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Reasons for choosing this intervention

I have chosen to conduct this intervention because | have not yet experienced
teaching students who have English as an Additional language (EAL). Therefore, |
wanted to choose research strategies to support this specific group. Additionally, | have
not been able to achieve the Standard 3.3.5 which is ‘teaching students in a different
language to their home language’. Resultantly, this is a fantastic opportunity for my
personal development in discovering possible interventions to support this specific group

of pupils.

Intervention and Theory

This intervention is grounded in many theoretical perspectives to ensure that
excellent teaching is provided to enable pupil progression. The Czech pupils that require
the intervention are transitioning into a new school with limited English language skills
and so are likely to feel daunted by the experience. Symonds (2015) describes transition
in school as being “a life changing event” (Symonds, 2015, p.1), whether this be
transitioning through phases or into a new school environment. During Professional
Teaching Experience (PTE), a child who was new to the school showed signs of
reluctance to become involved in sessions. Therefore, this fear could be heightened for
the Czech students due to the language barrier. Consequently, before any learning can
take place the children must feel secure and safe in their new environment. The children’s
well-being and involvement must be monitored, particularly in the early stages of their
transition because it is at this point that they are at their most vulnerable. Pound (2009)
reiterates Laevers’ theory, whereby children are scored based upon their involvement and
well-being in sessions. Following this monitoring method will allow children to be
observed and assessed throughout the whole school day. This will allow for the children
to be overseen throughout all aspects of the school day. For example, during PTE
Laevers’ ‘Leuven Scale’ was implemented in the Foundation Phase to ensure that the new

child was well integrated amongst peers in the playground.

The intervention should be made specific in its aims and objectives. Lingard
(2005) echoes this, stating that any intervention must have a clear objective if it is to be

successful. The teaching assistant that delivers the intervention will, as Vygotsky
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recommends, model excellent language structure and vocabulary to support the children
(Pound, 2005). This is so that the children will become immersed in accurate English
language and a wide range of vocabulary. Furthermore, it is imperative that the
intervention is held in a “relaxed environment” (Brooks, 2015, p.33) in order to provide
children with the opportunity to openly talk in a space. Austin (2007) reiterates this,
explaining that children are naturally drawn to their favoured areas. However, on PTE, it
seemed that interventions were conducted in a library or kiva because it was the only
spare space in the school. Additionally, outdoor activities will be implemented in the
intervention to allow the children to become stimulated by the great outdoors. Pound
(2005) draws attention to Montessori’s passion for learning outdoors and the abundance
of stimuli readily available. Thus, the children can develop their oracy skills by
expressing their opinions and feelings about what they discover when exploring the

outdoors.

Moreover, the length and frequency of an intervention is another important factor
to consider. NEPS (2012) suggest that interventions should be in short bursts over a half
term period to provide frequent support to build on. Conversely, during PTE it was
observed that interventions did not take place weekly or for a regimented time and instead
it was sporadically conducted in spare time. Therefore, it is not practical to suggest short
daily bursts of intervention due to other factors in the school such as guest speakers or
assembly practice. Alternatively, it might be more productive to conduct a longer session
once a week so that the children can have a more in-depth learning experience.
Furthermore, children must be making some progress in the intervention, either
academically or in their capability to achieve. This echoes what Pound (2009) comments
about Dweck’s ‘Growth Mind-Set’, whereby children should be praised on their efforts,
not achievement, as otherwise children will not want to step out of their comfort zone and
without active contribution they may potentially fail. As a result, children should be

praised for their efforts not just their academic success.

Additionally, Shinn et al. (1997) asserts that both student and teacher must
evaluate the achievement attained by the student to recognise what is working and what
aspects could be developed further. On the contrary, Brooks (2016) highlights that student
evaluation is not effective because the children will look to please the teacher in their
judgement. Therefore, when evaluating the intervention both the student and the teacher
should evaluate the success of the intervention. Additionally, Richardson (2015)
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emphasises that teachers already have an extensive workload, and so perhaps conducting
an intervention is adding too much pressure onto teachers. On PTE, it became clear that
there was sometimes not enough time or resources to conduct an intervention and
consequently, the children went without. Therefore, as Pound (2009) notes in her
discussion of Bronfenbrenner’s theory of ecological system, teachers must seek support
from wider specialist agencies to create a network to address any particular needs that the
child may have and. Thus the child will be placed at the heart of the intervention.

Transitions and Progression in Schools

Transitions

One important factor which all children have to experience in their school journey
is transitioning from schools. Most children will only have one ‘main’ transition which is
the change from primary to secondary school. PHE (2014) can recognise that any sort of
transition for a child can be daunting and impact their mental state. Therefore, to achieve
a positive transition plans must be implemented. Estyn (2013a) compliments one school
for having created strong links between the primary and the secondary settings. The
school discovered that students were feeling nervous to begin secondary school and this
impacted their concentration in the classroom. Their intervention was the creation of open
days and questionnaires to hear from the pupils what changes were required. Resultantly,
this has transformed the transition into an effortless movement and relieved the students
of their worries. Moreover, it is paramount that children are provided with an aspect of
continuity between the schools. This can be achieved, as CEDC (2000) explain, by
ensuring that bridging workshops take place between the schools to allow for a continuum
of teaching styles. Furthermore, schools are beginning to act more like businesses by
advertising their places in the classroom because parents have more choice of where to
send their children. For instance, Williams (2018) describes the positive aspects of the
school in the hope of appealing to new parents for their transition to secondary school.
Additionally, it is imperative that students should not be discussed as pieces of data
within the transition process and instead, as the Welsh Assembly Government (WAG)
(2006) asserts, schools should discuss pupils in a holistic approach which provides
descriptive information. This is echoed from an observation during PTE, whereby the
teacher, who knew the pupils requirements, was able to provide the high school with a

personal reference rather than just their academic achievements.
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Progression
It is important that during an intervention children make progress, whether it is

academic, social or both. Progression is “the building blocks of students’ learning”
(Hayward et al., 2018, p.47) which indicates that certain skills need to be developed
before effective learning can take place. This is echoed by Donaldson (2015) who
comments that these progression steps allow a greater depth of learning. Resultantly, an
intervention can allow for students to gain a deeper understanding which will be tailored
to their specific needs to help them to catch up with their peers and make progress.
Additionally, Donaldson’s (2015) outlook of the stages of progression is outlined in

Scotland’s curriculum (2013).

