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Project Proposal 
	Project Title: ‘An Investigation into Performance Reluctance and Choir Participation in Female Voice Students During Adolescent Voice Change’.


	1. The context
Adolescent voice students are passionate about singing but lack confidence during voice change (DeAmbrose, 2019). Participation in choirs in secondary education is significantly lower compared to primary (Mizener, 1993). My work-based setting is an independent secondary school for girls. I have noticed that not only is there a drop in choir participation from Year 8 to 11, but girls are also reluctant to perform as soloists or small groups despite enjoying their singing and having good levels of competency. This study aims to explore the causes of this phenomena.

	1. The justification 
Research highlights the physiological changes that occur in the female voice during puberty and the symptoms that could lead to performance reluctance (Abitbol, Abitbol and Abitbol, 1999; Gackle, 1991, 2006). Research has shown the experiences of female singers during this period and the effects this has on self perception and confidence (Monks, 2003; Yarnall, 2006; Sweet, 2015, 2018). However, there is a gap in the literature regarding young singers’ reluctance to perform, as soloists or in groups, despite continuing and enjoying lessons. The majority of adolescent voice research addresses male singing reluctance (Ashley, 2013; Freer, 2016), therefore this research will focus on the experience of girls to highlight the specific obstacles they face.  

 


	1. The intended impact
Adolescence is a crucial time for female singers in which participation in music often declines (Lamont et al., 2003). By investigating the past performance and choral experiences of singers who have lived through the peak stage of voice change, that Gackle (1991, p. 22) describes as the “most critical”, ages 13-14, I hope to uncover the obstacles these singers perceive to partaking in performance settings. By also investigating educators’ views on the topic, I hope to highlight areas where educators can increase their understanding of the challenges faced by female singers. This in turn will inform future research, teaching strategies and choir recruitment policies. 


	1. The outlined intention
Participants will be recruited from my work-based setting, in line with phenomenological philosophy, where subjects have a lived experience of the topic (Laverty, 2003) and research will be conducted as follows:
· 1st October 2022: All volunteers will be provided with full information of the research process and consent forms will be requested from individuals and parents/guardians where applicable.
· Mid October 2022: To set aside my assumptions and focus on the individuals involved (Mertens, 2010), a focus group of approximately 6 singers, aged between 16 and 18 will be conducted. The focus group being ideal for small-scale projects as a wide range of views can be collected in one sitting (Denscombe, 2003). 
· Late October 2022: A second focus group of approximately 6 teachers and choir leaders, who work with adolescent voices, will be conducted to discuss the topic. I anticipate difficulties in scheduling a meeting with peripatetic teachers who work in various locations, so open-ended questionnaires will be sent to any non attendees. 
· November 2022: I will undertake a literature review of the emerging patterns in order to triangulate with the two data sources (Patton, 2002). 
· December 12th 2022: Data will be analysed using inductive coding to highlight shared experiences. These will be synthesised into a written report and presentation.


	1. The ethics and insider research
This project involves the participation of minors in an educational establishment, therefore will adhere strictly to the safeguarding, GDPR and code of conduct policies of the school. Informed consent will be requested from all participants and active, informed consent will be requested from parents/guardian to ensure that details of involvement in the project have been fully understood (Berg, 2001). Confidentiality will be protected by the use of unique identifiers for participants and the institution remaining unnamed throughout the report. 
As the teacher and colleague of the subjects, my position as insider researcher is advantageous in having knowledge of the subject, and having an established rapport with the participants (Bell and Waters, 2018). The disadvantage of being so closely connected with the participants, however, could lead to some feeling uncomfortable sharing personal experiences (Bell and Waters, 2018). I will mitigate against this by assuring the participants that they will not be judged and all information will be treated confidentially. I will ensure that my own experiences and knowledge do not bias the data analysis (Unluer, 2012) by taking a mediator role in the focus groups and the bracketing of my assumptions prior to research (Laverty, 2003).
Participants could discuss and be affected by sensitive topics, therefore guidance on how to access support within the school will be provided.


	1. Personal learning outcomes
· Gain a deeper understanding of female perspectives during this time and how to support their performance concerns.
· Use the findings to create better teaching strategies to encourage performance in adolescents and inform recruitment innovations for school choir.
· Use the main themes to inform further and more detailed research.
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Project Report

An Investigation into Performance Reluctance and Choir Participation in Female Voice Students During Adolescent Voice Change

Introduction

Singing is a popular activity, with one in ten children reportedly receiving singing lessons (ABRSM, 2021). However, the level of participation in choirs declines when children move from primary to secondary school, with ages 11-14 being the most problematic for educators (Lamont et al. 2003; Fautley and Whittaker, 2018). As a peripatetic teacher in an independent school for girls aged 11-18, there are no shortage of competent singers who are keen to take lessons, however choir participation, between ages 12 and 15, is disappointingly low. From my own observations, I note that girls I teach in this age category are reluctant to perform either as a soloist or group, despite being confident singers and showing enjoyment in lessons.

Historically, adolescent voice research has been heavily directed towards males as the reluctance of young males to participate in singing has consistently been identified as problematic (Koza, 1993). Gackle’s research of the adolescent female voice was the first significant contribution in the field, describing ages 13-14, as the peak of mutation and a “critical time” (Gackle, 1991, p. 22). With symptoms such as hoarseness and loss of range (Gackle, 1991, Yarnall, 2006), it can be inferred that voice mutation could cause lack of confidence in performance settings. 

This qualitative project will investigate the participation and performance experiences of female singers who have lived through the critical period of adolescent voice change. By examining the experiences of the girls themselves and singing teachers/choir leaders of both sexes who work with them, this project aims to address the following questions:
· Does willingness to participate in performance change between ages 12 to 16? 
· What are the perceived obstacles to participation?
· What can we, as teachers, do to better support singers in this period to encourage increased participation?
In giving a voice to female voice students and comparing the findings to that of teachers’ assumptions, the learning outcomes will be:
· An understanding of the perspectives and problems faced by the female adolescent voice student.
· The themes identified will shape future areas of research.
· Use the knowledge gained to create better teaching strategies to encourage performance and inform choir recruitment policies.

Methodology 

Phenomenology seeks to describe an event by uncovering the subjective experiences of the participants (Mertens, 2010). Phenomenological philosophy influenced this small-scale project, in which authentic accounts of the topic could be investigated in a humanistic manner (Denscombe, 2003). Falling within the constructivist paradigm, the researcher moves away from ontological realism, towards relativism, believing that realities are mentally and socially constructed through individual experience (Guba and Lincoln, 1994). Although a phenomenologist believes there are multiple realities, there is the “assumption that there is an essence to an experience that is shared with others” (Marshall and Rossman, 2016, p. 66), that can be used to inform teaching practice in similar contexts (Creswell, 2013). 

In order to ensure that I was engaging in the research without any preconceived notions and to protect the data from being biased towards my own assumptions, I undertook the task of bracketing my experiences (Laverty, 2003). In writing my Epoche (Appendix 1, p. 33), a Greek word defined as “suspension of judgment” (Merriam-Webster, 2022),  I was able to set aside my beliefs of the phenomena in order to conduct research with fresh eyes (Merriam and Tisdell, 2016).

The setting for this research was an Independent day and boarding school for girls aged 11 to 18. Permission to undertake the project at the school was granted by the director of music (Appendix 7, p. 58). Phenomenological studies often use in-depth interviews as a method of data collection (Moustakas, 1994). However, due to the short timescale of this project, focus groups were utilised to enable a wide range of views to be heard in one sitting (Berg, 2001). To contribute to data triangulation, focus groups used two data sources; students and teachers (Patton, 2002). Purposive sampling, in which participants were handpicked based on their likelihood to have experienced the phenomenon (Cohen, Manion, and Morrison, 2007). was employed to “purposefully inform an understanding of the research problem” (Creswell, 2013, p. 156). Students were invited based on the following criteria:


· Attending singing lessons for at least 3 years.
· Aged between 16 and 18.

Teachers were invited based on the following criteria:

· Singing teacher with female students aged between 11 and 18.
And /or
· Choir Leaders of female voice choirs.

The aim was to have 6 to 9 subjects in each focus groups, to create a manageable discussion, yet a range of opinions, with the researcher positioned as moderator to facilitate interaction (Denscombe, 2003). Difficulties in organising a meeting with the teachers was anticipated due to unpredictable working patterns, and so an open-ended questionnaire (Appendix 5, p. 42) was developed to be sent to those unable to attend.

Focus group interviews were transcribed by hand to enable the researcher to be “close to the data” and to aid the “thought processes of data analysis” (Marshall and Rossman, 2016 p. 392).  The horizonalization process, where all data was treated as being of equal value, began with the researcher coding significant statements or phrases (Moustakas, 1994). A clustering process, where the coded phrases were organised into themes, informed the textural and structural description, the ‘what’ and ‘how’, of the participants’ experiences (Creswell, 2013). To culminate the study, the textural and structural elements were combined to uncover the “essence” of shared experience (Moustakas, 1994; Creswell, 2013).

Frankel and Devers (2000, p.255) argue that conducting a literature review prior to data collection can “impede the researcher from truly listening, observing and remaining open to new concepts and ideas”. Prior to research it was established that there were no significant studies that specifically investigated performance reluctance in female adolescents that continue to enjoy singing lessons and so, in a move away from phenomenological tradition, the literature review was carried out after the commencement of research to gain further knowledge of the phenomenon from the perspectives of the participants (Crabtree and Miller, 1999). 

Qualitative research is often criticised for lacking in scientific rigour (Denscombe, 2003; Gray, 2004). However, Guba (1985) argues that validity is a term only appropriate for scientific methodologies and that issues of trustworthiness are a more appropriate measure for naturalistic designs. It was recognised that issues of insider research, although advantageous in having a rapport with the subjects (Bell and Waters, 2018) could jeopardise the trustworthiness of the data collection (Guba, 1985). The closeness of the researcher to the subjects could exacerbate ‘the Hawthorn effect’, whereby participants “may wish to avoid, impress, direct, deny, or influence the researcher”, (Cohen, Manion and Morrison, 2007, p. 189). To mitigate against this, the meetings were held in a relaxed environment where subjects were assured that anything they said would be received without judgement, with the researcher taking a moderator role allowing conversations to unfold naturally. Self-determination of the participants was protected by ensuring the volunteers knew they could withdraw at any point without adverse consequences (Cohen, Manion and Morrison, 2007; Mertens, 2010).

Insider researchers are susceptible to a loss of objectivity due to their prior knowledge and experience (Unluer, 2012), therefore prior to data collection the researcher underwent the process of bracketing to set aside any preconceived notions (Moustakas, 1994). This was further strengthened by the delaying of the literature review. The dependability of the data collected was reinforced by triangulation (Patton, 2002). The researcher recognises that the findings of this study are not generalisable to the larger population (Gray, 2004) but aimed to provide rich, descriptive data, that is transferable to other contexts through purposive sampling (Guba, 1985).

Ethical approval for the project was received from the University’s Ethics Board (Appendix 6, p. 44). Each subject, and parent/guardian for those under 18, was sent an information sheet (appendix 2, p. 34) and consent form (appendix 3, p. 36; appendix 4, p. 39) explaining their involvement and their rights to confidentiality, privacy, and freedom (Cohen, Manion and Morrison, 2007). As this project was set within a school, the researcher ensured that school safeguarding, code of conduct and GDPR policies were followed at all times. To protect the confidentiality of participants, each subject was allocated a unique identifier that only the researcher has access to and every effort was made to disguise the participants identities in the project report (Berg, 2001). 

The topic was such that sensitive topics may be discussed. The researcher made all participants aware that they could terminate their involvement at any time and could refuse to answer questions (Gray, 2004). In the event of any participant becoming distressed or disclosing a matter for concern, the researcher was fully informed of the school safeguarding procedures, and able to refer the student to help as needed (Furey, R. et al., 2010).


Literature Review 

Research shows that engagement in singing declines between ages 11 and 14 years (Lamont et al., 2003). Participation in choirs is significantly lower in secondary education than primary, with girls participation not being as high as educators would wish (Mizener, 1993). The physiological changes that occur during puberty coincide with a lack of voice confidence particularly in the early stages of voice change (De Ambrose, 2019). A body of literature investigates attitudes towards singing participation (Mizener, 1993) and the physiological changes and challenges during voice mutation, (Gackle, 1991, Sweet, 2015, Weiss 1950, Williams, 1990), however there is no significant research that investigates voice change simultaneously with attitudes to performance and choir participation. 

Puberty and Female Voice Change

“As a milestone in human development puberty is quite dramatic, involving a rapid transformation of anatomy, physiology, and behaviour” (Ellison and Reiches, 2012). The female pubertal growth spurt occurs between ages of 8 and 13 (Tanner, 1981, Abitbol, Abitbol and Abitbol, 1999). During this time, hormones are secreted and result in an increase in the size of the larynx and vocal folds (Andrews and Summers, 2002). These changes, although less obvious than that of males, have been shown to cause voice disturbances such as hoarseness, breathy tone, cracking, narrowing of range and noticeable register breaks (Gackle, 1991, Sweet, 2015, Weiss 1950, Williams, 1990). Huskiness and loss of high notes are frequently reported (Brodnitz, 1971) and Duffy (1970) found that post menarchal girls suffered from high instances of vocal instability. Breathy tone is caused by the mutational chink which improves as the arytenoid muscles strengthen with maturity (Vennard 1967). This would concur with the findings of Gackle (1991) and Yarnall (2006) who believe that the peak of mutation, approximately ages 13 to 14, is the most difficult to teach, finding that breathiness decreases in the final stage of voice mutation. Although these studies do not investigate whether these symptoms cause a reluctance to perform they do highlight the physical issues that could to contribute to a lack of confidence. Sweet’s (2015; 2018; 2020) work on the perceptions of female singers during adolescent voice change have shown that singers feel vulnerable, insecure and fear embarrassment. Monks (2003) highlights the need for more research into the links between self consciousness and perception of vocal sound whilst identifying that young singers are aware of the effects of puberty on their voices and how this effects performance.

Peer Influence

During adolescence, self-image and the need for peer approval become increasingly important (Monks, 2003). If an activity isn’t perceived as ‘cool’, this can cause students to discontinue the activity (Phillips, Williams and Edwin, 2012). Cooksey and Welch (1998) argue that vulnerability to peer pressure aligned with uncertainty of the changing voice leads Key Stage 3 students to be particularly sensitive towards singing activities. This is corroborated by Siebenaler’s (2006) study that found peer influence to be a significant factor in music and choir participation. Orten (2018) found that girls in particular were affected by social factors and that this contributed towards performance anxiety. Adolescents are particularly fearful of humiliation where singing is concerned (Legg, 2013) and are afraid of the ‘’invisible audience’” and being judged by others (Sweet, 2020, p. 126). However, positive feedback and recognition from influential others such as peers, teachers and parents, is shown to motivate participation in solo and ensemble performances (Siebenaler, 2006; Sweet and Cassidy Parker, 2019). 

Contexts of Singing

The instances of children wishing to learn contemporary music, such as pop and rock, is high (ABRSM, 2021). Girls are found to be especially concerned with the style of music, citing this as a reason for lack of enjoyment of school singing (Turton and Durrant, 2002). Hargreaves, North and Tarrant (2006), found that social identity in adolescents is strongly influenced by musical behaviours, more so than other media activities and sport. Adolescents use music as a badge of identity, favouring others that share the same tastes in music and influencing attitudes and behaviours (North and Hargreaves, 1999). Younger children are more likely to embrace a wide range of musical styles and value the opinion of significant adults, whereas adolescents, who are more influenced by their peer groups, have a narrower taste in music, often preferring pop styles (LeBlanc at al., 1996; Hargreaves, North and Tarrant, 2006). Despite this age group’s lack of participation in choirs, many adolescents still choose to sing in other ways (Orten and Pitts, 2018), implying that teenagers are happy to sing in certain contexts. Therefore, the challenge facing educators is to make sure students feel the relevance of the music they are performing within their social lives by embracing their preferences (Turton and Durrant, 2002; ABRSM, 2021). Participation in group music activity has been shown to enhance social skills and preparing for performance can be strong motivator for practice and improvement (Kokotsaki and Hallam, 2011; Haning, 2021b). Kokotsaki and Hallam (2011) suggest providing plenty of performing contexts, that take into account style and social grouping, to encourage students to be involved and benefit from these positive impacts.

Range and difficulty of repertoire can lead to negative experiences within the choral setting, with Sweet and Cassidy Parker’s (2019) study illustrating that girls feel frustrated when the repertoire is unsuited for their stage of vocal maturation. The literature would indicate that repertoire has a big impact on choir participation but more research is required to test the hypothesis that repertoire choices affect solo performance confidence.

It is suggested that singers feel less anxiety in the environment of a choir or group than performing solo (Ryan and Andrews, 2009), with the presence of co-performers exerting a supportive influence (Welch, et al., 2008). However, singers may become insecure about their voices when singing amongst more mature voices (Barefield, 2012). Schools often have a policy of making choir compulsory in order to maintain numbers but the result is not always positive. DeAmbrose (2019) observed that enlisted singers often sang inaudibly for fear of negative judgement. The presence of an audience is known to increase levels of anxiety and even the presence of a small group of peers watching can produce higher levels of anxiety (LeBlanc et al. 1997). 

The array of literature regarding puberty, voice change and the social world of adolescents highlights possible causes for reluctance to perform or join choirs. More targeted research of each area covered in this review would benefit singing teachers and educators understand the most important barriers to the girls themselves. We will then be better positioned to provide a supportive and judgement free environment for our singers. 

