Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress in being affected by specific barriers to his/her learning during one particular transitional period. 
Word count – 4,640
Part one – 3,526
Part two – 1,114

	Targets
	How to improve

	Consider the consistency of your paragraph structure and the point you are trying to make. 
	I have tried to make sure that my paragraphs are consistence by looking on how they should be presented. 
I tried to make sure that the point I was making came through in the assignment

	Consider the validity of all your sources
	I tried to make sure that most of the sources that I used were valid. 

	Reference accurately 
	I looked on Havard referencing website to see if it was correct. 
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Children diagnosed with Additional Learning Needs (ALN) are frequently faced with disadvantages compared to those without (Welsh.gov, 2021). According to Black P and Wiliam D, (1998), they assert that to support children, it is crucial to understand their progression and development to be able to adapt the work to meet the child's unique needs. Supporting a child in school is crucial and this is done through using strategies to aid a child's develop in specific areas of progression (Hawthorne H, 2023). 
When teaching in education a holistic approach is beginning to be employed more frequently which supports the whole child’s learning and not just their intellectual development (HWB, 2021). A holistic approach is about a child learning through experiences, which helps keep them more motivated in their work (Mahmoudi, S., Jafari, E., Nasrabadi, H.A. and Liaghatdar, M.J. (2012). Due to Steiner's educational philosophy, it promotes holistic learning as it emphasises experiential learning and supports all children's aspects of development (EarlyChildhoodEducation, 2008). However, according to raedaninstitute, (2021), they note that there are limitations when using the holistic teaching approach including the possibility that the child's academic learning may be limited because of its more hands-on nature and potential inconsistency with school curricula and because it is only used in early years education and not beyond (Drew C, 2023). 
This assignment is centred around an 11-year-old girl called Evie (name withheld of confidentiality) who has been diagnosed with Autism. When Evie was 8 years old, she was diagnosed with autism due to her teacher noticing traits that allowed her to be screened. As a practitioner, it is crucial that you understand that Autism is not an illness but a spectrum condition and can look different in every person who is diagnosed (NHS.UK, 2022; National Autistic Society, Unknown). There is no clear cause of autism and there is no treatment (NHS, 2022).  Evie has attended this school since nursery and has been supported well throughout. Evie is currently working on progression step 3 but she is progressing beyond her class. Evie has a healthy family life where her parents always give her continual support. 
In this assignment, Evie will be undertaking a vertical transition from primary to secondary. Throughout a day a child will go through many different transitions. There are two different kinds of transitions that anyone can experience, and these are vertical and horizontal. A vertical transition is seen as an essential change in a person's life (transitioning school) whereas a horizontal transition is the smaller reoccurring changes in a person's life (transitioning from the playground to the classroom), (Vogler P, Crivello G & Woodhead M, 2008). All transitions in a child's life can have a huge impact no matter if it is big or small. Martinelli K, 2023 states that most children can find a transition challenging however it can be more intense for a child with autism. It is critical for practitioners to recognise when a child is having difficulty with a transition and to intervene accordingly. Some of the signs that potential could occur are struggling to make friends, are disinterest in the work, challenging behaviours, does not feel a sense of belonging and cannot cope with daily routines (Freud A, unknown).  
Due to the big transition that Evie is undertaking, the school and Evie have collaborated to create a one-page profile (see part 2). A one-page profile is a written document that provides an overview of the child's characteristics, what their interests are and finally how they can receive support. This makes it possible for practitioners to be able to support every child in their own way and to provide a child-centred support (SCIE, 2017) (Welsh.gov, 2015). When creating her one-page profile Evie was given a voice and a place to speak out (Welsh.gov, 2015a).  
To ease the transition the school created Evie a support plan (see part 2). To allow the parents to feel associated with the school and Evie they will be included in the making of her support plan. Through their participation in these sessions, Evie's family can observe Evie's ecological system created by Bronfenbrenner. The first layer is the microsystem, and in this area is them as a family and the school; the next layer depends on the relationship between the areas of the microsystem, and this is what creates the base for the mesosystem. The ecosystem is people who do not have direct communication with Evie, and her parents are able to see these as they are the external practitioners that come and support Evie, other people that are in her ecosystem are her neighbours. The macrosystem of Evie’s ecological system is her disability. Finally, the last layer is the chronosystem this is the transitions that Evie is making from primary school to secondary school (Aubrey K & Riley A, 2022) (Evan O, 2023).