Well-being

Welsh students should be “healthy, confident individuals” (Donaldson, 2015, p.31),
however, students will not achieve this if they are anxious. Therefore, children who are
from a different minority ethnic group might feel segregated from their peers. Arshad et al
(2012) asserts that teachers must support students in recognising that each person is an
individual who should be respected. Another strategy which can assist with the children’s
transition into the school is the use of social stories. Briody and McGarry (2005) both
state that simple, descriptive stories can provide children with relevant information.
Therefore, the children transitioning into the school could be supported through
photographs and simple sentences about the structure of the school day. Moreover,
teachers should be “monitoring the well-being of the pupils” (GCR, 2018, p.26) in their
class. This should take place daily to ensure that all pupils are happy. Additionally, the
financial background of any new pupils must be recognised because this could potentially
have a negative impact on the pupils. For example, the pupils may want to be absent from
school if they are not wearing the correct uniform. Also, pupils who live in poverty
possess “disadvantages and increased vulnerabilities” (JRF, 2016, p.4) and could
consequently not perform as high as their peers. Living in poverty is a consistent theme
across the whole of Wales. In Powys, there are 12% of 0-19 year olds living in poverty
(StC, 2012). However, Powys (2017) assures families that there is an extensive range of
support available for vulnerable students. During PTE, families were supported by being
shown how to make an application for free school meals which benefited the families

tremendously.
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Children’s Rights
The Equity Act (2010) states that it is paramount that Wales is a more equal

country. This is supported by the Salamanca statement (1994) which highlights the
importance of equal opportunities for all. Therefore, every child should be individually
monitored to ensure that they are provided with an high quality education. The United
Nations Convention on the Rights of the Child (1989) echoes this, asserting in Article
twenty-eight that all children have the right to receive an equal education. The children
will have their voice valued in the out-of-hours club by using their pupil voice to choose
which story they want to read, as recommended by the Children’s Commissioner for
Wales (2017). Kirsty Williams (2017) is placing a high emphasis on the importance of
children receiving equal opportunities, particularly learners from specific groups. Estyn
(2012) encourages schools to provide children with opportunities to lead the learning and,
thus, improve their wellbeing by becoming a valued member of the class. Furthermore,
schools must provide “good race relations” (WAG, 2002, p.7) which could be extended to

the parents and wider community who feel worried about the potential of racial abuse.

Stakeholders

Stakeholders are the group of people and services which all support the running of
the school which the NCTL (2018) have illustrated in their diagram. As observed on PTE,
one aspect of the stakeholders is the Governing Body who can provide funding for
relevant initiatives. Moreover, schools must have the confidence to use their professional
opinion to recognise and provide intervention. The local authority’s role is a “facilitator
not as an instigator” (NFER, 2006, p.23). Therefore, it is dependent upon schools which
intervention they provide for their pupils. However, the local authority can support
schools by providing them with external agencies for specialist support. Powys (2018)
offers their schools ‘Language and Inclusion Support Team’ (LIST) which helps schools
in ways such as supporting “Teaching Assistants to be most effective in delivering

interventions and monitoring outcomes” (Powys, 2018, p.1).

Creation of the Clip

One question that all educators strive to discover is “What is the key to a
successful education system?” (McClatchey, 2013, p.1). During PTE, it was clear that
successful teaching provides individualised support to each pupil. Therefore, a mind-map
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was created to decide upon which group of pupils to devise an intervention for (Appendix
A). Before deciding upon the intervention more research was conducted into the groups
of pupils. Mount Street school (2016), highlights that they have students who require both
EAL support and are from military families which was an interesting combination.
Brendel et al. (2013) comments that military children often require pastoral support.
However, Brendal et al. (2013) writes from an American perspective so this limits the
accuracy for Welsh schools. Consequently, the intervention will focus solely on English
as an Additional language (EAL) students. The number of EAL students has risen
significantly within schools, for example in England where the number of students
increased from “7.6% in 1997 to 16.2% in 2013 (EEF, 2015, p.5). This rise in EAL
students is also evident in Wales. A school in Cardiff has “77% of pupils [who] speak
English as an Additional language” (Estyn, 2015, p.1). Additionally Bronllys School in
Powys (2013b), where the fictional St Gwendoline’s school is set, has seen a significant
increase in the number of EAL students. This reinforces that EAL teaching is not
restricted to cities in Wales, and so all teachers must be competent in supporting EAL
students. Additionally, Estyn (2018a) writes in their new inspection guidance that EAL
students must be provided with specialist support provided by local authorities to
teachers. Therefore, the teaching of EAL students is a current scenario for many teachers
in Wales, hence the needs for such an intervention to be developed.

One possible intervention to support the students is ‘Get Ready for Learning’.
However, teaching assistants criticised this programme, commenting that the “programme
was not suited for children with the lowest language skills” (Bowyer-Crane, Fricke and
Hulme, 2016, p.3). Consequently, deeper analysis into possible interventions revealed that
the most suited approach for the students at St. Gwendoline’s would be the WAG’s
(2012) recommended intervention ‘Talking Partners’, whereby learners make “an average
gain of 18 months” for their grammar and vocabulary (WAG, 2012, p.2). Talking Partners
aims to provide children with “basic life skills of how to be good communicators” (TPP,
2015, p.1). The script of the clip outlines the intervention proposed for the school
(Appendix B). Additionally, the school development plan assesses the current scenario of
the school (Appendix C) based from the recommendations from the Estyn report
(Appendix D). Before the intervention can take place the children will sit an English
language test (Appendix E) to provide an understanding of the specific EAL support
required. Moreover, by utilising the British Dyslexia Associations (2018) ‘Model of