Findings 

Participants for the student-led group were recruited from singing pupils in Years 11-13. Having a good rapport with students and understanding their working days made recruitment easy (Bell and Waters, 2018) and it was encouraging and telling of the significance of the topic that so many girls were willing to give their time to discuss the issue. A group of 9 students agreed to attend the focus meeting and all were present on the day, with the exception of one student who was unwell.

Although the teachers and choir leaders at the school showed interest in the topic, organising a convenient time proved tricky due to differing working days. The focus group went ahead with three members, after two pulled out on the day. Despite the low numbers, this did produce a good set of data. To supplement this a questionnaire (appendix 5, p. 42) was made available for those that did not attend and yielded one response (appendix, 10, p. 89).

The students were known to each other and a climate of trust was established enabling them to feel at ease and express their experiences freely (Denscombe, 2003). I guided the students through five key questions:
· Has your willingness to perform changed overtime?
· What do you think are the obstacles that stop you from performing?
· Has your willingness to participate in choir changed over time?
· What are the main reasons for you not wanting to join choir?
· What could the school do to encourage you to participate in choir and performances?

The teachers were guided through the same questions in relation to the children they teach. They were also asked to consider whether there are any protocols they would like to introduce to increase participation but are unable to implement.

The focus group interviews were transcribed by hand (Appendix, 8, p.60; Appendix 9, p. 79) . Despite being a slow process, this method was chosen, rather than a digitally generated transcription, to ensure the data accuracy, allowing me to remain close to the data and reflect on inflections or pauses in speech. I took the ethical decision to keep the exact phrasing that the participants used, despite grammatical errors, to remain as faithful to their account as possible (Marshall and Rossman, 2016). 

Data analysis followed a framework of phenomenological procedures. Following thorough readings, horizonalization, in which every expression relevant to the topic is listed, was undertaken on each set of data (Moustakas, 1994). Statements that were overlapping or repetitive were grouped together with statements of similar sentiments and colour coded to form subcategories. These were then clustered to form units of meaning that describe the experience of the phenomenon (Creswell, 2013). This clustering process was performed separately on each data source at first (Appendix, 11, p. 91; Appendix 12, p. 95). The data was then combined to allow a comparison of the identified themes between sources (Appendix 13, p. 97). Similar themes were identified but differences in the significance of factors were evident.

Imaginative Variation was used to form textural descriptions of how the phenomenon is experienced (Moustakas, 1994). These emerged as ‘Experiences of Change’ and ‘The Importance of Others’. Structural descriptions, or the context of how the topic is experienced, emerged as ‘Performing in a Safe, Comfortable and Supportive Environment’ and ‘The Importance of Style’. The table below summarises these themes and their subcategories.

Figure 1: Data Analysis Summary

	Theme
	Subcategories
	Significant statements (teachers shown in blue)

	Experiences of Change
	Changes in Confidence






Emotional Experiences





Changes in range



Symptoms of Voice Change
	· “In my old school everyone sang…here no-one sang”
· “Year 7s…all want to do it”
· “8s and 9’s….where you see a dip”
· “People get more confident when they get older”

· “Nervous about my voice”
· “It was a big shock”
· “A struggle”
· “Hormones are off the scale”
· “Self conscious”

· “Awkward stage”
· “Hurt my voice to get up there”
· “Stuck down there”

· “Voice would just crack”
· “Really breathy noise”
· “Sounded manky….rusty”

	The Importance of Others
	The Fear of Being Judged




Comparing Self to Others


Self Perception




Social Awareness and the Need to Fit In




Time Pressures
	· “Pressure of people judging you”
· “Care a lot how people hear me”
· “ Embarrass themselves in front of their peers”
· “Fear of looking foolish and being ridiculed”

· “Everyone’s really good”
· “I didn’t sound like Lana Del Rey”
”Not going to sound as good as ….”

· “Inner Doubt”
· “Convinced myself….I was really bad at singing”
· “Don’t feel like they’re good enough”

· “Not cool to sing”
· “That’s so lame”
· “Kids think choir is stuffy”
· “Missing out on social interactions”

· “Incredibly busy”
· “Choice of activities at the same time”
· “Lack of protected time for music”


	Performing in a Safe, Comfortable and Supportive Environment
	Audience and Concert Setting




The Need to Feel Comfortable



Feeling Supported by Those Around  Me





Enjoyment and Having Fun



Performance Anxiety

	· “School being so high achieving”
· “They’re more focussed on scholars”
· “Being alone on stage or in a big space with an audience.
· “A safe environment”

· “Doesn’t feel comfortable….should never be forced to do it”
· “Feel comfortable….doing what I love”
· “Out of your comfort zone”

· “More confident sat with my year group”
· “Just our year group…changed the dynamic”
· “Go for it with your mates”
· “Support of other people”
· “Older girls persuading younger girls to join”

· “More focussed on fun”
· “Go out there and enjoy it”
· “Create a buzz”

· “Nerve Wracking”
· “Anxiety has a massive impact on singing”
· “Need to be relaxed”

	The Importance of Style
	Range and Difficulty




Religious Songs





My style




Having a voice to Choose
	· “Singing’s getting harder”
· “Higher and higher”
· “Different range”
· “Nervous to sing it wrong”

· “Hymns really boring”
· “Hymns…don’t understand”
· “Praising a god I don’t believe in”
· “ Mostly sacred in a secular time”

· “Style such an important thing
· “Preferred musical theatre”
· “Enjoyed that so much more”
· “Its not pop singing”

· “Consistently doing something you don’t like”
· “Having more choice”
· “A voice to choose what they sing”




Experiences of Change

The students discussed how their willingness to join choir and participate in performances had changed over time. The majority felt this had declined between moving to secondary school and Year 9.

“At my old school, everyone sang and it was really fun. When I came here no-one sang… the first song, I went for it and then no-one else did it and I was like, I’m not going to sing” (Year 12 singing student)

The teachers unanimously noticed a “dip” and a “big lull” in certain year groups, mirroring the comments of the students. The consensus was that year 7s are “really desperate” and “really want to do it” but middle years are less willing despite continuing lessons.

“Lower 4 are keen to perform everything, do everything. I think there is something surrounding music, where they do lose their confidence to perform…they become less willing to perform around, Year 8. (Music teacher and choir leader).

Students described singing at this time as “a struggle” and “embarrassing”. Two participants used the word “doubt” to describe their feelings about their voices and commented how singing feels vulnerable.

“I don’t do any performing…especially singing, because it just feels so vulnerable, like anything could happen” (Year 12 Singing Student).

These feelings of low confidence were acknowledged by teachers, however, the teachers attributed feelings of low esteem to a “hormonal connection” and that at these ages “hormones are off the scale”. The girls themselves did not identify puberty or hormone levels as a cause of their changing confidence with the exception of one brief comment:

“That kind of bit through your life where you’re changing and your voice is changing is quite hard” (Year 13 singing student)

These findings concur with literature showing a decline in voice confidence and participation during pubertal years (Mizener, 1993; Lamont et al. 2003; De Ambrose, 2019). The inference that the pubertal period is behind the lack of eagerness to perform gains more weight as several students and teachers noted that singers were more active in choirs and performances as they enter sixth form.

“I think it goes up though, when they’re getting into sixth form, year 11, year 12, it comes back”. (Music teacher and choir leader).

The data indicates that teachers are understanding of the emotional and social effects of hormonal changes but students don’t necessarily make the connection between these events. Therefore teaching strategies need to be adjusted to take into account this significant time in their lives, giving support and encouragement.

Symptoms of voice change, such as breathiness, huskiness, and cracking, as described in the literature (Brodnitz, 1971; Duffy 1970; Gackle, 1991; Sweet, 2015; Weiss 1950; Williams, 1990) were frequently discussed by the students. Girls mentioned their feelings of “frustration” and used negative terms to describe their voices ranging from, “wouldn’t sound great” to, “manky” and rusty”. Two girls directly attributed these symptoms to vocal change and were able to look back on their insecurities with understanding of how it caused a decline in confidence. 

“There’s that moment in between where your voice is changing a lot and I don’t know, sometimes, you just, don’t  feel as confident with it” (Year 13 singing student).

As a singing teacher, who works with this cohort and has a special interest in female voice change, the fact that these students were so aware of voice change is not necessarily typical of the general population and it is important to consider that some students will not have knowledge of voice mutation.

In line with Gackle’s (1991, p. 22) stage IIb of  “Characteristic Stages of Development in the Female Adolescent Voice”, several girls discussed how their range was lower during their middle school years. Two students recalled how the lowering of their range affected their confidence:

“I was, during that time,  a very low singer…that was my ability…that was all I could do. And its only really come now…before it was kind of hard because I was stuck down there and it would hurt  my voice to get up there. And I would push and it wouldn’t sound good so it was quite a blow on the confidence” (Year 13 singing student).
 
“I’d only been ever been able to sing the little Disney princess voices…then I got down there…it was a really big shock to me. Which I think made me doubt  if I’ve ever been good at singing in my high voice because maybe I was always meant to sing in my low voice” (Year 12 singing student).

As Gackle (1991) suggests, in Stage IIb of voice mutation, lower notes may be more easily produced. With the mutational chink producing a breathy quality (Vennard 1967), girls compensate by forcing a belt quality in order to produce clear tone (Yarnall, 2006), often embracing this new sound as it is modelled in popular and musical theatre singing styles that they enjoy (Phillips, Williams and Edwin, 2012). 

The singing teacher mentioned vocal change as a factor in performance reluctance, and empathised with the “struggle” that pupils have with their voice. However, as a whole this topic was given minimal attention with issues of range not mooted. If students are uncomfortable with the range of repertoire they are unlikely to have the confidence to sing in public (DeAmbrose, 2019). Repertoire should therefore be carefully selected with ranges suited to stages of development and evolve with students needs (Thurman and Welch, 2000). Particularly being careful not to classify voices too early and risk the singer limiting their range (Harris, 1987; Sweet and Cassidy Parker, 2019). This disparity in the significance of voice change symptoms between data sources potentially shows that the impact of female voice change is still not discussed enough in voice education. The Department for Education’s training module, ‘Teaching About the Adolescent Changing Body’, describes girls voices as “deepening”, but boys voices as “breaking”  (Department for Education, 2020, p.23 and 30), implying a lower impact or significance for females. This could account for the fact that some of the girls in the meeting attributed their vocal instability to a lack of ability, rather than symptoms of voice mutation.

The Importance of Others

Teachers were unanimous that the perception of others, particularly peers, was a big factor in students being unwilling to join choir or perform. In line with research showing that peer influence can be a significant factor in participation (Cooksey and Welch, 1998; Siebenaler, 2006; Legg 2013), teachers discussed how voice is particularly “exposing” leading students to fear “being ridiculed by others” or “looking foolish”. The “invisible audience” (Sweet, 2020, p. 126) left girls with feelings of “pressure”, “stress”, and “self consciousness”  because of the perceived judgement of others. 

“I remember my first school performance, I was having stomach issues because of how stressed  out I was…I felt there was so  much judgement” (Year 13 singing student).

“I’ve just been too nervous to do it because I’ve been too self conscious about me and what other people and what other peoples opinions of me are” (Year 12 singing student).

Several students talked about their negative perception of their voices using phrases such as “I was terrible” and “sounds really awful”. They questioned their own abilities and were plagued with “inner doubt” as they compared themselves with peers who they judged to better than themselves. One student referred to comparing themselves unfavourably to a pop artist. 
 
“I think I convinced myself I didn’t sound like Lan Del Rey and I was just actually really bad at singing” (Year 12 singing student). 

Older students discussed how these feelings had changed as they reached their senior years in school, with “no one on top to judge me”, which would account for the increasing willingness of students experienced by teachers as they reach sixth form years.

Decisions to participate in choir were affected by social issues. Girls felt there was a “social standard” and “stigma” around singing, and that it was considered “lame” and “uncool”. The teachers were aware of this and social issues dominated the discussion. Teachers felt that choir was perceived as “stuffy” and that girls received more peer validation from other activities such as sport.

“Peer pressure to be in a sports team is strong and a sense that this has more kudos, validity and status than being in a choir” (Music teacher and choir leader).

Hargreaves, North and Tarrant (2006) established that music has more influence on peer acceptance than other activities. So it could be inferred that ,if the general perception of choir amongst a year group is negative, the rest of the cohort are unlikely to attend.

Teachers felt the need to fit in with the peer group was a dominant factor in choir participation, believing that students feared missing out on the social interactions and being “left out”.

“I think that’s partly why we see the dip in those year groups…they’re starting to be really socially aware and see where they are in the group. And if they’re missing out on social interactions then they feel like they’re left out…They don’t want to miss out” (Music teacher and choir leader).

The teachers discussed how time pressures led the students to choose these social interactions over choir. This was another area where the teachers and students laid differing levels of importance on an area of the phenomena. The issue of time was briefly mentioned by one Year 12 student whereas the teachers believed that the “incredibly busy” lives of girls, “academic pressures” and the large choice of activities left “little protected time for music”. Although not corroborated by the students, the teachers believed that avoiding social times, such as lunchtime would increase the likelihood of girls participating in choir. 

Performing in a Safe, Comfortable and Supportive Environment

Performance anxiety was discussed in the teachers group and although the girls mentioned feelings of nerves, it was clear from the student discussions that they believe performing in the right contexts could lead to positive experiences. The concert environment was thought to create pressure on students if there was too much focus on high achieving musicians.

“The environment we’re in at school is a very over achieving environment and I feel if there’s any sort of doubt  there’s no way that I was going to get up on stage and sing especially when I was younger because I just thought, everyone else around me is such a high standard” (Year 13 singing student). 

The concert venue and size of audience were among factors that teachers attributed to performance reluctance, with concerns that students fear “being alone on stage with a big audience” (Music teacher and choir leader). One Year 13 student discussed how she would feel happier with a “smaller environment ” or a “medium level” concert to build up performing experience. This type of desensitisation is thought to have positive effects on Musical Performance Anxiety (Kenny, 2005). The girls in this study were all capable singers, many of a Grade 8 standard, but were clearly intimidated by instrumentalists performing even higher level repertoire. The group spoke of their wish for more ‘opportunity’ and to feel like they can perform in ‘a safe environment’. The teachers acknowledged that there was not always the right performance opportunity available to singing students and “formal nature of the concert setting” at school can be daunting. 

There was disparity between the teachers and students as to whether performing and choir should be compulsory. The singing teacher felt that it was important that “everyone should perform once” however the choir leaders, having run compulsory choir for Year 7s found that this didn’t help them retain numbers for following years when choir became optional. A year 13 student felt that forcing students to sing in an environment they are not comfortable with would not have a positive effect:

“Its really nerve wracking…which is why it is so important not to force people to do something that they really don’t want to do”.

Far from not enjoying group singing, the majority of girls talked fondly of their experiences of singing alongside their friends. They felt that singing within their own year groups “changed the dynamic” and gave them the confidence to “go for it”. 

“…because it was our year, because we were all friends, because we wanted it to be good and we wanted to have  fun overall, it meant that more and more people actually started joining in” (Year 13 singing student)

This would concurs with Siebenaler’s (2006) study that found that 60.8% high school singers participated in choir because their friends were also members.

In accordance with the literature reviewed, the support of others, peers and teachers, can have a positive impact on participation (Siebenaler, 2006; Sweet and Cassidy Parker, 2019). The older students looked back at times they had felt encouraged by their teachers, while one Year 13 student noted how the support of other singers helped her gain confidence:

“I was nervous that I was going to sing it wrong. But…I think with the support  of the people around me and asking them for help, I think made a big change and then just getting the confidence to sing like more loudly” (Year 13 singing student)

The same student noted how being a support to others also helped encourage her commit to choir.

“…as an upper six as well, we have to kind of guide the younger ones. So I think, that’s kind of helped me in my confidence a bit because I’ve been an anchor for part of that group” (Year 13 singing student).

The questionnaire respondent felt that “older girls persuading younger to join” would encourage participation. Giving students leadership and mentoring responsibilities is argued to encourage a feeling of unity among choral groups and can help foster musical growth (Cassidy Parker 2016; Haning, 2021a). Although Haning’s (2021a) study is too small to be generalisable, fostering autonomy is a useful tool to encourage self-efficacy and interest in choir participation (Pendergast, 2022) and an area that welcomes further research.

The Importance of Style

The importance of the style and difficulty of music was shown to be an important factor in providing fun and comfortable environments for students to sing. The literature shows that from ages 10-11 musical tastes become narrower (LeBlanc at al., 1996; Hargreaves, North and Tarrant, 2006) and the student participants in this study were certainly conscious of style, with the majority preferring musical theatre repertoire. The girls begrudged consistently working with music that wasn’t to their taste, using tactics such as “deliberately sounding bad” in protest. A year 13 student discussed how being able to sing music she loved transformed her experience:

“I had one teacher who never let me sing in my style. Then I moved teachers and I got to sing everything I wanted to, I never felt embarrassed. And I think the same goes with choir...I felt so weird singing songs that…I just couldn’t. And now…I enjoy them so much because I’m doing  what I love” (Year 13 singing student).

