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Write a critical and analytical essay that discusses your practitioner research ‘lesson study’ in relation to a chosen field.  
Aims, focus and purpose of the research 
[bookmark: _GoBack]The issue that interested me and that I have decided to research is non-verbal communication in the Foundation Phase when working with a class. This issue interested me as when I was in school for my PTE 1 practice, when the children went off task during the lesson then the teacher would tell them verbally to stop or tried to prevent the distracting behaviour. When doing this the teacher would have to stop the lesson to verbally address the behaviour, which would interrupt the other children’s learning and would disrupt the flow of the lesson. The lesson stopping and starting because of disruptive behaviour would then cause other children in the class to become distracted or disruptive. I decided that I wanted to look at research and try to come up with a research question to aid my own professional teaching practice.
Research Context
The research will be carried out in two primary schools, one is a large school with 620 pupils in an area of high deprivation in Pembrokeshire and the other is a small school with just 211 pupils in an area of high deprivation in Carmarthenshire. The large school has 30.5% of pupils receiving free school meals and the small school has 30.4% of pupils receiving free school meals, showing that both schools have a similar percentage of pupils receiving free school meals. The class I will be teaching will be a year 1 class with 27 children aged 5-6 years old. I will then be working with a group of eight children and my partner will be observing to see if we can find evidence for our research question. 
I discussed this with my partner and we talked about how we would go about adapting our lesson for my year one class and my partner’s reception class. We discussed different areas that we noticed in our settings and areas we would like to work on professionally for our own development and in doing this we came up with our research question. The research question we decided on is ‘Can non-verbal language be effective in helping children remain on task?’ For my class this means that I will use visual aids, body language and facial expressions to try to keep the children on task during their lessons. 
Short overview of relevant literature
I looked further into this topic by reading books, journal articles, government documents and other on-line material. What this showed me was there is a varied amount of research about using non-verbal communication when working with children. The research I discovered included using eye contact, body language and gestures as non-verbal communication when working with children. I found numerous amounts of evidence that suggest non-verbal communication can have positive effects when keeping children on task in the classroom as well as helping children with speech difficulties or English as an additional language for example (Graf, 2011). In particular Cowley (no date) suggests that non-verbal communication can be used as positive behaviour management when working with children. The evidence I discovered also looks at how non-verbal communication can be used to promote positive behaviour when teaching children in school. Teachers can use facial expressions and body language to build rapport with children and this in turn can be used to keep children focused during a lesson (Neill and Caswell, 2003). If teachers are making eye contact with the class rather than one or two children then the children will know that they need to be focused on the lesson and cannot get away with not paying attention or talking with their friends. Eye contact is also important when children are talking to you as it shows that you are listening to them and are interested in what they say, which in turn builds a good relationship and will mean they are more likely to listen to you when you are speaking if you have built that mutual respect. When looking at body language which is a persuasive type of non-verbal communication it is divided into two forms kinesics and proxemics. According to Grigg (2010) kinesics is facial expressions, gestures and body movement whereas proxemics is touch, position, posture and distance. Teachers in everyday classrooms use both types in combination to effectively communicate with children. 
When looking at the research there was a lot of information and evidence to support non-verbal communication when building a rapport with children and as mentioned the use of eyes and facial expressions are parts of non-verbal communication. Eye contact can be used for teachers to convey messages as well as a means for teachers to interpret messages children can display using their eyes, mimics and gestures. There is research to suggest that there is a link between the amount of eye contact people receive and the amount they participate in communication. Students reported that when teachers make eye contact with them that this is a source of motivation and concentration. It has been reported that students feel important and confident when teachers make eye contact with them and encourages them to respect their teachers. This then helped students to understand the topic being taught to them as they were concentrating on the topic (Zeki, 2009).
As mentioned body language and facial expressions are important for teachers when working with children in the classroom. Eye contact has been discussed and there are also facial expressions that can be helpful for teachers and students during lessons. Facial expressions can be important for teachers to display how they are feeling for example smiling when happy with something a student has done or friendly to show that they are positive or pleased with what the children are doing. In turn showing a frown or displeased expression can show children that their behaviour is inappropriate or that they are doing something they should not be doing. Similarly teachers can read the expressions on children’s faces for example if they seem puzzled or frowning then they may not understand what is being taught and so the teacher can address this (Petrie, 2011; Neill and Caswell, 2003).
However Bambaeeroo and Shokrpour (2017) suggest that non-verbal communication is important and can supplement verbal communication. Therefore they suggest that both verbal and non-verbal communication are important when used by teachers together in the classroom. 