Encouraging Evie to express her thoughts and voice links to the UN Convention on the Rights of the child (UNCRC). The UNCRC comprises 54 articles that support all aspects of a child's life. The UNCRC will support all children from birth until eighteen years old. It is extremely important that every child has access to these rights regardless of who they are. It is the responsibility of educators to guarantee that every child has access to these rights every single day. Evie is gaining access to UNCRC article 12 of enable their own voice by creating her own one-page profile and support plan. When a child has access to these articles, it supports them to reach their fullest potential (UNICEF, Unknown).  
Parental-school communication has been seen to have an impact on children’s learning (gov.uk, 2011). When the school are creating these documents for Evie, it is important that her parents participate to allow them to make any concerns, have their voice heard and feel involved with their child (Welsh gov. 2021a). Parental communication is an important factor in Epstein’s theory overlapping spheres of influence this is the three main areas that will affect Evie's development and learning, and these are the school, parents and community (Scott H, 2021). This links to Evie as the parents, school and community are all in contact and support each other this then allows Evie to develop at her greatest potential. 
An Estyn report from 2020, has shown the benefits from parental involvement has been beneficial for the learners as they have a more positive learning outlook, and it had an impact on their well-being. This links to Evie’s transitions because if she has support from the school, parents and community, she will feel more comfortable completing the transition. 
The purpose of Evie's support plan is to pinpoint the obstacles and difficulties she will encounter in when completing the transition. Examining Evie's support plan reveals that she is anxious and not confident about the transition and as a practitioner, it is important to find ways to make the transition smooth. According to Maslow's hierarchy of needs, Evie meets the physiological needs, safety and love and belonging needs. However, Evie does not fully satisfy the demands of the rest of the hierarchy. According to the issues raised in Evie's support plan, she needs assistance with her emotional and social growth in order to boost her respect and self-worth. Evie will then be able to feel more confident when completing the transition. 
Maslow contends that there is no set age at which a person should reach a particular level and that instead, a person can move up or down his pyramid as needed, according to whatever level they are at on any given day (Mcloed S, 2023). However, a theorist named Erikson argues against Maslow as he believes that a person will hit his stages of psychosocial development at a certain age from birth until death (Cherry K, 2022). In Erikson's stages Evie is in stage four of Industry vs Interiority this stage is where a child should be learning new skills and be deep into developing, but if a child is not supported in this area, then they develop a sense of interiority. This stage relies on the parents and teachers to support and teach their children new skills and needs. Evie is currently receiving lots of support and is gradually developing. This shows that Evie links to industry rather than interiority. 
Since Evie is unfamiliar with the school and its surroundings, she exhibits nervousness during the transition, which could lead to her becoming over-simulated. This anxious emotion is common among children starting a new school (NHS, 2023). From reviewing these anxious thoughts the class teacher will organise a school visit for the class and Evie, this will help her to gain an understanding of the school and make her feel more comfortable. From Evie completing the visit with the whole class, it will follow the Equality Act (2010). The Equality Act 2010, is an act that supports everyone from discrimination (gov.uk, 2015). By following the act, it is important that Evie is not discriminated against from visiting the school, and she is able to join in with it all. According to Jindal-Snape D (2012), having visiting days for the children before the transition has been shown to support the children and reduce their anxiety.
During her visit to the school, Evie will have an opportunity to meet a specific Teaching Assistant (TA). This will allow Evie to build a relationship with the TA and have a familiar face to go to for help when overstimulated. From Evie having this relationship with a teacher, it can build support for Evie’s holistic development (Earlylearning, 2021) (Bruce P, 2021). This strategy relates to Vygotsky's theory of the More Knowledgeable Other (MKO), which is when a person with higher knowledge assists an individual who needs extra support to reach their goals (Cherry. K, 2023). This theory intertwines with the Zone of Proximal Development (ZPD) theory, which is crucial. The ZPD illustrates the gap between what an individual can reach independently and what areas they need assistance to reach (Mcloed. S, 2023). Having a particular member of staff that Evie trusts and feels at ease with will help support her anxiousness; however, it can come with drawbacks in that if this TA were absent Evie would not have anyone to turn to for support. 
The school can also provide ideas to help Evie calm down when she gets anxious (Education, 2023) (Hope Therapy et al,2023). Evie could benefit from practising mindfulness and meditation as a coping mechanism for her anxiety. According to Robson L., 2023 doing these techniques will reduce stress, promote mental relaxation and increase attention. Meditation can also support Evie in the transition as meditation can be completed alone and at whatever time she needs. However, there has been research on limitations to meditation; these are that it is time-consuming, and meditation takes focus to work to its fullest potential (Glowacki L, 2020).
