     The purpose of this essay is to evaluate one approach which supports the development of one strand of the Literacy and Numeracy Framework (LNF) in the foundation phase, the chosen strand is Literacy and writing. According to Welsh Government (2013) Literacy and numeracy are both very significant focus’s in the curriculum due to their essentiality in the future lives of all pupils, no matter what path they choose, either higher education or the employment market. According to Welsh Government (2010) all teachers need to teach literacy. By teaching literacy across the curriculum, learners who are confident and competent in their literacy skills are likely to achieve higher in all subjects and experience more enjoyment during their learning. The National Literacy and Numeracy Framework (LNF) came into being when the Minister of Education and skills prioritised raising standards of literacy and numeracy in schools. According to Welsh Government (2013) on 29th of June 2011 the Minister of Education announced the intention of the introduction of the new LNF for learners aged five to fourteen. The National Curriculum introduced from 2008 is underpinned by the non-statutory skills framework for three to nineteen-year olds. The skills framework covers developing thinking, communication, ICT and number.  Welsh Government (2013) state that Estyn reports revealed that the skills framework was ineffective. The LNF was then set to replace the communication and number strand of the non-statutory skills framework, in September 2013 it became a statutory curriculum requirement and in September 2014 assessment against the LNF became a statutory requirement. Danescourt Primary School (2019) state that the LNF was created to be used as a tool for planning the curriculum and to embed Literacy and Numeracy across the curriculum and to raise standards of teaching and learning in these areas. 
     Barton (1994) explains that literacy could be defined as having the ability to engage with written language, however defining literacy with a short definition could be misleading due to its complex nature. Literacy has many different powerful definitions in many different social contexts. According to Hall (1987) in the western world literacy is essential for everyday life, it is a social construct which allows people to communicate, literacy is apart of the school curriculum because, like other areas of the curriculum, literacy is present in society. Makin and Whitehead (2004) states that Literacy is more than reading and writing, it includes communication of a non-verbal nature such as gestures, sounds and body language as well as listening and talking, it also includes visual literacy critical literacy and digital literacy. The constantly evolving digital age, means that todays literacy must be thought about with particular focus on two factors, Kress (2003) explains that these factors are, the move from writing to the new dominance of image, and the move from the dominance of the book medium to the dominance of the screen medium. Wooley (2014) explain how these changes have affected everyone, for example, children can now obtain information from the internet and participate in social media. Nutbrown (1997) states that people read and write for varying reasons and it is always functional, fulfilling a need. 
    Effective teaching of literacy today comes with a modern challenge. Wooley (2014) explains that this is due to the fast-changing technological landscape and the challenge for teachers is, providing children with the skills to confidently function within this change. Wooley (2014) states that providing children with these skills, is very important because with the technological and social developments also comes rapid changes in society, culture, economy, politics and education. Wooley (2014) explains how the post-modern environment has caused traditional print based texts to appear in new forms. Teachers now need to teach children to discuss the relation between images and texts and identify any new meanings from doing this. Teachers must also be aware of the fact that due to technology learners are now able to access the navigation of many different choices and systems. Wooley (2014) also explains that children are not just viewing and reading from these technologies, but they are also responding to them, making their own multimodal and digital text. 
      Goodwin (2004) states that effective teaching of literacy takes place where there is purposeful talk about reading and writing. In order to enhance learning, the content must be meaningful and valued by the learner. According to Wooley (2014) to maximise the chances of learning being meaningful and valued the task must have a clear purpose. Green (2003) explains that rich learning tasks are meaningful and purposeful. Rich tasks are diverse activities, for example, designing a school garden or creating a web page. These tasks help children to develop the necessary skills required to complete the task. Wooley (2014) states that the nature of the rich task will depend on the role of the viewer, reader, writer, designer or actor throughout the task. Effective practice of teaching literacy is not just within the content of the teaching but is also in the context in which the content is taught. According to Wray (2004) to teach literacy effectively, learning contexts must provide demonstrations of literacy and an atmosphere must be created which children feel safe in to learn through experimental learning, getting practice of using literacy for real purposes. According to Godwin (2004) the physical environment of the primary classroom defines how children feel about reading and writing. Books and other texts such as journals, comics, letters, calendars should be at the heart of resources. Posters, instructions and labels will all play a part in creating an authentically literate environment. Creating learning contexts is, however, complicated, it depends on the individual perceptions of the participants (Wray,2014). According to Bower (2014) teachers must know their class very well to enable them to make links between the existing knowledge of children and their school work, this makes learning literacy a more real and personal experience for them, and support catered for their individual needs and interests can be given to them. 