Fluency’ the Czech pupils can be categorised as Stage B, meaning they require an
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extensive amount of language support. Also, the pupils will be tested at the beginning and
end of the programme using the ‘Renfrew Action Picture Test’ (RAPT). The DfE (2017)
describes the RAPT format suitable for low EAL pupils. Therefore, this will be an
excellent method to measure the value added data from the beginning to the end of the
intervention, which will provide evidence for the teacher’s reflection when evaluating the
impact of the intervention. Moreover, a study from an English primary school (Demie, F.
and Bellsham-Revell, A. (2013) revealed that Talking Partners was effective in
supporting their EAL students. Their students scored 48% in their English test in 2005,
before the intervention was implemented, and this figure rose to 88% in 2011 after
introducing the intervention. Additionally, Demie and Bellsham-Revell, (2013) depicts a
case study which underpins the impact that the ‘Talking Partners’ had on an EAL child’s
language acquisition. However, this is only from a finite number of schools so the validity
of the data is weaker. The Talking Partners intervention that will take place in St.
Gwendoline’s school is detailed in the intervention information (Appendix F) supported
by an overview of the ten week programme (Appendix G) in order to show the weekly
progression. Furthermore, the students will be new to St. Gwendoline’s to highlight that
this is a new scenario for the school to investigate. This has stemmed from a real school
scenario, in which EAL students had “only recently joined the school” (Estyn, 2017, p.1)
and indicates that although this is a new group of students, the school must provide
support for the specific group. Therefore, in the creation of the clip, a school context
(Appendix H) and pupil context (Appendix J) was created to set the scenario for the

intervention.

To ensure that the schools inclusive ethos is adhered to, all families will be invited
to join the after school session. This is to improve the Czech parent’s own English
language skills but also to encourage all parents to welcome new families into the
community. Therefore, an English newsletter will be sent home to all parents (Appendix
K) and a Czech newsletter sent out to the Czech parents (Appendix L). Additionally, to
embed the Talking Partners initiative into the school, an EAL policy can make the
practice statutory in the school. Many of the ideas behind the creation of the intervention
branch from researching into specific EAL policies in schools. Ultimately, EAL students
must be “provided with the best opportunities to enable them to make progress” (Brendon
School, 2017, p. 1). St Clare’s school (2017), recognises that EAL pupils’ language
knowledge is on a continuum and that pupils require teaching tailored to them.
Additionally, Ysgol Délafon (2017) highlights the support that is easily available from the
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local authority. Therefore, an EAL policy for St Gwendoline’s has been created in both
English (Appendix M) and in Czech (Appendix N).

To provide the pupils with pastoral support for their transition into the school, a
guide has been created for each of the Czech students (Appendix O) which will allow
students to feel confident that they understand the running of the school day. In addition
to this, during one of the weekly sessions the children will be encouraged to stay behind
after school. This is to inspire parents to also attend and, consequently, improve their own
language knowledge so that they can support their children. DfES (2004) comments that
there is not enough out-of-hours learning taking place, and that it is an effective tool to
gain more learning time and also to encourage parents to attend. During PTE, extra-
curricular clubs, like coding clubs, were run to develop key skills when they had to be
brushed over quickly during lesson time. However, on PTE it was clear that many parents
did not pick their children up from school and so it might be inconvenient to expect
parents to attend the session. Moreover, the environment itself is an important resource to
enhance teaching. Donaldson (2015) believes that children are provided with a deeper
understanding of a skill if the learning is conducted in meaningful and authentic contexts.
Hence, five of the ten after-school sessions will be outside of the school premises to
ensure that the children are actively involved by exploring and investigating. This
philosophy is echoed by the DCW (2007) who assert the importance of children knowing

their local area so that they are able to make the most of it.

Excellent schools provide students with “exceptional individualised help [...]
makes a significant contribution to their outstanding performance and wellbeing” (Estyn,
2018b, p.8). This provision is supporting the children to reach their potential. However,
this source is from a private school, and so its practice is not perhaps realistic with state-
funded schools. However, it is imperative that the children at St. Gwendoline’s school
are provided with high levels of support to ensure that the relevant progress is made.
Furthermore, it is paramount that the children within the intervention are monitored
across the ten week period. The schools ‘Incerts’ assessment tool (2018) will continue to
monitor the progression and depth of learning from the students across the curriculum.
Moreover, to monitor the children’s well-being a form has been created to be filled in by
the teaching assistant to monitor the children’s well-being and involvement in sessions
(Appendix P). This will ensure the children’s best interest is at the forefront of the

intervention. In conclusion, a personal assessment and critical evaluation into the creation
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of this intervention (Appendix Q) highlights where alterations could potentially be
considered if redesigning and recreating the clip.

Word Count: 3298
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Appendix D

s Estyn

St. Gwendoline’ s Church in Wales Primary School

September 2018

Overall Judgement: Adequate

TEACHING

The teaching in the school is of a fairly consistent standard, but doss sometimes show a
weakmess in pupil led learning. Teacher’s use a range of Assessment for Learning
strategies to enhance their teaching. Additionally, the whole school uses the monitoring
and assessment programme “Incerts” which all teachers believe has had a positive impact
on learners progress. However, for specific groups, the teaching 1s not meeting their
particular needs and consequently, urgent action is required for this area.

WELL-BEING

Nearly all pupils feel safe and secure in the school environment. The majority of pupil’s
well-being 1s nurtured in the school. However, for a minority group of students, they
require support in their understanding the school routine due to a language barrier.
Children in Key Stage Two, are not provided with enough opportunities to use the whole
of the school environment n their learning, and instead are restricted to their tables and
chairs m their own classroom.

CARE, SUPPORT AND GUIDANCE

The school has an open door policy to improve the relationship between staff and parents.
Howewver, some parents feel intimidated to enter the school through a lack of seeing the
teachers, for example for parents whose children use school transport. The children do
have a limited number of opportunities to use the outdoor environment in their learning.

] EStyn
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Appendix E

St. Gwendoline
Church in

Wales Primary f

English Language Test

Year Three
September 2018

WAG, (2013 Reading sawple materials: Leaners” version igdance. Cardiff: Welsh Assernbly
rovermrrent WA,
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Sentence Completion

® ©® ©® 6

Look at the sentences below. Each one has a word missing.
Tick the box next to the word that best fits the gap.
You do not need to write the word in the gap.