Teachers acknowledged that they needed to find music that the students would “love and grasp onto”. The choir leaders discussed how they tried introducing new styles and gave students more choice. They did however mention pop and rock as the perceived style of choice, which is at odds with the girls predilection for musical theatre. Pop has been shown to be a favourite style for adolescents (ABRSM, 2021) but in an all female school where dancing and drama are very popular musical theatre also needs to be considered as potential choral repertoire. The questionnaire respondent felt that the sacred nature of music that the choir needed to perform in services was off putting for some. Also a theme of the student discussion, girls felt that religious songs were “boring”. With the function of many school choirs being to provide music for services such as Christmas, Remembrance and Chapel, this suggests the possibility that there is not enough repertoire that both suits these occasions and is accessible, inspiring and enjoyable for adolescent singers.

Range and difficulty of music raised issues of accessibility for students. One participant suggested that they lost confidence as the technical challenges of repertoire increased. Several of the girls felt that choir songs were difficult and too high, leaving them feeling inhibited about singing out loud. This would appear to link with challenges of range discussed above and reinforce the notion that repertoire needs to be selected in line with the developmental stages of the adolescent voice (Sweet and Cassidy Parker, 2019).

Essence

As a final stage in this phenomenological process the textural and structural findings have been integrated to form the essence of experience of the phenomenon as a whole (Moustakas, 1994) as follows: 

Girls find enjoyment in singing but during adolescence experience changes in their voices, their range, and how they view the importance of others, which leads to a lack of confidence and willingness to participate in choirs and concerts. Given opportunity to sing in a safe environment, with accessible repertoire and the support of their peer group, girls will have more confidence to participate in choirs and performance settings. 

Implications for Teaching 

Due to the small-scale nature of this study, it is recognised that the results cannot be generalised to the broader population (Denscombe, 2003). “The essences of any experience are never totally exhausted” (Moustakas, 1994, p. 85) but this research does highlight areas that have implications for future teaching and choir practices. 

· Voice change is thought to be more challenging for male singers but the challenges and struggles female singers face are evident (Sweet, 2015). This study shows that girls are aware of the changes and disturbances in their voices but attribute these symptoms to their ability. Giving students knowledge of vocal change will allow them to know what to expect and understand that they are not facing the challenges alone.
· Create choir environments where girls can be with their peer groups and continue social interactions. Encouraging more responsibility and decision making to increase self-efficacy.
· Have accessible performance platforms for all levels of ability. Instrumentalists can reach very high levels at young ages. Singers rarely get to this kind of level in middle school as their voices are maturing, and feel intimidated when performing in the same environment. It is vital that whilst celebrating gifted musicians, we understand the difficulties singers face and validate their achievements and provide appropriate performance opportunities.
· The stages of voice change and the difficulties that they present to range and register breaks need to be at the forefront when choosing repertoire and allocating parts. 
· Keeping up to date with current music trends and tastes and embracing these in the choir setting as well as upholding tradition (Turton and Durrant, 2002). 

Conclusions and Recommendations 

The aim of this project was to investigate performance reluctance and choir participation in adolescents girls. Having taught singers of this age for twenty years, phenomenological research gave me the opportunity to put aside “everyday taken-for granteds” (Bolton, 2014, p. 8) and consider who my practice best serves (Ghaye, 2010). 

Although phenomenology is suited to small-scale projects (Denscombe, 2003), collecting data from busy teachers within the timescale proved more challenging than expected and in retrospect, individual in-depth interviews would have been easier to coordinate. The focus group provided a relaxed environment where the students shared experiences and promoted ideas among the participants that may otherwise not have been uncovered in an interview (Cohen, Manion and Morrison, 2007). However, I felt that the responses from the teachers would have gained more depth through individual interviews as they may have felt restrained among other colleagues and exposed with the group being smaller than originally planned (Morgan, 1996). The use of two data sources successfully highlighted similarities and disparities between teacher and student experiences. The most significant being that voice change is an important factor in girls’ confidence that is not always being considered in practice. This underlines the need for knowledge of voice change to be at the heart of teaching strategies and repertoire selection. 

Although the small number of participants in this study dictate that the findings are not generalisable to the wider population (Denscombe, 2003), by uncovering the lived experiences of the participants it has enabled me to reflect on the phenomenon in different ways and have a better understanding of the topic (Jay and Johnson, 2002). It also invites research to be conducted in the future as follows:

· A study representing and comparing girls in different settings. This study was conducted in a single sex independent school, for a wider view of the topic, research involving singers from state schools and coeducational schools is needed.
· A longitudinal study investigating a single case of performance willingness and confidence through secondary school years.
· Research of available repertoire for religious services and its relevance and accessibility to adolescent singers.
· Research student led practices in performance settings to study the effects on motivation and participation.
· A review of teaching and choir practices in relation to voice mutation. Particularly studying repertoire choices and voice classifications.


This research shows that willingness to participate in vocal performance settings changes through adolescence. Teachers can play a significant role in supporting singers, it is therefore vital that the experiences of adolescent singers continues to be studied to enable educators to show the understanding necessary to provide the safe and accessible performing environments that young singers desire.
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Appendix 1: Epoche

I am unsure when I first realised that I enjoyed singing but I remember singing solo in primary school plays and church services and feeling very confident. I started singing lessons at age 12. My dance teacher, who had given me a singing solo in our summer school production, suggested that I have lessons. Singing lessons opened up a new world of repertoire for me. At home I had always enjoyed singing, but singing the music I was familiar with. I loved the music that my mum played in the car: Abba, The Beatles, Vera Lynn and many others. Towards the end of primary school I began to find my own idols and would enjoy teaching myself how to sing Madonna songs. My singing teacher, on the other hand, was a classically trained soprano who wasn’t really comfortable with contemporary music but she did allow me to work on musical theatre songs when needed.

My teacher encouraged me to take classical singing examinations and I was happy to do this, but in my practice time at home, I would always gravitate towards my growing love for musical theatre. By age thirteen, I had joined a musical theatre group and enjoyed the freedom of expression that singing and acting gave me. I regularly performed solo in school concerts, despite being a fairly shy and quiet girl. I would always perform repertoire of my own choosing though and did not contemplate performing any of my classical repertoire until I was about 17 or 18. Before that I felt it was embarrassing and restricting. Musical theatre songs allowed me to play with tempi and dynamics much more than classical repertoire and I felt that I was copying someone else’s style when singing classical repertoire. 

We didn’t really have a school choir, but my singing teacher suggested to me that I join the local music service choir. I didn’t want to join. I think this was because I felt very restricted singing in a choir environment. The idea of standing still and staring at music, and singing in the same way as everyone else felt very restricting. With limited time at my disposal I felt it was better to use my time at my theatre group, learning piano, singing and dance lessons. I didn’t really have any experience of real choirs, just an image in my head of it being too serious and the repertoire not being to my liking.

As I got older, approaching early adulthood, my music tastes expanded and I began to embrace other styles. I started to love Lieder and modern art songs. Even later in adulthood I began to appreciate the challenge of Baroque music. 

Appendix 2

Information for Prospective Participants

This project forms part of an MA in Vocal Pedagogy which I am currently undertaking with The Voice Study Centre, University of Wales Trinity St David. Throughout the course I have been researching aspects of the female adolescent voice and this research project aims to uncover the experiences of young singers of this age in relation to performance. In particular, I am interested to examine the feelings singers have during the peak of voice mutation and how this affects their participation in performing opportunities, whether that be as a soloist, group or part of a choir. 
Adolescence is a crucial time for singers of both sexes where participation and enjoyment of music often decline. Research highlights the physiological changes that occur in the female voice during the pubertal growth spurt and the resulting symptoms and voice disturbances which could lead to performance reluctance. A body of research also uncovers the experiences of young female singers during this period and the effects this has on self perception and confidence. There is, however, limited literature specifically investigating the reason why students, who thrive in their private singing, become reluctant to participate in performance situations, either solo, group or choir during this period. This study aims to explore this gap in the literature so that the voices of students can be heard and inform improved teaching strategies.
The research will take place at Queen Anne’s School, 6 Henley Road, Reading, RG4 6DX by permission of John Padley, Director of Music. I very much hope that singing students in Year 11 to 13 and singing teachers and/or choir leaders will volunteer for this project. This will involve:
· Providing consent to participate in the form of a signed consent form. Parental consent will also be required for under 18s.
· Participation in a focus group discussion of the topic. The group will consist of 6-8 members and will be moderated by the researcher, Tania Pratt, who will facilitate the discussion. The student focus group will be conducted separately to the teacher group.
· Teachers unable to attend the focus group will be invited to complete an open ended questionnaire with 6 questions. 
· The project report will be made available to you on conclusion.
Please do not hesitate to contact me if you have any questions regarding the research. My contact details can be found below. If you are happy to participate in this research project, please complete the consent form by providing a digital signature and return by email. Thank you in advance of your time and responses.

Tania Pratt
Visiting Music Teacher

Email: tania.pratt@qas.org.uk
Tel. No. 07769690253








































Appendix 3


Consent Form for Project Participants

Project Title: An Investigation into Performance Reluctance and Choir Participation in Female Voice Students During Adolescent Voice Change.
Tania Pratt October 2022


· I	voluntarily agree to participate in this research study.

· I understand that even if I agree to participate now, I can withdraw at any time or refuse to answer any question without any consequences of any kind.

· I understand that I can withdraw permission to use data from my focus group discussion/questionnaire within two weeks after the meeting/return of questionnaire in which case the material will be deleted.

· I have had the purpose and nature of the study explained to me in writing and I have had the opportunity to ask questions about the study.

· I understand that participation involves taking part in a focus group discussion/completion of a questionnaire regarding performance and choir participation during adolescence.

· I understand that I will not benefit directly from participating in this research.

· I agree to the focus group discussion being audio-recorded.

· I understand that all information I provide for this study will be treated confidentially and I agree to respect the privacy of other members of the focus group by not disclosing any content discussed during the study.

· I understand that in any report of the results of this research my identity will remain anonymous. This will be done by changing my name and disguising any details of the focus group meeting/questionnaire responses which may reveal my identity or the identity of people I speak about.

· I understand that disguised extracts from the focus group discussion/questionnaire responses may be quoted in the research report, presentation, and possibly in future publications and conferences.


1

1

· I understand that if I inform the researcher that myself or someone else is at risk of harm they may have to report this to the relevant authorities and/or school designated safeguarding lead-they will discuss this with me first but may be required to report with or without my permission.

· I understand that signed consent forms and original audio recordings/questionnaire responses will stored on a password protected device that only the researcher has access to until May 2023. 

· I understand that a transcript of the focus group discussion/questionnaire responses, in which all identifying information has been removed, will be retained until May 2025. 

· I understand that under freedom of information legalisation I am entitled to access the information I have provided at any time while it is in storage as specified above.

· I understand that I am free to contact any of the people involved in the research to seek further clarification and information.

Tania Pratt
Email: tarnyard@hotmail.com
Tel. No. 07769690253



Signature of participant	Date

I believe the participant is giving informed consent to participate in this study.




Signature of researcher
Contact Information 

This research has been reviewed and approved by the Voice Study Centre and the University of Wales Trinity Saint David Research Ethics Board. 
If you have any further questions or concerns about this study, please contact:
Tania Pratt
53 Compton Avenue,
Reading,
RG31 5LH
Tel: 07769690253
E-mail: tarnyard@hotmail.com

You can also contact Tania Pratt’s supervisor: Sophie Scott
E-mail: sophie@voicestudycentre.com

What if I have concerns about this research?
If you are worried about this research, or if you are concerned about how it is being conducted, you can contact the Director of Studies at:
Voice Study Centre
The Old Stables
Hadleigh Road
East Bergholt
Suffolk 
CO7 6QT 
(or email at info@voicestudycentre.com).







1



Appendix 4


 Informed Consent Form for Parents/Guardians of Project Participants

Project Title: An investigation into performance reluctance and choir participation in female voice students during adolescent voice change.
Tania Pratt October 2022




· I agree that 	(full name of child/person) for whom I am a parent/guardian may take part in the above research project.

· I understand that participation is voluntary and can be withdrawn at any time.


· The purpose and nature of the study has been explained to ……………..,and to me, in writing and I have had the opportunity to ask questions about the study.

· I understand that by consenting to participation, I am willing to allow ……………. to take part in a focus group discussion regarding participation in singing performances and choir, which will be audio recorded. 

· I understand there will be no direct benefit of participating in this research.

· I understand that all information provided for this study will be treated confidentially.

· I understand that in any report on the results of this research the participant’s identity will remain anonymous. This will be done by changing the participant’s name and disguising any details of the focus group discussion which may reveal the identity or the identity of people discussed.

· I understand that disguised extracts from the focus group discussion may be quoted in the research report, presentation and possibly in future publications and conferences.    

· I understand that signed consent forms and original audio recordings will be retained in a password protected device until May 2023.

· I understand that a transcript of my in which all identifying information has been removed will be retained until May 2025.

· I understand that under freedom of information legislation I am entitled to access the information I have provided at any time while it is in storage as specified above.

· I understand that I am free to contact any of the people involved in the research to seek further clarification and information.


Researcher: Tania Pratt. 
Email address: tania.pratt@qas.org.uk
Tel. No.: 07769690253








Signature of parent/guardian	Date




I believe the parent/guardian is giving informed consent for …………………..to  participate in this study.





Signature of researcher	Date



Contact Information 

This research has been reviewed and approved by the Voice Study Centre and the University of Wales Trinity Saint David Research Ethics Board. 
If you have any further questions or concerns about this study, please contact:
Tania Pratt
53 Compton Avenue,
Reading,
RG31 5LH
Tel: 07769690253
E-mail: tarnyard@hotmail.com

You can also contact Tania Pratt’s supervisor: Sophie Scott
E-mail: sophie@voicestudycentre.com

What if I have concerns about this research?
If you are worried about this research, or if you are concerned about how it is being conducted, you can contact the Director of Studies at:
Voice Study Centre
The Old Stables
Hadleigh Road
East Bergholt
Suffolk 
CO7 6QT 
(or email at info@voicestudycentre.com).
















Appendix 5 

An Investigation Into Performance Reluctance and Choir Participation in Female Voice Students During Adolescent Voice Change’.


Questionnaire


You will be asked 6 open ended questions regarding performance willingness and choir participation in adolescent female singers. Please be as detailed as you can and ensure you have completed the consent form above. 

Question 1:
With female singers in mind, and those that seemingly enjoy singing and their lessons, do you notice any changes in their willingness to perform through adolescence?


Question 2:

What do you think are the barriers or obstacles for those that are reluctant to perform?


Question 3:

With the same girls in mind, do you notice that choir participation changes through adolescence?


Question 4:
What do you think are the barriers or obstacles for girls who don’t participate in choir?

Question 5:

What strategies do you employ to encourage participation in performance and choirs, and what do you think we could do to encourage this age group?


Question 6

Are there any strategies that you would like to employ but there are obstacles in doing so?

End of  questionnaire.


















Appendix 6


APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Tania Pratt

	2
	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	3
	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	4
	Institute/Academic Discipline/Centre:
	WAPPAR


	5
	Campus:
	Carmarthen


	6
	E-mail address:
	tarnyard@hotmail.com

	7
	Contact Telephone Number:
	07769690253

	
	For students:

	8
	Student Number:
	2117328

	9
	Programme of Study:
	MA in Professional Practice (Voice Pedagogy)

	10
	Director of Studies/Supervisor:
	Louise Emanuel
Debbie Winter



SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	3
	
	Institute Research Committee
	☐	

	4
	
	Other (write in)
WAPPAR Ethics Board Representative
	☒	



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	1
	UWTSD Research Ethics & Integrity Code of Practice

	☒
	2
	
UWTSD Research Data Management Policy
	☒

	3
	

	☐



SECTION D: External Collaborative Research Activity
	1
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	2
	If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	3
	Institution
	


	4
	Contact person name
	


	5
	Contact person e-mail address

	

	6
	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☐

	7
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	8
	Is your research externally funded
	YES
	☐
	NO
	☐

	9
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	10
	
	Employed
	YES
	☐
	NO
	☐

	11
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	12
	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	13
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	14
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	1
	Indicative title:
	An Investigation of Performance Reluctance in Female Voice Students During Adolescent Voice Change

	2
	Proposed start date:
	19/09/2022
	Proposed end date:
	05/01/2023

	3
	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	4
	Purpose of Research Activity
The author has noticed that between the ages of 13 and 16 years of age, female singing students are often reluctant to participate in performance opportunities, whether that be as a soloist, group or larger choir. Current research identifies various effects of adolescent voice change and puberty that could cause this decline in confidence, however, there is little research to question the singers’ experiences at this time that lead them to stop performing. The author would therefore like to investigate this area from the perspectives of the students themselves and the teachers that work with them to build an understanding of how singers can be better supported through this period.


	5
	Research Question
What leads the female singer experiencing voice change to be reluctant to participate in performance? How can this knowledge inform teachers to provide better support during this period?
 

	6
	Aims of Research Activity
To identify the key themes that cause female adolescent singers to lack confidence in performing. To understand the phenomenon from the perspective of singing teachers working with this cohort and compare with the experiences of the young singers. To highlight areas where my own teaching practice can be enhanced to support this age group.
 

	7
	Objectives of Research Activity

· To hold discussions with students that have experienced this period of voice change and establish their experiences during this period.
· To consult with singing teachers that work with this age group to establish their understanding of the reasons for performance reluctance and strategies they employ to support their students.
· To compare viewpoints and identify factors that teachers may not have considered.
· To use the resulting data to inform teaching strategies that will better support students in this period.


 

	8
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	9
	This will be a qualitative study aiming to identify experiences and perspectives of female students during puberty and voice change. To enable triangulation of data, I will be collecting qualitative data from two different sources: that of voice students who have experienced the period of voice change to look retrospectively at the period where they lacked the confidence to perform, and the viewpoints of singing teachers and choir leaders who work with students of this age group. The resulting data will be triangulated further with a review of the research regarding adolescent voice change and the themes identified.

