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[bookmark: _Toc143511007]Exploring the Factors Influencing Professional Behavior of Postgraduate PHSC Students in a Public University.
[bookmark: _Toc164631815]INTRODUCTION / LITERATURE BASED BACKGROUND 
In the landscape of higher education, particularly within the realm of Public Health and Social Care (PHSC), understanding and fostering professional behaviour among postgraduate students is paramount. Professional behaviour encompasses a range of attributes including integrity, ethical conduct, effective communication, and collaboration, which are essential for success in academic and professional settings (Fitzgerald, 2020; Hadi, and Muhammad, 2019). As such, investigating the factors that influence the development and manifestation of professional behaviour among postgraduate PHSC students in a public university setting is crucial for promoting a culture of professionalism and excellence.

Literature in the field underscores the multifaceted nature of professional behaviour and its significance in shaping the future of healthcare and social services. According to Hansmann et al, (2020), a study has identified various determinants that impact professional behaviour, ranging from individual characteristics to institutional and contextual factors. For instance, personal values, beliefs, and attitudes play a pivotal role in shaping an individual's professional conduct. Additionally, the influence of role models, mentors, and peers cannot be overstated in shaping students' perceptions and behaviours toward professionalism (Hansmann et al, 2020; Khushk et al, 2023). Moreover, the organizational culture and climate within academic institutions significantly influence the professional behaviour of students. Factors such as institutional policies, curriculum design, and the presence of supportive learning environments all contribute to the cultivation of professional values and behaviours among students (Akanji et al, 2020). Furthermore, societal norms, cultural backgrounds, and socioeconomic factors may also influence students' professional attitudes and behaviours, adding complexity to the understanding of this phenomenon (Quecano et al, 2024).

However, despite the growing body of literature on professional behaviour in healthcare and social care fields, there remains a gap in understanding the specific factors that influence postgraduate PHSC students' professional behaviour within the context of public universities. Therefore, this study aims to address this gap by conducting focus group discussions with postgraduate PHSC students to explore the factors influencing their professional behaviour (Quecano et al, 2024). By gaining insights directly from the students themselves, this research seeks to uncover the nuanced interplay of individual, interpersonal, and institutional factors that shape professional behaviour in this population (Akanji et al, 2020). Through a comprehensive analysis of the findings, this study endeavours to provide valuable recommendations for educational institutions, policymakers, and stakeholders to enhance the development of professional behaviour among postgraduate PHSC students, ultimately contributing to the delivery of high-quality and ethically sound healthcare and social services.
[bookmark: _Toc164631816]AIM AND OBJECTIVE OF STUDY
To investigate the factors influencing the professional behaviour of postgraduate PHSC (Public Health and Social Care) students in a public university setting through focus group discussions.
Objectives:
· To identify the individual-level factors that influence the professional behaviour of postgraduate PHSC students, including personal values, beliefs, and attitudes.
· To explore the influence of interpersonal factors, such as role models, mentors, and peers, on the professional behaviour of postgraduate PHSC students.
· To examine the institutional and contextual factors within the public university environment that shape the professional behaviour of postgraduate PHSC students, including organizational culture, policies, and curriculum design.
[bookmark: _Toc143511012][bookmark: _Toc164631817]OVERVIEW
In the subsequent sections, this report delves into existing literature concerning professional behaviour, particularly within postgraduate education and the specialized domain of Public Health and Social Care (PHSC). Following this, the report elucidates the methodology employed in the research, elucidating the rationale behind a choice of focus group discussions and outlining the data collection process. Subsequently, the report presents findings derived from these discussions, accentuating key themes and elucidating the influencers of professional behaviour among postgraduate PHSC students. The report then undertakes an in-depth analysis of these findings, interlinking them with existing research and providing comprehensive insights. Finally, the report concludes by summarizing discoveries, discussing their practical implications, proposing avenues for future research, and offering recommendations to advance the discourse on fostering professional behaviour among postgraduate PHSC students in public university settings.
[bookmark: _Toc143511018][bookmark: _Toc164631818]RATIONAL 
Understanding the factors that influence professional behaviour among postgraduate PHSC students is essential for fostering a culture of excellence and integrity in academic and professional settings (Priyadarshini et al, 2022; Donmez, and Ozsoy, 2016). By conducting focus group discussions, we can gain rich insights directly from students themselves, allowing for a comprehensive exploration of the nuanced interplay of individual, interpersonal, and institutional factors shaping professional behaviour. Identifying these factors will not only contribute to the body of knowledge in this area but also provide valuable guidance for educational institutions, policymakers, and stakeholders in designing interventions to enhance the development of professional behaviour among postgraduate PHSC students (Priyadarshini et al, 2022; Donmez, and Ozsoy, 2016).
[bookmark: _Toc164631819]RESEARCH QUESTION
[bookmark: _Toc143511021]What are the key factors influencing the professional behaviour of postgraduate PHSC students in a public university setting, and how do individual, interpersonal, and institutional factors interact to shape their professional conduct?
[bookmark: _Toc164631820]RESEARCH METHODOLOGY
For this study, conducted at the University of Wales Trinity Saint David in London, focus group discussions were chosen as the primary research methodology to explore the factors influencing the professional behaviour of postgraduate PHSC students (Chen et al, 2023). Qualitative methods, including focus group discussions, were selected due to their effectiveness in capturing the nuanced perspectives and experiences of participants in exploring complex phenomena such as professional behaviour (Chen et al, 2023). The University of Wales Trinity Saint David was selected as the research site due to its diverse student population and reputation for excellence in PHSC education. Additionally, its location in London provided access to a rich pool of postgraduate PHSC students from various cultural and socio-economic backgrounds, ensuring a comprehensive exploration of factors influencing professional behaviour.

