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Reflections on the professional learning gained as a result of being asked to design a curriculum. 
I was asked to design a curriculum for post-16 learners, as part of an assignment that would demonstrate my knowledge and understanding of the learning that I had acquired during this course. Initially it felt like quite a daunting task, but one that I was looking forward to getting stuck into. After some time, brainstorming ideas, I settled with the idea of creating an additional learning needs (ALN) module for the Health and Care of Children and Young People BSc Honours degree, that I had previously studied at University of Wales Trinity Saint David. This assignment has provided me with the opportunity to gain knowledge on creating a curriculum and an understanding of how to implement the components of curricula design to ensure that it is fit for purpose. 

Firstly, I had to justify why my proposed curriculum needed to exist. I did this by incorporating current legislation, Government documentation and desktop research. 
I then needed to consider the basics of curriculum design: Who? What? When? Where? Why? And how? I felt that I was able to answer most of these questions easily due to having brainstormed my idea in the initial stages. However, there were many lessons that I have learnt and skills I have gained along the way. 
I had to consider what exactly would be taught within this module, I had to work out what it is that I needed the students to know (Reece and Walker, 2007). Once I had developed the ideas around this, I needed to further develop the timetable of learning, this took into consideration the ways of sequencing the topics within the module. 
I decided on beginning the module by what students needed to know first, including the applicable legislation and policies. By students gaining this knowledge as a foundation, it then allowed for me to develop the rest of the curriculum by building on the knowledge to further the students learning (Reece and Walker, 2007). When designing the timetable for the scheme of work I had to consider the timeframe that I set the module over, to ensure that there was an appropriate amount of time for each subtopic. 

During the development of my curriculum proposal, I identified that many factors have an influence on the design of the course (Reece and Walker, 2007), this included aligning the learning aims and outcomes to the level of study. I used Bloom’s Taxonomy (Newton, Da Silva and Peters, 2020) to create the learning aims and outcomes that were appropriate for the level four target audience. Getting the level of teaching to be appropriate and relevant to the learners is important as if it is higher or lower than this, it could hinder the learning that takes place. It could result in the learners not being stretched and challenged enough, or it could be too difficult that it excels students’ capabilities (Newton, Da Silva and Peters, 2020).

From carrying out this assignment, I feel I have continued to develop professionally by gaining an in-depth knowledge of designing a curriculum. I have had the opportunity to create content for lessons whilst on my teaching practice placement, which I feel has helped me during this assignment. It has been interesting to learn what goes into designing a curriculum and all the different components that must be considered to ensure that it provides the learners with what they need to know whilst meeting their learning needs and providing them with transferable skills for life.

If I was tasked with designing a curriculum in the future I feel confident that I have gained enough experience to be able to carry this out and ensure that the teaching and learning experiences are relevant, up to date and stimulating (Druzhinina et al., 2018). However, I acknowledge that I must keep developing my skills such as being able to identify a problem and develop possible solutions to solve them. I need to keep developing my communication skills (both written and verbal) so that I can strengthen my ability to persuade, as I did in my rationale for my curriculum proposal. I also feel that a skill of importance in curriculum design is collaboration. Collaboration with other professionals in the field can be used to share effective and innovative ideas and practices, to develop curriculums that are beneficial to students, teachers, and the wider society (Voogt, Pieters and Handelzalts, 2016).





Reflections on the feedback obtained from the peer review process.

Upon submitting my curriculum proposal, it was distributed anonymously to three of my peers, for them to read through and provide feedback to me. I appreciate the time that my peers took to read through and note down suggestions on my proposal and I always value constructive feedback to enable me to reflect and improve my performance. The importance of peer review feedback is stated throughout the literature to be an effective technique that can improve the academic performance of both the student and the student that is carrying out the peer review (Winstone et al., 2016: Double., McGrane and Hopfenbeck, 2020: Winstone and Boud, 2020: Henderson et al., 2021).

In one peer review it was brought to my attention that the presentation slides that were included as an example lesson, could potentially be an issue for learners with ALN. Upon reflection of this comment, I would agree that this could pose as an issue, therefore, I found this to be useful and actionable feedback (Winstone et al., 2016). Actioning this feedback, I would take the suggestion forward and modify the slides by splitting up the text over more slides, this would make it easier for the audience to read. Within this peer review, the reviewer acknowledged the personal links that I had included to justify the need for the curriculum. Also, I received positive feedback on the overall of the curriculum design, with the reviewer stating that “It would be very easy for someone to look over and pick up for themselves to teach even with little content understanding of how well-researched the presentations are”. I am happy with this comment as my intention was to demonstrate the importance of this curriculum proposal to the target audience, in a clear and understandable manner. I felt that the peer feedback provided was clear, easy to read and understand, and provided me with actionable suggestions to adapt my proposal (Bannister, 2020). 
 
The feedback gained from the second peer review was positive. There are no suggestions on adapting the proposal and the reviewer appears to be appreciative of the depth of research around the justification and rationale for the module. The feedback notes that my lesson plans are “Very clear to read and easy to understand”: I feel that this is important in the event that another teacher has to cover a lesson that is not theirs, using an easy-to-read preplanned lesson plan will act as a guideline for them. This will also ensure that the lesson aims and objectives can still be carried out and met, reducing the risk of an interruption to the learning of the students (Iqbal, Siddiqie and Mazid, 2021). 
I feel that the feedback provided by this reviewer was easy to read, clear and recognised what was good about the curriculum proposal. There were no suggestions to adapt the curriculum but commented on the module aims and learning outcomes as being ‘short’. Whilst I take this comment on board, I am happy with the length and detail of the proposed module aims and learning outcomes and would not adapt these as I feel they are appropriate to the module. The reviewer does add that regardless, the module aims and learning outcomes “inform the intention and show appropriateness of the level of study”.