Methods

· Focus group 1: The data collection method for the singing students’ perspectives will take the form of a focus group that will be recorded and transcribed. 
· Focus Group 2: The data collection method for the singing teacher and choir leader perspectives will take the form of a focus group that will be recorded and transcribed. 
· In the event that focus groups cannot be organised for teachers and choir leaders, online, open ended questionnaires will be sent to participants for completion.
· A literature review will be undertaken on the key themes identified in the focus groups and current thinking regarding adolescent voice change and performance reluctance. 






	10
	Location of research activity
Identify all locations where research activity will take place.

	11
	Queen Anne’s School, 6 Henley Road, Reading, RG4 6DX
by permission of Mr John Padley, Director of Music (please see email attached).


	12
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	13
	N/A



	14
	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	
	YES
	☐

	15
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.







SECTION F: Scope of Research Activity
	1
	Will the research activity include:
	
YES
	
NO

	2
	Use of a questionnaire or similar research instrument?
	☒
	☐

	3
	Use of interviews?
	☐
	☒

	4
	Use of diaries?
	☐
	☒

	5
	Participant observation with their knowledge?
	☐
	☒

	6
	Participant observation without their knowledge?
	☐
	☒

	7
	Use of video or audio recording?
	☒
	☐

	8
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	9
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	10
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	11
	Investigation of participants involved in illegal activities?
	☐
	☒

	12
	Use of procedures that involve deception?
	☐
	☒

	13
	Administration of any substance, agent or placebo?
	☐
	☒

	14
	Working with live vertebrate animals?
	☐
	☒

	15
	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☒
	☐

	16
	Details of any other primary data collection method:
Focus Groups


(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
	1
	Who are the intended participants:
	
YES
	
NO

	2
	Students or staff at the University?
	☐
	☒

	3
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	4
	Vulnerable adults?
	☐
	☒

	5
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	6
	Prisoners?
	☐
	☒

	7
	Young offenders?
	☐
	☒

	8
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	9
	People engaged in illegal activities?
	☐
	☒

	10
	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	11
	Other – please indicate here:

	
	



	12
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	13
	How many participants are expected?

	 Between 10 and 16.

	14
	Who will the participants be?

	Approximately, 6 female singing students aged between 16 and 18 and 6 singing teachers/choir leaders. 
 

	15
	How will you identify the participants?
	The singing students will be recruited from my work based setting and identified by age, having passed through the period being researched and participating in voice lessons.
The teacher/ choir leader group will be recruited from fellow colleagues that work with the age group being studied. A selection of peripatetic teachers and choir leaders would be preferred.
 





	16
	Information for participants:
	
YES
	NO
	
N/A

	17
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	18
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	19
	Will you obtain written consent for participation?
	☒
	☐
	☐

	20
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	21
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	22
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	23
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	24
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	25
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	26
	If NO to any of above questions, please give an explanation 

	27
	



	28
	Information for participants:
	
YES
	NO
	
N/A

	29
	Will participants be paid?
	☐
	☒
	☐

	30
	Is specialist electrical or other equipment to be used with participants?
	☒
	☐
	☐

	31
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	32
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	33
	If YES to any question, please provide full details 

	34
	Audio recordings of focus groups will be taken on a voice recorder.



SECTION H: Anticipated Risks
	1
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	2
	Full risk assessment completed and appended? 

	Yes 
	☐

	
	
	No
	☒

	3
	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	4
	Risk to Participant:
· Disclosure of personal data transcribed and recorded in focus group. 
· Topic could lead to recall of emotional distress. 



	How will you mitigate the Risk to Participant
· All data collected will be stored in my password protected device to which I have sole access. Participant identities will be coded to protect confidentiality.
· I will ensure sure students know where to receive support if needed. 

	5
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	Referral to be made to school safeguarding lead in any cases of emotional distress or concerns for welfare. Students to be directed to the help available within school, for example the school counsellor. 

	6
	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to Investigator:
· Risk of accusation of conflict of interest as I am the teacher of the participants.
· Risk of accusations of impropriety while working with under 18s. 

	How will you mitigate the Risk to Investigator:
· I will mitigate the conflict of interest by setting aside my own pre understandings of this phenomenon and acting only as a moderator in the focus groups.
· All research will be conducted in a group setting on school premises following school policies for working with children.
 

	7
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to University:
The risks of data protection. 



	How will you mitigate the Risk to University:
All data will be dealt with following GDPR guidelines. Participant confidentiality will be ensured by the coding of collected data which will be stored on my password protected device to which I have sole access. All data will be deleted/destroyed at the conclusion of the project.
 



	8
	Disclosure and Barring Service

	9
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	10
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐



SECTION I: Feedback, Consent and Confidentiality
	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
I will provide my contact details to the participants and offer them a copy of my final report to read.

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	Prior to gaining formal consent I will inform participants, via email, of the purposes of the study and the information I am seeking to collect. This will include details of how the data will be collected and the personal time involvement for the individual. I will send a formal consent form via email for them to sign. In the case of minors, all details and formal consent requests will also be sent to parents/guardians. Should an online questionnaire be employed, a consent form will be included at the start of the questionnaire.


	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	I will not name the participants or the organisation to which they belong in the research report. Each participant will be assigned a unique identifier to protect confidentiality. The key to which will be stored in a password protected folder on my device to which I have sole access. 



SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	1
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	X
	☐

	2
	If YES, provide a description of the data and explain why this data needs to be collected:

	
	Personal data to be collected:
· Names and email addresses of participants.
· Names and email addresses of participants’ parents/guardians.
· Signed consent forms.
· Audio recordings and transcriptions of focus group meetings.
The data above will need to be collected to distribute details of the research and to receive informed consent. Audio recordings will ensure an accurate recount of the data emerging from the focus groups.


(this box should expand as you type)

	3
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
X

	4
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	
	 



	5
	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	6
	Manual files (i.e. in paper form)?
	☐
	☒

	7
	University computers?
	☐
	☒

	8
	Private company computers?
	☐
	☒

	9
	Home or other personal computers?
	☒
	☐

	10
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	11
	“Cloud” storage or websites?
	☒
	☐

	12
	Other – specify:

	☐
	☒

	13
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	
	
All necessary data will be stored on my personal password protected device and cloud storage which I alone have access to. All data stored will be encrypted. Audio/visual data will be transcribed and would be shown to participants to check accuracy of reporting. Any USB sticks used to store or transfer data will be password protected. All participants will be given a unique identifier to ensure confidentiality and this list will be kept securely in the password protected folder. 


	14
	All Data Storage

	15
	Will the research activity involve any of the following activities:
	YES
	NO

	16
	Electronic transfer of data in any form?
	☒
	☐

	17
	Sharing of data with others at the University?
	☒
	☐

	18
	Sharing of data with other organisations?
	☐
	☒

	19
	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	20
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☒
	☐

	21
	Publication of data that might allow identification of individuals?
	☐
	☒

	22
	Use of data management system?
	☐
	☒

	23
	Data archiving?
	☐
	☒

	24
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	
	
All data will be encrypted and kept in my password protected personal device and cloud storage which will not be shared. Any USB sticks used to store or transfer data will be password protected. All data transfers will be encrypted and password protected.  All participants will be given a unique identifier to ensure confidentiality and this list will be kept securely in the password protected folder. The data will be stored until the completion of the project and then deleted. In accordance with the DPA2018, participants will have the right to ask to see what data is held relating to them, and this data will be deleted immediately if the participant requests this, in which case the data will not be used in the project.


	25
	List all who will have access to the data generated by the research activity:

	
	Only myself, the principal researcher.


(this box should expand as you type)

	26
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	Only myself, the principal researcher.


	27
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	

All data will be encrypted and kept in my personal password protected device and cloud storage which will not be shared. Any USB sticks used to store or transfer data will be password protected, and will be reformatted at the end of the project in order to destroy the data. The data will be stored until the completion of the project and then deleted. 



	28
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	N/A




	29
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	
	NO
	☐

	30
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	
	NO
	☐





SECTION K: Declaration
	31
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	
	Signature of applicant:
	
	Date:
27/07/2022




For STUDENT Submissions:
	32
	Director of Studies/Supervisor:
	Louise Emanuel
	Date:
13-9-22

	33
	Signature:
	Louise Emanuel


	



For STAFF Submissions:
	34
	Academic Director/ Assistant Dean:
	
	Date:

	35
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☒
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/ 


Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Research Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Institute procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Institutes.  Institutes will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Institute will refer these to the University Research Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   
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Fwd: Research project

From: Pratt Tania Tania.Pratt@qas.org.uk
To: Padley John John.Padley@qas.org.uk
Date: Thu, 21 Jul 2022, 13:10

Dear John,
I hope you are well and enjoying the break.
Sorry to bother you in the holidays but I have to submit my ethics form for my research project in a few weeks. As discussed with you in my annual review, I will be conducting a small scale research project to investigate why singers in the middle school years (years 8-11) are reluctant to perform or join choir. I will be working on this between September 2022 and January 2023, and would like to use some Queen Anne's School students to form a focus group to discuss their experiences. I also aim to gather a group of teachers working with voice or choir to discuss their opinions as to why the middle years are reluctant to participate in performance opportunities. I will then use the data to identify emerging themes and compare the thoughts of teachers and students. My aim is to identify strategies to better support and encourage participation in these year groups.
I will of course be ensuring that all participants and or parents have given their appropriate consent and will be working within ethical guidelines to ensure confidentiality. 
As part of my ethics application, I just need an email from you to confirm that you are happy for me to undertake this at Queen Anne's. 
If you could send me this as soon as possible I would be most grateful, or let me know if you have any questions or concerns.
Kind regards,
Tania
Get Outlook for iOS

From: Padley John John.Padley@qas.org.uk To: Pratt Tania Tania.Pratt@qas.org.uk
Date: Wed, 27 Jul 2022, 08:34
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Dear Tania,
 
I am very happy to support this and for you to do your research at Queen Anne’s.
 
Best wishes,
 
John Padley
 
John Padley
Director of Music
Queen Anne’s School
Henley Road, Caversham, England, UK, RG4 6DX
T: +44 (0) 118 918 7300 DD: +44 (0) 118 918 7328 www.qas.org.uk
 
 
 
Sent from Mail for Windows

From: Pratt Tania Tania.Pratt@qas.org.uk
To: 'Tania Pratt (tarnyard@hotmail.com)' tarnyard@hotmail.com Date: Wed, 27 Jul 2022, 10:15

Get Outlook for iOS
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Appendix 8

Student Focus Group Meeting 14/10/2022


R: We’re thinking about performance, your feelings and experiences about performance. So when I say performance I’m talking about singing solo, maybe in a school concert, in a musical theatre production, duet, group work, anything where you are singing in front of people. What I’d like you to think about first is: Was there a time where you did feel confident about performing but that has changed overtime or in reverse, where you were unconfident about performing and that has changed? Who would like to go first? 


P1: Well, I think I’ve always been quite confident about performing. Its always been something that I’ve like, 1very much enjoyed. But, definitely, like going through like Covid, and having like all that 2isolation, it felt very, it felt very 3nerve wracking to come back and like jump back into the whole thing. And you know, like start singing because you know you did barely anything and also you did singing lessons over zoom and it was a bit hard to like get all the timings right and I kind of 4lost confidence a bit but slowly and surely, gained my confidence back up and started performing.	Comment by Tania Pratt: 1: “very much enjoyed performing”
	Comment by Tania Pratt: 2: “covid…isolation”	Comment by Tania Pratt: 3: “nerve wracking”	Comment by Tania Pratt: 4: “lost confidence”

R: Ok, good. Anyone else? 


P2: Um, Well I feel like I kind of 5haven’t always, like haven’t always been a confident singer and I feel like only in my singing lessons I’ve been able to like sing with confidence, whereas like if you put me in front of other people, like 6I just wouldn’t do that at all. But I feel like as my 7voice has changed like as I’ve got older, I’ve been a 8bit more willing to stand in front of an audience and sing, which has 9encouraged me to try and like start on a small audience and you know…	Comment by Tania Pratt: 5: Haven’t always been confident”
	Comment by Tania Pratt: 6: “Wouldn’t” sing in front of people	Comment by Tania Pratt: 7: “voice change”	Comment by Tania Pratt: 8: “bit more willing”
	Comment by Tania Pratt: 9: “encouraged me”

R: What age would you say you think that’s changed?

P2: Probably like seventeen and that’s quite late like.  And I think that’s just because of also like, I don’t know like, just 10maturing in general and not just with my voice. I think both play a factor in like wanting to perform.	Comment by Tania Pratt: 10: “maturing”

R: Excellent go on (P3)
            


P3: I feel like almost to me, same as (P1), I’ve always 11been like pretty confident performing singing etc but I feel like maybe I’ve had like not a 12confidence knock, but because obviously 13singings getting harder, its like the top grades etc, there’s probably like, I probably 14lacked a little bit of confidence like in myself that I can actually like get to those like 15top grades and you know when it gets 16higher and higher and all of this. I wouldn’t say its like massively 17knocked my confidence but I feel like when I was 18younger I didn’t really care cause there wasn’t really much like 19technique involved or like. Cause I would be in like  the choir and everything in like year 5, year 6 at like my 20prep school. Um yeah same as (P1) I’ve never really been like not a confidence, confident performer but I think as its got like 21properly harder.	Comment by Tania Pratt: 11: “been confident”	Comment by Tania Pratt: 12: “confidence knock”	Comment by Tania Pratt: 13: “singings getting harder”	Comment by Tania Pratt: 14: “lacked confidence”	Comment by Tania Pratt: 15: “top grades”	Comment by Tania Pratt: 16: “Higher and higher”	Comment by Tania Pratt: 17: “Knocked my confidence”	Comment by Tania Pratt: 18: “younger…didn’t really care”	Comment by Tania Pratt: 19: “technique involved”	Comment by Tania Pratt: 20: “in choir at prep school”	Comment by Tania Pratt: 21: “properly harder”

R: Ok interesting, lets here from some of you guys over here.                       



P4: Um I would probably say like, um I was more confident, like (P3), like when I was a bit 22younger because I didn’t really like care what other people would say as much. Um like when I was in my primary school, like I would 23just go for like the plays and everything. Um, but then	Comment by Tania Pratt: 22: “younger…didn’t really care”	Comment by Tania Pratt: 23: “just go for it”

R: Can you remember what age that changed? 

P4: Like when I didn’t want to do it?

R: Yeah. Roughly no not exactly.

P4: Uh, probably like, uh, probably through like 24Covid and stuff. I used to do the concerts here in the lower school but then now I…..	Comment by Tania Pratt: 24: “covid and stuff”

R: What year group were you in during Covid? Were you Year 9?
 
P4: um… end of 4’s and Upper 4s.

R: so that’s year 8 and 9?

P6: End of year 8 and we were in end year 9. 

R: Oh ok interesting. Anyone else? 
 
P5: Well personally, I’ve 25always been an unconfident person which I’m 26not happy about but, (laughs). I don’t do any performing, like public speaking, but drama, anything but, pretty especially 27singing because it just feels so vulnerable, like anything could happen, and all the like 28eyes on you and just….I don’t know 29its personal as well cause its not like with an instrument. If you slip your finger it’s a bit like, ok, its like completely you and just like overthink things like how people are…30judging me or how they perceive it. And if its going to be good or if its…	Comment by Tania Pratt: 25: “always unconfident”	Comment by Tania Pratt: 26: “not happy about”	Comment by Tania Pratt: 27: “singing feels vulnerable”	Comment by Tania Pratt: 28: “eyes on you”	Comment by Tania Pratt: 29: “its personal”	Comment by Tania Pratt: 30: “judging me”

R: Excellent yep.

P6: Yeah, I think…I’ve… same…I’ve 31never been that confident of a performer. And only sort of at the beginning of this year I’ve realised…I 32don’t actually mind what people say about me. I’m like, I 33know my technique, I know the songs, I know the melodies, I just need to 34go out there and enjoy it. And just go and perform. And then I think before I’ve just been 35too nervous to do it because I’ve been too 36self conscious about, me and what other people and what 37other peoples opinions of me are. 	Comment by Tania Pratt: 31: “never been that confident”	Comment by Tania Pratt: 32: “don’t mind…what people say”	Comment by Tania Pratt: 33: “know my technique”	Comment by Tania Pratt: 34: “go out there and enjoy it”	Comment by Tania Pratt: 35: “too nervous”	Comment by Tania Pratt: 36: “self conscious”	Comment by Tania Pratt: 37: “other peoples opinions”

R: And what year group are you in at the moment?

P6: I’m in Year 12. 

R: Yep, thanks. Ok anyone else? So (P7)? Not yet, no, that’s fine. 
Right, so, going back to that thing then. Some of you have mentioned already, some of the obstacles that, you know, stop you from performing in front of people. So if we could just go through that again. What do you think are the main things that stop you from performing and I know there’ll be quite varied. Yep go on. 