Qualitative methods, particularly focus group discussions, were deemed appropriate for this study as they facilitate interactive discussions among participants, allowing for the exploration of diverse viewpoints and the emergence of rich, detailed insights (Listiowati et al, 2023; Sheng et al, 2023). This methodological approach enables a deeper understanding of the complex interplay of individual, interpersonal, and institutional factors influencing professional behaviour among postgraduate PHSC students (Listiowati et al, 2023). Furthermore, qualitative methods align with the exploratory nature of the study, allowing for flexibility in data collection and analysis to capture the multifaceted nature of professional behaviour (Sheng et al, 2023). By employing focus group discussions at the University of Wales Trinity Saint David, this research endeavours to provide valuable insights into the factors shaping professional behaviour among postgraduate PHSC students, contributing to the advancement of knowledge in the field and informing practical interventions to enhance professionalism in academic and professional settings.
[bookmark: _Toc164631821]RECRUITMENT:
The recruitment process for this study was conducted at the University of Wales Trinity Saint David in London, focusing on postgraduate PHSC (Public Health and Social Care) students. The convenience sampling method was chosen due to its practicality and accessibility, as it allowed for the selection of participants based on their availability and willingness to participate (Valerio et al, 2016; Nyumba et al, 2018). Convenience sampling was deemed appropriate for this study as it facilitated the recruitment of postgraduate PHSC students within the university setting, ensuring a manageable and feasible approach to gathering data. Given the busy schedules and academic commitments of postgraduate students, convenience sampling enabled us to reach out to those who were readily accessible and likely to engage in the focus group discussions (Valerio et al, 2016; Nyumba et al, 2018). Moreover, by conducting the study within the University of Wales Trinity Saint David in London, we aimed to capture insights from a cohort of students immersed in the academic and social environment of a public university, thus enhancing the relevance and applicability of our findings to similar settings (Valerio et al, 2016; Nyumba et al, 2018). 
[bookmark: _Toc164631822]PARTICIPANTS:
Four postgraduate PHSC students from the University of Wales Trinity Saint David in London were recruited to participate in the focus group discussions.
[bookmark: _Toc164631823]DATA COLLECTION:
The data collection process involved engaging with postgraduate PHSC students from the University of Wales Trinity Saint David in London. Four participants were recruited for the focus group discussion. A chairperson facilitated the meeting, which took place in Salisbury House, Room SH3. The session lasted for one hour. During the meeting, a questionnaire covering open-ended and semi-structured questions related to the topic was utilized to guide the discussion (Yulianti, and Sulistyawati, 2021). Participants were encouraged to share their perspectives and experiences regarding the factors influencing their professional behaviour as postgraduate PHSC students. The aim was to gather comprehensive insights into the individual, interpersonal, and institutional factors shaping professional conduct in this academic context (Yulianti, and Sulistyawati, 2021). The audio recordings of focus group sessions were conducted using mobile phones and transcribed into Word documents using transcription applications. Before recording, oral consent was obtained from all participants by the chairperson, ensuring compliance with ethical guidelines (Li, Murad, and Ashraf, 2023).
[bookmark: _Toc164631824]THEMATIC ANALYSIS