The fox past the gate.
run ) ran () sat (O sit (OO rat (O

Dylan's lucky number is

tree (] free () these () there ()  three [

The had to sweep up all the leaves.
teacher () plumber (J builder () gardener () doctor ()

They all lived _______ ever after.
heavier () highest (]  happily () hardly (] happening ()

please turn over
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Now read all of the oh pages 4-6.

Then turn back to this page to start answering the questions.

The Big Freeze
Cerys sat in the kitchen on Friday morning and stared out of the window.

The winter sun stared back at her and warmed her cheeks. But this didn't
make Cerys feel happy.

It was a frosty December morning and she had been waiting for a long,
long time.

It didn't come every year, but it was supposed to come this year.
She had her sledge, hat and gloves ready. But she was getting impatient.

Still the snow hadn't come. Where was it?

“Staring out of the window won't make it
snow any quicker. I'm sure it will be here
soon. Don't worry,” Mum said patiently.

“It's taking ages!” Cerys snapped back.

*| just want to go sledging. And | want to

Euild a snowman with Harvey from next
oor.”

@ What was Cerys waiting for?

Tick one.
sunshine —J
Harvey —
snow — 1
QO
the postman ()

@ What did Cerys get ready before playing outside?

Tick three.
coat ] hat -
scarf O gloves [ :

sledge [ Q

Tmi

Sample materials 4 Learners’ version
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ngs woke up very early the next morning and she knew something was
different even before she jumped out of bed. It felt very, very cold and the
light was brighter.

“Mum, muuuuuuum!” she screamed
with excitement.

It was here, finally!

Find and copy one word which shows that Cerys had waited a long
time for the snow.

Tm

please turn over
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Cerys peeped out of her bedroom window which was frosted with
snowflakes. The garden was carpeted with snow and all of the cars on
the road were covered in a thick blanket of snow. Just the right amount
for making snowhballs to throw at Harvey, she

thought.

She spotted Harvey heading towards the house

and quickly dressed in her warmest clothes.

It had all been worth the wait. It was Saturday
and that meant hours and hours of fun outside!

@ In the morning, everything looked different outside.
Draw three lines to show what had happened overnight.

l window + { covered in a thick blanket of snow ]

| garden ’ + frosted with snowflakes |

| Cars ’ + carpeted with snow | O

@ Put these events in the order that they happened in the story, numbering
them from 1to 5.

One has been done for you.

Mum tried to cheer Cerys up.

Harvey came to play.

Cerys looked out of the kitchen window.
Cerys put on her hat and gloves.

The snow armrived.

0000

Sample materials 6 Learners' version
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@ Put ticks to show which statements are true and which are false.

One has been done for you.

True

False

Cerys waited for a long time.

It snowed every year.

It had snowed during the night.

The snow made it darker outside.

Cerys ran to Harvey's house to play in the snow.
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Appendix F

Description of my Talking Partners Intervention
What?
Talking partners is an oracy intervention which supports children with low levels
of English language knowledge. It does this by providing children with
opportunities to contribute to a group discussion in a safe, nurtured environment.
Before the children embark on the intervention, they will need to be assessed to
understand their particular needs. This should be done with any written work the
children have completed along with an internal Language test. The children will be
scaled from A-E (A being no language at all and E being fluent in English). The
four Czech pupils have been categorised as being Scale B in their fluency and so
consequently require the intervention.

Who?

The four children who are originally from the Czech Republic are the focus group.
MJ will take on the responsibility of EAL Coordinator to oversee the progress
that the children make. MJ will also run the Wednesday after school sessions. ME
will deliver the intervention to the pupils on the Tuesday and Thursday.

The specialist support from the local authority will be: Language and Inclusion
Support Team (LIST) and also Imtiaz Bhatti (an EAL Specialist Support worker
for Powys).

Resources

The children's stories will be required for the three weekly sessions. Additionally
the Leuven Scale form will be required to be completed at the end of every
session. The RAPT picture cards will be needed at the beginning and end of the
programme.

Location

The Tuesday and Thursday sessions will be held on the carpet in Class 3. Half of
the Wednesday sessions will be held in the school hall. The other half of the
Wednesday sessions will be held outside of the schools premises. MJ will take the
children (accompanied by their parents) on an exploratory walk around the local
area.

Time

The programme will run for ten weeks (although this is subject to change if, by
the end of the ten weeks, children have not made as much progress as their
peers). The Tuesday and Thursday sessions will be from 10.00-10.25am during the
school day. The Wednesday sessions will be from 3.30-4.30pm.
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Measurable

From the children completing the language test at the beginning and the end of
the programme, there will be measurable data produced to show the value added
by this intervention. The Renfrew Action Picture Test (RAPT) will be used at the
beginning and end of the programme to support an understanding as to the value
added from this intervention. The RAPT involves children describing both orally
and written the action taking place in a photo card.

Links to W6 and Estyn initiatives

Donaldson wants “healthy, confident individuals” - this initiative will allow for the
Czech students to feel confident in using the English language.

Kirsty Williams wants to ensure that schools are providing equal opportunities for
all of their students.

Estyn's new inspection guidance requires specific groups of students to show
progress. As outlined in our Estyn report, there is a necessity to create an
intervention to ensure the EAL pupils make good progress.

Cost

Training: £1500.00

Assessment pack: £167.50

Renfrew Action Picture Test: £35.50
Talking Partners Best Practice CD: £25.00
Two days of supply cover: £300

Total Cost: £2028.00
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Appendix H

St. Gwendoline
Church in Wales

Primary School

September 2018
School Context

5t Gwendoline Church in Wales Primary Schoal is studted on the outskirts of the old

market Town an Brecon, in Mid Powys,

There are 125 pupils currently on roll aged between 4 and 11 info & classes, Currently, anky a
small graup of pupils are eligible for free schoolmeals,

The school has recent by received a small selection of pupils who "speadk English as an
additional language" (Estyn, 2014, p1) and the schoolmust plan an appropriate action to
ensure that thiz group of pupils are provided with The upmost support to succeed,

The head teacher has been inthis post since September 2014, The leadership feam is made
up of a deputy head and an ALM Coordinatar, This team is new since the last inspection in
2012,

The individual school budget per pupil for 5t. Gwendoline Church in Wales Primary Schaal in
2018-2012 means that the budget iz £4073 per each pupil. 5. Gwendoline Church in Wales
Primary Schoaol is 25th out of the 83 primary schoaols in Powys in terms of its schoal budget
per person,
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Appendix J