     Ackroyd (2000) explains how drama enhances learning experiences and possibilities and brings literacy teaching to life. The imaginary worlds, atmosphere and characters and the teasing out of feelings involved in drama provide children with the opportunity to engage with language, learning what it is and what it does for individuals and for society. Ackroyd (2000) also states through drama, children can learn about the relationship between language and context and children are able to learn literacy in concrete ways. According to Ackroyd (2000) using stories is an effective way to enable children to create meanings, understand different interpretations and to identify universals. Carter (2000) also states that to effectively achieve this, the best method is active behaviour play or enactment. Providing these kinds of learning experiences will allow children more creative writing learning opportunities. 
     Barrat-Pugh and Rohl (2000) explain the theories behind literacy learning, there are four perspectives on early literacy, these perspectives illustrate the changes in the understanding of literacy. The theories are interrelated, each one builds on a past belief, all four theories contribute to the current understanding of literacy and literacy learning. However, defining what it means to be literate and how literacy is learned is still complex and is debated and varies across cultures. Barrat-Pugh and Rohl (2000) explain that the four perspectives are: Maturational, Developmental, Emergent and Socio-Cultural. 
     The first perspective, known as Maturational theory, is that of Gesell (1954). He believed that until children reached a particular mental age, they would not be ready to learn to read, and this readiness to read was brought about through a process of biological maturation. Barrat-Pugh and Rohl (2000) also explain Developmental theory. This is that of Edward Thorndike, he believed that although children had to be ready to read as stated in maturation theory, children could be influenced prior to this readiness by pre-reading experiences. Again, stated by Barrat-Pugh and Rohl (2000) the next theory was, Emergent theory, this came about due to research which challenged the developmentalist view of literacy. This research took place in the 1970’s by (Clay 1979; Goodman 1973; Smith 1971). Research suggested that reading and writing are not just a set of isolated skills that can be taught, they are an ongoing process, starting at birth and emerging over years through literacy experiences, such as Piaget’s view of involvement in ‘real` literacy activities. This research instigated several new teaching approaches to teaching literacy, for example, teachers were now providing print rich environments and a language-based curriculum. Finally, sociocultural theory, this theory follows on from the emergent views of literacy. Barray-Pugh and Rohl (2000) explain how sociocultural theories are derived partly from Bourdieu (1977) he argues that literacy is a type of cultural capital, which could be explained as, when knowledge and competence is converted into wealth, status and mobility. Knowledge and competence of literacy can be different in the different social and cultural contexts where they are learned. There are also different ways of doing literacy practices. Children are familiarised with literacies undertaken in their communities and in their family. Literacy practices which are valued by the family and community may not be valued in school, thus holding little cultural capital. The knowledge of literacies held by some children may also conflict with a more formal learning environment therefore, some children could become disadvantaged in school because of this, due to there existing knowledge not being recognised or built upon. Some argue that all children should have equal access to literacy, enabling them to be apart of wider society. Socio cultural perspective allows teachers to examine patterns of inequality and discover ways of teaching literacy in a way which will challenge this inequality. 
     Skills in literacy include: Speaking, listening, reading and writing. Welsh Government (2013) state that literacy is also about the skills which are needed to understand spoken and written language and being able to communicate fluently. There are many effective teaching approaches for the development of these skills. Wooley (2014) explains how listening skills can be effectively developed. He states that children enjoy rhyme, repetition and rhythm and this aids with the cementing of sounds and forms of language and with phonemic awareness. Effective practice of this in the classroom environment according to Wooley (2014) could involve expressive book readings, plays, poetry, song and interesting films. Listening to good literature also will allow children to develop a positive attitude and appreciation towards language as an art form. Wooley (2014) also states that listening skills aid the development of reading skills. There is a strong link between children’s awareness of phonology and their achievement in developing reading skills. Campbell and Green (2006) explain that oracy is the ability of an individual to express themselves in fluent and accurate speech to a variety of audiences and in a variety of settings. Oracy includes speaking, listening and collaboration and discussion skills, these skills can be effectively developed in several ways. Wooley (2014) explains that the best way to aid children in developing oracy skills is to incorporate the experiences and interests of the children in the classroom whenever possible. Asking questions is a good way of instigating opportunities for children to develop oracy skills. Again, stated by Wooley (2014), the development of writing skills is in today’s world is combined with illustration, video clips and audio, for example a film will require story boarding, editing and scripting. Whichever form writing takes it will usually require a process incorporating elements of design, designing and redesign. Wooley (2014) states that setting up a word wall in the classroom will promote awareness and interest in words, using word journals can also promote excitement about words.  