Thematic analysis, a qualitative research method, aims to identify patterns, themes, and meanings within a dataset (Byrne, 2022). In our study on professional behaviour among postgraduate PHSC students in a public university setting, the thematic analysis serves to distil and interpret insights from focus group discussions (Byrne, 2022; Braun, Clarke, and Hayfield, 2022). Through thematic analysis, we uncover recurrent themes and factors shaping professional behaviour, providing a comprehensive understanding (Braun, Clarke, and Hayfield, 2022). Systematic analysis allows for discerning commonalities and variations in perspectives, illuminating the complexity of influences (Braun, Clarke, and Hayfield, 2022). This approach explores individual attributes, interpersonal dynamics, and institutional contexts, organizing data into coherent themes (Squires, 2023). This analysis aims to offer insights into professionalism among postgraduate PHSC students, contributing to knowledge advancement (Squires, 2023). By interpreting focus group discussions, we provide structured interpretations, fostering deeper understanding and implications for PHSC education (Squires, 2023).
[bookmark: _Toc164631825]Strengths of thematic analysis:
Thematic analysis offers flexibility, allowing researchers to tailor the approach to their research question and dataset, promoting nuanced exploration (Terry et al., 2017; Salm et al., 2021). It enables an in-depth understanding of data, uncovering underlying meanings and complexities (Kiger and Varpio, 2020). The method promotes transparency by documenting analytical decisions, and enhancing credibility (Terry et al., 2017). Additionally, its accessibility across disciplines and expertise levels makes it approachable for researchers (Kiger and Varpio, 2020; Salm et al., 2021).
[bookmark: _Toc164631826]Limitations of thematic analysis:
Thematic analysis, while valuable, is susceptible to subjectivity due to researchers' biases and reductionism by oversimplifying complex data into discrete themes (Abbasi and Beigi, 2015; Terry et al, 2017). This approach can be time-intensive during coding and theme development, requiring meticulous attention to detail (Kiger And Varpio, 2020; Salm et al, 2021). Moreover, thematic analysis primarily deals with qualitative data, lacking the quantitative rigour of other methods, which may limit generalizability (Abbasi & Beigi, 2015).
[bookmark: _Toc164631827]ETHICAL CONSIDERATION
This study adhered to ethical guidelines and principles to ensure the well-being and confidentiality of participants (Steffen, 2016; Arifin, 2018). The research protocol underwent approval by the University of Wales Trinity Saint David's (UWTSD) ethical committee before commencement, ensuring adherence to ethical standards and participant welfare. Informed consent was obtained from all participants before their involvement in the focus group discussions. Participants were assured of their right to withdraw from the study at any point without repercussions (Arifin, 2018; Laryeafio, and Ogbewe, 2023). Confidentiality and anonymity were maintained throughout data collection, analysis, and reporting. Additionally, measures were implemented to safeguard against any potential harm or discomfort experienced by participants during the discussions (Laryeafio, and Ogbewe, 2023). All data were securely saved on a personal laptop with password protection to prevent unauthorized access (Arifin, 2018).  
[bookmark: _Toc164631828]RESULTS
Theme 1: Personal values and Beliefs
Participants emphasized the profound impact of their values and beliefs on professional behaviour, citing integrity, empathy, and commitment to social justice as pivotal factors guiding their actions as postgraduate PHSC students. These values serve as driving forces, shaping their conduct and decision-making processes within the academic and professional realms. See the following response from Participants: 