Finally, another strategy that can be put into place to support Evie in this barrier is by giving her a buddy that is making the transition as well to make her feel more at ease and she will have someone who is going through the same barriers that can support and help her. Also, Evie could be given a buddy that is the year above her to support her to understand the school ground and show her around when she is stuck and struggling (Victoria, unknown).  
With these coping mechanisms in place, Evie's barrier will be lessened because she will not be unfamiliar with the surroundings, which will ease her tension and increase her comfort. When Evie switches schools, she can use mindfulness and meditation practises, which will aid in her emotional regulation.  
Another barrier that Evie stated in her support plan is she will not know the daily routine of the school. A routine and structure in their everyday life is essential for certain autistic children as it makes them feel safer in the environment (beyondautism, unknown). One strategy that will be used are Visual aids and prompts to regularly support Evie. Using visual aids and prompts is where there is a photo with a one-to-three-word sentence together for the children to read and understand. This interlinks to a programme created by DR. Eric Schopler of Treatment and Education of Autistic and Communication Handicapped Children (TEACCH). This programme supports Evie as it teaches practitioners all about different ways that they can modify themselves to support a specific child with structured learning and skill development (scie, 2017) (Ganz J, 2007). According to Gardener H, 1960 theory he states that there are eight distinct types of learners:  visual-spatial, linguistic-verbal, logical-mathematical, body-kinaesthetic, musical, interpersonal, Intrapersonal and naturalistic. Nonetheless, cognitive psychologist Waterhouse believes that the theory of multiple intelligences does not have enough evidence to be justified. Despite what Waterhouse believes, this theory is beneficial for practitioners since it enables them to support every child in their personal intelligence. From researching his theory, Evie is a spatial learner due to preferring everything visually in front of her (Marenus M, 2023) (Rudy L, 2023). We will create Evie a timetable using visual aids and prompts for her to see what is happening daily; this can then be used when she is transitioning to school to make her feel more comfortable and reduce her stress level which will not cause her to get overwhelmed. 
It is essential for children to comprehend and communicate their feelings when they are in school (Sword R, 2021). Evie stated on her support plan that she will find it difficult to express her emotions or she feels like she will not be understood. Rudy L, (2023) states that it is common for an autistic child to struggle to regulate and express their emotions. Before Evie transitions from to secondary school, we can introduce the strategy of Picture Exchange Communication system (PECs) (Ganz J, 2011). To help Evie express her feelings to us, these PEC cards will feature a range of emotions that she may experience (anger, overstimulated, unhappiness). Even though this method is usually applied to nonverbal kids, Evie will gain from employing PECs since it makes communication simpler for her. However, there are some limitations when using PECs in school; one of the limitations is that it delays her speech and language development. From seeing this limitation that could happen, it is important when supporting Evie that she will only use these cards when she is too overstimulated and stressed to speak aloud. From Evie using these PEC’s cards she will be able to express her emotions correctly and be understood, which will allow the practitioner to support Evie efficiently. 
Seeing that Evie struggles with regulating her emotions, shows that she has issues with her emotional intelligence. There are three main elements, and this is self-awareness, social awareness, self-management and relationship management. Self-emotional in a person is to be able to understand your own emotions, social awareness is recognising and understanding other people's emotions, self-management is how you manage your own emotions and motivate yourself and finally, relationship management is managing your relationships (Frothingham M, 2023) (Matlock D, 2017). By a child having emotional intelligence, it can support them to feel motivated, read social cues and finally build stronger relationships. It's critical to recognise that many studies hold varying views regarding emotional intelligence. While some contend that emotional intelligence is a taught skill that can be developed, others contend that it is an inborn characteristic. 
From Evie completing these strategies to support her barrier of expressing her emotions and being understood Evie will hopefully find it easier to do this and the barrier is not an issue. Evie will be able to use her PEC cards by showing her emotion and getting the support she needs. 
