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Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development, and justifying next steps for improvement.

	
	Target
	What I have done in this assignment...

	Target 1
	Ensure you use the Harvard method of referencing for all assignments.
	· I have amended my referencing throughout the assignment in line with the Harvard Referencing Handbook.

	Target 2
	Avoid the use of short, direct quotes where possible by paraphrasing.
	· I have tried to avoid the use of short quotes by incorporating paraphrasing which I have then checked to ensure there is no plagiarism. 

	Target 3
	Synthesise your work and intertwine references/research to strengthen your academic writing 
	· I have attempted to weave my ideas together with that of published authors to strengthen my academic writing.


Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	During the Meet day of bridging 2, we spent an afternoon in my lead school where we had the opportunity to observe a variety of classrooms to watch how the class teachers delivered Assessment for Learning (AfL) strategies. 
Before commencing the observations, we first had a presentation from our professional tutor and head teacher (the mentor had prior commitments) where we looked at and discussed a variety of different AfL techniques, so we knew what to observe in the classroom.We noted that there were 5 key strategies of AfL, and these are:1. Questioning2. Feedback3. Being clear about success criteria
4. Peer Assessment5. Self-Assessment
Due to the current pandemic, we could only spend 13 minutes in each classroom bubble whilst wearing the appropriate PPE. I observed a Year 1, Year 4 and Year 6 session where all the teachers demonstrated how they use AfL in their classrooms, all of which were tailored to the age and needs of the learners in their classrooms.

Shortly after the observations, the Year 6 teacher spoke to us as a group regarding a few different AfL strategies that she has trailed whilst working in this school. It was interesting to note that not all strategies work for a particular class. For example, the use of lollypop sticks might work as a questioning technique one year, but on the other hand, the next class will not be as receptive to this style and might need a hands up policy for questioning.	 During the observations, all three of the class teachers used a form of AfL.

Year 6
In the year 6 classroom, the teacher had already started the lesson and the children were focused and on task. Upon the board was the success criteria that the children needed to achieve by the end of the lesson, thus covering point 3 in the previous box.
e.g. “L.I : to write a persuasive advert.”
Prior to this lesson, which was writing a persuasive argument, the children had already had verbal feedback on previous work via a “feedback Friday” session where the children are able to have 1:1 time with the class teacher to discuss features of their work, which covers point 2 in the previous box.
The class teacher also spoke to us regarding assessment. She stated that she does not tend to leave assessment until the work has been completed. The class teacher feels that it is important for the learners to have feedback and be assessed “little and often” to ensure that what the learners are doing’ makes sense, follows the structure and has correct grammar and punctuation.
Year 4
We were in the Year 4 classroom for the “chalk and talk” element of the lesson. The class teacher tells the children exactly what is expected of them and what she would like them to achieve by the end of the lesson
e.g. “Today, we are learning number bonds to 10.”
As well as telling the children exactly what she was expecting, the class teacher also demonstrated to the learners using a white board exactly how she wanted them to display their work. The learners were also using white boards during this element of the lesson. In addition, the class teacher used a “Show me, Tell me” strategy that the children emulated on their own white boards once they had been shown what to do.
As well as outlining to the children what she was expecting, the teacher also used the children in the assessment process. They were asked to “think, pair, share” and once they had discussed with their partner what they thought the answer could be, the class teacher asked for individual answers. By letting the learners discuss their ideas first, this gave the children confidence in their abilities and the conviction to answer the teacher.
There was also lots of questioning which the teacher altered depending on the learner’s ability. For example, when discussing number bonds with the more able children, the class teachers asked them questions to extend their knowledge and challenge their understanding on the topic.
When the learners came to working in their Maths Skill book, the learning intention had already been stuck onto the relevant page. The class teacher then went onto explain her marking, If the learner had good understanding, she would put one tick in the box. If the learner had solid knowledge in the topic, the class teacher would tick twice. The children also understood this marking system so could understand the feedback that was being given.
Year 1
The year 1 class teacher discussed her assessment for learning strategies with us whilst the children were being supervised by another class teacher as it was the end of the lesson.
The class teacher explained that the children had used a variety of learning strategies during the lesson so that she could check their understanding of the topic, which was counting on. The children used rulers, counting blocks, number lines as well as measuring tapes.
The class teacher also discussed her questioning techniques. She used smaller groups for the learning so the that she could challenge the learners she was working with, solidify their knowledge, or just aid them in their learning process.
This classroom also uses learner partners which are set by habits and behaviours rather than by ability. The class teacher thinks this works better than abilities as the less able partner does not get “steamrolled” by their partner of higher ability. 
The class teacher also explained that there is always an extension challenge, which is not always looking for answers, but mainly solidifies the learning with the children.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Throughout the test phase, I trailed a lot of different Assessments For Learning (AfL) strategies with both small groups during my comprehension session or during whole class teaching. During this placement, I have now used:
* Thumb-o-meter
* Lollypop sticks
* 3-2-1
* Roll the Dice
* Most … …. Thing
* Think, Pair, Share
As well as:
* using success criteria and learning intentions
* providing verbal feedback
(click here to see AfL strategies used and notes)
Aforementioned, in one of my observations by my class teacher, she asked me to think of a way to check learners understanding during a lesson (click here to link to observation recorded by class teacher) and for this reason, I choose to focus on whole class feedback using the thumb-o-meter. 
Whilst teaching the whole class, the thumb-o-meter allows me, as the class teacher, to quickly check for understanding. I asked the children to give me a thumbs up if they understood the topic, or what was required of them, thumbs in the middle for unsure and thumbs down if they had no idea.
Additionally, I used lollypop sticks as a whole class feedback technique. Each child had their name on a lollypop stick, and I would use these to cold call on children to answer the questions that were being posed during the “chalk and talk.” I allowed the children some thinking time prior to pulling the stick from the glass and if they child could not answer, I just selected another stick from the jar.
After being shown by the class teacher how the children respond to being able to see their success criteria in the form of a Learning Intention, (L.I) I decided to trial this myself also.
Success criteria are statements that help the learners recognise if they have achieved their L.I. The Learning Intention is a statement that tells the learners what you want them to know by the end of the session. It is important for the L.I to always be visible to the learners so the learners can always check what is expected. This can be done in the form of a statement in the board or stuck into their books for reference.