St. 6wendoline
Church in Wales

Primary School

September 2018

Pupil Context

As outlined in the schoaol context, 5. Gwendaline Church in W ales Primary School has had
four new pupils starting the schoolwhao speak English as an additional language, The group
of four children are made up with three girls and one boy,

This students are all in ¥Year Three and in Dosbarth Melyn Their class teacher is Miss
Janes,

The students have previously been in one Welsh school for the half term before the
summer halidays, Before this, the childrenwere living in the Czech Republic with their
families. The children come from three families who have all moved over together. Two of

the four children are twins,

The children have completed an internal English Language test and have all been categarised

as Stage B in the Five Stoge Modelof Fluency.,

Therefore, aplan must be put into place immediately to ensure that these children are able

to receive the support they needwith their language to catch up with their peers,
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Appendix K

51' G“I'Idﬂlil'lﬂ St. Gwendaline Church in Wales

Church in Wales Gwendoline close, Black Mount ains, Powys

Literacy Club
Manday 16th September 2013

Dear Parent/Guar dian,

We have created alteracy Club which will be running in schoal fo helpwith children's
Iteracy and language skills, In particular, this club will target children's reading and

understanding of the text skills,

Also, as a few parents have raised questions about how best to suppart their children with
their literacy learning, we would like To invite you to our new Literacy Club 5o as we can

provide you with advice about how to support your children at home,

The Literacy Club is schedukd to take place every weekly on a Wednesday from the
19th September up until and ncluding the 28th Movember. The sessions will be held
from 3.30-4.30 in the Schoel Hall and in our lecal area. Meore information regarding

this will be explained in our first session.

Yours Sincerely,

Please cross as applicable.

I do/ do not give permission for, .

to attend the ‘Literacy Club' for the week I::-egmmng Wednesda}f 19th SEpTember' up unT|I
28th MNaovember,

SIGNEd o s s e (POPEIT/GUAr dian)

DT e e

Contact number in case of @Mergency .. s e

TI- |I- Flhllrll- 5 ||1|| '-—]- hr-—]- |._]_ Fl'l"' ||1|_|_'-—]- tl"__‘—]' 1._ ]

Email enguiry@ stgwendoline ciw. poveys.sch.ulk
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Appendix L

5t. Gwendoline ¢+ School,

Church in Wales

Klub pro gramotnost

Pondéli 16, Z4F1 2018
Mily rodic / opatrovnik,

Yitvofili jsme klub pro gramotnost, ktery bude probihat ve Skole, aby pomohl s
gramotnost] déth a jozvkovemi dovednostmi, Tento klub se zejména zam &F na teni détia
jejich Eteri pochopeni textovych dovednosti,

Také, jelikoZ ngkolik rodizd vzbudilo otdzky o tom, jok nejlépe podpof it své déti po-
moch jejich vzdlani v oblastigramotnosti, radibychom wds pozvali do naseho nového klubu

pro gramotnost, abychom wim mohli poskytnout rady, jak podporovat vase détidoma.

Kiub pro gramotnost se md konat kaZdy tyden ve stredu od 19. zari do 28. liste-
padu véetne. Zasedani se bude konat ve dnech 3.30-4.30 ve skolni sini a v nasem

okoli. Vice informaci o tomte bude vysvetleno v nasem prvnim zaseddni.

Prosim, prekracujte platnost.

DElam / nedayam POvOIEIT, ..o i e et et e e B e e

ey

se zhéastnit "Klubu literacy" pro tyden zadingjici od stiedy 19, zafi do 28. listopadu.

T =3k 1y OSSO =4 a | [ atrovhil
Podepzary Raodic /Op 1k
I TP

Kontaktnd i lo v pRIPAdE NOUZE. .o s e e

Tele p hone: 01874 654 321 Fa= 01874 584 123

Email: enquir, pvendoline cive. pove
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Appendix M

St. Gwendoline
Church in

Wales Pri mary y | R

English as an Additional
Language (EAL) Policy
September 2018

Adapited from:

Bredon School. (2017 Bredm S fwaol- Frglish as an dddhomyal Lanpun ge (B4 L) Tewleshury: Bre don
Schuoal.

Délafon C.P. (20171 sl Dlgfore Policy fov English a5 an Additiond Language. Llaeahyd Wells:
Wegol D olaf on.

St. Clare®™s School. (20177 5t Clore’s Sefool Fnghish s an ddditioral Langua ge (FAL) Policy,
Portheaarl: 5t Clare % School
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Introduction

This policy details our arrangements to recognise and meet the needs of pupils who are
learning English as an additional language. i.e. pupils who have a home language other than
English/Welsh and who are in the process of learning to use English as an additional
language through immersion in the Mational Curriculum and the broader life of the school.
Throughout this policy, and in other related policies and documents, these pupils are
referred to as "EAL pupils” or "EAL learners”. (This term is used to avoid confusion with
the term “bilingual pupils” which W.A.G has adopted to mean users of both English and
Welsh).

EAL pupils may be:

Newly arrived from a foreign country and school:

Newly arrived from a foreign country, but an English speaking school;

Born abroad, but moved to the UK at some point before starting school: or
Born in the UK, but in a family where the main language is not English.

An EAL pupil encompasses pupils who are fully bilingual and those at different stages of

learning English. Therefore, EAL pupils will need varying levels of provision.

Aims

EQUALITY
To be proactive in removing barriers that stand in the way of our EAL pupils learning and
success. Bilingualism is viewed as a positive and life enriching asset.

DIVERSITY

To meet our responsibilities to our EAL pupils by ensuring their equal access to the Mational
Curriculum (and other educational opportunities) to ensure that they can achieve their
educational potential.

BELONGING and COHESION

To provide our EAL pupils with a safe, welcoming, nurturing environment where they are
accepted, valued and encouraged to participate. The school environment promotes language
development through the rich use of language.

INCLUSION

QOur school seeks to ensure that all pupils are enabled to have access to a broad, balanced
and relevant curriculum. The school structure, pastoral care and overall ethos help EAL
pupils integrate inte the school whilst valuing diversity.
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Identification and assessment
Tdentification and assessment is carried out with the purpose of providing the most
appropriate pravision for each pupil.

