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[bookmark: _GoBack]Introduction 
To begin this essay, I will establish a brief account of the school context that the research will take place within.  Estyn (2014) states that the primary school is situated at the head of a valley in the county borough of Bridgend. The primary school amalgamated with the separate nursery school in Sept 2014 and now caters for children between three and eleven years of age from the local area. As of 2014, there were 164 pupils on roll, which includes 15 in the nursery class on a separate site. Throughout the school, the children are split into seven classes, with most containing more than one year group.  Within the school, the number of children who are eligible for free school meals stands at 26%, which is similar to the LA average but slightly above the average for Wales. The school has identified 30% of children to have some degree of additional education need, which is above both local and national averages. The primary school is 13th out of 49 primary schools in Bridgend in terms of its school budget at £3,622 per pupil (ESTYN, 2014).
One target child has been carefully selected by the researcher and the classroom teacher as a potential pupil who would benefit from structured next steps to aid their development. Throughout this piece of writing, the target child will be referred to as Child A to uphold their anonymity. This will be further discussed within the section below titled ‘Data Collection’.
Child A is a year two child in a split year one/two class and was new to the school in September 2017. The teacher has discussed how the family have moved around a lot and are planning to move again to another area of Bridgend in the coming weeks. On entry into the school in September 2017, Child A was at an outcome three and in the dragonflies group. At an average, many children in the dragonflies group are reception aged or low ability year ones. The classroom teacher was particularly interested in establishing next steps for Child A as they are predicted to be able to achieve Outcome five by the end of year two.



Data collection  
To allow the researcher to develop a sound base of knowledge upon which to use as a foundation to develop next steps, a selection of data will be collected on Child A using the Mosaic Approach (Clark and Moss, 2011).  The mosaic approach had been developed in Reggio Emilia pre-schools and is an approach that is responsive to considering the voice of the child. Marchant (1999) suggests that the mosaic approach places an emphasis upon gaining young children’s views and experiences. In a study, Langsted (1994) suggests that children are experts in their own lives.
Throughout this study the researcher will adopt the mosaic approach in ensuring a multi-method approach to gathering a holistic picture of Child A’s development. As a new practitioner, it is paramount that the researcher includes the child in this research study as it promotes ‘meaning making’ together. (Clark and Moss, 2011). Clark and Moss (2011) have suggested that the mosaic approach can be used and adapted for use with older children and for use by practitioners and parents. The importance of ensuring the child is involved in the mosaic approach is further highlighted by Clark and Moss (2005) wherein they support Langsted (1994) suggestion that children are experts in their own lives and are rights holders. This is further backed up by Pugh and Selleck (1996) study wherein they suggest that the voice of the child begins at birth and by Goldschmied and Jackson (1994) where they are suggesting that children can speak to adults through their actions, reactions and play. 
	Through adopting the mosaic approach throughout this study and keeping in mind the value of involving the child, the researcher will attempt to view the world through the lens of children and young people (Johnson et al, 1998).  
Through evaluating the strengths and weaknesses of the approaches, the following data collection methods have been selected:  



Learner Observation 
Throughout the professional teaching experience, the researcher will conduct two spontaneous observations a week, amounting to six observations. For these observations, the researcher will use the university observation sheet and record within the classroom environment. The completed observations will be scanned into the computer and stored on the cloud; any paper copies will be destroyed.  
	The role of observing children in primary settings dates back to 1924, where Susan Isaacs began collating observational notes of the children at play (Smidt, 2005). Within this study, the researcher has decided to use anecdotal records in recording the observations. These observations will be recorded after the time of the observation, allowing time for reflection and next steps to be considered (Bruce et al, 2014).

Tours 
An additional part of this research will include a tour of the school led by Child A. Throughout the research, the view point of the child is of paramount importance and is a valuable method of gathering detailed evidence of the school environment as seen by Child A (Hart, 1997). During the tour, Child A will be asked a selection of questions that would indicate how they make use of the school environment. The list of questions that will be asked is included in Appendix 3. Child A will respond to the questions by directing the researcher to the place and taking a picture of it using an iPad. These photographs will be saved onto the cloud and deleted from the iPad.   
 
Child conferencing
As discussed by Clark and Moss (2011), child conferencing is an essential part of the mosaic model where the researcher is keen to gather the viewpoint of the target child. Within this small study, Child A will be asked a selection of questions (Appendix 4) which will focus on their perception of their experiences within school. The conference will be conducted within the classroom environment to ensure Child A is at ease and the child will be fully aware of the stop sign they can give to indicate they wish to stop. If this research study spanned over a longer period of time, the researcher would be keen to repeat the conference at the end of the school year and the results compared. Unfortunately, this will not be possible due to the time constraints of this assignment.  