	When I began looking at the theory linked to Assessment for Learning (AfL) my class mentor recommended me starting with Harrison and Howard (2009) Inside the Primary Black Box. What stood out to me in this book was the quote “Assessment FOR learning is about improvement and should not be confused with assessment for accountability or monitoring processes” and it is important to recognise these differences. AfL is about improving the learners. 
Positives and Negatives with my chosen Assessments for Learning (with theory)
Thumb-o-meter
The Thumb-o-meter that I used in the classroom had many positives as well as negatives. Whilst it was both easy for myself and the learners to understand and implement with the whole class and it was a quick, snappy form of feedback for understanding, I was wary that the learners could just show me thumbs up with little understanding to please. This happened the first few times that it was used but once the children realised that there were no severe repercussions for showing me a thumbs down other than another explanation, they began to grow in confidence using this assessment with me.
This links to Hattie and Timperley (2007) who proposed a feedback model to “provide effective feedback to reduce the disparity between understanding performance and intended goal.”
The Thumb-o-meter follows this feedback model as the task and process level as it shows the teacher how much the students understand the lesson and the tasks ahead.
When this is coupled with active marking, the thumb-o-meter, as Davies (2006) notes informs “good lesson preparation” as it assessed the pupils’ learning as well as the effectiveness of the teacher who is teaching the lessons.
For example, whilst teaching a lesson where the focus was commas and semi-colons, there were many children making the same error which I noticed whilst marking whilst the class worked. I stopped the carousel and re-explained the rule that the majority were getting incorrect, asked them to check their work and then continue with the lesson. This made the learning more effective for the children because they were able to understand where they went wrong and why they were wrong, and it helped my effectiveness as a teacher as I was able to act on the error quickly and efficiently before the learner was recalled in the next lesson.
Lollypop Sticks
Similarly to the thumb-o-meter, the lollypop sticks had both positive and negative points. As the teacher, it enabled me to cold call on the pupils to check the understanding of the class, based on one pupil instead of a show of hands. It also allowed me to call on children whose voices might not always be heard due to the lack of confidence for them when they raise their hands. However, I did not like this form of assessment. If a child were unable to answer the question posed, it could have left them feeling down and given them a lack of confidence in the lesson, despite understanding the topic (for example, if the sticks gave me a person of lower ability to answer a question that they would usually struggle with) For this reason, I would only use this with questions based on opinions or questions which are low level achievement for high level reward.
Success Criteria and Learning Intention
This was the most successful Assessment for Learning that I trialled over the test period. This was also something that the teacher was using herself, so the children understood how to access the criteria. IT was advantageous to the learners because they knew what was expected of them by the end of the sessions and many children took responsibility for their own learning. The children knew what they had to achieve by the end of the sessions and were motivated to achieve it themselves. However, the first time I trialled this, I only vocalised to the learners what was expected of them and I realise this was a mistake. I was asked constantly through the lesson “What is the L.I?” so when I tested this again, I made a point of making the L.I visible to the children.
A negative that I noted about this method is that some learners who could not/ had not achieved the learning intention for the session quickly became dejected and it took a lot of boosting to help them get back on track.
When looking at the theory behind Success Criteria and Learning Intention, I found that I agree with Black (2003) who states that “sharing learning goals formed the framework which helped learners decide how they could make improvements to their work.” As mentioned in the paragraph above, the learners asked for the L.I when it was not visible and it is this that I linked to the above quotation.
On the other hand, Pollard (2014) asserts that for a learning intention to be successful, the children should have played a part in constructing it, which I argue can be difficult. The L.I and Success Criteria is usually based upon r drawn from the frameworks and progression steps that that children are able to access, and if accessed, they have very little influence. As a teacher, I could scaffold the children to help form the L.I together, but in my opinion, this is time that could be used to pursue learning.