In assessing the nature and extent of the pupil's grasp of English the following methods
may be used:

Information from the application form;

Information from interviews with parents/quardians;

Information from initial assessment papers; and/

Information from previous school.

In assessment of EAL pupils, competence in English is cateqorised on a five point scale,
(Cwer Page)

Provision

EAL pupils will be provided with opportunities to make good progress.

Classroom teachers have aresponsibility to ensure that pupils can participate in lessons,
Our school aims to address the needs of EAL pupils within the classroom. Howewer, there
will be times when it will be appropriate for children to be withdrawn from lessons to
receive focused support,

The LEA may provide extra funding for EAL pupils to supplement the school's provision The
school will contact Powys’ Learning and Inclusion Support Team fto provide necessary
suppaort, This will be upon an individual basis.

Imtiaz Bhatti Systems Leader has key responsibilities for all matters relating to English as
an Additional Language, within Powys Schools.

Menitoring and recording

The class teacher must maintain up to date records of EAL pupils in their class whilst they
are in their care.

The EAL Coordinator collates information about the student’s achievement to ensure the
best provision going forward.

Communication

Parents and teachers will work together in the best interest of pupils with EAL.
Teachers will meet with parents on a termly basis to inform them of progress made.
The school will continue with its 'open door’ policy and be willing to answer any ques tions
parents may have,
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Mew to
English

The pupil may:

lUse first language for learning and other purposes.

Remain completel silent inthe classroom.

Be copying/repeating some words of phroses,

Understand some everyday expressions in English but may have
minimal ar no literacy in English,

Meeds a considerable amount of EAL support.

Early
acquisition

The pupil may:

Faollow day-to-day social communication in English and participate
in learning activities with suppaort,

Begin to use spoken English for social purposes,

Understand simple instructions and can follow narrative/account s
with vizual support,

Have developed same skills in reading and writing.

Have become familiar with some subject specific vocabulary,

Still needs a significant amount of EAL support to access

curriculum.
Develping | The pupil may:
competence |+ Participate in learning activities with increasing independence.
. Be able o express self arally in English, but structural
inaccuracies are still apparent,
. Be able to follow abstract concepts and more com plex wr it ten
Englizh.
. Literacy will require angoing support, particularlky for
understanding text and writing.
Requires ongoing EAL support to access curriculum fully.
Competent |+  OralEnglizh developing well, enakling successtul engagement in
act iwities acrass the curriculum,
. Can read and understand a wide variety of texts,
. Written English may lack complexity and contain accasional
evidence of errars in structure,
+  MNeeds zome support to access subtle nuances of meaning, to
refine English usage, and to dewve lop abstract vocabulary,
Meeds some/occasional support to access complex curriculum
material and tasks.
Fluent . Can operate across the curriculum to a level of competence

equivalent To a pupilwho uses English az a first language.

Operates without EAL support acress the curriculum.
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St. Gwendoline
Church in

Wales Primary ()

Anglictina jako doplikova
jazykova politika

Zari 2018
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Uvod

Tato politika podrobné popisyj e nae zplsoby, jak uznat a uspokojit potFeby 28, ktefise
udi angliétinu j oo dalsi jazke tj . 3. ktefima)ijing domovely jazde ne? analidting /
veEting aktefi ze prave udl pouZivat anglidtinu jaka dalsi jazyka prost Fednict vim ponofeni
do narodniho vzdélavaciho programg a Zirfiho Zivata Skaly, W rameci této politiky ae daEich
sovizgjicich zdsaddch a dokumentech jzou tito 3cioznadovane jako "23ci EAL" nebo "Zaci
EAL". (Tento termin se pouZivd, aby se zabranilo 2dmene s pajimetn "dwajjozydng Z2do",
kters WA S prijal joko uZivatele angliéting a welEtiny).

Zaci mohou byt:

«  MoveE pFijiZdEli z cizi zemé a Zkaly;

= Move pFiji2deli z cizi zemé, ale anglicky mluvici Zkala;

»  Marodil se v zahranidi, dle vur&itém okamZiku se prest éhoval do Yelké Brit anie pfed

zahdjenim kalni dochdzky. neba
»  Marodil s ve Velké Britanii, ale v rading, kde hlawmi jazye neni anglict ina.

Zak EAL zahrruje Zdkoy, ki efi jsou plng dvajjazyéni, ati, ktefi jzou v rdznyech stadiich wulky
angliétirey. Zéci $aki EAL proto budou pot Febovat rdzné Grownd poskytovdn,

cile

ROVHOST
Byt prodkt ivni pfi odst rafiovani piekaZek, které stojiv cesté udeni a spEchu ndfich Zakid
EAL. Bilingvismue je povaZovdn za pozitivni a Zivotni obohacujici majetek.

ROCAMAMITOST

Abvychar splhili své povinnosti w08 raim Zakin EAL tim, %e zajistijej ich rovhy piistup k
narodnim kurikulum (adaEim vzdéElavacim prileZitostem), dowchom zajistili jejich dosazeni
v zdéldvasi potencial.

PODPORA & SOUDRIMNOST

Poskytnout 28:0m EAL bezpedng, uvit acl prost fedi, kde se nachdzeji

prijali, ocefiovali a povzbuzowvali k O asti. Prost Fedi Skaly podporyj e jazykowy rozvoj
prost fednict vim bohatého pouZivani jozyka.

ZARAZENI

Mg e Ekola se snaZi z2ajistit, doy méEli viichni 2aci pristup k rozsdhlym, wadZerwm a relevant -
hitn UEebnim plandm. Stroktura Skaly, pastorofni péde a celkovy etos pomdna) i EAL

2acise zadlefujido koly a ocefuji rozmanitost.
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Identifikace a hodnoceni
Identifikacs ahodnoceni jsou provadény za Odelem zajidténi co nejvice
prislusrg wtanoveni pro koZdého Zaka

PFi posuzovani povahy o rozsabu uchopeni 23ka anglic tiny mohou byt pouZity nds ledujic
tretody:

»  Informoce z prihl&Elkey;

«  Informoce z roghovord s rodidi 4 opat ol

«  Informace z doklodd o poddtedrim hodnoeeni; of

»  Informoace z pfedchozi Skaly.

