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Part 1 - Personal Development Plan
	Improvement and Development Goals
	Success Criteria
	The actions I will take to achieve my goal.
	Timelines
	What will help me to achieve this?

	To gain a better understanding of ‘Assessment arrangements for funded non-maintained nursery settings’ documents to help complete Baseline Assessments with the intake of nursery children. 
	To complete the Baseline assessment with all children in the nursery class and provide four targets for each child, including literacy, numeracy, well-being and physical development. 
To have a better knowledge of the ‘Assessment arrangements for funded non-maintained nursery settings’ document. 
	Complete the Baseline assessment booklet for all children in the nursery setting. 
To set targets for all children in the nursery setting. 
To look back over the Baseline booklet throughout the year to see if they children have improved and reached their targets. 
	End of October 2026 – to provide evidence of children’s development for first parents evening of the year.
Use the Baseline assessments and targets throughout the year, spring and summer term, to see pupil progress and if they have reached their targets. 
	Reading and understanding the ‘Assessment arrangements for funded non-maintained nursery documents.
Completing the Baseline assessment and providing targets for all children. 

	To develop skills and knowledge of ‘Letters and Sounds’ framework.
	To have a better understanding of the aspects in Phase One of the Letters and Sounds framework to enhance the knowledge and phonics skills of the children in the nursery class. 
	Observe other professionals lead sessions in Letters and Sounds to gain a better understanding on how to deliver sessions.
Find online resources that will help deliver sessions. 
	July 2027 – to use consistently in day-to-day teaching of the nursery class. 
	Reading and understanding the Letters and Sounds framework – available online.
To observe others leading Letters and Sounds sessions to understand how to deliver sessions. 

	To graduate the Early Year Education and Care undergraduate degree and start a PGCE degree.
	To complete both two years of the Early Years Education and Care degree – making sure assignments are completed and deadlines are met. 
To use the skills and knowledge provided in the degree in my everyday practice. 
	Complete all the Early Years Education and Care assignments to the best of my ability to be able to graduate and progress to the PGCE degree.

