to provide a rich learning landscape for a qualification, awarding membership to professional practice within the sector. 
The hidden curriculum which has been set by NPTC, and the academic staff within the organisation holds key areas such as empathy, addressing discrimination, racism, and social injustice, through modelling and social constructivism within a multicultural learning environment. The extracurricular activities such as the WBQ and Vespa (within Tutorial) aids in increasing student outcomes (regardless of the main qual being undertaken) and provides employability skills and personal growth opportunities for students. The strategy and implementation of HCL Wales qualification it is suggested the use of McKenseys framework for change, the 7 S model, considering staff training (through CPD), staff leadership and timetabling with a consideration of ALN students being given priority. This model works well within the NPTC ethos and is flexible to meet the needs of the school. 
The planning and design of the curriculum incorporates PBL & IBL, which while can be tricky to plan for academic staff (in terms of SOW & LP’S), allows for students to become engaged in active learning and moves away from traditional teacher led, chalk and talk methods. Blooms taxonomy is suggested to ensure educators provide opportunities to develop students higher order critical thinking skills which works well within the educational theory of constructivism and using the Pedagogical approaches discussed above. 
The portfolio also recommended the use of Hybrid models of teaching to suit the digital landscape that education has entered in recent years. Thus, giving students both synchronous and asynchronous methods of collaboration which are essential for successful use of PBL & IBL teaching methods within the classroom and online. Hybrid pedagogical practices also enable a digital skill set to be developed as part of the HC, which is needed for students to gain employment once graduated. Finally, the assessment of the curriculum has been set with a mix of formative (using feedback and feedforward methods) and summative assessments through the use of AFL, giving all learning styles an opportunity to reach their full potential. Once each unit over the two-year course has been passed to a satisfactory level, students are awarded the qualification and given professional membership to practice within HSC in Wales. The QA of the curriculum has been decided by the awarding body and the organisation of NPTC works strictly within the set framework. Thus, ensuring educators are working to the highest professional standards and students are being given the best opportunities to succeed. The portfolio also suggests academic staff use reflective teaching practices (both self and peer) with classroom observations on the success and limitations of each session to ensure professional responsibilities are met while empowering professional development. When considering one of the purposes of education is to aid in a healthy economy, it is clear to see that the HCL Wales curriculum has been designed to train an effective HSC workforce who will lead future generations within the sector and uphold the values of the NHS in providing high quality care for those who are in need, thus building upon the links between high standards of education and links to employment and industry needs. While the HCL Wales curriculum holds “knowledge input versus outcomes” it also develops key skills sets which are individual to each learner and encourages entrepreneurial thinking which is now needed for modern day employment. Students are now seen as co-creators of knowledge and this curriculum covered in this portfolio demonstrates this. 
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