The third peer feedback form I received was the one that I feel I have learnt the most from. There were several terms that were used in the feedback that I did not know the meaning of. Due to this I found it hard to gauge exactly what the reviewer was saying. I had to find out what the words meant in order to make sense of the feedback as a whole. I feel that as a post-16 educator providing feedback to learners, it is critical to ensure that the feedback given is clear and easy to read, taking into consideration the level of the student (Winstone and Boud, 2020). Using terminology that learners may not understand can make them feel ridiculed and could put them off asking for the feedback to be further explained: this could impact on their learning, progression, and motivation (Winstone and Boud, 2020: Henderson et al., 2021).  
It is argued by Henderson et al., (2021) that for students to be able to process and act upon the feedback received, it must be ‘understandable’ so that it can be made sense of. Research (Winstone et al., 2016) shows that academic terminology can act as a barrier for students receiving feedback, providing them with difficulties trying to make sense of what is being said. This has solidified to me the importance of using words that are clear on student feedback, to avoid any confusion and to allow the student the best chances of using the feedback to enhance their performance. 
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Appendices


Appendix 1.

The curriculum proposals that I reviewed were: 
· Teaching neurodiversity in post 16 education (curriculum number 2)
· Terrorism (curriculum number 7)
· BTEC Level 3 National Diploma in Artificial Intelligence and Machine Learning (curriculum number 15)



Appendix 2.

Copies of the comments provided to each of the reviewed curricula.

Peer Review Feedback

Curriculum number: 2

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 There is a clear justification for the proposed curriculum which is targeted to an appropriate audience. The justification highlights the benefits to both the trainee teachers that would be undertaking the proposed module, and the potential students that the PCET students will teach whilst on their placement and in their future practice. 









The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and objectives are appropriate for the topic and level of the learning group. 
The aims and the objectives on the lesson plans align with the curriculum. 








The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The curriculum is designed with a suitable structure that allows students to be introduced to the topic firstly, and then develop their knowledge and understanding. Students will also be given opportunities to put their learnt knowledge into practice. 








Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	There was consideration given to relevant professional standards and these were acknowledged in context to the proposed module.








Comments on the scheme of work that was designed.
	The scheme of work was detailed and set out the five lectures appropriately with consideration to the following: objectives, assessment, teaching and learning resources, literacy, numeracy and digital competency, and cross cutting themes. 











Anything else that you would like to comment on?
	The PowerPoints are well designed, easy to read and appropriate for your curriculum proposal. 
I think the tasks are really well thought out and are useful for students to put their learning into practice, providing opportunities for formative assessment.











Peer Review Feedback

Curriculum number: 7

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	There is a clear justification for the proposed curriculum that is targeted to an appropriate audience. 








The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and objectives for the curriculum are appropriate for the topic and for the level six learning group. 
The learning objectives included in the lesson plans/PowerPoints provided, aligned with the overall aims, and learning outcomes for the proposed module. 








The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The proposed curriculum has a suitable structure for the needs of the topic and the cohort, these are set out in an informative way for students in the introduction to the module in the first teaching session. 








Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Benchmarking statements and professional standards were acknowledged for the overall module and included lesson plans, and consideration was given to how these would be met. 








Comments on the scheme of work that was designed.
	The scheme of work was detailed to include the content for each lesson and the purpose.
The order in which the content is to be delivered has been thought of, and is in a clear and logical sequence, with consideration to optional draft sessions for students.











Anything else that you would like to comment on?
	There is clear consideration to the recommended reading list.
PowerPoints are well designed with consideration given to learning outcomes, recap, and link to next lesson. 
Your lesson plans align with your PowerPoints and the overall aims and learning outcomes of the module. 




























Peer Review Feedback

Curriculum number: 15

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 Whilst there is reason shown for the proposed BTEC Level 3 National Diploma, there is a limitation to the depth of the rationale that demonstrates the need for this particular course. It is unclear how this course would benefit students and the wider context.  









The aims and objectives for the curriculum are appropriate for the topic and learning group
	The unit learning objectives and assessment criteria are clear and concise. The learning outcomes for each unit are broken down to demonstrate what would be considered a ‘pass’, ‘merit’, and ‘distinction’. 
The learning objectives align with your scheme of work and there is consideration to how the units can be adapted based on the delivery timeframe. 








The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	You clearly have a high level of understanding and knowledge around this subject and have structured your curriculum to take students through each topic with consideration to what they will need to learn first.
You have detailed how and why students will be assessed during the proposed course, and this aligns well with what they are expected to learn. 








Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	There is no reference to professional standards/benchmarking statements throughout the proposed curriculum. 











Comments on the scheme of work that was designed.
	The scheme of work is highly detailed and clear. You have set out the number of credits for each unit and the assessment criteria for each learning objective. You have set out the time frame for recommended taught hours, with consideration to the amount of time needed to complete Unit  - AI/ML Research Project. 











Anything else that you would like to comment on?
	Appendix A and C align with your lesson plans and the tasks are a clear way to identify entry behaviour and assess formatively during/after the activity. Activity 1 and 2 Extension shows that you have clearly considered all of the learners and their individual learning needs. 

Your PowerPoints are clear and well designed. Your PowerPoint for lesson 2 would be useful for students to have a visual of the instructions so that they can be guided through the task. 












