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ECAD6011 - Enterprising and Creative Teaching and Learning
Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.

Creativity has been defined as “a form of self-expression and communication, or a way of understanding, opening up or coping with the previously unknown”. (Cropley, 2001, p4). In recent years there has been a shift in the level of creativity that is incorporated into the current curriculum, subjects that typically encourage creativity such as the expressive arts, have had less prominence than the core subjects, such as numeracy and literacy, which currently dominate teaching practice. The methodology of the current curriculum is opposed by Craft et al., who argue that there should be no contest between knowledge and creativity (2001,p95). However, this interpretation of the curriculum is what happens in many schools across Wales in recent years.  Enterprise education has been defined as “the provision of learning opportunities which help students develop the attitude, knowledge, and skills of the entrepreneur” (Collingwood College, date unknown). Currently, there is not a great emphasis placed on the importance of enterprise skills and attitudes being instilled in our children and young people in schools across Wales and this is an area that requires immediate attention if schools are to fulfil their duty of care in preparing pupils for the requirements of succeeding in modern society. 
Soffel for The World Economic Forum (2016) outlines the 21st-Century Skills that every student needs. Creativity and critical thinking/problem solving are two out of the four competencies that learners need to own. Furthermore, curiosity and initiative are identified as character qualities that are important for children and young people to possess. With these traits being viewed as crucial in the success of a learner in an evolving world, it is clear that embedding these skills and attitudes across the curriculum is something that needs to have great importance placed upon it. In recent years, the Welsh Government introduced an initiative called ‘The Enterprise Troopers’, to encourage and improve enterprise skills amongst children and young people in schools across Wales. They state that enterprise education is extremely important within the curriculum and that by implementing it, children will “have a can-do attitude and the drive to make ideas happen.” This initiative is a basis for these skills to be further embedded in the curriculum.
In his report Successful Futures (2015,p65), Donaldson states that effective practice includes “employing a blend of approaches including those that promote problem-solving, creative and critical thinking.” However, one challenge that teachers in schools across Wales today face is adhering to a curriculum that places an element of pressure to deliver measurable results. Ken Robinson (2006) discusses how creativity is not encouraged in schools today and that it is in fact, diminished amongst children and young people. There are many ways that schools suppress creativity, this includes the fact that there is not an abundance of time available in the school timetable for alternative and creative solutions to be explored when teaching subject areas. This standardised method of teaching means that children are unable to view themselves as possessors of these creative skills and there lies a potential for them to carry this viewpoint into adult life. This leads to a cycle of uninspired people who have simply not been provided with an opportunity to unlock their creative and enterprising potential. 
Furthermore, children who think creatively within classroom settings may also be viewed as distracted individuals who are underachieving due to the fact that they do not conform to what is considered the correct methodology of reaching an answer. This is supported by Sternberg (1997), who states that children who were categorised as “daydreamers” or “underachievers”, later became well-respected people within their fields of work in their adult lives. One example that Sternberg gives is the scientist Albert Einstein, who is now regarded as a creative genius. Therefore, it is evident that there is a strong case for change with regards to how teachers use their own personal skills to teach and encourage creativity and enterprise in children in schools today.