Interviews- Teacher & Researcher. 
To further gather a holistic view of the child, both the teacher and the researcher will be interviewed using the same set of questions (Appendix 5). The role of the practitioners’ perspectives in the mosaic approach provides a small sketch of the child prior of observations (Clark and Moss, 2011). The inclusion of also gathering the researchers point of view for the study was considered important as the teacher may have some preconceptions of the child’s answers. 

Samples of work- moderation
Also included within the research data will be a selection of annotated samples of work from across the curriculum. These samples of work will be included in a cross-phase moderation process during staff meetings. Child A’s books from across the curriculum will be scrutinized against the learning outcomes and a best fit outcome will be given.  

PTE formative records: RAG/ARC/ reading records
In addition to the data collection methods above, the records collected as part of the PTE2 experience will also be used to enhance the data set. The records gathered may include RAG ratings for all lessons taught and child A’s response, any ARC reflections that respond well to Child A’s learning as well as reading records which follow the child’s progression in reading. 

Through using a range of strategies and methods for gathering data, Dahlberg et al (1999) suggests that the range of approaches may lead to the information being interpreted differently. However, this can be argued that it is not a weakness, but a way to broaden the variety and selection of data being gathered to gain a holistic view of the child’s development. 

Throughout this small research, the researcher is committed to upholding the guidelines in association with the university ethical committee and the British Educational Research Association Guidelines (BERA, 2011). As stated within The United Nations Convention on the Rights of the Child (Article 4, Article 8 and Article 1), all children’s rights should be respected, their identity needs to be preserved and their right to privacy is upheld. Throughout this research the identity of the school, its staff, pupils and the target pupil will remain anonymous in line with United Nations Convention on the Rights of the Child (1989) and BERA (2011). Throughout this research, the school within which the research is conducted will be refereed to as School A, any names used will have been changed to protect identities and the target child will be referred to as Child A.
Before commencing the research, a letter of consent (Appendix A) was signed by the class teacher and any photo/video permissions were re-confirmed prior to any data being gathered. In addition to this, before commencing the data collection, Child A will be asked to give assent, wherein they will be asked to read a short statement outlining what data will be gathered and its purpose within this research (Appendix 2). Within Article Two, the UNCRC states that no child should be treated unfairly (UNICEF, 1989).  In response to this, Child A will be asked to sign the document, indicating their preference in participating in the gathering of data. If at any time, the child wishes to withdraw from the study or no longer wishes to participate, any data gathered will be destroyed and the research will cease. 
With continuing attention given to the ethical nature of this study, any data gathered will be stored on the cloud on a password protected file. This file of data will only be available to the researcher and the class teacher. Any work completed by Child A will be anonymised prior to being uploaded to the cloud file. This further highlights the need for no child to be treated unfairly (UNICEF, 1989). 



Analysis of learner 

Learner observation
Sharman, Cross and Vennis (2006) suggest that through observing children, practitioners are able to learn more about what stage of development that child may be at. During this short research study, the researcher suggested that the use of observations of Child A may be beneficial in comparing the child’s progress with the expected for the age group. This process of comparison may benefit the researcher in creating next steps for the learner. However, wrote method observations may result in the observer missing key events of the observation through writing what they have already seen. To help minimise this disadvantage and to increase the amount of the observation being recorded, during the observations, the researcher will make note of any events in brief form on a post-it note. After the observation had ended, the researcher will transfer and expand notes from this post-it. 
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Tour
Clark and Moss (2005) suggest that children are “articulate guides” of their school environment and the use of tours as a way of establishing a more accurate account of how the child experiences their immediate environment, both indoors and outdoors. An obvious advantage of this data gathering technique is that the child has complete freedom to lead the tour and to provide accurate answers to the questions. However, with particular reference to the actual data- gathering set, Child A sometimes found questions tricky and needed prompting. This additional prompting from the researcher may have limited the child’s responses. However, as the responses given are in line with the responses from the child conference, this may not be the case. 

Child A was given an iPad and asked to take pictures as an answer to the following questions:
1. Where is your classroom?
[image: ]

Child A was able to identify her classroom with ease and was able to discuss with the researcher the various parts of her classroom. Child A was able to identify areas of her classroom where she may find specific resources she may need during the day. She was also able to identify where her needles, snacks and record book are stored within the classroom to help her manage her diabetes. 

2. Where is your favourite place?
[image: ]

In line with the child conference, the researcher predicted that Child A may choose somewhere outdoors as her favourite place. When asked, Child A immediately asked if she could go outdoors and she quickly chose the water area as her favourite place. She was able to briefly talk about some of the activities she had particularly enjoyed and why she liked them. 

3. Where is your least favourite place?
[image: ]

In line with her responses from the child conference, child A identified the cloakroom as her least favourite place. Child A spoke about how the cloakroom gets very busy on times and how she finds this difficult when there are lots of children there. 