This research and reading material supported our research question and gave us supporting evidence that non-verbal communication is important in keeping children on task during lessons. We then looked into what forms of non-verbal communication we would use during our lessons and how they could be effective for the children we work with and to develop our own practice. The research helped us to figure out what gestures or resources we could use when planning our lesson. We then used the research we found from the various authors and sources to help us determine how we would go about answering our research question. We decided that we wanted to see if the research we had found would work with the children that we worked with and whether our own lesson and observations would answer our research question.

Explanation of your lesson study design
The methodology that was used for this research is lesson study research which is a form of action research that is classroom based. Lesson study is a lesson specific and collaborative way for teachers to improve professional learning that has been practised in Japan and China for decades (Dudley, 2015). Lesson study research methodology is a group of teachers who work together to improve children’s learning rather than the teaching that is being done (Norwich and Jones, 2012). There are benefits to lesson study that include teacher collaboration, development of professional development and as mentioned focus on pupil’s learning (Dudley, 2015). For lesson study a group of teachers (usually three teachers) plan together then one teacher teaches whilst the other teachers observe the lesson and take notes on what they notice from the children and teacher during the lesson. The teachers will then review the observations and decide on any improvements that can be made to the lesson. Once the teachers have reflected on what changes to make another of the teachers teaches the lesson and then the other teacher teaches. During these lessons the teachers have the opportunity to observe the pupils during the lesson and try to understand how the pupils think. These observations help the teachers to observe what they necessarily may not observe when they are teaching the lesson. During research lessons teachers can improve their observational skills and look for evidence of the children’s learning, motivation and behaviour (Lewis and Hurd, 2011). 
There are two kinds of people when it comes to making observations and these are Ethologists and Ecologists. Ethologists concentrate on behaviour patterns and which include facial expressions, body movements and attempt to correlate the observations with the stimuli that cause them. Whereas Ecologists will describe the quality of actions and how they are done and therefore Ethologists collect qualitative data as it is unscientific data (Fawcett and Watson, 2016). Ethologists however are not specific whereas Ethnography is the study of people in their natural setting so for example children in a classroom. Ethnographic researchers look at developing understanding of how a culture works by using examples like interviews, mapping or participant observation (Bell and Waters, 2014). When conducting our research we shall look at how Ethologists collect the evidence on the behaviour of individuals and Ethnography by observing children in the classroom. 
The methods of data collection that will be used are field notes, observation (participant and non-participant) and focus group. My observational notes will be an adapted version of research lesson observation and discussion template created by Peter Dudley (Dudley, 2015; 9). The data we will be collecting will be qualitative data and not quantitative data as quantitative data is the collection of facts and numerical data. Qualitative data is where we will look at the way individuals perceive the world and uses non-numerical data. Qualitative data typically has research questions and methods which are general and then become more focused as the study progresses (Bell and Waters, 2014; Brooks et al., 2014; Palaiologou, 2016; Mantilla, 2007). 
The reflections were captured using Reflection-in-action and reflection-on-action which was created by Donald Schon (Fawcett and Watson, 2016). The reflection-in-action will be used during the lesson if something needs to be altered or if something is not working well and if we feel that changes need to be made during the lesson. The reflection-on-action will take place immediately after the lesson so that what has happened will still be fresh in our minds. We will also use the questions supplied for completing an Assisted Reflective Conclusions (ARC) to guide us when we are reflecting on the lesson. The reflections will then be used to make changes to the lesson before the lesson is taught again. During the process of planning, teaching observing and evaluation we will be reflecting on the phases of the lesson study so that we can develop new understandings, knowledge and beliefs about pupil learning and classroom teaching (Dudley, 2015).
The focus group were chosen as a sample because unlike a group interview, a focus group emphasises the interaction between the individuals as stated by Palaiologou (2016). The group will consist of eight pupils as that is the amount of children that are in a group during the children’s lessons and as the focus group will be taking part in the children’s classroom and will follow the plan of their lessons to cause as little disruption to the pupils. The focus group will have pre-prepared questions to answer at the end of the research lesson. This is to give us an insight into the children’s opinions and how the children think (Bell and Waters, 2014). 
The group of children were chosen at random by the teacher as the children complete activities on a rota basis to ensure they all participate in each lesson. Three sample children were chosen at random by the class teacher who then gave me the details of these children in preparation for the lesson. Once the lesson has been completed I will ask the children questions relating to the lesson to gain feedback from the children. Once this data has been collected my partner and myself will review the questions and our observations and analyse whether or not our methods were successful in keeping the children on task during the lesson and whether or not we have enough evidence to answer our question. When conducting our observations we will ensure that our observations are descriptive and not judgemental and that we bring no prejudices to the research (Fawcett and Watson, 2016). 