PFi hodroceni 28 EAL je kompetencs v angliéting zafazena do pétistupfiové Skaly. (PRes
st rankd)

Ustanowe

Zaci EAL budou mit piile¥itost doséhmout dobrého pokroku,

LEit elé uéeben maj i odpovédnest za to, abyse Eaci mohli DZasthit wukey

Cilern neEl Ekaly j& FeZit pot Feby 2aki EAL ve tFidE.

Budou +& di existoval Sasy, kdy bude vhodng, doy déti byly 2 widey staZery

ziskat ¢ilenou podpory.

LEA m2e poskytnout dodatedné finandni prost Fedky 28kGm EAL k doplnéni Skolni péde.
Seola bude kontadtoveat podplrry ten spolednosti Pawys pro vzdElavani a zof lefiovani, ktery
bude pot Febny

Podpéra, podpora. Bude to na individudlnim zaklade.

Spoleénost Imtiaz Bhatti Systems Leader ma kliGovou odpovEdnost za v echry zaleZitosti
tdeajici se angliétiny jdio daEtho jazoa v rdmei Skl Powys.

Monitorovani a nahravani

Tridaudit el musiudrFovat detudlni zaznarmy 3aki EAL ve své tFidE, zatimen jsou v pa&i.
koordindtar EAL shirnuje informase o dosaeném wsledku student a, aby bylo zq) Bténo oo
rej lepdi fedeni.

Sdélemi

Rodife auitelé budou spolupracovat v nej lepim zajmu 28 s EAL.

LEitelé s = rodidi setkdwaii s terminetn a informuji je o dosaZeném polkroku.

Skola bude pokrafovat v politice "of evierych dweFi® a bude ochotna odpovidét na wEechy
of dzky, které mohoumit rodide.
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Hové do | Zdk miZe:
anglictiny |- PouZivejte prwn jozylk pro uéeni aprojing Oéely.

« W uEebné alstdeajidplng tiche.

»  Zkopirujte S opakyjte nékolik sloy frazi.

»  Pochopte nekteré kaZdoderni wirazy v anglicting, ale v amgliéting
mdSe mit minimdhi rebo 3adnou gr anotnost

VyZaduje znaéné mnoZtw podpory EAL.

Predcasne | Zdk miiZe:
nabyti |« Sledujt & kazdodenni socidlni komunikaci v angliéting a zapojte s=
do vzde kwacich altivit = podporou.

»  Zaénéte pouZivat miovenoa anglidt ing pro socidni O ely.

«  Pochopte jednoduché poeyny amiZete sledovat wprdveni / 08ty s
vi zudlni podporou

«  Rozvijelingékteré schoprostiv &t eni o psani.

»  Zjistéte ze s rékterymi slowniky pro konkrétni predméty.

Stale potircbuje znacné mnoZztw podpory EAL pro priztup k uécbnim

plandm.

Rozwvjeni | Zdk milZe:
kompetene |« U ast na udicich se aktivitdch 5 rostoue nezdvis los .

» Byt schopen se wyjddfit sebe Ostng v angliéting, ale st rukturalni
hepiesnosti jsou stale zigjme.

»  Sramotnost bude vyZadowat trvalou podporu, zejména pro pocho-
peni textu apsani.

VyZadujc trvalou podporu EAL, aby plné ozvojila uécbni plan.

Kompe - . Ustri anglid¢ting ze dobfe rozvijia umodfuje Ospéiné zapajeni do
tentni aktivit v ramei uéebnich oznoy.

. DokdZe fist a rozumét Fircks Skale textd.

. Pisemnd angliét ina nemusi byt sloZitd a obsahuje prilegitostng
didkazy o chybdch ve strukt UFe.

. Pot febuje uréitou podporu pro pFistup k jermnym poancdm wena-
tnu, ke zdokonaeni anglického uZivani a k rozvaji dost rakt i slowni
zdsobry.

Potircbuje néjokou / prleZitostnou podporu pro priztup ke sloZitému

materidlu a dkolim lurilula.

Plynuly [« W03 pracovat v rénei uéebrich cenoy na Orowni kompet ence
coz odpovidd 2dovi, ktery pouZivd aglidting jako prni jazk.

Operuje bez podpory EAL v uéebnich osnovach
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St. Gwendoline
Church in

Wales Primary ()

Guide around

our School!l

Pruvodce po nasi skole!
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: This is the cloakroom 3 '

come into the school. coat. for our class.

Jednd se o satnu, kde mizete zavésit
tasku a kabat.

To jsou toalety nasi tridy.

Takto prijdete do skoly.

These are our tables.

This is the ar'pe'r to

We sit at these to do This is where you can
sit on when told to. our work. play outside.
To je koberec, na ktery sedite, kdyz je To jsou nase tabulky. Sedime u nich,

o v ’
to Feleno. abychom vykonali nasi prdci. Zde miizete hrat venku.

This is where we eat

our lunch.

To je misto, kde jedime nas obéd.
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Appendix P

5t. Gwendoline
Church in Wales

Primary School

Observation of involvement Date:

roup: FMunber of Ghildren: Mamber of Supervisors

Ranl: the children 1-5for their well being and irvolvement .