4. Where can you get a book?
[image: ]
When asked this question, Child A immediately said “The Library”. In line with her responses during the child conference, Child A spoke about her love of reading and how she enjoys her visits to the library. 

5. Where can you get something to help you?
[image: ]


Child A enjoyed taking the researcher around the school. Child A was able to think of a variety of places in response to the questions. When asked “Where is your favourite place?”, Child A immediately asked if she could go outside. This further backs up her response during the child conference when asked “What do you like best about school?”.  These findings suggest that Child A has greater enjoyment in the outdoor environment and may benefit from her next steps involving the outdoor environment in some way.

Child Conferencing
Clark and Moss (2011) suggest that through child conferencing researchers can establish a response from children about their school. This particular way of gathering data can be adapted to encompass a more child-focussed style interview. As previously mentioned, throughout this assignment, the researcher is very focussed on creating a voice for the child in the data, and felt that through child conferencing, they were able to do this effectively (Clark and Moss, 2011). An obvious disadvantage to child conferencing is the formal situation within which it is conducted (Clark and Moss, 2005). To overcome the formal nature of the child conference and to minimise any stress to the child, the researcher conducted it within the classroom environment, on the floor with groups of children working nearby. 

The child was asked as follows:
[image: ]
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Teachers interview
Within this assignment and gathering of data, it was paramount that all practitioners working with Child A to put across their view of the child. The classroom teacher was asked the following questions and responded, drawing on their knowledge of Child A and her progression from September 2017. However, as with all practitioners working with they may alter some answers to questions based on preconceptions or assumptions. An obvious advantage to a teacher interview is that she has been with Child A from day one, in September 2017 when she moved to the school. This allows the teacher to have the largest possible scope of experiences to draw upon in response to the questions. 
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Researchers interview
As with the teacher interview, the researcher mirrored it, asking Child A the same questions. The purpose of the researcher interview in this assignment was to establish answers that are completely unbiased. As discussed in the teacher interview disadvantages, the teacher may prompt or mould answers according to their preconceptions or assumptions.  The researcher does not know Child A very well and has only been in the class two weeks. Therefore, the researcher may be unbiased in their answers and record fully on what they have observed in their time in PTE2. However, a drawback from this approach would be that the teacher has many more months knowledge and experience working with Child A and thus will be able to draw upon a wider variety of experiences for the child. 
 
The interview was as follows: 
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Samples of work/ Moderation
During staff meeting, the researcher had the opportunity to take Child A’s books to moderation and worked cross-phase with a year three teacher to discuss ways forward for the learner. The researcher found the process very informative as she was able to see what the next step of learning (year three) is likely to look like for Child A. This opportunity allowed the researchers’ own conclusions on the outcomes given to be challenged and the researcher had to provide evidence for their reasoning. However, within the constraints of this assignment and the word count it has, all areas of the curriculum have been moderated, but the researcher will only evaluate the outcomes given for personal and social, well-being development; mathematical development and Language, Literacy and Communication. 

[image: ]The researcher, with the aid of the year three teacher during moderation, has placed the child’s personal and social development, well-being and cultural diversity outcome, at an emerging outcome 5. Overall, child A is a polite member of the class who responds well to others and respects the view of others.

[image: ]
Child A has been put as a strong outcome 5 for LLC. Child A enjoys reading and does so whenever possible at school using the library books. However child A does not regularly return her library book, if she were to return her library book more frequently, this may boost her reading age. Child A’s writing is neat and well laid out. She is able to spell most high-frequency words easily, but sometimes refers to a sound mat for extra help. 

[image: ]Child A was able to achieve an emerging outcome 5 for her mathematical development. Mathematical development has been an area highlighted in the child conference, teacher interview and researcher interview that child A finds difficult. However, with additional interventions and the use of recourses (100 squares/ cubes), she is able to improve her work. 
[image: ]
Welsh is a prominent part of the day and child A takes part in “Cymraeg Bob Dydd” sessions every day. However, the researcher feels her confidence in approaching other children during the game is inhibiting her to use the welsh she knows in conversation. 
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PTE formative feedback- Reading record
As the data already gathered has suggested that Child A has an interest in reading, the researcher suggested that it may be a useful contribution to the holistic view of the child if the reading record was included. The books used during the reading record were Child A’s own choice and did not rely upon whether her reading book had been returned. Child A enjoyed the sessions reading with the researcher and was always keen to share ideas in a confident manner. However, due to time constraints, the researcher was only able to read with one child. This may suggest that the researcher would be unaware of how the target child’s level of reading, compares to that of other similar learners in her class. 
[image: ]
Throughout the data-gathering period, the researcher had the opportunity to listen to Child A read on a number of occasions. Child A chose from a variety of books and found new interest in the ‘Guinness World Record Series’. On every occasion, Child A thoroughly enjoyed reading and discussing what she had read’. This love of reading demonstrated here is also evident within the child conference, researcher interview and the tour thus suggesting that reading is key to child A’s enjoyment of school.