P1: I think like, one massive thing is like going through 38vocal change. And…. Knowing like when you’re younger, like, you 39think you’re like really good sometimes (laughs). And, um like now sometimes you 40watch back at it and be like oh my gosh 41I was terrible. But theres like that moment in between where like, you’re like, 42I don’t know, your 43voice is changing a lot and I don’t know, sometimes, like, you you just, don’t, you 44don’t feel as confident with it. Because…	Comment by Tania Pratt: 38: “vocal change”	Comment by Tania Pratt: 39: “think you’re really good”	Comment by Tania Pratt: 40: “watch back”	Comment by Tania Pratt: 41: “I was terrible”	Comment by Tania Pratt: 42: “I don’t know”	Comment by Tania Pratt: 43: “voice is changing”	Comment by Tania Pratt: 44: “don’t feel as confident”
(Recording paused for P8 to enter room)

P1: …I was just saying like that kind of bit through your life where you’re like, when 45you’re changing and your 46voice is changing is quite hard to like, sometimes that confidence of like and “47am I even like very good..”	Comment by Tania Pratt: 45: “you’re changing”	Comment by Tania Pratt: 46: “voice is changing”	Comment by Tania Pratt: 47: “am I even good”

R: What did it feel like, the voice change? Can you be anymore specific?

P1: Um. It was 48really hard because, I , I was at, during that time, like  I was a 49very low singer. And that was 50my ability and think that was 51all I could do. And its only really come now. That I can get like, get into like my high voice and are able to like, I’ve like…. made my 52vocal range wider. But before it was kind of hard because I was 53stuck down there and it would like 54hurt my voice to get up there. And I would push and it 55wouldn’t sound good so it was, it was quite a 56blow on the confidence, but, you know.	Comment by Tania Pratt: 48: “really hard” 	Comment by Tania Pratt: 49: “very low singer”	Comment by Tania Pratt: 50: “my ability”	Comment by Tania Pratt: 51: “all I could do”	Comment by Tania Pratt: 52: “vocal range wider”	Comment by Tania Pratt: 53: “stuck down there”	Comment by Tania Pratt: 54: “hurt my voice to get up there”	Comment by Tania Pratt: 55: “wouldn’t sound good”	Comment by Tania Pratt: 56: “blow on the confidence”

R: Good. Anyone else have the thing with voice change? Or, yep (P6)?

P6: Um, so, when I was younger I had a 57much higher pitched voice and so being able to sing all the Disney princess songs, I loved being able to do that. And then I hit 13/14 and my 58voice started to drop and I started to like 59spread my lower range a bit more. Like the opposite of what you were saying (P1). And it was, it was one of those, it was a 60big shock to me because I’d only been ever been able to sing the little Disney princess voices, the 61Snow White voice. And then I got down there and I was like, hold on, I can do some of the more newer princesses and it was, it was a 62really big shock to me. Which I think made me 63doubt if I’ve ever been good at singing in my high voice because maybe I was always meant to sing in my low voice.	Comment by Tania Pratt: 57: “much higher pitched voice”	Comment by Tania Pratt: 58: “voice started to drop”	Comment by Tania Pratt: 59: “spread my lower range”	Comment by Tania Pratt: 60: “big shock”	Comment by Tania Pratt: 61: “snow white voice”	Comment by Tania Pratt: 62: “really big shock”	Comment by Tania Pratt: 63: “doubt”

R: Interesting. Did you have your hand up there as well? Yeah go on.

P8: Well I only started singing, in year 9. So I started and I couldn’t like hold a note because my 64voice’d  just crack. And um yeah it 65wouldn’t sound great and like I couldn’t like, you know like when the sound comes out when its like it sounds like a good pitch? I couldn’t reach that and it was more like just a 66really breathy noise and it 67didn’t sound good so then I just wouldn’t want to perform because everyone else would be really good. And my voice’d just crack all the time. And I would say I had a cold but I didn’t have a cold.	Comment by Tania Pratt: 64: “voice’d just crack”	Comment by Tania Pratt: 65: “wouldn’t sound great”	Comment by Tania Pratt: 66: “really breathy noise”	Comment by Tania Pratt: 67: “didn’t sound good”

R: Do you think that’s changed though because now you’re  a little bit older? What does it feel like now?

P8: Yeah I feel like now, I can 68actually reach notes. And like I can actually make the sound relatively nice. It sounds like, I’ve hit, you said something about a 69sweet spot or something so it sounds like nice or something?	Comment by Tania Pratt: 68: “actually reach notes”	Comment by Tania Pratt: 69: “hit…sweet spot”

R: On a note?  Yeah! Yeah.

P8: Instead of just your 70voice cracking all the time. Which is kind of 71embarrassing so…..	Comment by Tania Pratt: 70: “voice cracking”	Comment by Tania Pratt: 71: “Embarrassing”

R: Ok, go on then (P3).

P3: I feel like, when I was younger I 72didn’t really care about, like, going out there, in terms of like drama and singing and all that. And just like, belting is the wrong word, but just like going out there and singing songs in front of everyone, I didn’t really care. And now, I still don’t but I’m 73more conscious of like technique and how I sound in front of 74other people. Like I know when I was watching footage back of (school musical), I was like picking up on all the like wrong things I did in terms of my technique and I was like, oh my gosh, did I actually 75sound like this to other people? So I feel like I 76care a lot about like how other people hear me rather than like how I hear myself.	Comment by Tania Pratt: 72: “didn’t really care”	Comment by Tania Pratt: 73: “more conscious of technique”	Comment by Tania Pratt: 74: “other people”	Comment by Tania Pratt: 75: “sound…to other people”	Comment by Tania Pratt: 76: “care alot…how people hear me”

R: Yeah, yeah. Anyone else. (P2)?

P2: I think it definitely comes with like a 77social pressure because you are 78comparing yourself to other people and thinking, oh god, they’re better than me. Or they’re listening to me and thinking, that’s 79really pitchy and I think, like, when your voice changes its, your, its at really 80awkward stage and I feel like I definitely got 81stuck in this place of like, I was completely in the middle of my vocal range. I couldn’t go up at all and I could go down like, kind of comfortably, but kind of not. And I feel like it took, I got, like  it was 82quite frustrating because you’re trying to learn how to go higher, like with 83more technique but it just doesn’t  happen overnight. And I think, I got a bit caught up in that because I was just expecting  	Comment by Tania Pratt: 77: “social pressure”	Comment by Tania Pratt: 78: “comparing yourself to other people”	Comment by Tania Pratt: 79: “really pitchy”	Comment by Tania Pratt: 80: “voice changes…awkward stage”	Comment by Tania Pratt: 81: “stuck in this place”	Comment by Tania Pratt: 82: “quite frustrating”	Comment by Tania Pratt: 83: “more technique”
my voice to be able to do that. And I think it definitely, like as other people have said like, when you start going a lot higher, like it gets 84really breathy and you have to work, on like your breathing  control and then finding the note so theres a lot to it and it doesn’t just happen overnight, which is definitely 85a struggle  for a lot of singers because it they think it’ll just come to them but it just doesn’t. 	Comment by Tania Pratt: 84: “really breathy	Comment by Tania Pratt: 85: “a struggle”
R: Anyone else on this topic?

P5: yeah I think I convinced myself I 86didn’t sound like Lan Del Ray or something I was just actually 87really bad at singing.  	Comment by Tania Pratt: 86: “didn’t sound like Lana Del Ray”	Comment by Tania Pratt: 87: “really bad at singing”

R: So comparing yourself to other people?

P5: Yeah, and like, I think  even if other people would tell me, oh that sounds really good, I’m like, but it doesn’t and like and I’m 88really hard on myself.	Comment by Tania Pratt: 88: “really hard on myself”

R: Yep, go ahead.

P1:  I once had this phase, um, where I was so sure that 89everyone was lying to me that I was a really good singer. (Laughter in the room). I, I would deep it and be like, what if everyone’s just saying it to be nice and I’m not very good and that kind of 90took my confidence down at one point.	Comment by Tania Pratt: 89: “sure everyone lying to me”	Comment by Tania Pratt: 90: “confidence down”

R: That’s interesting.

P1: Um, because like, I was like I can hear myself but, you know, I don’t know 91what other people hear from me. So like if I ask them, they’ll, they’ll say I’m good but is that true. But sometimes its still, sometimes that’s still kind of comes in. But you know that was a phase.	Comment by Tania Pratt: 91: “what other people hear”

R: Ah, ok. 

P3: I feel like, not like rude here, but when people who, like for example like my parents, if they tell me like that sounds really good and I’m like but, you, you’ve never done like any singing before, so it 92probably sounds good to you, but, to me, because I’ve been doing it  for so long that 93actually sounds really awful. 	Comment by Tania Pratt: 92: “probably sounds good to you”	Comment by Tania Pratt: 93: “actually sounds really awful”

R: Interesting. Anyone else got anything else on that?  Or like any other reasons why they don’t perform? 

P8: I guess its more like, it depends like, when, what age, kind of like you mature over the ?, when you’re younger you’re like, oh I’m 94just going to go ahead and just like sing because I 95love the stage and attention, but then, by the time you actually….because I remember when I saw you sing (points to P4) in a year 7 and you did Moana. 96You were so good. And when I did my first singing lesson I was like I want to do the Moana song because it was so cool. And then I 97sounded like manky. And I was like, oh,  and then I guess that kind of hits you because its like, oh hang on, I’m 98not actually as good as the person and I 99can’t like just like go for it anymore. And I guess its like when you kind of figure out you’re a bit more conscious about yourself, a bit 100more conscious about people surrounding you so…	Comment by Tania Pratt: 94: “just go ahead…just like sing”	Comment by Tania Pratt: 95: “love the…attention”	Comment by Tania Pratt: 96: “you were so good”	Comment by Tania Pratt: 97: “sounded manky”	Comment by Tania Pratt: 98: “not actually as good”	Comment by Tania Pratt: 99: “can’t go for it”	Comment by Tania Pratt: 100: “more conscious of people”

P2: I would also say like, the environment we’re in like at school is like very over 101achieving environment and I feel like if there’s any sort of 102doubt there’s no way that like I was going to get up on stage and sing like especially when I was younger because I just thought like, everyone else around me is such a 103”high standard or say you’re in a concert or something and everyones playing instruments to such a high standard you’re like, well I don’t want to get up and like sing a song which is realistically 104not going to sound as good as everyone else. And I also think, like, I don’t know, with with the way its constructed, there’s easy ways to get around being in concerts because I feel like they’re more 105focussed on like scholars and everything rather than like, I don’t know, like obviously there are things like lunchtime concerts but I think they’re more like low key, um, and so there are ways to get around not doing concerts….if you don’t want to. And I think I definitely fell into that trap because I was just like, well if I don’t have to, obviously its not like you want to force people into it, but, I think at some stage like, there is a point where you kind of 106need to perform because like, I think that’s what part of a lot of the songs that we sing in singing lessons are about, is the performance as well and I feel like you can’t just practice that in front of one person so…	Comment by Tania Pratt: 101: “over achieving environment”	Comment by Tania Pratt: 102: “doubt”	Comment by Tania Pratt: 103: “high standard”	Comment by Tania Pratt: 104: “not going to sound as good as”	Comment by Tania Pratt: 105: “focussed on scholars”	Comment by Tania Pratt: 106: “need to perform”

R: Ok. Yes (P6)

P6: Um also going off what you said about school being so 107high achieving, I think that’s probably why I was 108so afraid to go and join the choir. Because everyone in choir knew what they were doing, they sounded amazing whenever I heard them and my, my 109inner doubt was going, you 110can’t sound that good. Come on lets be realistic with yourself. This isn’t how you sound. 111You sound horrible, so, going and joining those high achieving singers just seemed so 112out of reach for me I never attempted to.	Comment by Tania Pratt: 107: “high achieving”	Comment by Tania Pratt: 108: “so afraid”	Comment by Tania Pratt: 109: “inner doubt”	Comment by Tania Pratt: 110: “can’t sound that good”	Comment by Tania Pratt: 111: “you sound horrible”	Comment by Tania Pratt: 112: “out of reach”

R: Ok

P5: I feel a kind of like an element of you know everyone. Like 113everyone that’s listening to you, you know them and 114they’ll remember it and especially if their parents are there, it just feels like, I’m going to see these people again, again and again. Its not like strangers where, if you do badly, you can just kind of forget it and move on and just be like, oh that was bad.	Comment by Tania Pratt: 113: “everyone’s listening”	Comment by Tania Pratt: 114: “they’ll remember it”

R: Ok, anyone else?

P3: I feel like you want to like re do it. I know when like I was saying earlier, when I was listening back after (school musical), I was like, oh I wish I was like been able too do the song again and 115show to everyone that I could have done it better. Because like, you guys were saying, like, its like 116people are left with your last performance and there’s always like a, oh I wish I’d done that a bit better or like, I wish I’d sung that a bit higher or that a bit lower and I wish I’d done more work on that area. But yeah.	Comment by Tania Pratt: 115: “show everyone”	Comment by Tania Pratt: 116: “people are left with your last performance”

R: Excellent. Ok so we’ll move slightly on then to thinking a bit more about choir. So I know some of you have been in choir, some of you have maybe not been in choir ever, and some of you have been in and out. So um again what do you kind of think about was there ages where you were really willing to do choir? And did that change? And again think about the barriers, because they might be slightly different from the performing or some of them might be the same, but you might have other reasons why you didn’t join, or you don’t don’t do choir. (P1)

P1: So I was 117drawn to choir at about year, I say like, 9/10. I wasn’t in there for very long because um, I was drawn to it because like, I like, I 118love singing chorally and in a group of people. But I went there, I think I performed twice and I 119realised that its not for me because 120my style very much took me back with choir. I’m 121very like musical theatre. That’s really and they’ve sung like, you know 122hymns and all that stuff. It, it was, it felt like 123embarrassing almost that I couldn’t like, I found it really 124hard to sing that and like pick up the songs, like I can pick up a musical theatre song so easily, but I can’t pick up a hymn very easily. So I kind of like, it was kind of like embarrassing that I wasn’t able to, like, do as well as I do in, you know in 125other forms of singing. So yeah…	Comment by Tania Pratt: 117: “drawn to choir”	Comment by Tania Pratt: 118: “love singing chorally and in a group”	Comment by Tania Pratt: 119: “realised its not for me”	Comment by Tania Pratt: 120: “my style”	Comment by Tania Pratt: 121: I’m very musical theatre”	Comment by Tania Pratt: 122: “hymns”	Comment by Tania Pratt: 123: “embarassing”	Comment by Tania Pratt: 124: “hard to sing”	Comment by Tania Pratt: 125: “other forms of singing”

R: Oh right, (P3)

P3: its interesting because I was like, in year 5 and year 6 in my prep school, I was in choristers so I had done, like, I had quite a lot of background in that kind of stuff. Without sounding like rude, when I got to secondary school I kind of viewed choir as like, ooh I’m not going to join that, that’s 126not that cool. And then, that was probably like my early, like that’s probably Year 7, year 8. We obviously had like the Lower 4 choir and everything as well. And then, I think since then, its probably been a mixture of  like 127not having the time and like, and just never having like a massive to pull to that kind of 128area of singing. Like I like, kind of what (P1) was saying, like I do like choral singing and I like singing hymns but I’ve always definitely 129preferred like the musical theatre side of things. I’ve always been like, if  I’m not a hundred percent in to that kind of singing, I don’t know 130how valuable it would be to like attend because I didn’t want to waste anyone’s time. 	Comment by Tania Pratt: 126: “not that cool”	Comment by Tania Pratt: 127: “not having the time”	Comment by Tania Pratt: 128: “area of singing”	Comment by Tania Pratt: 129: “preferred musical theatre”	Comment by Tania Pratt: 130: “how valuable it would be”

P2: So I only actually joined choir at the end of last year, so my first year in sixth form. And like, I feel like there’s a bit of what (P3) said as well, like, from a young, from like when started secondary school, I just kind of, 131I wasn’t into it. There 132wasn’t as much, like, hype around it as such. So like people like, not that many people were involved in it and I think had there been more people, like maybe 133more of my friends in it, I would have joined but I did 134struggle at first because there’s a lot of like instant sight reading and just like picking up a sheet of music and singing straight away and I think I definitely 135wasn’t confident with that especially because when I joined there wasn’t that many people there so you could hear if you sang a note wrong. So I did like tend to just mouth the words for the first week because I was 136nervous that I was going to sing it wrong. Um but then, like after like the next week and continuing, I think with the 137support of the people around me and like asking them for help, I think made a big change and then just getting the 138confidence to sing like more loudly and I think I’ve been put in the altos and there’s 139only like eight of us in comparison to the sopranos, so we have to be loud and I think I’ve learnt to gain more confidence through that because as like an upper six as well, like, we have to kind of 140guide the younger ones. So I think, that’s kind of helped me in my confidence a bit because I’ve been like, like an 141anchor for part of that group so…but I think I didn’t join because of things like my 142friends weren’t in it and just because like, I don’t know, it just wasn’t, like it didn’t feel right especially because the 143style is so particular and I think the only reason I kind of like, not, not  fully enjoy it now, but like, like it more, is because it just has a like a 144different range to what I do, like in my singing lessons.	Comment by Tania Pratt: 131: “I wasn’t into it”	Comment by Tania Pratt: 132: “wasn’t much hype”	Comment by Tania Pratt: 133: “more of my friends”	Comment by Tania Pratt: 134: “struggle at first”	Comment by Tania Pratt: 135: “wasn’t confident”	Comment by Tania Pratt: 136: “nervous to sing it wrong”	Comment by Tania Pratt: 137: “support of other people”	Comment by Tania Pratt: 138: “Confidence to sing loud”	Comment by Tania Pratt: 139: “only eight of us”	Comment by Tania Pratt: 140: “guide the younger ones”	Comment by Tania Pratt: 141: “anchor for that group”	Comment by Tania Pratt: 142: “friends weren’t in it”	Comment by Tania Pratt: 143: “style is so particular”	Comment by Tania Pratt: 144: “different range”

R: Right. Ok, great. (P8)
          
P8: I mean like, I am in choir but like I don’t, I don’t  really go very often. Because like, because, partly because like all my mates. I only go because 145my mates go.	Comment by Tania Pratt: 145: “my mates go”

R: So your friends go to choir? 