1—Extremely Low, 2—Low, 3—Moderate, 4—High, 5—Extremely Hidh

Mzme of child Chservation Invalvement and

Wellbeing

Q¢

&

2

P¢
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Appendix Q

Critical Evaluation of my Clip

Positives

Overall, I am pleased with the outcome of my clip because I think | have achieved the
learning objective of answering the who, what, when, where, why and how of my
intervention. | am glad | used a Power Point presentation to support my clip and enhance the
statistics and key references mentioned. Without explicitly naming theorists, | believe | have
alluded to their theoretical perspectives and embedded them into my intervention. From
analysing the Estyn background reports, | have chosen a specific group of pupils that are
prominent in many schools. Therefore, this intervention might possibly be used once | am
qualified. However, as | currently have not taught any EAL students during my Professional
Teaching Experience, | thought this would be an interesting area of research to conduct.
Furthermore, it links to the Standard 3.3.5 of teaching students whose language spoken in
school is different to that at home. | would therefore, like to use this research in my
Professional Development Profile in achieving the Qualified Teacher Status. Within my clip
itself, I have ensured that although I have found critics that support my view of implementing
Talking Partners, | have also discussed the possible limitations of such an intervention.
Therefore, | believe | have shown the practicalities of implementing this intervention into a
school.
Areas for development

I am disappointed that although I did contact a school to observe EAL provision at the
beginning of the module, they were unable to fit me in due to a busy schedule. | would have
liked to have viewed a school, but instead of dwelling on my disappointment, I decided to
ensure that | researched incredibly widely to gain various perspectives of EAL provision. In
my reading, although I have read widely, I think in hindsight that | would have liked to have
read more journals to balance the literature analysed. Moreover, my script for the video was
lengthy and, as such, I did have to speak quickly to ensure that I met the ten minute deadline.
I hope that even though I spoke quickly, I did not confuse my audience with the information
about the intervention. Additionally, | made the choice to not begin filming until after the
penultimate lecture to ensure that | had all of the content from the lecturers. Perhaps | could
have left more time to film my video; however, | think that my choice to wait outweighed any
negatives for not doing so. In addition to this, | chose to record my clip in its entirety rather
than smaller pieces and editing them together. This is because | have previously been
criticised for not executing the editing to a high enough standard. Therefore, | thought my clip
would appear completed to a higher standard if filmed in one smooth video.
Moving forward

To ensure that | would not have to speak too fast in my video, | need to become more
concise in my writing. This would allow me to speak at a slower pace and, thus, take my time
in expressing my ideas. Furthermore, as mentioned earlier, | believe that | need to read from a
wider literature base, for example from journals, to ensure that both past and present
perspectives are considered. Finally, when writing an essay | would write a first draft and
after any lectures, add to the content with relevant information. Therefore, | should take this
on board in regards to a video. I could have filmed the video earlier on, which would ensure
that | had something to hand in, and then if required at a later date, re-filmed the clip with an
updated version of the script. | think this would have made me feel less pressure that
everything was being finished at the last minute because | am usually very conscious of
finishing first drafts in advance of the deadline.
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Link to Youtube Video of my clip

https://youtu.be/ES5ZmSMrdhxE
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STUDENT FEEDBACK FORM

This section details the extent to which the assessment criteria are demonstrated by you, which in turn
determines your mark. The marks available for each category of skill are shown. Lecturers will use the space
provided to comment on the achievement of the task(s), including those areas in which you have performed
well and areas that would benefit from development/improvement.

Generic Assessment Criteria

Marks
available

1. Engagement with Literature Skills

N
o

| have read an extensive range of relevant literature relating to transition and
progression in schools. In my file, | have annotated every piece of literature with my
thoughts and ideas. | have varied the literature from grounded theoretical
perspectives (like Vygotsky) to specific policies and practice (Estyn
recommendations). Additionally, | have shown how my intervention will be effective
through triangulating the theory, with policies and current practice. | have made
every effort to ensure that | have followed the Harvard Referencing Guidelines
correctly and so consequently have referenced accurately.

2. Knowledge and Understanding Skills 20

| believe | have shown a clear and wide understanding of the key aspects relating to
pupil progress. Also, | have illustrated how my ideas have developed from a range
of ideas to honing in on my specific intervention. For my chosen intervention, | have
highlighted that there might be potential limitations when implementing this
intervention. In doing this, | have offered alternative solutions or viewpoints to
consider.

3. Cognitive and Intellectual Skills 20

| have stated the reasons behind why | have chosen this particular intervention, e.g.
there are a growing number of students who require this sort of support. Also, it is of
personal interest to me as | have not experienced teaching students with English as
an Additional language of Professional Teaching Experience in my first two years
and so | wanted to conduct some research into this area in case | didn't come
across any students in this particular group on my final PTE. Also, | have not been
able to achieve the Standard 3.3.5 of teaching students where their home language
is different to the language they are begin taught in at school and so | thought this
research could perhaps become a piece of evidence indicating my newfound
knowledge. Additionally, | have backed up my intervention with tried and tested
practice, and have the data to justify this improvement for my intervention. The
aspect which is an original idea (going on an outdoor walk as part of the
intervention) is back up with theoretical evidence about the importance of outdoor
learning (Montessori). | believe that | have been convincing in the whole of my
proposals for the intervention through backing up all of the aspects with relevant
evidence. | believe | have made a very good link to current and future practice also
(Donaldson). In my video, | have spoken about evaluating the potential impact for
the students and also acknowledged that it is unlikely that all students will make the
same progress. Finally, | have noted where, in my research, the author of some of

Marks
awarded
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the articles might change the aspect of the article, for instance, where | have found
research out about English schools, | have mentioned this to ensure accuracy.

4. Practical Application Skills

20

| believe that my clip targets the specific audience of governors/staff, e.g. there are
no theorists in explicitly in my video, yet | have used their research to underpin my
practice. | have included a small aspect of Donaldson in my video as it is current
and | think that staff would like to know how this intervention links to Donaldson
(because it is so imperative in schools presently!). | think that the tone of my voice is
appropriate from the perspective of a teacher and presenting to fellow professionals.
| have kept my language formal and academic. | think | have shown a clear
knowledge of the intervention with a specific aim. | have looked into the practicalities
and limitations that might arise when integrating this intervention into a school with a
whole school approach. | strongly believe that | have addressed the who, what,
when, where, why and how in my presentation to the governors.

5. Transferable Skills for Life and Professional Practice

20

| have ready very widely to provide myself with a larger platform of background
knowledge. However, | have carefully selected the relevant information to put into
my file and to consequently mention in my video. | have used formal language in my
presentation. In my reading, | believe that through my annotations on my articles
show my thought process in selecting and devising my intervention. | have
accompanied the articles with longer pieces of writing which have been written in an
academic way. A bibliography can be found at the back of my file.

Late Submission Penalties (tick if

Assessment Mark (Assessment marks are subject to ratification at the appropriate)

Exam Board. These comments and marks are to give feedback on module work Up 1o 1 week late (40% Max)

and are for guidance only until they are confirmed. ) Over 1 week late (0%)

%
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