The negatives to a structured observation is that researchers can be criticized as being subjective and biased. The researcher has already decided on the focus rather than seeing the focus emerge. However we have already decided on our research areas and the behaviour we need to look for in order to answer our research study (Bell and Waters, 2014).
The students in this research will remain anonymous and all notes, observations and reflections will remain anonymous as will be discussed under ethical considerations. 
Ethical considerations
There are ethical considerations with doing research in a classroom which include ensuring there is no risk to participants by making sure that no child will be treated any differently if they decide that they do not want to participate in the study, or wish to withdraw during the study, and that they will be made aware of this as noted in the completed Ethics Form (Appendix 1). As it is the right of any child as stated in Article 12 of the United Nations Convention on the Rights of the Child (UNCRC) the children have the right to say what they think should happen and be listened to. There will be no names of schools or children included in the assignment and so the school’s will be referred to as school one or two; the children in the assignment will be referred to as child one and so on. This will be to protect the school and the children’s anonomity as stated in article 16 of the United Nations Convention on the Rights of the Child (UNCRC) ‘Children have the right to privacy’.
Children participating have given assent and their legal parent/guardian has given their consent for their child. Myself and my colleague observing have complied with legal requirements in relation to working with children, including the guidelines set out in the school’s safeguarding policy. The chosen research methods are fit for purpose to achieve qualitative data and are regularly carried out as normal practice in the school to help reduce the impact of intrusion and distress on the participants.
When completeing the Ethics form and conducting the research the University guidelines on ethical research; UWTSD Research, Ethics and Integrity code of professional conduct and practice (2017) and BERA Ethical Guidelines for Educational Research (2011) have all been taken into account to ensure ethical research is carried out. 

Lesson study 1 and analysis
The children for the first half of the lesson responded to the visual aids and followed the instructions as noted by the non-participant observer and this is evidenced in the observation schedule (Appendix 2). The children seemed interested in the study and were able to identify what the visual cards were that were to be used in the lesson instead of being verbally told. Once the children were introduced to the learning objective, they then listened to the hook and during the introduction of the lesson the children responded to the visual aids. When the cards were shown Child C seemed to be the spokesperson for the group as every time a card was held up she told the group what it represented verbally and then the children responded to the cue on the card. However during the main part activity when working in pairs if I was working with one group and showing another group the card they did not respond. The children started to get louder and even though they were getting on with the lesson the noise level rose significantly. The children clearly were able to respond to the visual cards when I was addressing the whole group but then when they were focused on their individual tasks they were focused on the task and so did not need as many cues apart from to keep the noise down however showing them a card they missed. 
When the children started to get louder and I was aware of using the visual cards instead of verbally telling them to remember to use inside voices indoors, I felt that I was losing control of the group and felt uneasy not using my voice to remind them or even to get their attention before using the visual aid. As is noted by Neill and Caswell (2003) lack of confidence or nervous teacher displaying nervous body language can confuse children or cause them to not pay attention. Here I felt I could have tried another non-verbal strategy with the children to get their attention and then get them to react to the card and keep the noise levels down. I could have tried putting a hand in the air or clapping a rhythm to get the attention of the children (Neil and Caswell, 2003; Cowley, 2010). As is suggested in research to get silence form the class it is better to use non-verbal strategies rather than verbal techniques. These strategies can cause less stress for teachers and prevent more noise in the classroom from you trying to get the children’s attention. There are also visual strategies that can be used like a timer on the whiteboard or an egg timer that can be stopped and started to show the children how much lesson time they are wasting because of the noise (Cowley, 2010). I will look into which strategies I could use with children in my future practice and be aware of these in the future. This would have been a good opportunity during the lesson for me to reflect-on-action and try out another strategy, however this is an opportunity I missed and need to work on in my own professional development. 
The improvements we reflected on based on my partners observations during the lesson were to include Welsh on the cue cards as well as on the resources and to use the power point at the end of the lesson to test the children’s knowledge of the vegetables. We reflected that the cards worked with a group and so would likely work with the whole class however when the children are focused on a task in smaller groups then they would not necessarily look at the teacher during the lesson if they are focused on the task at hand.    