	Two years to complete the Early Years Education and Care degree, plus an additional year to complete the PGCE degree. 
	Attend weekly lectures on the undergraduate course.
To complete all the assignments to the best of my ability and submit then on time. 
To get the undergraduate degree and enrol on a post graduate PGCE course.
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Part 3 – Written Essay
Recognise and analyse the significance of different aspects of professional practice and why these are important to meeting individual and inclusive needs of children. 
Being professional is essential when working in early years, whether working in a flying start setting or primary school nursery or reception class. Throughout this essay, many different aspects of being a professional practitioner are discussed including why communication and building relationships with children, families and outside agencies are important to meeting the needs of children. Why having in-depth knowledge of each child, knowing and understanding of safeguarding policies and procedures and being able to observe and plan is essential to giving children in early years education the best possible start. 
To be a professional practitioner it is to maintain and work with a set of values. Gasper (2015) suggested that value-based practice is based on ethics, from which principles are important to recognising the needs of children. Values such as trust, respect, integrity and professional commitment are vital when working in the early years sector. Gasper (2015) proposes that in early years there is a greater understanding that the values and qualities individuals demonstrate in practice can be more beneficial than the expertise and qualifications the practitioner may or may not hold. Professionalism can be demonstrated through seven dimensions: knowledge, education and training, skills, autonomy, values, ethics and rewards (Brock, 2015). To work by these principles the practitioner will gain a greater understanding of children’s individual needs, build on effective teamwork with other professionals and become a committed practitioner. 
Communication is a vital skill to have to be a professional practitioner. Dunhill (2009) says that keeping lines of communications open and engaging with children, young people, parents, carers and other professionals is crucial. Having good communication skills will be useful for the first steps of building relationships with children in the nursery setting, parents and carers and being able to make sure that the needs of the children are being met. Wilson (2024) suggests that effective communication strategies can be used to maintain opportunities to connect with families. Building trusting relationships with parents, carers and families can be essential for children’s development and being able to meet their needs. Within the book Working with Parents, Carers and Families in the Early Years: The Essential Guide, Wilson (2004) quotes Liz Bookes (2010) stating that the partnership between parents and practitioners is ‘crucial to the children current and continuing well-being and their future development and learning’ (182). By having a good relationship with parents and making sure that communication is successful means that the child’s needs will be met. Hallet (2013) says that parents and families are central to a child’s well-being and practitioners should develop these relationships by sharing information and therefore can offer extra support for the child and extend their learning at home. Listening is a vital skill to have to engage in effective communication. Being able to listen and understand parents and carer’s concerns about children, as well as listening and engaging in conversation with the children themselves to develop their communication skills. Dunhill (2009) suggests that listening is a necessary requirement to understand what someone is feeling and to understand what it is they need, so it is essential for practitioners to actively listen for these needs to be met. 
Having good communication and building partnerships and working with multi-agencies is essential when working with children, especially children with special educational needs and disabilities, to make sure that their individual needs are met. Johnson (2018) suggests that the ket objective of working with multi-agencies and other practitioners is to have a high quality, integrated support which targets the specific needs of children. Hallet (2013) says that early intervention programmes require practitioners to work in partnership with parents, professionals and agencies in an integrated way. By working together, all information needs to understand the needs of the child can be discussed and the best strategies that everyone agrees on can be implanted to ensure that the child’s needs are being met. Early years practitioners are seen as a network of professionals who should work actively with others (Johnston, 2018) to ensure that the specific needs of children are being met. Johnston (2018) proposes that early identification of needs and effective interventions is dependent on a shared understanding and regular communication between educators, health visitors and social care. Using these shared understanding and regular communication, the needs of the individual child can be identified, interventions can be arranged and progress can be monitored. 
By using the relationships with parents, carers and different agencies, an in-depth knowledge of children can be made by the practitioner. McMahon and Dyer (2019) suggests that it is the responsibility of the practitioner to plan for opportunities to give young children the time and space to express their voice. By allowing the child to express themselves, the practitioner can gain a much better understanding of their likes, dislikes and if the child has any specific needs that need to be met. Doyla (2009) says that children acquire their abilities from others all around them, including the social, cultural and educational context in their lives. This suggests that by the practitioner having an in-depth knowledge of all aspects of the child’s life, they can ensure that they are safe and receiving all the support that they need. 
Another way to gain an in-depth knowledge of the children in the setting is by observing. Professional practitioners will need to have great observational skills to ensure that all children are able to access the provision they have set up and to that they are meeting their individual needs. The Welsh Government’s Curriculum for Funded Non-Maintained Nursery settings (2023) suggest that good observations enable practitioners to analyse what we see and hear, which will help to respond in way that will help the child to progress. In the document, it is stated that the child should be the centre of the observing process and the practitioner should have an in-depth knowledge of child development. There are many ways in which a practitioner can observe children. Practitioners can observe children throughout the day, which will help identify the range of skills and knowledge (Welsh Curriculum, 2023). These observations can be sitting back and watching the child led play and activities, seeing how the children interact with each other, or observe children in a teacher led focus activity. The Welsh Curriculum (2023) suggest that all observations should be recorded so the practitioner is able to look back over them and they can be used for future references when planning focus and continuous activities. Doyla (2009) suggests that careful observations help the practitioner to assess the child but also intervene if needed. Observations can be used to see whether a child is able to complete a task, or if they are likely to not complete the activity without help then the practitioner can use questions or verbal prompts to help (Doyla, 2009).
As an early year practitioner is it essential to understand the safeguarding policies and procedures that are in place in the setting of which they work. Buckler (2023) states that the early years practitioner provide such a vital role in safeguarding and protecting young children. It is an important skill to be able to identify a child who may require safeguarding interventions, this could be a change in behaviours or concerns about hygiene and personal appearance. All practitioners working with young children will need to know the policies and procedures of their setting to ensure all safeguarding incidents can be recorded correctly and they can provide the children with the help, protection and support that they need (Buckler, 2023). 
In 1991 the United Nations created 54 articles for the Conventions of the Rights of the Child. According to UNICEF (no date) the document outlines the fundamental right of every child, regardless of their race, religion or abilities. Within the 54 articles, the UNCRC outlines 42 rights of children. Some of these rights include the right to education, freedom of expression, protection of identity and to be safe from violence. The UNCRC states that every child has the right to education, in which primary education must be free and a secondary education must be available. Within the education, discipline must respect the children’s dignity and their rights (UNICEF). This has changed the way in which the Welsh Government works and means that the Welsh Ministers must consider a child’s rights in everything they do (Welsh Government). From this the Welsh Government created a legislation called ‘Rights of Children and Young Persons (Wales) Measure 2011’ in which they created 7 core aims for children. 
A wide range of skills and knowledge is needed to be to a professional practitioner. As seen throughout this essay communication, listening and observational skills are essential to becoming a successful practitioner. It has also shown how having an in-depth knowledge of every child, building relationships with families and having connections with outside agencies are key to ensure that the needs of the children are being met. As well as having a good understanding of safeguarding policies and procedures are vital to keeping children safe. 
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Reflective Practice in Early Years
Education and Care

What is reflective Practice?

Reflective practice is a continuous process in which professional practitioners look back and think about what has been done.lt is a process in which practitioners can
contemplate what has gone well in their practice, as well as look for what can be improved. Hayes (2023) suggests that beingreflective counts for attributes such as
the ability to look back, ask questions, self-assess and self-apprise, to look for the learning points to be able to move forward in their practice. Reflective practice
requires the practitioner to have good critical thinking skills, to have good selfawareness and to have good observational skils. Hayes (2023) states that “reflective
practice is referred to widely in early years in terms of self-improvement and work-based solutions” (p85).

Why is reflective practice important?