P8: They all go to choir because they’re music gals and, um, so I go. I used to love going to choir but it was, it was (lower school singing group) so it was 146more like musical theatre. And 147I love that we sang songs from like Rent and stuff. But then, um, now we sing hymns and stuff and I find it 148really boring. But like it doesn’t match like your, like, I still feel like my 149voice isn’t quite there yet. So I’m 150really embarrassed.	Comment by Tania Pratt: 146: “more musical theatre”	Comment by Tania Pratt: 147: “I love that”	Comment by Tania Pratt: 148: “hymns….really boring”	Comment by Tania Pratt: 149: “voice isn’t there yet”	Comment by Tania Pratt: 150: “really embarrassed “

R: What part do you sing in choir?

P8: I have to do soprano because all 151my mates sing soprano. I want to go to alto but I 152can’t sing that low.	Comment by Tania Pratt: 151:”my mates “	Comment by Tania Pratt: 152: “can’t sing that low”

R: so you’re just in soprano because that’s where your friends are? You weren’t allocated there?

P8: Yeah. And like if I go to sing alto then I’m just kind of that, that one, like 153no-one in my age group goes into the alto. So its kind of, I think again a massive part of it is just like you kind of just 154want to fit in, and kind of like 155blend in. Like you 156don’t want to like make a big fuss. So yeah and also I 157can’t read music so it’s a bit of an issue.	Comment by Tania Pratt: 153: “no-one in my age”	Comment by Tania Pratt: 154: “want to fit in”	Comment by Tania Pratt: 155: “blend in”	Comment by Tania Pratt: 156: “don’t want to make a big fuss”	Comment by Tania Pratt: 157: “can’t read music”

P1: Neither can I 

R: Go on (P4)

P4: Um, I’m not going to lie, I was 158in it to go to New York. I was going anyway because I do art GCSE but um to 159perform like in the massive like chapels, it was really cool.	Comment by Tania Pratt: 158: “in it to go to New York”	Comment by Tania Pratt: 159: “massive chapels…really cool”

R: So that was a draw. You had something that was a draw for you. 

P4: But then again the 160songs, they just didn’t match, because I do musical theatre exams. They don’t match what I like to sing so its just a bit like, there’s 161no point because I 162don’t like singing the songs they are singing. 	Comment by Tania Pratt: 160: “songs didn’t match”	Comment by Tania Pratt: 161: “no point”	Comment by Tania Pratt: 162: “don’t like singing the songs”

R: Anyone else?

P8: Not that I did go in Year 9 because you got sweets when you go.

R: That’s an important thing!

P2: At the end of last year, we started, like in the summer term, we started singing like Chicago, Sister Act, and like all these things and finding harmonies for them and that was 163really fun and I think, I think that made us 164enjoy it more, but I mean at that, that  time it was 165just our year group going because everyone was off on exams and everything and I mean, that definitely 166changed the dynamic of it completely though, because like, you could tell we were just all having a bit more fun with it and like we did things from Six and we performed those at like (school festival) or whatever. And I just think, we all 167enjoyed that so much more, and I think more people would join the choir if it was like that. And more, I think, 168more relaxed on the like holy side of singing and 169more focussed on like the fun side and finding new variants of that rather than just…	Comment by Tania Pratt: 163: “really fun”	Comment by Tania Pratt: 164: “enjoy it more”	Comment by Tania Pratt: 165: “just our year group”	Comment by Tania Pratt: 166: “changed the dynamic”	Comment by Tania Pratt: 167: “enjoyed that so much more”	Comment by Tania Pratt: 168: “more relaxed on holy side”	Comment by Tania Pratt: 169: “more focussed on fun”

R: So that was going to be my next question. No go on (P1). No, no carry on,

P1: Um I was going to say, like to like that choir holy singing thing, like other than choir, like I find singing in chapel and I find like singing hymns in school really fun. And it really 170annoys me when other people don’t sing because like, that’s like, I feel like, like having the whole school get together and sing.	Comment by Tania Pratt: 170: “annoys me people don’t sing”

R: So you enjoy that, in that environment? But you didn’t necessarily like it so much in choir.

P1: No because 171everyone’s really good in choir and also with like hymns in, um with hymns in like chapel, I can like kind of speak it. Just kind of like 172do it really low instead of when everyone does that octave up and I feel a lot 173more confident because I’m sat with my year group as well.           	Comment by Tania Pratt: 171: “everyones really good”	Comment by Tania Pratt: 172: “do it really low”	Comment by Tania Pratt: 173: “more confident sat with year group”

P3: Yeah I feel like it was, like, it’s a case like every new Year 7 that comes, year 8’s that come in, like they think its really 174not cool to like sing and we definitely all thought the same like, when we were in those years we were like 175that’s so lame, why would we sing. So you kind of like sit there and like, you get 176embarrassed where everyone else who’s like really going for it. And now, like now, we just, we were, it really doesn’t matter, like if you’re on stage and maybe a bit louder than the person next to you, like, it really, at the end of the day, its not that, just to use a word, deep. Like if you’re singing along to a hymn and you’re like enjoying yourself, like, like I like singing hymns in assembly like when we sing like Shine Jesus Shine, for example, its 177just like a good one.	Comment by Tania Pratt: 174: “not cool to sing”	Comment by Tania Pratt: 175: “thats so lame”	Comment by Tania Pratt: 176: “embarassed”	Comment by Tania Pratt: 177: “just like a good one”

R: Oh, excellent. (P5)

P5: Um so when we first came  here in 4’s, at my 178old school, singing, everyone sang and it was really fun. When I came 179here no-one sang. So like, I’m pretty sure the first song I went for it and then no-one else did it and I was like 180I’m not going to sing.	Comment by Tania Pratt: 178: “old school…everyone sang”	Comment by Tania Pratt: 179: “here, no-one sang”	Comment by Tania Pratt: 180: “I’m not going to sing”

R: Did you have to sing? So when you say everyone sang?

P5: No, like in chapel and stuff. And like no-one would do it and they thought it was 181really uncool. 	Comment by Tania Pratt: 181: “really uncool”


R: Oh right. Oh ok.

P5: But I think there’s a massive element of, because no- one else does it, that’s why we don’t do it. So its like a 182bad cycle because, individuals would do it but because the 183people around them aren’t doing it then they’re not going to do it. So like everyone I talk to, they love like Shine Jesus Shine and they’d do it, but because no-one else is singing they’re not going to sing it.	Comment by Tania Pratt: 182: “bad cycle”	Comment by Tania Pratt: 183: “people around them not doing it”

R: Oh ok. Yes go on.

P8: I feel like there is two different aspects to that like, one thing is, if its like fun, like you just kind of 184go for it with your mates if its fun. But then, in another aspect, I don’t like to sing hymns because I just feel like, it sounds really weird but like, I 185don’t like to sing to praise a like a bigger being. You know what I mean, it really 186annoys me. So I don’t want to like sing. So I guess like in like chapel and stuff I get why people don’t sing because also its like in front of the entire school but because they’re going, but I always think that because they’re going through the age group we didn’t want to sing, between when your 187voice is going weird, you don’t want to sing. So I think that’s kind of why people don’t sing in that aspect so you kind of want to think about like, obviously some people can’t sing because they don’t want to do it. So then in chapel, its only the people who can sing, singing it. Its still kind of like, that’s a smaller percentage of the massive amount in school. And that can then contributes to the aspect   that, you don’t have the confidence to because you going, its like, its like, twenty, a hundred people out of five hundred people who can sing.So I guess that might be why people don’t sing in like chapel.	Comment by Tania Pratt: 184: “go for it with your mates”	Comment by Tania Pratt: 185: “don’t like to praise”	Comment by Tania Pratt: 186: “really annoys me”	Comment by Tania Pratt: 187: voice is going weird

P6: Yeah and I think also the 188holy aspect of it, a lot is, a lot of hymns is very much, oh lets praise God, lets praise Jesus and all these things. And a lot of people, nowadays 189don’t believe in that. Because I know, growing up I used to love singing hymns, and then I got to like Year 7 and then realised hold on, I singing hymns to praise a different God than I  believe in. Why am I 190praising a different God that I don’t believe in? So I stopped singing hymns. And I didn’t want to join choir because they were singing to the wrong God in my head. And I think the other thing you pointed out is because nobody sings, everyone is trying to sing quietly because they 191don’t want to be heard above everyone else because they’ll all so 192nervous about their voice. And I think that’s the downside, because trying to sing quietly is really really hard when everyones like a soprano and is all the way up in their head. Its really hard to do so no-one sings because they 193crack, because they’re trying to go high but trying to stay quiet as well.	Comment by Tania Pratt: 188: “holy aspect”	Comment by Tania Pratt: 189: “don’t believe in that”	Comment by Tania Pratt: 190: “praising a god I don’t believe in”	Comment by Tania Pratt: 191: “don’t want to be heard”	Comment by Tania Pratt: 192: “nervous about voice”	Comment by Tania Pratt: 193: “crack”

R: I’m just going to take a little pause there. 

P1: Um I was going to say but I think, whats quite funny is um, there is one song, which is, If the War Goes On, (sounds of agreement in room), which everyone in the whole school like goes for because its like, I don’t know why are school go….

P2: To be fair its quite low. It’s 194accessible to sing. And I think…	Comment by Tania Pratt: 194: “accessible to sing”

P6: There 195isn’t exactly many religious references in it either.   	Comment by Tania Pratt: 195: “isn’t many religious references”

P2: Yeah. I think, I think a lot of it comes to 196accessibility to sing in like a large group.	Comment by Tania Pratt: 196: “accessibility”

P1:  Soul that’s quite hard…

P2: Yeah so like we have, like Soul , and we sing like, whats the song, ‘sing it loud and sing it clear’ and that has quite a lot of high sections to it. And you can see all the people, see a lot of 197people switch off (laughter in room) when that comes. Because they don’t want to sing. And as like (P6) said, like, singing quietly but singing high is the 198most difficult thing you can do. And I think, we’re all, like, victims of the 199social standards of singing in assembly. And like I think, I think for sixth formers it’s a bit different because you don’t have that 200pressure of people like judging you. So you don’t really care. Like, at, it, its actually more fun, like its actually fun singing in a big group and I think that’s the thing that’s taken out of when the whole school are together, when people don’t sing because, there is like this air of, like, 201unspoken judgement if people singing. And its like a 202stigma around it almost.        	Comment by Tania Pratt: 197: “high….people switch off”	Comment by Tania Pratt: 198: “singing high… most difficult”	Comment by Tania Pratt: 199: “social standards”	Comment by Tania Pratt: 200: “pressure of people judging you”	Comment by Tania Pratt: 201: “unspoken judgement “	Comment by Tania Pratt: 202: “stigma”
 
(Sounds of agreement in the room)
P6: If I, If I was singing in Year 10 the person in front of me would always turn round of they heard me and I’d then be very quiet. I wouldn’t do anything because they’ll turn round with that, 203who on earth would sing to this, look on their face. And I’d go, no I can’t sing.	Comment by Tania Pratt: 203: “who on earth would sing”

P5: if I’m the one person singing around all these people that aren’t singing so they all just turn and they’re like, ‘what’.

P8: I used to go for it. It used to make me cough. And everyone knows that I cough really loud. My cough is so loud.  

R: Right ok, so, great. So just one last question to really talk about then. So, and you can, you can sort of lump choir and performing into this. So what do you think the school could do, or the choir, whoever takes choir, or your singing teacher could do to make you feel, or what do we do that motivates you to perform and join choir? What would be different that would make you do it?          

P1: So I had one teacher who um, never like, never made me, 204never let me sing in my style. And,  like, and then I, then I moved teachers because that teacher left and I got to sing like everything I wanted to, I 205never felt embarrassed. And I think the same goes with like choir and just like, you know, singing teachers and stuff like opening like, you know,  what people want to do and like, the, you know what, what they 206feel comfortable doing because my, my first singing teacher, I didn’t even want to go to my lessons because I like, I knew that I like felt, like so, I 207felt so weird singing songs that like I, I just couldn’t. And now I want to go to my singing lessons because like I enjoy them so much because I’m 208doing what I love.	Comment by Tania Pratt: 204: “never let me sing my style”	Comment by Tania Pratt: 205: “never felt embarassed”	Comment by Tania Pratt: 206: “feel comfortable doing”	Comment by Tania Pratt: 207: “felt so weird”	Comment by Tania Pratt: 208: “doing what I love”

P3: I think its like very similar to what (P1) was saying. That 209style is such an important thing to a singer and its different for absolutely everyone. Because like, although it is important to go 210out of your comfort zone if you really want to like develop, as like, if that’s what you want to do, if you want to be a successful singer, like, it is important to try new things. But ultimately, like as (P1) was saying, you’re not going to want to go to lessons and you’re not going to want to go to choir if you’re 211consistently doing something that you don’t enjoy and you don’t think is benefitting your singing at all. Like, I feel like that’s something that potentially choir could work on, is 212adapting to like everyone that goes to choir. I mean, I don’t, I don’t know because I don’t go to choir, everyone that goes in my year loves singing hymns but there’s definitely some people within that group who would prefer to go like, down like a 213more musical theatre route. I feel like that’s really important to cater for 214different peoples needs within like that big of a group as well as like individually	Comment by Tania Pratt: 209: “style such an important thing”	Comment by Tania Pratt: 210: “out of your comfort zone”	Comment by Tania Pratt: 211: “consistently doing something you don’t like”	Comment by Tania Pratt: 212: “adapting to everyone”	Comment by Tania Pratt: 213: “more musical theatre route”	Comment by Tania Pratt: 214: “different peoples’ needs”
R: Yes go on (P1)

P1: I think (school musical theatre concert) should start again.

R: Yes we’ll save that for another conversation.

P2: I think there needs to be like, concerts at kind of like a 215medium level audience that are 216accessible for lower ?. For example, like the lunchtime concerts not that many people go to, so its like a good place to start, but you have to sign yourself up for that, like you have to 217have the confidence. You have to like take a 218bit of a risk to go and sign yourself up and then…or there’s like a scholars’ concert, which I think, I don’t know about anyone else, but like, for, like, I’m 219not a scholar but I enjoy singing. And I kind of, I feel like it does come, like from 220encouragement in singing lessons which we all get. And I think, also for things like, I don’t know, say like performances we’re doing that involve us singing to, like when I did (school musical), at the beginning there was absolutely no way I was going to get up on a stage and sing. But I think it was because of my singing lessons, I sang through the songs loads of times and I like, I knew in here I could do it in like a 221comfortable space I could do it. Um so then like you could kind of translate that into, like a real performance on stage and also like there’s extraneous variables, like on the day that you sing it, but I think, definitely like, making sure you’re comfortable with it, like in a 222smaller environment  and then gradually increasing that, yeah, so you’re more encouraged to, you know, perform.	Comment by Tania Pratt: 215: “medium level audience	Comment by Tania Pratt: 216: “accessible”	Comment by Tania Pratt: 217: “have the confidence”	Comment by Tania Pratt: 218: “bit of a risk”	Comment by Tania Pratt: 219: “not a scholar”	Comment by Tania Pratt: 220: “encouragement ”	Comment by Tania Pratt: 221: “comfortable space”	Comment by Tania Pratt: 222: “smaller environment”

R: (P6)

P6: Um, I also think 223opportunity is a big one. Um. So I’m, I mean school is now putting on (school musical) for the sixth form. Which is obviously a very big musical one. And so, being like, being able to go and do that because I’m in the year groups is a really good thing because I’ve never sung, act and danced on stage before as like a triple threat thing. So I think the opportunity to go and do that, and even if school did the opportunity to do a singing and acting or a dancing and acting, I think they’d get so many more people on stage. Cause a lot of people in my year group, like in our year group, don’t sing and they don’t like to sing and that’s just their personal preference but they can dance and act so well. So if school would do that and 224cater for the people, who don’t want to do all three but can do two of the three, I think you’d get more people.	Comment by Tania Pratt: 223: “opportunity”	Comment by Tania Pratt: 224: “cater for the people”

R: (P8)

P8: I forgot it now.

R: Don’t worry I’ll come back to you. (P3). 

P3: Um, its quite similar to what (P6 and P2) were saying but, like, when you guys (directed to P1 and P2) like  started the like process of like directing (school musical), I think you found that, almost like, a very very small percentage of people who were in the cast could sing and wanted to properly sing. So basically just like, the main roles as such, like that had like the singing roles and had the solos and etc. we found that because we were in like a big group, because it was our year, because 225we were all friends, because we wanted to like, it to be good and we wanted to 226have fun like overall, it meant that more and more people like actually started joining in. So people who would like, never sung before like someone like (sixth firm girl) who like has never felt like a confident like singer and like has outwardly said like, I can’t sing, did a solo, had fun and like actually really enjoyed it. So I think that’s a really important thing as well is like, 227doing things that you’re comfortable with and I think that’s really helpful when you’re doing something within like a group of people. Definitely like 228with your friends. Like I know when we were like rehearsing for (school musical) like, I would get, I 229wouldn’t get like scared to like perform my solos and like in front of my friends because I was like, you guys are my friends like, I just 230want to have fun. Um and that even translated like when we eventually performed it, like in front of the audience. Although I was like, nervous and I was like,  ooh 231how am I going to sound, at the end of the day like, we all 232wanted to have fun and we wanted to to be good, to be kind of just like went for it, even if we maybe thought we didn’t sound that great, like I know when we really watched it we were like, ooh that sounded, 233sounded a bit rusty, but when we were performing it, we didn’t think that all because we were 234having fun.	Comment by Tania Pratt: 225: “we were all friends”	Comment by Tania Pratt: 226: “have fun”	Comment by Tania Pratt: 227: “doing things you’re comfortable with”	Comment by Tania Pratt: 228: “with your friends”	Comment by Tania Pratt: 229: “wouldn’t get scared…in front of my friends”	Comment by Tania Pratt: 230: “want to have fun”	Comment by Tania Pratt: 231: “how am I going to sound”	Comment by Tania Pratt: 232: “wanted to have fun”	Comment by Tania Pratt: 233: “sounded rusty”	Comment by Tania Pratt: 234: “having fun”

R: Ok. (P2).