     There are many approaches and theories designed to enhance effective teaching of literacy skills. As already stated, some approaches include the use of puppets, books and films. The particular approach undergoing evaluation in this paper is Pie Corbett’s ‘talk for writing’. According to Gibbons (2003) effective teacher talk approaches include repetition, reshaping and recontextualising language to aid the development of technical language. Another effective approach is cued elicitation, this is when questions asked by teachers are modified to extend and reformulate the ideas of students. Pie Corbett’s ‘talk for writing’ approach is according to Talk for Writing (2019) an engaging framework for teaching, it is effective because it allows children to imitate the language they will need for a topic orally prior to analysing and reading it, and then writing their own version. 
     Talk for Writing (2019) explain how the approach and the framework has five stages. These stages include: Baseline assessment and planning- the ‘cold’ task, the imitation stage, the innovation stage, independent application and invention- the ‘hot’ task and the final stage is the final assessment- building on progression. Talk for Writing (2019) explain all stages in more depth, the first stage, the ‘cold’ task is an initial assessment which will provided content and stimulus but no teaching, the purpose is to see what children can already do independently, by assessing their writing the teacher will be able to figure out what will be suitable to teach to the whole class. The second stage, the imitation stage is where teaching begins by creating a creative hook, this will often engage children with a sense of audience, purpose and enjoyment. The writing challenge could be for example an informative leaflet making activity, this kind of task will provide a sense of purpose. The model text used should be above the level of the children and should include transferable language patterns and structures which will be needed during the children’s writing challenge, this text should be learned using actions and/or a text map, this will develop memory and aid children with the internalisation of the text. Drama will also widen their understanding of the text. Through participation in this stage, children should be able to talk like the text and so can rehearse spellings and grammatical patterns. Short burst writing can be used to practise scientific explanation and description. 
     The third stage, the innovation stage, is when the children are ready to create their own versions of the model text which they have become familiar with. The teacher should present a new subject and guide the children through planning. For young children this is done by changing the map and retelling a new version. For older children this is done by using boxed up planners to create plans and develop ideas orally before writing. Information researched and ideas generated need to be added to their planners and eventually guided writing is then used over a few days to enable children to write bit by bit. The next stage, the fourth stage, is the independent writing stage (hot task). This is when children apply what they have learnt and practiced independently. Prior to this the teacher could provide further rehearsals. Children should be guided through their planning and drafting independently. With non-fiction children should include what they have learned across the curriculum. The final piece is the ‘hot task’ which will provide the teacher with an understanding of what the children have learnt across the unit. Finally, the building on progression stage is providing more model texts which increase in difficulty. For younger children the imitation stage will take longer as they will need to establish language patterns.
     Corbett and Strong (2011) explain that language is learned through hearing and saying, therefore writing will be better where the language patterns are more varied and richer. Corbett and Strong (2011) also state how it is impossible to write without having familiarity with the language patterns and rhythms that the writing involves. If unable to say a sentence it is impossible to write, and it cannot be said if it has not been heard. For success in any writing task, the language required must become apart of the child’s language repertoire. Corbett and Strong (2011) explain that to achieve this, teachers should provide children with the opportunity to hear the appropriate language patterns and say them and explore them. 
     This approach seems effective in raising the levels of achievement in literacy, According to Talk for Writing (2019) the talk for writing approach allows children to independently read and write for many different audiences and for many different purposes within many different subjects. Corbett and Strong (2011) states that the talk for writing approach motivates children and teaches them to read back what they write and discuss what they have written. Talk for Writing (2019) state that the approach has had an outstanding impact on schools. It has been noticed that many schools have found that children double their progress rate. Talk for Writing (2019) also state that where the approach has been carried out across the whole school, many schools have increased their results to an outstanding success rate as well as an increase in children’s engagement and enjoyment. Talk for Writing provide examples of successful practice of the approach and state that St George’s primary in Battersea where 67% of pupils are on free school meals, the school rose from achieving bad results to achieving 96%-100% level four in all areas and over 50% of children achieved level five in English after the introduction of Talk for Writing. These high standards have also been sustained for the 2016/17/18 results.
Overall, Pie Corbett’s Talk for Writing approach seems very effective in supporting the development of the writing strand of the LNF in the foundation phase and in key stage two. The approach also seems successful in positively impacting school attainment and achievement across the curriculum.  The approach uses many effective literacy teaching techniques in a scaffolding approach. Much feedback from teachers states that children become engaged and motivated by this approach which is vital when it comes to reading and writing. 
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