"Having a strong sense of ethics drives me to make a positive impact in public health and social care" (Participant D)

“Professional behaviour means always telling the truth and treating others well. Being honest and respectful." (Participant A)

"My values tell me how to act in university and my job. Integrity is doing the right thing, even when nobody sees." (Participant B)

Theme 2: Peer and Mentor Influences
Peers and mentors play a pivotal role in shaping professional behaviour among postgraduate PHSC students. Positive peer interactions, supportive mentorship, and collaborative learning environments were found to significantly contribute to fostering professionalism in this demographic. See the following response from Participants: 

“My friends and classmates inspire me to act professionally. We support each other and share tips on how to handle challenging situations." (Participant C)

"Well. According to me working together with classmates on projects creates a positive atmosphere. We learn from each other and encourage good behaviour, which helps us all grow as professionals." (Participant A)

Theme 3: Institutional Support and Environment
Participants underscored the pivotal role of institutional support and the learning milieu in influencing their professional behaviour. Clear institutional policies, resource accessibility, and a nurturing academic culture were identified as key facilitators of professionalism and ethical conduct among postgraduate PHSC students. See the following response from Participants:

“For example, When the university provides the resources we need, like libraries or labs, it makes it easier for us to focus on learning and behaving professionally." (Participant B)

“I think having clear rules and guidelines from the university helps us know what's expected, making it easier to act professionally" (Participant D)