P2: I think also the fact that like we had to out on a musical, on order to like be able to perform our like singing abilities and 235show like the skills we had, I think says a lot about how like the school creates people to feel like with their singing and stuff. And I think, as someone said earlier, like singing is a very 236vulnerable thing like and its not necessarily everyone’s like vibe to stand up on stage in front of an audience and just sing like a classical song, or like, and I think there needs to be, maybe, a bit like, a bit 237more accessibility to different genres and like 238encouragement from within. Cause I think, like obviously we, like we put on a musical because we had 239lots of interest in people wanting to be able to show their skills and like being able to perform without like the 240pressure of like school and teachers as well because I think, yeah obviously like, the music department like you’re all very skilled and its quite like 241intense sometimes for some people to stand in front of people.	Comment by Tania Pratt: 235: “show the skills”	Comment by Tania Pratt: 236: “vulnerable thing”	Comment by Tania Pratt: 237: “more accessibility to different genres”	Comment by Tania Pratt: 238: “encouragement”	Comment by Tania Pratt: 239: “lots of interest”	Comment by Tania Pratt: 240: “pressure of school”	Comment by Tania Pratt: 241: “intense sometimes”

P1: Um, as, as co directing(school musical) and now co directing like (school panto), its so, its so like obvious to see the 242difference in pressure, cause one was just my, just the year group and like it wasn’t in front of the whole school. Like so everyone was so excited to do it, everyone was like, 243threw themselves at the opportunity but now for (school panto) its in front of just the school and its like a mix of year groups. So theres barely any people doing it. And I feel like performing it might just be like a total nightmare.	Comment by Tania Pratt: 242: “difference in pressure”	Comment by Tania Pratt: 243: “threw themselves at the opportunity”

R: So because of, do you mean because there’s more year groups actually performing with each other?

P1: Well no, theres only two, so that’s not like the harder part but like a lot of people just aren’t signing up for this one. And its a lot harder because, you know, so everyone, everyone was so excited, like everyone did (school musical) and now barely anyones doing (school panto) and I think it like there is a thing of, like, your doing it in front of the school or just doing it in front of like your parents or whatever. Um, so I think theres like that 244pressure, so, I think a big way to, you know, get people to be more confident is like, you feel like a 245safe environment as everyone was saying like, you know you, we all felt safe during (school musical)  rehearsals just with your year, like no-one was 246watching over you. And this one we’re having to like perform in front of  the whole school so it’s a bit 247more pressure. 	Comment by Tania Pratt: 244: “pressure”	Comment by Tania Pratt: 245: “safe environment”	Comment by Tania Pratt: 246: “watching over you”	Comment by Tania Pratt: 247: “more pressure”

R: (P8)

P8: I feel that one thing that is good, is that I remember when I did violin, I had to play all these  songs I didn’t want to play. And because I used to be really geeky back then,
I wanted to play The Hobbit. So I had a Hobbit book and I really wanted to play that and thenI had like Disney Songs and I really wanted to play that. But my teacher made me do these things that I didn’t want to do and hence, why I would go to concerts, 248deliberately sound bad just to annoy him. And then sound bad, I used to like squeak  the bow on my violin just to really annoy him. Now in singing, I can do what I want and I like that. And when I did (lower school singing group), I asked to do ‘Let it Go’,  and we did ‘Let it Go’.  And, oh 249my god, like the excitement! So I think its more when you have the 250choice to do what you want to do, like, the 251opportunities to like have the freedom in that, I think that really makes you want to do it. Like you said, you get the choice, like,  to just 252be with friends and like  have, I think it makes you 253more confident if you do something, you’re confident or you kind of get it. Like not like 254hymns, which I don’t understand. Its more like 255having more choice.  The variety do do things you’re 256more comfortable in, rather than doing just because you want to do choir but you don’t want to do this aspect of it.	Comment by Tania Pratt: 248: “deliberately sound bad”	Comment by Tania Pratt: 249: “my god, the excitement”	Comment by Tania Pratt: 250: “choice”	Comment by Tania Pratt: 251: “opportunities to have freedom”	Comment by Tania Pratt: 252: “be with friends”	Comment by Tania Pratt: 253: “more confident”	Comment by Tania Pratt: 254: “hymns….don’t undersatnd”	Comment by Tania Pratt: 255: “having more choice”	Comment by Tania Pratt: 256: “more comfortable”

R: Excellent

P3: I think if you’re like shoved on stage in front of loads of people and you, maybe you’ve never been a confident singer or like you 257don’t like the kind of songs that you’re singing, exactly that, you’re not going to want to do well because you’re not, you don’t want to do it again. So you’re like 258deliberately, like, do badly, like, if, realistically, if you’re in like, if it’s a 259pressurising situation as well, and if you are performing in front of other people, like, it, its really 260nerve wracking and if you really don’t want to do it again, that is probably something that a lot of people do do. Which is why it is so like  important 261not to force people to do something that they really, really don’t want to do. Even if you think like, even if you think it could be good for them, ultimately they 262know whats best for them. And if it really doesn’t make them 263feel comfortable, like they should 264never be forced to do it.	Comment by Tania Pratt: 257: “don’t like the kind of songs”	Comment by Tania Pratt: 258: “deliberately do badly”	Comment by Tania Pratt: 259: “pressurising situation”	Comment by Tania Pratt: 260: “nerve wracking”	Comment by Tania Pratt: 261: not to force people	Comment by Tania Pratt: 262: “know whats best for them”	Comment by Tania Pratt: 263: “feel comfortable”	Comment by Tania Pratt: 264: “never be forced”

R: Now we probably should, sort of think of about wrapping up but, no, you, so if anyone’s got anything radically different or anything they really burningly want to say, yeah go on.

P1: I think one massive thing that like the school can’t change is just that people get 265more confident when they get older. And the hierarchy in the school theres no-one like older like I’m like, now I would definitely go and do anything because I feel like there’s no-one 266on top of me to judge me. But, er, when I, I remember like my first school performance, I was literally, like having stomach issues because of how like 267stressed out I was. I was like squeezing a stress ball like, I felt there was 268so much judgement but like it does just 269comes with age really. Like confidence and well it depends on the person, but that’s what I would say, yeah.                                                              	Comment by Tania Pratt: 265: “more confident when older”	Comment by Tania Pratt: 266: “On top of me to judge me”	Comment by Tania Pratt: 267: “stressed”	Comment by Tania Pratt: 268: “so much judgement”	Comment by Tania Pratt: 269: “comes with age”
                    
P8: That is so true though. It’s a really good point.

R: Anyone else, got anything else? I think you’ve covered loads. Right, thank you so much





















Appendix 9

Teacher Focus Group Meeting 20th October 2022


R: So we are thinking about girls that have good levels of competency in singing and probably have singing lessons. What I want you to think about is, do you notice any difference in their willingness or their confidence to perform throughout their, sort of, time at the school? 

P9: Um, I can think of one pupil in particular, who when then first started T1was very nervous, then gained confidence, performed, then there was T2a big lull. But that was more to do with them T3losing confidence in their own voice. Now their T4voice has come back, there is still T5apathy to perform, but I think that’s because they are T6incredibly busy.	Comment by Tania Pratt: T1: “was very nervous, then gained confidence”	Comment by Tania Pratt: T2: “a big lull”	Comment by Tania Pratt: T3: “losing confidence in their own voice”	Comment by Tania Pratt: T4: “voice has come back”	Comment by Tania Pratt: T5: “apathy to perform”	Comment by Tania Pratt: T6: “incredibly busy”

R: Right Ok. 

P9: I think they would perform.

R: What sort of age do you think that dip happened?

P9: Sort of, I’d say, Year 9.

R: Year 9. Ok anyone else?

P10: Um I think, a lot of the kind of T7Lower 4 are keen to perform everything, do everything. And I think there is something surrounding music, maybe I don’t know, um, where they do T8lose their confidence to perform and I think its also to do with T9social issues as well. And they become T10less willing to perform around, Year 8, I think. And then, there,  there’s T11not many year 9s who perform…singing.	Comment by Tania Pratt: T7: “Lower 4 are keen to perform everything”	Comment by Tania Pratt: T8: “lose their confidemce to perform”	Comment by Tania Pratt: T9: “social issues”	Comment by Tania Pratt: T10: “less willing around Year 8”	Comment by Tania Pratt: T11: “not many year 9s”

R: um ok.

P11: Yeah, I think, I think the same. I think it goes up though, so, so when they turn, about, maybe when they’re getting into sixth form, T12year 11, year 12, it comes back. Maybe they T13don’t care as much socially. I think other things going on. Um, they either, they are either the ones that drop off and we never see again or they all T14come back with new confidence to perform and get involved again. There is, there is definitely that T15dip around year 9, year 10.	Comment by Tania Pratt: T12: “year 11, 12, it comes back”	Comment by Tania Pratt: T13: “don’t care as much socially”	Comment by Tania Pratt: T14: “come back with new confidence”	Comment by Tania Pratt: T15: “dip around year 9, 10”

P9: There is. But I also think there isn’t a correlation between, their performing dipping and their ability. So they’ll T16carry on doing exams but they won’t perform. So in some says that’s a good thing because it means they can T17come back into the fold once they’re there. I think also when they come here, invariably, they’ve T18been a big fish in a small pond. So they’ve maybe been very good at their T19old school and they go, I’m going to perform in everything. And then they realise where they are in the T20ranking and the pecking order and then think, once they’ve done it once, and thought, oh T21but she was really good, I’m not going to do it anymore. And that’s about that kind of year 8, year 9 thing where they suddenly, they all sort of T22find their own level in this big fish pond. And I think that makes a big difference. 	Comment by Tania Pratt: T16: “carry on doing exams but won’t perform”	Comment by Tania Pratt: T17: “come back into the fold once they’re there”	Comment by Tania Pratt: T18: “been a big fish in a small pond”	Comment by Tania Pratt: T19: “old school…perform in everything”	Comment by Tania Pratt: T20: “ranking and pecking order”	Comment by Tania Pratt: T21: “but she was really good”	Comment by Tania Pratt: T22: “find their level in this big fish pond”

R: So what do you think are the, what do you think the girls think their main obstacles are? And what do you think the obstacles are to them getting up on stage and singing on their own?

P9: Um, I think…well it could be either actually. I think its, T23they think it’s embarrassing. They’re going to T24embarrass themselves in front their peers. Or T25embarrass themselves in front of their parents. Or T26don’t want their parents to see them perform. Um. T27Singing is so exposing isn’t it. Its not like playing the violin. You know, you can hide behind your instrument. You T28may as well stand in the room naked if you’re singing.	Comment by Tania Pratt: T23: “they think it’s embarrassing”	Comment by Tania Pratt: T24: “embarrass themselves in front if their peers”	Comment by Tania Pratt: T25: “embarrass themselves in front of their parents”	Comment by Tania Pratt: T26: “don’t want parents to see them perform”	Comment by Tania Pratt: T27: “singing is so exposing”	Comment by Tania Pratt: T28: “may as well stand in the room naked if you’re singing”

P11: Is there an T29anxiety aspect do we think?	Comment by Tania Pratt: T29: “anxiety aspect”

P9: Yes because I think you’re, T30you’re showing yourself. And part of the thing about being a teenager is not really showing yourself. Its about just all being afraid. And T31as singer you are your instrument aren’t you so…	Comment by Tania Pratt: T30: “showing yourself”	Comment by Tania Pratt: T31: “as singer you are your instrument”

P11: So I find a bit of, its easy enough to try and get them to perform but that, personally I don’t, I probably don’t know too much about how to get past things, like T32how to teach them not to be so anxious or feeling it.	Comment by Tania Pratt: T32: “how to teach them not to be so anxious”

P10: I think that T33anxiety has a massive impact on singing because, I mean, from my, from my experience, when I was a teenager, I T34used to love singing but I hated singing on my own. And like if I would try, I literally, physically couldn’t. And I, I mean I, I T35got over that now as an adult. But I think a lot of them, if they do experience T36anxiety, it just prevents them from being able to sing.	Comment by Tania Pratt: T33: “anxiety has a massive impact on singing”	Comment by Tania Pratt: T34: “used to love singing but I hated singing on my own”	Comment by Tania Pratt: T35: “got over that now as an adult”	Comment by Tania Pratt: T36: “anxiety prevents them”

P9: Yes, exactly.

P11: You T37need to be relaxed and have lots of air to be able to sing in front of people. But when, if you are experiencing anxiety, it just…?	Comment by Tania Pratt: T37: “need to be relaxed”

P9: I think there is also a bit of a, T38time thing, as well. If you’re, you’re learning the violin or the piano, you’re probably, you know, your teachers like, right you must practice this, this, this, this, this. With singing, we all know they don’t practice. So there isn’t that, um, they go, oh, well I’ve got to do this  and I’ve got to do that and it almost gets T39pushed to the back. And its only T40the ones that really want it that drive it, I think. So you can always tell the ones that are going to go on and do it because they are the ones that go through that and drive themselves. Whereas, you know when you’re doing your grade 8 piano you can just do your grade 8 piano, you don’t have to, you just sit there and play it. You don’t have to perform. That’s what I think they think that T41singing’s more about, being a bit more Jazz hands. And they don’t do that, they don’t want to that, that T42:don’t want to….show themselves. Expose themselves.	Comment by Tania Pratt: T38: “time thing”	Comment by Tania Pratt: T39: “pushed to the back”	Comment by Tania Pratt: T40: “the ones that really want it that drive it”	Comment by Tania Pratt: T41: “singings more about…jazz hands”	Comment by Tania Pratt: T42: “don’t want to show themselves. Expose themselves”

R: Ok. If we think about it from a slightly different perspective then, if we think about choir and doing the group singing thing. So again, if you think about the ones that you know can sing, are good singers, again, do you notice a change in their willingness or a change in your choir numbers for different ages?

P10: Definitely, like the middle year groups. Erm so like, T438s and 9s, 10s, 11s, where you see a dip. We’ve got T44lots of Lower 4’s, or year 7’s and lots of sixth form. And in the T45middle is where the numbers are much lower. I don’t know whether its because they’re T46trying to do lots of other stuff as well or, I don’t know, but its definitely in those year groups.	Comment by Tania Pratt: T43: “8s and 9s, 10s, 11s, where you see a dip”	Comment by Tania Pratt: T44: “lots of Lower 4s or year 7s and lots of sixth form”	Comment by Tania Pratt: T45: “middle…numbers are much lower”	Comment by Tania Pratt: T46: “trying to do lots of other stuff”

P11: we tried, we tried all sorts of things to T47try and entice them in. We tried sweets.	Comment by Tania Pratt: T47: “try and entice them in”

P9: T48Bribery	Comment by Tania Pratt: T48: “bribery”

P11: Bribery. 

P10: Yeah, trips. 
            
P11 T49Trips to the theatre to the West End. But it hasn’t really helped this year, has it?	Comment by Tania Pratt: T49: “trips to the theatre”
P10: No.

P11: Keeping, keeping numbers in those year groups. We still have T50loads of Lower 4s, but that’s because T51its compulsory but then T52not too many 8s and 9s. 	Comment by Tania Pratt: T50: “loads of Lower 4”	Comment by Tania Pratt: T51: “its compulsory”	Comment by Tania Pratt: T52: “not too many 8s and 9’s”

R: Do you think that helps? The choir being compulsory. So you know once they’ve done it in Year 7, does it help keep them?

P11: Well, this is the first year we’ve done it as a T53compulsory thing.	Comment by Tania Pratt: T53: “compulsory thing”

P9: But didn’t it always used to be compulsory, you had to be in an orchestra or choir if you did, if you studied an instrument?

P11: Not since we’ve been here, no.

P10: Before we joined the school there was a compulsory Lower 4 choir, which, which was stopped when we started. Because we started singing in lessons.

P9: I think there is, I think there was a, something about singing and that T54connection that isn’t made between singing and performing. Because, if, say you play the violin you are quite likely to play in an orchestra or ensemble. But just because you have singing lessons doesn’t mean that you want to go and sing in choir, and also you’re T55doing singing of different styles and T56kids think choir is stuffy, choir is something. Its T57not pop singing and I want to, I T58only want to do pop singing. And there’s…	Comment by Tania Pratt: T54: “connectiom isn’t made between singing and performing”	Comment by Tania Pratt: T55: “doing singing of different styles”	Comment by Tania Pratt: T56: “kids think choir is stuffy”	Comment by Tania Pratt: T57: “its not pop singing”	Comment by Tania Pratt: T58: “only want to do pop singing”

R: Do you find that with…

P11: Yeah.