In order to promote creativity and enterprise skills in children across schools in Wales, there are many strategies that practitioners must consider using. The Entrecomp Framework was introduced to “build a bridge between the worlds of education and work” (Bacigalupo et al. 2016,p7). This framework outlines the different competencies that individuals should possess to be working at their full potential towards achieving the necessary skills. It can also be used to level learners and workers against each competence, something that is extremely useful as progression is clear and accessible to all. It is also an extremely useful tool for teachers to be able to assess their own abilities and translate this into embedding these skills in pupils. 
The Entrecomp framework recognises the importance of creativity and this is one competency that is outlined. Desailly has argued that one of the most important aspects of being able to foster and encourage creativity in children is “understanding your own creativity and being prepared to model your own creative working processes” (2015,p80). Therefore, it is important that practitioners assess their own capabilities in creative thinking and working creatively in order to promote them in learners.
Whilst on PTE, I was part of a large Year 5 class that had a number of pupils in it with challenging behaviour. The strategy that was already being used within the classroom was effective for the class teacher but I felt that it did not work as well for me. Therefore, I used my initiative and creative thinking skills to consider the different strategies that could have been effective in combatting this issue. I was able to further develop my own and others’ ideas to find a creative solution, and decided to implement a ‘peg up, peg down’ system that not only dealt with negative behaviour but praised good behaviour from other pupils by offering rewards and restrictions. This strategy proved to be very successful as the children were able to visualise the consequences of their own actions and they strived to improve it. My class mentor believed that the chart I had introduced was so powerful, that its use is continued after my placement has ended and this was noted in my summative assessment (please see appendix 1). From this experience, I believe that my own creative skills were able to flourish as I had to consider alternative methodologies to rectifying a problem. It also allowed me to carefully think about the ways in which my own practice can be more creative in order to maintain standards of good behaviour within the classroom. Reflecting on this experience alongside the Entrecomp Framework, I would consider myself a level 4 under the ‘define problems’ and ‘develop ideas’ thread. This is due to the fact that I was able to consider the ways in which my personal skill-set was able to aid me in my creative thinking and implementation of a new idea. I was also able to ‘test the value of my solutions with end users’ as the effectiveness of the strategy was easily measurable throughout the school day. However, due to the fact that I was also able to describe the process of the new idea with the children in order to provide them with a greater understanding of its use, it could be argued that this experience contains elements of a level 5 of the ‘develop ideas’ strand of the framework. One area of the creativity competence of the Entrecomp framework that needs development within my personal skills is the strand ‘be curious and open’. I believe that more often than not, I use established methods to reach solutions within my teaching, rather than being open to the possibilities that my own ideas could bring. This could be a result of the methodologies of the education that I received as a child, where the teacher employed a pedagogical approach to teaching, in which there was a limit to learner contribution. This is supported by the modes of thinking theory (Guilford, date unknown) in which ‘convergent thinking’ is the term used to describe a logical way of thinking, where the individual does not consider alternative and creative methods to reach an outcome, and rather focuses on fact and logic. This is the type of thinking that is currently often used in my practice. In order to overcome this, I must develop my ability to use ‘divergent thinking’. This mode of thinking involves the exploration of many different ideas to reach solutions. Therefore, this is the process of thinking that needs to be modelled by teachers so that learners adopt the same methodology. 