AFL Comparison
As the researcher was gathering data, it became apparent that through the researcher interview and the observations made, Child A is quite pessimistic about her ability. To further strengthen the picture of the child’s holistic development we are beginning to paint, we will make a comparison between how the child evaluated her learning and how the teacher evaluated it using the schools smiley face, triangle, dot assessment for learning strategy. These comparisons took place over one day in three one-hour sessions. This very small study has suggested that Child A lacks confidence in her own ability.  The data gathered would become more reliable if gathered over a longer period of time, however within the constraints of this assignment, that was not possible.

[image: ]
As the word count for this assignment is limited and the time for the researcher to gather an interpret the data gathered is limited, the researcher will choose (7) key areas to discuss and synthesise some key points in the child’s development to be modelled into next steps to support their learning. 
The mosaic approach has enabled the researcher to gather a good range of data to establish an holistic view of the child. The data suggests that overall child A’s experiences in school are positive and the majority of days she arrives at school happy and ready to learn. However, in her personal, social and well-being development, child A sometimes finds it difficult to put herself forward and initiate conversation with children outside of her friendship group. 
	Within the tour, child conference and researcher interview, child A mentioned her love of learning outdoors.  Louv (2009) suggests that by learning outdoors, children can find freedom, fantasy and privacy: a world far away from the constraints of the modern classroom. The next steps forward for Child A may incorporate the use of outdoors to boost her confidence.
As discussed within the moderation section, Child A has been predicted outcome 5 for Personal and Social, Well-Being and Cultural Diversity. However, in some observations and a number of other non-recorded occasions within the class, child A has been seen to find it difficult to initiate conversation first and will wait until she is spoken to. This shyness may become a cause for concern in Child A forming new friendships in her mixed 3/4  class next year. From July, she will leave eleven members of her split year 1/2 class behind and progress onto the juniors. There is some concern around this that child A may find it difficult solidifying friendships within her new class and with the new members in year 4. Within Welsh development, child A has achieved Outcome 5. However, the researcher feels that through evidence gathered via observations, child A is inhibiting her learning by not fully participating in the daily “Cymraeg Bob Dydd” welsh sessions. It may be suggested that with increased confidence, Child A would use the welsh learned in practical situations thus solidifying her learning. Macintyre (2011) suggests that the play and experiences children have within their education form the cornerstones for their learning. 















Next steps 
Within the constraints of this assignment and the pressures and workload the teachers are managing, the researcher has suggested that id would be more suitable to make a small number of targeted next steps for child A, rather than a large number of unmanageable targets. Together, the researcher and the classroom teacher have suggested that the next steps for the learner would be best provided in a user-friendly document that can easily be used within the classroom environment. The researcher has suggested the use of an action-plan type document in line with the schools IEP action plans. The use of an action plan will improve continuity for all staff members who work with child A throughout the week. 
Through the brief comparison using the assessment for learning technique (smiley face, triangle or dot) between child A’s perspective and teachers, suggest that child A would benefit from confidence-building activities that would improve her perception of her own ability. 
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Conclusions  

To reflect upon the process of this assignment, establishing a holistic view of the child and then developing next steps; this has drastically improved my practice and understanding of the learners I share a classroom with. Through gathering an holistic view of the target child, having careful consideration for the academic achievement as well as their personal, social and well-being development, I have become more aware of how the child’s PSD development links to their academic achievement. This was particularly relevant where in the child conference, Child A named two children as her best friends. On an N-Bar assessment, there were no known links between these two children and child A, and the class teacher would not have predicted this friendship. These findings particularly illustrate the importance of the voice of the child in discovering a truly holistic view of their experiences in school. Moving on to my first teaching role and my continuing practice, I will continue to include the view of the child. This may be translated into a “Childs comment” box on their report, or a verbal recording to be played back at parents evening to show the child’s reflection upon their own development. 
The use of a mock moderation on the child’s books and using the documents during staff meeting, allowed the researcher to gain an insight into how real teachers in real schools work together to ensure continuity. I felt that working cross-phase during this moderation allowed new points of view to be accessed and opinions challenged. This ensures that the levels given to the target child are most accurate. Into my own practice and further schools, I will bring forward two methods seen on this placement and during bridging for the use of moderation. From this current placement, I will bring forward the use of cross-phase moderation to ensure whole-school continuity and from the bridging school, I will also bring forward a matrix table of the outcomes broken down in the back of the book seen on bridging school visits. This matrix table allowed teachers to see at a glance what sections of the outcome they still have to cover. 
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Appendices

Appendix 1- Permission forms signed by teacher and mentor. 
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Appendix 2- Child letter of assent. 
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Appendix 3-	Tour questions