I felt that during the lesson I was not in control when just using non-verbal communication. I am aware of the research and agree that there are a number of positive recommendations when using non-verbal communication with children. However I believe that both verbal and non-verbal communication can work alongside each other to keep children focused in class. As research suggests non-verbal communication is a major way in which emotions are expressed. If teachers can use their body language to directly influence pupil’s behaviour then it could lead to their success. The importance of non-verbal communication has been recognised as a useful teaching aid and it is also important that children are taught how to develop their own non-verbal communication (Grigg, 2010). 
With this evidence the children said that they preferred a teacher to verbally tell them or give those instructions rather than using the visual cards. However the children may get used to the cards if they were used regularly and used with the whole class. 
Lesson study 2 and analysis
The improvements were made to the lesson from the previous lessons observations and from what we reflected on. There were five children in this group so it was slightly smaller than the previous lesson. The children at the start of the lesson were engaged and focused on what the teacher was saying. Child A knew what the cards represented and said them out loud and Child B knew some of the cards. Child C looked at the cards and listened to what was on them but did not verbalise what they represented. The teacher pointed to her eyes and all the children responded by making eye contact with the teacher. The children then proceeded to be focused on what the teacher was saying which supports what Petrie (2011) states in that movements and gestures can convey meaning, which is what the teacher did when pointing to her eye for the children to look at her. 
During the main part of the lesson the children were focused and on task and the teacher did not need to use the cue cards often with the children. This showed that the teacher had a good rapport with the children and the children responded to the gestures, eye contact and hand gestures (Grigg, 2010). Part way through the main part of the lesson Child A and B needed to be shown the visual cards but each time they were they responded to the action on the card and followed it. The use of visual aids to support behaviour is recommended by numerous authors when working with children including Cowley (no date), Graf (2011) and Grigg (2010). The teacher needed to show a visual card however Child B had their back to the teacher. The teacher said the child’s name and showed the card and the child immediately followed the instruction.
The children were happy to have the visual cards used and responded well to the use of them during the lesson. The teacher remained calm and in control and the expressions on her face enabled her to show the children what she expected of them, as your facial expressions prevent you from hiding your true feelings and thoughts (Bambaeeroo and Shokrpour, 2017). The teacher remained sat at the children’s level throughout the lesson and listened intently to them when they were talking to them. Being an encouraging listener is important for non-verbal communication and shows to the children that you are interested in what they have to say (Petrie, 2011).  Our next steps would be to make the children aware of non-verbal gestures or actions and how they could use them (Whitehead, 2009). If we looked at using non-verbal communication in every lesson with the class then the gestures and cues would become a sort of shorthand that can be used to ‘talk’ to the class. These cues will also prevent giving attention to attention seekers, when a non-verbal cue can be used to get them back on track.
During the observation the children were engaged with the lesson and the visual cards. There was little need to use the aids often and so one of the reflections we made about the lesson is that as well as using the visual cards for behaviour and keeping children focused we could also use them to promote positive behaviour which was not observed in this lesson (Cowley, 2010). As the research we have found suggests that non-verbal communication is reliable as verbal messages can be mis-interpreted (Bambaeeroo and Shokrpour, 2017). The children said that they were happy for the visual aids to be used in the lesson and that they like the use of them. Whether this is because they are new or not would need to be researched over several lessons.
Discussion of research findings in relation to related literature and research
I discovered that during the lessons the visual cards and gestures worked in both settings for the introduction of the lesson and when addressing the children as a group. However in the first lesson once the children were taking part in the main part of the lesson they were so focused on the task at hand that the children missed the visual cards being shown. My partner and I discussed that it could be to do with the different group sizes as the first group had eight children and the second had five children. We also discussed the possibility that as it had been several weeks since we had taught the children and even though we had a good relationship with them it was a one off lesson. Whereas if it had been during our practice then the results could have been slightly different. The children from both schools were aware of what the visual aids represented and knew how to mimic some of the gestures themselves (Whitehead, 2009). The children were also doing a lesson where they needed to use their senses and senses are also important when using non-verbal communication. Petrie (2011) states that use of our senses of sight, hearing and touch are important for receiving messages. In the respect of non-verbal communication faces and bodies will be used for sending and receiving these messages. Teachers and children’s faces can show a great deal of meaning from their expressions as mentioned previously. These expressions are another form of communication between the teacher and the children in the class (Petrie, 2011).