Evie is also nervous about the schoolwork and the pace at which they will be working at. After reviewing Evie’s progression in primary school, she is working on progression step 3 but should now be moving up to step 4 (HWB, 2020). The curriculum progression steps are what outline the lesson that a child should be working on to progress to allow the child to work to the best of their ability throughout school. According to Froebel he believes that since all children develop at different rates there are no specific ages correlating to these steps, and they should enjoy their work and be able to work at how they like (Pound L, 2005). On the other hand, according to Donaldson G, 2015 he believes there are expectations around the age a child should be reaching a step.  While there is a progression step that are used to support children, there are also four key purpose that are crucial in the curriculum for Wales which are ‘healthy and confident individuals’ ‘ambitious capable learners’ ‘ethical informed citizens’ and ‘enterprising creative contributors.’ Every day Evie is progressing and developing in at least one of these four purposes, which is essential for her growth. Piaget, Vygotsky, and Bruner are just a few of the theories that have been linked to children's education and development. After reviewing Evie's one-page profile Vygotsky's theory will best support her needs. Vygotsky's theory states that a child develops through social learning (Mcleod S, 2023). This will help Evie because she speaks literally and needs additional guidance to comprehend the topic fully. It is important to understand that the level of support the child needs in each area of learning and experience will be different in each lesson. When in a classroom it is crucial to be able to differentiate the lessons to support all the children in the lesson for their personal ability.  To support Evie in this barrier we will support her and show her the new teaching methods that will be used in her new school. 
Supporting this barrier for Evie will make her feel more confident when moving up to school, as she will understand how the work is going. Evie will also have extra support for the teacher when needed as she may take the language literally.
A Stakeholder in education is a person who supports a child's well-being and strives for their success (Education Reform 2014). A stakeholder is crucial to supporting a child in education as they help children to grow their academic development, increase their social/emotional growth, develop an identity and supports a child to reduce high-risk behaviour (Guest author, 2020). Evie’s class teacher, her parents, another member of staff in the school and external organisations that come in and support Evie's autism are all the stakeholders associated with her. All the stakeholders understand Evie’s personal development and can support her in her own unique way. 
Evie was enrolled in these strategies from the beginning of the summer term. This was due to the acknowledgement of the fact Evie could get used to these strategies and that we could adjust them if necessary before she underwent the transition. The class teacher will be able to see if the strategies are working for Evie every day and will communicate with all her stakeholders at the end of each week. Then Evie’s support plan will get a full review in the middle of the term after 3 weeks of it being implemented and finally at the end of the term. This enables a resolution before the transition begins to allow it to be smooth. An educational practice review has been developed by many including Brookefield's (1978), Dewey's (1933) and Kolb’s (1984). Gibb's reflective learning cycle (1988) is one theory that can be used to reflect on any work. It is composed of six sections that you can use to assist yourself in writing the reflection: description, feelings, evaluation, analysis, conclusion, and action plan (Gibbs G, 2013). However, there are some critiques that have been identified in this reflection cycle. According to Fallin L, 2021 some of these limitations are that it doesn’t not make connections which will lead to the reflector not being able to make depth in the reflection and this theory could lead to superficial reflections. 
To conclude, in this assignment, I have been researching barriers that could occur for an 11-year-old girl with autism when completing a vertical transition from primary to secondary and different strategies that could be put into place to support her. Evie mostly showed anxious emotions in her support plan that were aimed towards the transition. From completing this research, I can see the significant impact that arises from using strategies to support a child completing a transition. When supporting a child through any transition, it is important that they are in the centre of the plans and can reach their fullest potential. When completing this research, Evie had to be kept in mind the whole time to make sure that she was happy and felt supported throughout. As a practitioner, it is important to understand that changes will need to be made if the strategies are not supporting the child to their fullest potential. I was able to see that there were many strategies that worked well for supporting Evie's particular needs. As a practitioner, it is important to understand that even though these strategies work for Evie, another child may not benefit from them at all. 
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Evie's support plan
Evie is an eleven-year-old female who lives in Wales. Evie has been in the same primary school since Nursery. Evie lives in a caring, healthy home with her mum, dad and younger sister. Evie’s family are extremely supportive. Evie really enjoys playing and spending time with her sister and parents. She really enjoys being outside and hands on experiences.  
Evie has been diagnosed with autism since she was eight years old. Evie can struggle in everyday situations and may need to support in completing tasks that other would find simple. 
When Evie is in school, she is a loving caring girl. Evie has made lots of friends and is support everyone is her class. Evie can struggle sometimes with schoolwork and can need extra support this can be by her friends or her teachers. When Evie is talking to someone, she may take the speech literal so when Evie is talking to someone, they need to make sure that their speech is well thought out simple to understand and is literal.
Evie loves being home and going to school however, if Evie get stressed, she can get over simulated and become upset and flustered. When this happens, she needs to have her own space to be able to calm down and someone to talk and listen too.