1. Where is your classroom?

2. Where is your favourite place?

3. Where is your least favourite place?

4. Where can you get a book?

5. Where can you get something to help you?





Appendix 4- 	Child conference questions
1. Why do you come to school?
2. What do you like best?
3. What don’t you like about being here?
4. Who are your favourite people?
5. Who don’t you like?
6. What do grown-ups to at school?
7. Where is your favourite place in school?
8. Which part of school don’t you like?
9. What do you find difficult?
10. What is the food like?
11. What has been your best day in Caterpillars? (grouping)

Appendix 5- Teacher/ researcher interview questions
1. What do you think child A feels about being in school?
2. What would be a good day for child A?
3. What do you think would be a bad day for child A?
4. What sort of day did Child A have today?
5. What does child A find difficult?
6. What does child A do to support their learning?
7. Where does child A like to spend most of their time?

8. Do you think child A enjoys school?

9. Do you have any concerns regarding child As learning or development?
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‘What do you think child A feels about being at school?

Child Afs very happy, she loved coming to school to see her friends. She has moved schools a lot and
has already been in % schools. This is the longest she has been in a school. Child A does not have
much involvement from home, never brings a reading book and rarely does her homework.

What would be a good day for Child A?

Every day is a good day for Child A, she is always happy. Like most children this age, she thoroughly
enjoys trips and visits.

What do you think would be a bad day?

If she feels poorly with her diabetes, o if her sugar is all over the place. Some days she comes to
school unprepared and that causes very large problems if she does not have her equipment to
manage her diabetes while in school.
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What sort of day do you think child A had today?
(Child A absent today)
Where does Child A like to spend most of their time?
Oh definitely the yard! She loves to spend time with her friends.
What does Child A find difficult?
y-
She doesn't like getting things wrong. We have been working on growth mindset with her a lot.
What does Child A do to support her learning?
She perseveres.
She loves using a 100 square. She is confident in asking her friends for help. However, she is not
likely to ask someone outside of her friendship group.
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Do you think Child A enjoys school?

Yes very much, she loves it for the social aspect! But, most children this age do love school.

Do you have any concerns regarding Child A's learning or development?

She had made fantastic progress from coming to us in September. We baselined her at outcome 3
and she has achieves Outcome 5 at the end of year two.

The only concerns | have for her is her inconsistency if her parents move house again and she will
have to make new friends.

Another concern | have is the lack of support Child A receives while at home. Her progress would
continue to develop and improve with the added assistance of a supportive home environment.
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E The only concerns | have regarding Child As development is how she may struggle to form new
M friendships when she moves up to the juniors next year. Her shy nature and lack of confidence

Another concern is the lack of support child A receives at home. Child A may progress even further if
they receive support at home. Every effort will be made to continue to involve parents in her
learning.
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understand and use the concept of ‘one more" and *in thei
10 ke 3 sensble estimats ofUp to s cbpcs. Ty compane. ot Y begng

b direct obsenvtion and use words that describe temperature during everyday actfter i
anticipate events related to elements of the day and begin to use simpl time-selyted words.
They recognise and name simple 2D shapes, and use 2D and 3D shapes and show an wwanness
of money in their play. They copy a range of simpl patterns visually and aurally and sort and
match objects and pictures by recognising similarities. They follow tworstep nstructions for
simple movements.

Foundation Phase Outcome 3

Children recite up to 20 and in simple sequences and count up to 10 objects relably. They
ead, write and compare and order numbers to 10 and understand that zero means none. They.
understand very simple addition and subtraction and mentally recall ‘one more" and ‘one fes”
within 10. They use 1p, 2p, Sp and 10p coins to ‘pay’ for items. They make a sensible estimate
up t0 10 and understand that this can be checked by counting. They use direct comparisons and
simple terminology in terms of measure and temperature and understand that measurements
must start at the same point. They use the concept of time in terms of aiy events and
demonstrate a sense of how long things take. They recognise simple 2D and 30 shapes, describe:
them in simple language and use the in their play. They recognise and repeat patterns of p to
three visually and aurally. They sort and dlassify objects using one criterion and record collections
using marks, numbers or pictures. They move in given directions.

Foundation Phase Outcome 4

Children recite numbers in simple sequences to 100, including diferent starting points and.
compare and order numbers to 20. They count up to 20 objects, sometimes using small groups.
They read and write numbers to 20. They understand and describe how to parttion numbers.
below 20 into tens and units. They recall halves and doubles up to 10 and fecognise and
understand odd and even numbers up to 20, They can perform simple addition and subtraction
using their preferred strategy and mentally recall ‘one more’ and ‘one less" of a number within
20. They make sensible estimates of larger groups of objects, and use estimation and checking
‘with calculations and measurements. They ‘pay’ for tems p to 20p and find totals and give
change from 10p. They use non-standard units when measuring and use descriptive words
when describing temperature. They use the concept of time in daily and weekly activities and
use standard units of time to read hours on a clock. They find halves in practical stuations and
ecognise and name common regular 2D and 3D shapes and describe and experiment with

how they fit together in their play. They copy, describe and extend patterns including shape and
number. They can sort or match moe than one criterion. They collect information by voting or
sorting and represent the total in pictures, objects or lsts and tables. They make whole and half
turns.