· Black, P. (2003) Assessment for Learning: Putting it into practice, Maidenhead. Open University Press.
· Davies, S. (2006) The Essential Guide to Teaching, Harlow. Pearson Education Press
· Harrison, C. & Howard, S. (2009) Inside the Primary Black Box, Kings College London
· Hattie. J & Timperley, H. (2007) The Power of Feedback. Review of Educational Research [online] Available from: Feedback.pdf (columbia.edu) [Accessed: 23 November 2020]
· Coe, R. Raunch, C. J. Kime, S. and Singleton, D. (2020) Great Teaching Toolkit [online] Available from: Great Teaching Toolkit [Accessed: Throughout Nov 2020]





Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Shortly after the ‘test’ phase, I created a presentation based on the two of the Assessment for Learning (AfL) strategies that I trialled (click here to link to the presentation asset). In the presentation, I included an overview to AfL and how I utilised the two strategies I had focused upon in the classroom. I was critical of what worked and what did not, and I was able to use theory to strengthen my arguments.
As well as presenting my own presentation, I also listened to my peer’s own presentations and were able to see what they implemented in different year groups as well as what worked and did not for them. It was interesting that whilst some of my peers uses the same strategies, they implemented them in a different way in their classrooms. There were also different strategies applied by other peers and I look forward to utilising these on my next placement when I am in a different progression step. One that I am looking to use is based on smiley faces and sad faces which the children would colour in depending on how they feel they understood the lesson. I have also discussed with my class teacher how to give verbal feedback and in the next week, I will be taking part in a “Feedback Friday” session where the learners in the classroom will get 1:1 time with the class teacher discussing their feedback from the week.
	The ‘Reflect’ aspect of this Bridging week was extremely beneficial to me as a practitioner. It was advantageous to talk through the strategies that I used during the ‘test’ phase and to discuss with my peers how the strategies worked for them.

As a group we noted that copying peers was a negative to many of our AfL strategies. For example, a negative that I noted associated with the thumb-o-meter, which was learners copying the popular child in the class for their response, however, although we saw it as a negative, our network lead discussed with us that it is only cause for concern when the learners who copy, copy more and more frequently as they cannot hide their ability when you look at the books of the learners, so you can still get an understanding of what the learner is attaining. 
However, the learning copying should not copy the actual work as this will mask their own understanding and achievement.
Aforementioned, there are other AfL strategies that I want to use in my next placement. I would like to discuss these more with my next class mentor to see if they think they will work in their classroom, and to help me become more familiar with these AfL strategies and help my confidence in delivering these. ​​​​​​​





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
09.11.20 - SPAG/Phonics Twilight notes
My placement school for PTE1 hosted a Twilight session for their teachers highlighting the importance of Phonics and how to teach phonics effectively. It was provided by an external agency. My placement school used the phonics program called Letters and Sounds and much of the training was based around this. During this twilight, I gathered a lot of information about Phonics and how to utilise phonic awareness in the classroom. During PTE1, Block 1, there was a learner who phonetically spell every word and this training helped me gather a deeper understanding of their writing. The training noted that there are recommended stages that learners should be at during each progression step, however, every learner is also different and that some might need longer to understand different stages.
During Block 2, PTE 1, I followed the Letters and Sounds program to deliver phonics lessons daily whilst in the hub provision. I differentiated the work in accordance with the progression steps and where the learners needed to develop their skills. 
This also links to the professional teaching standard of Pedagogy: Refining Teaching (P1.1.3 - Differentiation)