Reflection and reflective practice is a very important process that all
professional practitioners need to use in their daily practice. The Birth to
Five Matters (2021) framework says that reflective practice enables
practitioners to develop their critical understanding of their own practice.
Showing that practitioners are able to observe and assess children,
reflect on the process and make the necessary changes to ensure that all
children’s individual needs are being met and that all children within the
setting are meeting their targets. Within the framework it is suggested that
using reflective practice will develop the necessary skills, knowledge and
approaches to help the children achieve the best development, learning
and progress (Birth to Five Matters, 2021).

Welsh Reflective Toolkit

The Reflective Practice Toolkit (2023) suggests that reflecting on practice and provides
improves practitioners’ knowledge, understanding and skills. The toolkit states that the
‘process of quality improvement’ involves:

* Finding out

* Thinking about

* Making plans

* Getting things down

By following these tools practitioners can see what has gone well and what needs
improvement. Look and think about what needs to be prioritised and what will benefit the
children. Make plans of how will it improve and who will help and finally making sure they
are progressing and see how impacted can be measured (Reflective Practice Toolkit,

2023).

Reflection in everyday practice?

and creative within their practice.

Without realising, refection and being reflective is used everyday in practice. It is a process that practitioners will need to do in everything they do in practice to be
consistent and to help improve the learning of the children and improve the learning environment (Birth to Five Matters, 2021). Brock (2014) suggests that the
reflective process will can be in different forms depending on what is happening within their practice at any time. Meaning, the practitioner will need to be constantly
reflecting on the learning environment and activities around the setting to ensure that all children are able to access them. It is also important for practitioners to be able
to reflect in the moment, meaning they observe situations and reflect whether if they children will be successful in the activity that they are doing. Hayes (2023)
suggests that the reflective practitioner should have a vision of how they would like an activity to go and then have the ability to judge the situation and bed responsive
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Theories of reflection

Hallet (2013) suggest that becoming a reflective practitioner depends on how professionals think about their practice. Schon highlights to levels of reflective practice:
reflection in action and reflection on action (Hallet, 2013). Early Years TV (no date) describes reflection in action as practitioners making decisions in the moment, while
reflection on action is looking back at events after they have happened. Brock (2014) suggests that reflection in action can guide practitioners when they are working with
children. Using this in everyday practice will help the practitioner to observe and evaluate children’s abilities in the moment of completing an activity and ensure that the
children understand what they are doing. Whereas reflection on action enables to practitioner to look back and reflect on an activity after it has been completed. Hallet
(2013) suggest that reflection on action allows to practitioner to reflect on a deeper level and expand their knowledge and professional practice.

Kolb’s L ing Cycl S "
Model 1 — Klob’s Learning Cycle 1984. otb’s Learning Cycle Model 2 — Gibb's reflection Cycle 1988

Early Years TV (No date) describes Kolb’s Experimental Early Years TV (No date) suggest that Gibb’s Reflection Cycle
Learning Cycle as a four-stage model that empathises provides a more detailed framework and encourages practitioners to
learning through experiences. These four stages are: explore emotions and analyse situations more deeply. Gibb's cycle
1. Concrete Experience has six stages:

2. Reflective Observations 1. DeS(_trlptlon

3. Abstract Conceptualisation 2. Feelings

4. Active Experimentation 3. Evaluation

The Reflective Practice Toolkit: Models of reflection (no 4. Analysis

date) suggest that the model starts with experience, of 5. C°’_‘C|U5|°"

which the practitioner will reflect upon these 6. Ac1|_on Plan . " " "
experiences, then new ideas develop because of that ' Reﬂecpve Practice T09Ik|1: Mode_ls of reflection _(no date) L_jescr_lbes
reflection and finally this allows to apply these new . o0 that this cycle starts with an outline of an experience that is being
ideas into different situations. Children need to - reflection on, then it encourages practitioners to focus on the feelings
experience things in real life to be able to learn from K about those experiences. The next step would be for the practitioner
them, demonstrating that leamning is a direct result of . o to evaluate that experience — what went well and what could be

experiences and reflections (Reflective Practice Toolkit: improved, before analysing what other actions could have been
Models of reflection). ‘ taken, the finally making an action plan of the next steps to be taken.
. (Reflective Practice Toolkit: Models of reflection).

Both models are a great way for a practitioner to start thinking about how reflection can be used in their everyday practice. Klob’s model shows how learning starts with
experience and how children need to have real life experiences to be able to learn. Gibb’s model then extends on these experiences and enables to practitioner to evaluate,
analyse and plan for future experiences. While both models can be a great way for practitioners to start to think about reflection, these models can also have their downsides
(Reflective Practice Toolkit: Models of reflection). While these models provide a clear structure practitioners can follow and a way of knowing when the process it complete, it
can be said that not every situation may be able to follow these steps and reflective practice should be a continuous process (Reflective Practice Toolkit: Models of reflection).