Support plan 
	What is being supported?
	How are we supporting?
	When?
	The stakeholder involved?
	Review date
	Other comments

	Evie is anxious as she will not know the school grounds or the area around her.


	Evie will visit her new school and being about the gain an understand of her surrounding being able to meet a specific member of staff.
We will also support Evie by giving her a buddy to go to the new school with to allow her to feel more comfortable
	This will be done in one day in the summer term before Evie has to complete the transition. 
	Class Teacher (Will plan the visit)
New school (Will support the transition) 

Evie's parents (Have agreed and allowed Evie to go on the visit)
	This will be reviewed after the visit has happened to see how it has supported her. 

This will be reviewed with the class teacher, Evie and her parents.

	In this trip Evie will be able to develop an understanding of the school to feel less anxious when she does the transition. 
Evie will be able to understand where to go when upset and who to go to. 
This will allow the new teacher to meet Evie and learn about her. 



	Not knowing the routine, she will have every day. 
	We will get Evie into the habit of using visual prompts and aid to support her
 For example, using visual timetable. 
	This will be completed throughout this term before Evie completes the transition and will continue being use after the transition. 
	Class teacher (Support Evie and show her the visual timetables)

New school (Make sure they understand how visual timetable work)

Her parents (Understand the visual timetable that Evie will be using)
	This will be reviewed in the middle of the term to be able to see if it is working and make any changes needed. 
Then at the end of the term before she moves. 

This will be reviewed with the class teacher, Evie and her parents.

	We will complete a routine and timetable for her new school to support her needs. 

	Evie is nervous that she will not be able to express her feelings, or she will not be understood in the school. 
	We will communicate with the new school and Evie to come up with ways that she could potentially use when she needs to express her. (PECs)
	This will be done throughout this term before Evie transitions into the new school. 
	Class teacher (Will introduce PECs to Evie and show her how they will support her) 

New school (Make sure they understand the PECs and how they work)

Her parents (Understand the PECs that Evie will be using)
	This will be reviewed in the middle of the term to be able to see if it is working and make any changes needed.
Then at end of the term before she moves.

This will be reviewed with the class teacher, Evie and her parents.

	Evie will now have support on how to support herself when she gets overstimulated and unable to express her emotions. 

	Nervous about the work and the way they teach.
	We will communicate school about being able to offer he more support when working. 


	This will be done throughout this term before Evie transitions into the new school.

	Class teacher (Will be able to support Evie in showing her how the new school will work and communicate with the new school to see if they can over more support) 

New school (Be able to support the Evie by offering her support)
	This will be reviewed in the middle of the term to be able to see if it is working and make any changes needed.

 Then at end of the term before she moves.

This will be reviewed with the class teacher, Evie and her parents.

	Evie is currently on progression 3 and is working below the majority of her class. 
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Age: 11
'hat is important to me? v

* llove a consistent routine and knowing what is going to happen within the day.

* I sometimes love to have my own space when | am getting frustrated to calm down. 7

+ I can take things very literally so please be careful on how you word thing around me.

+ My favourite subjects in school are cooking/baking and maths.

+  llove talking about your birthdays and will be able to memorize your birthday once you have told me once.

*  llove talking about what pets you have.

s llove keeping busy and doing lots of hands on and practical things like sports and art and crafts.

What others admire about me?
Photo of me: +  Welove her chatty and bubbly personality.
+ Welove how caring and loving she is.
*  Sheis not afraid to go out of her comfort zone and try new experiences.
+  Sheis hardworking and has a very determinated mindset.
+  Welove Evies smile and laugh.

How best to support me?

*  Giving me support in subject and areas that | may struggle with.

*  Allowing me to have some space when | get frustrated.

*  Listen to me when | want to talk and express my feelings.

+  Allow me to lets some of my energy as | can have lots bubbling inside of me.
*  Give me some encouragement when | start to get distracted.