“According to me support from the university and teachers motivates us to excel and behave ethically in our studies and careers." (Participant C)
[bookmark: _Toc164631829]DISCUSSION
Theme 1: Personal Values and Beliefs
The research findings underscore the profound impact of personal values and beliefs on driving professional behaviour among postgraduate PHSC students (DeMott, 2020). Participants highlighted the centrality of integrity and commitment to social justice as intrinsic motivators underpinning ethical conduct. This emphasizes the importance of educational institutions fostering a values-driven approach to professional development. By aligning personal principles with professional conduct, students are better equipped to navigate complex ethical dilemmas and uphold the highest standards of professionalism (DeMott, 2020).
Theme 2: Peer and Mentor Influences
Peer and mentor interactions play a significant role in shaping professional behaviour among postgraduate PHSC students (Murrell et al, 2021). Participants emphasized the importance of supportive peer networks and mentorship in cultivating a collaborative and conducive learning environment. This highlights the value of peer support programs and mentorship initiatives in promoting professionalism and facilitating students' professional growth (Murrell et al, 2021).
Theme 3: Institutional Support and Environment
The study underscores the critical role of institutional support and the learning environment in shaping professional behaviour (Takeuchi et al, 2021; Akhtar et al, 2022). Participants emphasized the importance of clear institutional policies and access to resources in fostering professionalism among postgraduate PHSC students. This highlights the need for educational institutions to prioritize creating a supportive and conducive learning environment characterized by clear guidelines, adequate resources, and supportive faculty (Takeuchi et al, 2021; Akhtar et al, 2022).
Overall, personal values and beliefs, peer and mentor influences, and institutional support and environment emerge as key themes influencing professional behaviour among postgraduate PHSC students. Recognizing and addressing these themes is crucial for educational institutions to effectively promote professionalism, enhance students' professional development, and contribute to the delivery of high-quality healthcare and social services.
[bookmark: _Toc164631830]RECOMMENDATIONS 
Recommendations stemming from the study findings would focus on enhancing professional development initiatives within public university settings for postgraduate PHSC students:
1. Implement Values-Based Education: Educational institutions should incorporate values-based education into the curriculum, emphasizing the importance of integrity, empathy, and commitment to social justice. This can be achieved through workshops, seminars, and reflective exercises aimed at nurturing students' ethical awareness and moral reasoning (Jefferies et al, 2018; Maiya, and Aithal, 2023).
2. Foster Peer Support and Mentorship Programs: Institutions should establish peer support programs and mentorship initiatives to cultivate a collaborative and supportive learning environment. These programs can provide opportunities for students to engage in peer-to-peer learning, receive guidance from experienced mentors, and develop professional networks that facilitate their professional growth and development (Ruparel et al, 2023).
3. Enhance Institutional Support: Universities should prioritize providing clear institutional policies, access to resources, and supportive faculty to foster professionalism among postgraduate PHSC students. This includes ensuring transparent guidelines for ethical conduct, adequate access to academic resources such as libraries and labs, and opportunities for students to engage with supportive faculty members who can provide mentorship and guidance (Jefferies et al, 2018; Maiya, and Aithal, 2023).
4. Promote Interdisciplinary Collaboration: Institutions should encourage interdisciplinary collaboration among postgraduate PHSC students to foster a holistic understanding of healthcare and social care issues. This can be achieved through interdisciplinary coursework, collaborative research projects, and inter-professional learning experiences that promote teamwork and collaboration across disciplines (Maiya, and Aithal, 2023).
5. Continuous Professional Development: Educational institutions should provide opportunities for ongoing professional development for postgraduate PHSC students, including workshops, seminars, and conferences focused on relevant topics such as ethical decision-making, communication skills, and leadership development (Rahman, 2023). This ensures that students remain engaged in lifelong learning and are equipped with the skills and knowledge necessary to excel in their academic and professional endeavours (Rahman, 2023; Ruparel et al, 2023).
[bookmark: _Toc164631831]CONCLUSION
[bookmark: _Toc143511026]In conclusion, this study sheds light on the multifaceted nature of professional behaviour among postgraduate PHSC students in public university settings. The findings underscore the significant influence of personal values, peer interactions, mentorship, and institutional support on shaping professional conduct. By aligning personal principles with professional behaviour and fostering supportive learning environments, educational institutions can enhance the development of professionalism among students. The recommendations provided offer actionable strategies to cultivate a culture of excellence and integrity within academic settings, ultimately contributing to the delivery of high-quality healthcare and social services. Moving forward, continued research and implementation of these recommendations are essential for advancing professional development initiatives and ensuring the preparation of competent and ethical professionals in the field of PHSC.
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Questioning: Chair reads each question separately out loud and clearly, if needed repeats it. Allow
participants the time to respond to each question. Also, allow participants to respond to each
other and/or ask each other questions. Make sure all participants take part in the focus group
discussion. Ensure to manage time and balance contributions. Guide participants back to the
listed question. Open the focus group by asking the first question.
1. How would you define professional behaviour?
2. What does professional behaviour look and feel like in practice?
3. When you think about professional behaviour, which core characteristics do you think about?
4. Which ones are represented at university? Which ones are represented in working practice?
5. Do you think professional behaviour is displayed similarly or differently between younger and
6. older workers and why (not)?
7. Would you classify yourself as behaving professionally at the university or the workplace?
8. How would you encourage classmates/peers to engage in professional behaviour?
9. How do you define unprofessional behaviour and what can be the reasons for this behaviour?
10. Do you engage in unprofessional behaviour and why yes or no?
11. How can you discourage unprofessional behaviour in the university?
12. How can you discourage unprofessional behaviour in the workplace?
13. How can PHSCiP students acquire professional behaviour?
14. What kind of information do you need to learn more about professional behaviour?
15. Where would you look for information about acquiring professional behaviour?
16. What can your university do to promote professional behaviour?
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