Foundation Phase Outcome 5

 Children recite in simple sequences beyond 100, including different starting points and compare
‘and order two-digit numbers. They count larger sets of objects reliably using grouping. They
read and write numbers to 100 and understand and explain the position of the digit determines
the value up to 100. They partition two-digit numbers and know the value of each digit. They

cecall doubles up t0.20 and recognise and understand odd and even numbers up to 100 They.

» ult using their strategy and mentally
 recall “10 more’ or ‘20 more’ “pay’ for items up to £1 and find totals and.

give change from muitiples of 10p. o understand the fink |
" and. use 2,5 and 10  tables to solve problerms. They use a varety
of estimation and checking strategies that are appropriate to calculations and measurements.
They use standard units to measure and show an of different scales of units and.

are dally using of timeto read hours

W % halves and quarters in

increasingly more complex o accurate ays in thei play:
3 3 % ‘and classify using more than two criteda

| et and recognise half and quarter tums and that a
Quarter tum & a right angle.
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Foundation Phase Outcome 6

hicren recitein less predictable sequences to 1000, including different starting point

ey tad and wite numbers fo 1000 and understand nc vl ot e st the

it determines the value up to 1000 and make approximations based upon place value. Th
unt large sets of objects using a range of strategies. They perform more dfficult aditions sad
stractions using their preferred strategy including mental strategies. They use 2. 3.4, & aad
multiplication tables to solve multiplication and division problems, and begin to understand
wainders. They use finer estimations and checking strategies including inverse addition/
traction and halving/doubling, understand some large and small units n relation to each

. and use negative number n the context of temperature. They ‘pay for items up to €2 and
Jlate change. They can order and compare items up to £10. They use standard units of time
ad hours and minutes on a clock and can calculate simply everyday durations, They find

s and quarters in practical situations, recall number halves and recognise simple joining of
ons. They recognise and classify reguar and irregular 2D and 3D shapes. They explore and
d number patterns including adition and subtraction. They sort and classify using more
wo critera, explain their reasoning in mathematical language and use sorting diagrams.
epresent data using more complex methods, and extract and interpret information from
cpresentations. They relate right angles to full, haif and quarter turns.

Welsh Language Development Outcomes

Foundation Phase Outcome 1

Children can understand more words than they can speak. They repeat some familiar words
and phrases. They increasingly begin to join in action songs and finger thymes. They begin
to follow stories read to them and they start to respond appropriately, verbally o non-verbally.

Foundation Phase Outcome 2

Children converse simply, sometimes replacing English words with Welsh when involved in
activities. They follow simple instructions. They increasingly want to join in songs and nursery
Thymes. They look at books with or without an adult and show an interest in their content.

Foundation Phase Outcome 3

Children begin to express themselves through role play. They respond to instructions, questions
and other stimuli, spoken clearly by a familiar voice. With support they repeatimerorise songs
and thymes. They listen to stories, songs and thymes and express some enjoyment and interest.
They begin to recognise the alphabetic nature of reading and writing and understand that
written symbols have sounds and meaning.

Foundation Phase Outcome 4

es: Foundation Phase Framework beic..
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Foundation Phase Outcome 5

‘voice by responding either
';*‘4:)':: communicate simple
P ATT PR Ve and paties s e The tcogrios SpIRAIG
words and phrases that are within their experience and begin t show an ntrestn writen
aterial by reading some simple passages. They show an understanding of what they have:
‘ead by responding orally or non-verbally to the content. They communicate by writing words,
Shrases and sometimes sentences to express factual and personal information, using familiar
patterns. Simple words are usuall spelled correctly

Foundation Phase Outcome 6

Children show understanding of a series of short items, spoken by a familiar voice,

5y responding orally or non-verbally. They seek, understand and communicate simple.

sersonal and factual information clearly and make some statements voluntarily. They will

“xpress an opinion simply. They speak with inteligible pronunciation and intonation and use

S ereasing range of vocabulary and sentence patters which are usually correct They read
imple texts fairly clearly. They understand and respond simply to texts that contain an increasing
ange of words, phrases and short passages in familar contexts. They will espond and express.
1 opinion to poetry, stories and factual material. They begin to read independently and choose
.ome texts voluntarily. They write short basic sentences, using suitable and familiar vocabulary
ind patterns to communicate simple factual and personal information, fairly. ‘accurately. Familiar
I e sl spelied correctly and they show some awareness of basic punctuztion by using
“apital letters, full stops and question marks with a degree of consistency.