The Entrecomp framework also recognises “coping with uncertainty, ambiguity and risk” as an important competency. It is important that children are able to take risks in order to progress their learning to a higher degree. Craft argues that with the demands of modern society that is “defined by the innovative application of knowledge, we must be able to do more than absorb and feedback information” (Craft, 2005,p7). Therefore, practitioners must model a courageous attitude with regards to creativity and enterprise skills, so that children are able to cope with the pressures that adult life brings. It is not certain that every problem that learners will be presented with will have a clear, definite solution or outcome, and in these circumstances, children should be able to demonstrate a capability of decision making in their learning, whilst also recognising and respecting the ongoing thought process that accompanies the final outcome. Donaldson supports this as he outlines that one of the purposes of the curriculum should be to empower pupils in Wales so that it is “developing competences which will allow young people to engage confidently with the challenges of their future lives” (2015,p14).
The ‘coping with uncertainty, ambiguity and risk’ threat of the Entrecomp framework, includes the ability to be fearless in the act of making mistakes. This is an essential skill for a learner to maintain throughout their life as making mistakes is one of the key elements of development and progression. Whilst on PTE, there were a number of pupils who were not engaging and participating in the learning as much as their peers, as they were too afraid of making mistakes. As the class teacher, I made it my duty to create a learning environment that encouraged the act of making mistakes. In order to do this, I had to take a number of steps to promote the mindset that mistake making in learning is a positive act as it allows an individual to move forward. Furthermore, I incorporated mistakes into the exemplary work that was displayed to the children at the start of each session and this reinforced the idea that strong pieces of work do include mistakes in the initial process, and that it is the attitude that learners adopt when they encounter them is what is crucial to success. It was observed that over a period of time, the children who were once reluctant to contribute began to slowly gain courage in their learning, as they welcomed mistakes and used their creative thinking to consider the many ways in which they were able to solve problems and reach outcomes.
Based on the levels that are exemplified on the Entrecomp framework for the aforementioned competence, I would consider myself as a level three. This is due to the fact that I am able to “discuss the role that information plays in reducing uncertainty, ambiguity and risk” (Bacigalupo et al. 2016,p33). Daily reflections on sessions taught provide me with the opportunity to generate personal, specific information that is relevant to personal practice that aids future planning. This allows for the reduction of ambiguity and eliminates the potential for risk in future sessions taught (please see appendix 2 for an example reflection). However, to develop my own competence in this area, it is essential that I am able to consider “different viewpoints to take informed decisions”. I believe that by observing and evaluating the practice of other teachers, it will provide the opportunity to make informed decisions on how to teach creatively and enable effective learning. Furthermore, I believe that I am able to consider and evaluate the risks that are involved when developing creative ideas, and this is something that has proved to be very useful in my professional development. One example of this in practice is being mindful of elements of lessons that could potentially cause setbacks when involving myself with the planning and preparation process. In order to ensure progression for learners that I interact with in future practice, I must ensure that the classroom in which they work, is an environment that encourages the children to take risks in their creativity by giving them little to no information on the predicted outcome of a creative task. This is due to the fact that more often than not, teachers may hinder the creative and enterprise skills that reside within the child as there is a set outcome that needs to be reached, and if a child can see that they need to reach this specific end product then they may feel that they are unable to ‘think outside of the box’. One example of this is the use of success criteria at the start of sessions that provide set instructions on how to complete a task. It could be argued that if a child is provided with this, it limits the potential for creative and enterprising thought that the learner could develop whilst also being successful in completing the task. Furthermore, not all children learn in the same way and it could be argued that the use of success criteria or ‘steps to success’ may dishearten learners as they may feel that they are failing if they do not meet the specific expectations of the criteria presented to them. In the report Improving Schools in Wales: An OECD Perspective (2014), the OECD identifies that the Welsh government need to ensure that “schools meet the learning needs of all their students.” Therefore, by assuming that all children will work to their full potential using the same set success criteria, inclusion is not being incorporated into the planning process, as learners will have individual thoughts on how to reach a conclusion creatively. In order to develop creative thinking and enterprise skills within learners in the future, I will consider reducing the use of success criteria in the initial stages of sessions or topics, so that children are able to use their independent thought.

To promote creative and enterprise skills amongst children in schools in Wales, teachers must first reflect on their own attitudes in order to set an example to pupils. Beetlestone discusses how teachers often feel that they are not creative, yet expect these skills to present themselves in rare cases amongst pupils. (1998,p94). This viewpoint is extremely damaging and can have a negative impact on the classroom environment as children may adopt the behaviours being displayed. However, Thorne argues that “it is almost impossible to be a teacher if you do not have some element of creativity (2007,p134). Although some practitioners may disagree, this statement is true to an extent as teachers must overcome a variety of challenges and tasks throughout the school day and use creative thought subconsciously. Therefore, it is evident that promoting creative and enterprise skills in children is initiated by the teacher and their personal feelings towards their own skills and capabilities. To develop my own practice, I will ensure that I encourage independent, creative thought, especially in the subject of mathematics, as this is an area that I have previously lacked creativity in. An example of this is to conduct a cold task with learners in which they are not provided with a clear method on how to reach a solution to a numeracy problem. They must then use their own skills to develop strategies that work best for them to reach the correct answer. 
Article 29 in UNICEF’s The United Nation’s Conventions on the Rights of the Child (1989) states that all children should have the right to an education that must “develop every child’s personality, talents and abilities to the full.” Therefore, it is vital that schools in Wales foster and yield the products that children generate from having the opportunity to use their creative and enterprising skills. This will allow for the delivery of an education that focuses on individuals' strengths, something that will aid them through their adult lives in a pressurised society.
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APPENDIX GA36c

	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	Chloe Mitchell
	Student ID number:
	1601557

	Programme:
	Primary BA Ed

	Module:
	Enterprising and Creative Teaching and Learning

	Module code:
	ECAD6011
	Contribution to Overall Module Assessment (%):
	100%

	Lecturer:
	Mr T. Cox
	Internal Verifier:
	

	Assignment Title:
	Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.

	Word count (or equivalent):
	3000

	Submission deadline:
	28/1/19

	Return date of provisional marks & written feedback:
	25/2/19

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  
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