When working with my class I will use the non-verbal communication strategies such as plenty of eye contact and looking at each child during the lesson to make sure they are focused on the lesson. I will also have an open and relaxed body language as actions speak louder than words and body language can directly influence children’s behaviour (Grigg, 2010). I will also ensure that I use gestures and visual cards when necessary as there is evidence to support the success of them when managing children’s behaviour and keeping children focused (Grigg, 2010; Cowley, 2010; Graf, 2011). I will also use non-verbal gestures such as holding a hand in the air or clapping a rhythm to get the children’s attention (Cowley, no date; Neill and Caswell, 2003). I will keep different strategies in mind as what works with one class of children may not necessarily work with another and so it will be trial and error on my part to determine which strategy works best. There is evidence to suggest that non-verbal communication saves teachers time as specific messages can be delivered using eye and facial expressions for example praise, encouragement and disapproval (Zeki, 2009). This will important for me to be aware of and to use in my future practice. As Bambaeeroo and Shokrpour (2017) state body language has the power to transfer the attitudes and feelings of people to others and in many cases be more effective than verbal messages.
Conclusion
Once this research had been conducted we sat down to look how we had collected our data and the data we collected to see if we had any answers to our research question. The methods that we used could have been more effective if we had looked into making predictions beforehand, of how we think the children would behave and then we could have compared the predications with the actual observations we made. This is something we would look into doing in the future when it comes to research as is recommended by Dudley (2015). We also felt that as there were a number of children to observe during the observation and as our research question was related to non-verbal communication that the next time we would record the lesson on an iPad. The reason we would do this is so that we could review the three focused children’s facial expressions and gestures throughout the lesson as well as our own facial expressions and gestures. We would record it on a school iPad, review the recording straight afterwards and then delete it. This would be to ensure the children’s anonymity and to make sure any recordings were confidential and stayed on school grounds (Fawcett and Watson, 2016). This way we would be able to see any facial expressions we may and missed and make notes to discuss how the children reacted to the different resources and strategies. The research we read related to non-verbal communication mentioned facial expressions and gestures and the importance of them in classrooms. We felt that we missed out on the opportunity to record these parts of communication as we were too focused on seeing if our visual aids and facial expressions would keep the children on task. A number of authors discuss the importance of good eye contact, smiling and teachers using facial expressions to build rapport with teachers (Arthur and Cremin, 2010; Mantilla, 2007). However the purpose of our study was to use lesson study research and to focus on and improve the children’s learning and not what us as teachers were teaching the children (Dudley, 2015). By using lesson study we would have been able to see non-verbal communication that you might miss when teaching the children yourself (Lewis and Hurd, 2011). With Dudley’s (2015) research lesson observation and discussion template it stated that you make predictions before the observation then we could have made comparisons. These predictions would have then given us something to compare our findings with once we had completed the research. 
We ensured that we had open and closed questions when discussing the lesson with the children. The closed questions were to build a rapport and make them feel at ease before then asking them open questions about how they felt the lesson was and what they thought of the visual aids (Palaiologou et al., 2016). These questions ensured that we had the opinions of the children on the lesson and the visual aids we used. This also made sure that we had the pupils voice their opinions as pupils tend to enjoy participating more if their voice has been listened to and if their opinions matter (Arthur and Cremin, 2010). Interpreting the children’s feedback on the observation was mixed from each setting as setting one preferred being verbally spoken to and did not like the visual aids being used however in setting two the children were happy for the visual aids to be used during a lesson and did not mind which method was used in a lesson (Norwich and Jones, 2012). 
We felt that we our results were interesting however in hindsight more observations and more research would need to be done to answer the question in detail. I will certainly make more use of non-verbal communication and be more aware of the effect of my actions and gestures when working with children in my future practice. As recommended from numerous research documents there are many different ways to use non-verbal communication with children and I will be using these methods in my future practice. In particular I will using non-verbal signals like clapping or raising a hand and be aware of what I am doing with my hands when teaching children as hands can be expressive and we ‘talk’ with our hands to our students (Cowley, 2010; Grigg, 2010). I will make sure that on future teaching practices I am aware of my body language and will use these and my facial expressions to build rapport with my class and the children in my class. 
Recommendations 
If I did the lesson research again there are a number of things I would do different including making predictions before carrying out the research and then compare the predictions to the results. I would also look at other methods of observation to see if there would be another method more appropriate for recording the observations. I would be able to make changes and research further into the topic and then share my findings with others. There is a considerable amount of research and evidence to support non-verbal communication and it would be interesting to try out further strategies with the children and see how these would work. It would also be interesting to perform the research several times with different focus groups to see how different children react to the strategies.  Observing children and sharing the research is important for children’s learning and teacher’s professional development. Observations can provide an opportunity to discover subtle ways in which children communicate, non-verbally children can use gestures, smiling and eye contact state Fawcett and Watson (2016). Once this research has been completed my findings can be shared with the school and then they could share it with other schools in their umbrella of schools.  