Knowledge and Understanding of the
World Outcomes

Foundation Phase Outcome 1

Children explore objects and materials within immediate and familia environments. They often
sk the question ‘why?" and use words, signs or symbos to communicate their cbservations.
‘They recognise and famiiar people in pi and show

daily routines. Through adult encouragement they are beginning to communs
creations, such as models and pictures.

of
icate about their

Foundation Phase Outcome 2

Children begin to sort objects into simple categories. They handle and explore the use of 3

range of toolslequipment. They can make some choices about material/equipment to complete
a given task. They respond to open questions about their experiences and offer their own deas
{sing short phrases or aternative methods of communication. They begi to match speciic
‘activites to certain times of dayhweek and show some appreciation of present and past They
qain confidence in finding their way in familiar surroundings and develop of s
o familar people. They are becoming more confident when commuricating/aling about theit
work.

Foundation Phase Outcome 3

Children sort objects and materials according to specific critera. They communicate the
Geveloping knowledge of tems in everyday use. They begin independently o ofer ieas
‘2bout where to find information. They begin to record their cbsenvations using
ctures/simple signs or phrases. Through enguiry, they are able to identify

“hanges i ther environmentmaterial/natural featues. They ae able o olow im0
e roctong/diections. They are beginning to understand the passing of time, emerbering
siwﬂammminmmwdamﬁmﬁu\qm\smhmn.Magabhrnmm
S0t They partcpate n the planning of future actiies and make predictons by reflectin

on previous experiences.
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items of information. They describe where they a
and follow directions. They recognise and exp
and how some change. They express their v
of the distinction between present and past

e using everyday terms, draw a simple map
ress their views about features of specic places
ews on features of places, They show awareness
: in their own and other peoplet fives. They show
their emerging sense of chronology by using everyday terms about the passing of ime and by

sequencing a few events and obiects. They know and recount episodes from stories abaut the
past. They are beginning to recognise representations of the past They listen and respond to
scientific ideas and react appropriately. They recognise and name a range of common animals,
objects, material, light sources and sound sources.

Foundation Phase Outcome 5

beginning to recognise that there are reasons
there are different ways of representing the past.
K o about the past

They descrbe the bass for their gou
materials and physical phenomena.

info geamng

steps needed to carry out their ‘They use their experiences to develop their own

ideas. They reflect and evaluate by describin: ‘their work in detail using an increasingly appropriate
ey o o i e et SR

of differnt

and offering some explanations or the natura snd

s of i They recognise that people have posiive and negatve
act on ther environment. They use globes and maps to find out information about places
‘They draw maps using a key,symbols and understand directions. They show thei undersanding
of chronolagy by theifincreasing awiareness that the past can be diided into ifferent periods
of time and ther ecognition of some of the simlarites and differences between these.

periods. They demonstrate knowledge of some of the main events, people and changes studied
They are beginning to suggesta few reasons for, and results of, the main events and changes.
They identify some of the different ways in which the past s represented. They use their
everyday experiences to exphain differences between, and changes to, Iving things, materils
and physical phenomena. They ink the learning, with suppot, to familar situations. They talk
about their ideas and using thei everyday experience they make simple precictions. They plan,
‘Wwith support the approach to be used for their enquiries. When appropriate, they agree on
some simple success crieria, They ask and answer a range of questons, cbserve,collect and
record information in a variety of ways and find answers to their investigations. They express
their views supported with reasons and recognise that people have different views. They e
a simple explanation, based upon their everyday experiences, fo the findings and suggest
what they could have done ditferently to improve thei findings. They identify what worked,
‘made sense, what did not work, did not make sense and why.

riculum for Wales: Foundation Phase Framework
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Physical Development Outcomes

Foundation Phase Outcome Bronze
Zhildren can crawl or otherwise get around well and,
and can pull up to standing posi
o i e
and use one or both hands to explore objects. a3 ncthee

Foundation Phase Outcome Silver

hiren walk compeentl vithouthep. They ca
n grsp  crayonorpencinthei
B o ot Ther G 10

Foundation Phase Outcome Gold

“hidren run in a straight line and can bend or squat to pick up an object and stand up again
Jithoat falling. They grasp a crayon or pencil in their fist when mark making and scribble
dependently, with some control. They use both hands to pull apart, put together, manipulate
1nd explore materials including puliing, stretching and squeezing

Foundation Phase Outcome 1

hidren are developing increasing control over large body movements. They can negotiate
rge obstacles. They are able to jump and land safely and can send and receve an object.
hey perform more than one action and move in different ways. They recognise anduse
ifraront pieces of equipment when playing with others. They are able to ‘manipulate and
<plore materials by puling, stretching and squeezing. They can build a six-block tower.