P10: That’s where we’ve tried to T59include more modern stuff in our repertoire.	Comment by Tania Pratt: T59: “include more modern stuff”

P9: But there’s a T60perception of what choir is, isn’t there?	Comment by Tania Pratt: T60: “perception of what choir is”

P11: I think T61there is a perception, especially when, when the performing, the bit that everyone sees, here of the choir, is all the T62services and carol services and the remembrance and everything like that.	Comment by Tania Pratt: T61: “there is a perception”	Comment by Tania Pratt: T62: “all the services”

P9: So it T63needs to be cool again, doesn’t it?	Comment by Tania Pratt: T63: “needs to be cool”

P11: Whereas the (school name) Voices side, which is the, hopefully like the more T64modern cool pop stuff, rock stuff. We only really see, maybe at (school name) Fest.	Comment by Tania Pratt: T64: “modern cool pop stuff, rock stuff”

P10: They, they perform at the concerts but the T65rest of the school don’t really see that. Its just the parents that see that.	Comment by Tania Pratt: T65: “rest of the school don’t see that”

R: What years is (school name) voices?

P10: (school name) Voices is lower school, so 7, 8 and 9. And then Consort Choir year 10 and up.

R: And do you get many 8s and 9s in (school name) Voices?

P10: T66Less than we’d hoped. We had, we had quite a few last year. Um but this year its, its not, we’ve T67not retained the, the year 7’s from last year. So the current Year 8. We’ve not retained them, which is unfortunate. But we’ve, got maybe about 7 or 8, which is ok. 	Comment by Tania Pratt: T66: “less than we’d hoped”	Comment by Tania Pratt: T67: “not retained the Year 7’s”

R: So as (P9) said, they felt it’s a bit stuffy, repertoire maybe? Um, do you think there’s anything else that stops them coming?

P11: T68Sports.	Comment by Tania Pratt: T68: “sports”



P10: There’s so much, there’s, the T69school has so much going on.	Comment by Tania Pratt: T69: “school has so much going on”
…

P9: T70Time isn’t it?	Comment by Tania Pratt: T70: “time”

P10:…and there’s T71always something else that they want to do. Um…try out. Um, and also I think there is a general culture at, at this school where they…kind of T72hang out at lunchtime and they’d rather not do a club. T73A lot of them don’t do clubs at lunchtime.	Comment by Tania Pratt: T71: “always something else”	Comment by Tania Pratt: T72: “hang out at lunchtime”	Comment by Tania Pratt: T73: “A lot of them don’t do clubs at lunchtime”

P11: I think….they get that T74fear of missing out if all their friends in house, T75chilling out on the sofas they wouldn’t come. 	Comment by Tania Pratt: T74: “fear of missing out”	Comment by Tania Pratt: T75: “chilling out”

P9: Its T76stepping outside what everyone does isn’t it?	Comment by Tania Pratt: T76: “stepping outside what everyone does”

P10: And I think that’s partly why we see the T77dip in those year groups, its cause, when they get to Year 8, they’re T78starting to be really socially aware and see T79where they are in the, in the group. And if they’re T80missing out on social interactions then they’re, then they feel like they’re T81left out or that they’re really concerned about that. They T82don’t want to miss out. 	Comment by Tania Pratt: T77: “dip in those year groups”	Comment by Tania Pratt: T78: “starting to be really socially aware”	Comment by Tania Pratt: T79: “where they are in the group”	Comment by Tania Pratt: T80: “missing out on social interactions”	Comment by Tania Pratt: T81: “left out”	Comment by Tania Pratt: T82: “don’t want to miss out”

R: So you, you’ve mentioned a couple of things that, that you’ve done to try and encourage them to be in choirs. So I think you said, um, repertoire, sweets..


P11: Sweets, trips.

R:…trips. Is there anything else you think you could do, um, but maybe you don’t do  because there is a reason you can’t do it? So its an obstacle for you.  Does that make sense? So is there something you’d like to offer them that would encourage them, but you can’t?

P10: I don’t know. Like, maybe, T83performing else where. Like,I don’t know theres all those, I don’t know what they’re called, but those things in London where lots of choirs come together and…	Comment by Tania Pratt: T83: “performing elsewhere”

R: Oh right, so the big joint venture things.

P10: Yeah, that kind of thing. I don’t know if that would help or not but it could be, it T84create a bit of a buzz, maybe? I don’t know. I can’t think of anything. 10:55	Comment by Tania Pratt: T84: “create a buzz”

P11: I’ve, I’ve always thought that maybe, the T85time of day. You know, maybe if we could, if they could leave, like, tutor time to do choir, T86rather than, a lunchtime or after school or something. Maybe that might help.	Comment by Tania Pratt: T85: “time of day”	Comment by Tania Pratt: T86: “rather than lunchtime or after school”

R: Cause its not a hanging out time?   

P11: Yeah

R: And what, why do you feel you can’t do that?

P10: We’re T87not allowed. 	Comment by Tania Pratt: T87: “not allowed”

R: So its sort of institutionally then? Its not the done thing.

P10: But we have in the past, had to do extra T88rehearsals in the morning and the attendance has always been amazing. Um, and we, it’s a T89really productive time. And we’ve had to like do extra rehearsals for like Westminster Abbey or that kind of big services.	Comment by Tania Pratt: T88: “rehearsals in the morning…attendance amazing”	Comment by Tania Pratt: T89: “really productive time”

P11: Yeah, orchestra, orchestra have T90assembly time to rehearse and they’ve got good numbers. Then they’re missing assembly. 	Comment by Tania Pratt: T90: “assembly time…good numbers”

R: so the actual time.

P10: I think, I think, what, one thing has that, at this school, which is maybe, in comparison to other schools, like, lots of schools will have like T91activities time, timetabled into their, into their day.	Comment by Tania Pratt: T91: “activities time timetabled”

R: Into the timetable, yeah.

P10: Um, so they T92have to sign up for an activity. And so they have to do it, then, then, they’re going to be able, they’re going to want to sign up for things. But because we are trying to T93battle with other clubs and also the social time. I think we find T94lunchtime is just such a difficult time. So if we could try and find a time that they’d be T95more willing to give up their free time, maybe that would help.	Comment by Tania Pratt: T92: “have to sign up”	Comment by Tania Pratt: T93: “battle with other clubs and social time”	Comment by Tania Pratt: T94: “lunchtime…difficult time”	Comment by Tania Pratt: T95: “more willing to give up free time”

P9: Do you think they feel like, do they have T96a voice to sort of choose what they sing as well?   	Comment by Tania Pratt: T96: “a voice to choose what they sing”

P10: We do ask them, yeah. That is something that we’ve also tried.

P11: Yeah we do ask them to come up with things and  
they do generally.

P10: We do yeah.

P9: Because that, because that, I’ve found that with the singing lessons, kind of.  
If you can T97see them waning, you almost start to T98slightly pander to them a little bit, in the hope that you can find T99something that they love and grasp on to it and go, its not all about that, you know, lets, T100you choose and lets T101find that balance. And that’s worked for some, doesn’t work for all of them, but it certainly T102works for some. 	Comment by Tania Pratt: T97: “see them waning”	Comment by Tania Pratt: T98: “slightly pander to them”	Comment by Tania Pratt: T99: “something they love and grasp onto”	Comment by Tania Pratt: T100: “you choose”	Comment by Tania Pratt: T101: “find that balance”	Comment by Tania Pratt: T102: “works for some”

R: Going back to, um, signing girls up to sing in concerts or I don’t know being in the musicals even or sing a solo in choir, do you think there is anything we can do to encourage them more to do that? 

P10: I think, in terms of singing solos in choir, I think we, we as a department, are quite bad  at picking on the girls, or T103asking the girls, who, always do it. They T104don’t always encourage those, who are really good singers, that might not have done it before or might be a bit, I don’t know, yeah, they, they don’t perform as much.	Comment by Tania Pratt: T103: “asking the girls who always do it”	Comment by Tania Pratt: T104: “don’t always encourage those that not done it before”

P11: Yes a T105certain set of girls	Comment by Tania Pratt: T105: “certain set of girls”

P10: Yes, theres, there’s a couple of girls who are really reliable and really good and so they are the ones who get picked a bit and I think, I think…

P9: They just become ? and they just think its T106not worth doing it because I never get picked.	Comment by Tania Pratt: T106: “not worth doing it because I never get picked”

P10: Yeah, and I think some of are girls have a T107bit of resentment about it or they just T108don’t feel like they’re good enough. I don’t know its…	Comment by Tania Pratt: T107: “bit of resentment”	Comment by Tania Pratt: T108: “don’t feel like they’re good enough”

P11: Yeah they don’t feel like they’re good enough.

P10: Yeah, so but again, also we’ve got, some of them have got a lot of stuff to learn and its easy just to, its easy, it T109makes our lives easier just to pick on that girl because they’re reliable. But that’s one thing in choir, um….	Comment by Tania Pratt: T109: “makes our lives easier”

R: How about, um, concerts? That’s probably more your thing.

P9: Yeah, I mean would say I’m always saying, oh T110sign yourself up. And in the past, I used to be, well especially when it used to be down here, I’d walk past it a lot and write, like I’d just write their names on and do it for them. Whereas because I never go past that board, I’m relying on them to do it and invariably that never happens. So I think I probably need to T111be more proactive and go, T112you are singing in a concert. And writing their name down and T113its committed then. Whereas if you T114leave it up to them, they wouldn’t do it. Because its, I mean there’s some that do and that do it every time but there’s some, you know I also think there should probably be, T115everybody has to perform once. If you have a lesson, it, you can perform anywhere, like lunchtime concert, lower school concert or both but T116you have to perform once, that’s part of the deal. So maybe we should, we could, we could do more of that. Because I yeah, I probably T117don’t sign people up as much as I used to.                                                   	Comment by Tania Pratt: T110: “sign yourself up”	Comment by Tania Pratt: T111: “be more proactive”	Comment by Tania Pratt: T112: “you are singing in a concert”	Comment by Tania Pratt: T113: “its committed”	Comment by Tania Pratt: T114: “leave it up to them, they wouldn’t do it”	Comment by Tania Pratt: T115: “everybody has to perform once”	Comment by Tania Pratt: T116: “you have to perform once”	Comment by Tania Pratt: T117: “don’t sign people up as much”
            

P10: Yeah, um, there was also a thing that we started, we’re going to do this year, which might help this, but I don’t think there is actually, for the slightly older girls, there’s T118not actually a space for them to perform. So we have our Lower School concert and we have our scholars concert and then we have like the choral orchestral concert but we don’t actually have, for those who aren’t a scholar, for the like the singers who aren’t a scholar, we don’t actually have an T119opportunity for them to perform that’s not s lunchtime concert and so we do have a middle school concert this year. So hopefully some of the girls, who might have not performed in the past, might be like, oh actually that’s, that’s T120somewhere where I can perform. So that might help this year. 	Comment by Tania Pratt: T118: “not a space for them to perform”	Comment by Tania Pratt: T119: “Don’t have opportinity for them to perform”	Comment by Tania Pratt: T120: “somewhere I can perform”

R: Excellent, ok, um, that’s kind of my questions done. Is there anything, anybody else  wants to add about it?

P9: I mean, I think think there’s obviously an T121hormonal connection with all this in that, you know, the T122voices change and like boys do, they’re, you know they’re voices do change. And I think you can’t underestimate the effect that has on them because they do T123struggle sometimes and, like a boy would struggle and maybe give up, if they’re struggling and they’re not, they T124don’t have that clarity of voice that they’ve had when they’re 11, and they get to, you know 13/14 and think, they just think, I don’t want to, I T125can’t expose the world to that sound. And I do think that, you know, we don’t, it’s a girls school, we don’t really take that into consideration always. But the T126hormones are a massive part of, of what they’re doing. And also, they just don’t feel it, you know, I mean there’s like, oh the concerts next week, you’ve got a girl who’s T127hormones are off, off the scale, I don’t want to do that. You know so I think, I think, yeah we do probably need to be a bit T128more mindful about hormones.	Comment by Tania Pratt: T121: “hormonal connection”	Comment by Tania Pratt: T122: “voices change like boys do”	Comment by Tania Pratt: T123: “struggle sometimes”	Comment by Tania Pratt: T124: “don’t have that clarity of voice”	Comment by Tania Pratt: T125: “can’t expose the world to that sound”	Comment by Tania Pratt: T126: “hormones are a massive part”	Comment by Tania Pratt: T127: “hormones are off the scale”	Comment by Tania Pratt: T128: “more mindful about hormones”

R: Anything else, there doesn’t have to be by the way!

P10: I don’t know, I was just, just like not a, really just like an observation, but this singing with the year 7’s in the last few weeks since the start of term, just that, little things like saying to them, does anyone want to sing a solo and they T129all put their hands up. They’re all desperate….	Comment by Tania Pratt: T129: “all put their hands up”

P11: T130They all want to do it.	Comment by Tania Pratt: T130: “they all want to do it”

P10: They’re T131all desperate to do that. But you do that with the T132year 8’s and none of them will put their hand up and that’s the same every single year. So, I think, yeah. There, there’s more going on there than, its T133probably hormones, I think its T134social interactions, I think its, there’s T135loads of stuff happening which is preventing them from, yeah.	Comment by Tania Pratt: T131: “all desperate”	Comment by Tania Pratt: T132: “year 8s, none of them will do it”	Comment by Tania Pratt: T133: “probably hormones”	Comment by Tania Pratt: T134: “social interactions”	Comment by Tania Pratt: T135: “loads of stuff happening”

R: Excellent, brilliant. Are we done? Excellent, thank you very much. That’s great.
          



                                                                                                                                                        
                                                                                                                                                             
                                                                                                                                                                                                                                                                                                                                                           







Appendix 10

‘An Investigation Into Performance Reluctance and Choir Participation in Female Voice Students During Adolescent Voice Change’.


Questionnaire

You will be asked 6 open ended questions regarding performance willingness and choir participation in adolescent female singers. Please be as detailed as you can and ensure you have completed the consent form above. 

Question 1:
With female singers in mind, and those that seemingly enjoy singing and their lessons, do you notice any changes in their willingness to perform through adolescence?

Yes. Especially between the T136ages of 13 – 15. T137Peer pressure is a factor as well being T138self-conscious and T139frightened of getting it wrong.	Comment by Tania Pratt: T136: “ages 13-15”	Comment by Tania Pratt: T137: “peer pressure”	Comment by Tania Pratt: T138: “self conscious”	Comment by Tania Pratt: T139: “frightened of getting it wrong”

Question 2:

What do you think are the barriers or obstacles for those that are reluctant to perform?
A T140fear of looking foolish and being ridiculed by others.	Comment by Tania Pratt: T140: “fear of looking foolish and being ridiculed by others”
The T141formal nature of a concert and concert setting.	Comment by Tania Pratt: T141: “formal nature of a concert and concert setting”
T142Being alone on a stage or in a big space with audience.	Comment by Tania Pratt: T142: “Being alone on a stage or in a big space with audience”

Question 3:

With the same girls in mind, do you notice that choir participation changes through adolescence?
Yes. It becomes T143less ‘cool’ to be involved. T144Peer pressure to be in a Sports team is strong and a sense that this has T145more kudos, validity and status than being in a choir.	Comment by Tania Pratt: T143: “less cool to be involved”	Comment by Tania Pratt: T144: “peer pressure to be in sports team”	Comment by Tania Pratt: T145: “more kudos, validity and status than choir”

Covid has also not helped.
T146Repertoire can be off putting especially if it T147mostly sacred in the secular time that we are in. A T148delicate balance between sacred and secular is needed without detracting from one of T149major roles of the choir to provide music for occasions like Remembrance, Carol Service and Westminster Abbey.	Comment by Tania Pratt: T146: “repertoire can be off putting”	Comment by Tania Pratt: T147: “mostly sacred in a secular time”	Comment by Tania Pratt: T148: “delicate balance between sacred and secular is needed”	Comment by Tania Pratt: T149: “major roles of choir to provide music for occasions”

Question 4:
What do you think are the barriers or obstacles for girls who don’t participate in choir?
T150Time and other pressures such as academic work, too much T151choice of activities at the same time and T152lack of protected time for Music.	Comment by Tania Pratt: T150: “Time and other pressures such as academic work”	Comment by Tania Pratt: T151: “choice of activities at the same time”	Comment by Tania Pratt: T152: “lack of protected time for Music”

Question 5:

What strategies do you employ to encourage participation in performance and choirs, and what do you think we could do to encourage this age group?
Often, they will come to choir if their T153friends are attending and there is a good number of girls T154from their year group. 	Comment by Tania Pratt: T153: “friends are attending”	Comment by Tania Pratt: T154: “from their year group”
T155Encourage commitment with clear goals of concerts and performances and tours really help.	Comment by Tania Pratt: T155: “Encourage commitment with clear goals”
T156Older girls persuading younger to join.	Comment by Tania Pratt: T156: “Older girls persuading younger to join”

Question 6

Are there any strategies that you would like to employ but there are obstacles in doing so?
Holding choir at a time when girls are able to T157attend without other activities encroaching. T158Morning would be a good time before school.	Comment by Tania Pratt: T157: “attend without other activities encroaching”	Comment by Tania Pratt: T158: “Morning would be a good time”
Bringing in T157singers to coach and workshop with them.	Comment by Tania Pratt: T159: “singers to coach and workshop”



End of questionnaire.
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Appendix 11: Student Data Clustering
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Appendix 12: Teacher Data Clustering
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Appendix 13: Combined Data Clustering
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