Foundation Phase Outcome 2

hildren show improved balance and coord
il group. Theylisten to nstructions and can stat anc
mple rus of a game. They play with different pieces of

o oractsing theirtravelng, jumping and landing. They are
ol Soproprite sze ticyce, bicycles and cars. They car o
ey are beginning to ‘snip’ with a scissors. They can build a tower of
2ginning to hold a large crayorpencil with fingers and thumb.

ination. They play alone, with a partnerof in a
Stop upon command. They follow
‘equipment and use low apparatus
able to climb over obstacles ant

d on one foot for a moment.
nine o ten bricks and are

Foundation Phase Outcome 3

Chidren show increasing control and coordination n  variety of actte. They isen and
o o Ty e il s Ui ety f cqspran o g

periods of time. They work safely in aspace. They perform basic physeca kil and improve

hat they do. They are abe o jump down from low objects and can send and receve 1 cbject
 short distance. They are quite competent in manoewing bikes and cars and running around
Gbstacks. They can cut paper nto two pleces using scissors and can string beads on 3 face.
Theyare able to manipulte and lock together appropriate esources. They grasp a pencilrayon,
maturely and have good control and can draw a person showing fead, legs and body.

Foundation Phase Outcome 4

Children are able to stand and run on tiptoes. They.can jump backwards and hop forwards

basic actions of travel, jump an¢
They listen and respond readily to instructions. They show increasing awareness of the space
‘away from others in which to work safely in different environments. They improve what they

3o, sometimes through watching others and helping them to improve. They recognise how helr
breathing changes when they exercise and how they look and feel. They are. able to tie a single
ot and can cut éut basc shapes using scissors: They are able to construct models using Kits.
TheyImt;ndmudmwﬂsaaﬂ%adhmshesanﬂﬁwxmm\habsd‘hg»‘

body, eyes, nose and mouth.

Foundation Phase Outcome 5

Children are becoming stronger and more agile. They are able to jump off apparatus with
et can rde » wonhecked ik, They are able o bounce  ball with oe hand
Y cam eatch using two hands. They explore diferent acttes and move with incress g
e and physiatcontol. They practse to mprove theic ks and begi to nk 2o
e enping and aning, or catching and throwng,They viork safely wih others vihen
% Jing equipment and apparatus and take some responsbiiy ot taking L o0, andputing t
o ey ok bout what hey an thershave done and make e 9BSTETE about
o improve performance, They recogrise and descrbe the physcal changes to ther bodes
while doing different types of acthty. They are 2ble to Ut out pictures and difficultshapes
They use awriting hold that s simiar tothat of an adult.
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[Foundation Phase Outcome 4
hildren use materials/resources and tools to make creative images and artefacts that

2monstrate increasing skill, experimenting practically and imaginatively to record their ideas

1d feelings from observation, experience and imagination. They begin to make connections
2tween their own work and the work of others, and use basic communication skills to convey
eir understanding. They sing with clear diction, performing loudly o quietly as directed, They
3 or tap a steady beat in time with others. Having explored a variety of sound sources, they
100se suitable sounds in response to a given stimulus. They recognise and respond to sounds

1d music, in terms of elements such as dynamics, pace, duration and timbre. They express their
eas through movements that vary in shape, thythm, form of travel using different body parts,
oments of stillness and held balances. They show increasing awareness of the space away from

hers in which to move safely and with increasing control

‘oundation Phase Outcome 5

Jidren se a ra

d maginativelyveial tacie ;i g
ey think h from obse . expe
2mory and imagina 2 r W

ey recognise s d nces. pecialy

2y use communication skils to describe what they feel or “mq

mprisinga limit dmw in asimple patternona
musmmﬁ% to a steady \ey choose and organise sounds in response to
Jiven stimulus and create short melodic patterns, showing some control of musical elements.
ey make broad distinctions within musical elements and use simple terms to describe how
2y are used for expressive purposes. They begin to link and repeat simple movement phrases
ils so that actions have a clearer shape. The ideas, moods and feelings they

dimprove their s
2in their dance activities communicate clearly to a partner or group.

Foundation Phase Outcome 6
Children use a range of materials/resources, tools and techniques to achieve different
outcomes, and experiment with visual, tactile and sensory qualites, making suitable changes
10 the work where they identify the need for modification. They select and record their
ideas and feelings through drawing and other methods from observation, experience and
imagination, choosing from a range of resources that they have collected and organtsed as a
basis for their work. They sing songs n tune and control their breathing in order to enhance
their performance. They play an instrumental part using a limited range of notes. They work.
with others to create compositions that have a simple musical shape, fevising their ideas
‘where necessary. They make distinctions within musical elements and discuss how effectively
these elements are used. Their movernents begin to show coordination, fluency and control
through improved tension. They respond to varied stimuli, including a partner, and plan simple
movement patterns. They repeat patterned movements to be found i traditional dances with

Some accuracy.
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