 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
0.10.2020 - Bitmoji Classroom
I created the Bitmoji Classroom during PTE1. I discussed with the class mentor the realities of having to go back to online learning during the placement and wanted to start an approach with the learners that would be familiar to them should be needed to go back online. I watched a plethora of YouTube videos to understand how to create my google slides classroom, with varying success. Included in the asset above is my link to my Bitmoji Classroom as well as a screenshot. 
I utilised the Bitmoji classroom to store all my resources that I was intending to complete with the class through the week, with each day having a designated slide, where I would put a screen shot to the resources in the bookcase, along with a quick link to take me there. I used this resource in the classroom and would show the learners how to access the certain files so they could navigate the slides on their own, should online learning come back to fruition.
This is evidence for DCF as I have not used google slides in this capacity before. I learnt a great deal of new skills through the creation of this online classroom. From the development of this resource, I understand how to utilise quick links within a slide to navigate to different resources.
It also links to the professional teaching standard of Pedagogy: Advancing Learning (P1.2.3 - Blended Learning Experiences) 

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
10.02.21 - What will education look like post COVID - Chepstow School notes
This online event was hosted by Chepstow School and noted many ideas about how schools will look post COVID. Most speakers noted that despite COVID, there have been advances in the education setting and these advances can still be utilised going forward. Mobile learning can still have a huge role in learning, even distributing homework online as most learners have now mastered the basic concepts. This webinar also noted the importance of the parents in learning which also links to the professional teaching standard of Pedagogy: Refining Teaching (P1.1.5 - Involving Partners in Learning)
The use of technology at home and involving parents/partners in learning is something I want to explore further in my teaching career. However, technology should not be seen as a fix for learning at home as it is relevant in the classroom too. 
 

Safonau/ Standards
Professional Experience Template 1: 
Maths and Numeracy – Calculating Fractional Quantities (31.11.20)
Pedagogy Standard: Refining: Differentiation
What did you do and why?
The week in which this lesson took place, I had been looking at the teaching standards of Recording and Reporting (p1.1.4) as well as Challenge and Expectation (P1.3.1). As well as these standards, I also, during the planning, teaching and reflection on this lesson wanted to focus on Differentiation (P1.1.3). Before planning the lesson, I spoke to Miss D to converse how best to meet the requirements of all the learners. I noted how Miss D had, when leading her maths learning, has differentiated the work for the learners based on colours, using blue for less confident, green for confident and red for more confident, and asked if it would be possible for me to emulate this approach also as it is something the learners are familiar with. As well as this, I noted how Miss D changed her questioning depend on the learners. She then outlined to me children who would be able to access a higher level of questioning and to challenge these learners when they raised their hands to answer questions by asking them an extension.
Whilst planning this lesson, I gave the children the official title from the LNF "Calculating Fractional Quantities" as well as using "fractions of amounts" as I wanted the learners to know that I had the expectation of some of them understanding the correct terminology.
When planning, I also used the colour system for Differentiation (P1.1.3), similar to how Miss D has set her work.

When leading the session, I explained to the learners that we would be looking at "Calculating Fractional Quantities" but framed it as using a "Henry" word - which links back to the text that they are reading in the classroom (Henry is a posh character who would use terminology like this in school) By doing this, the children understood that I had used technical terminology, something that they would be expected to use at some point. I told the learners that by the end of the session they would understand what I meant by this phrase, thus setting them a clear Expectation (P1.3.1). Additionally, whilst explaining fractions I engaged the learners in a conversation about where they would see fractions every day, thus using a Real life, Authentic Context (P1.2.4). By linking it to a real-life experience, such as cutting cake into equal 8ths at a party, the learners understood why fractions were important. The learners also offered different contexts where fractions would be used, such as in a shop when there is a reduced price, measuring when baking, and potentially in their future jobs.

Throughout the lesson, I utilised the "thumb-o-meter" as my Assessment for Learning (P1.1.2) strategy to assess the initial understanding of the learners and the topic of today's lesson. I have been using this for some time, so the learners knew what was expected of them as a response. I was also able to pinpoint the children who would need more support and ask them to start on a designated colour rather than them pushing themselves and becoming defeated by the work – differentiation.
During the lesson, I used words such as "inverse" as this was an aspect of maths that they had covered the week prior with Miss D and to see if they were able to recall what the word meant - thus challenging their recall. In addition to this, I also challenged (P.1.3.1) ​​​​​​​the learners by miscalculating something on the board and expecting the learners to recognise the mistake. Furthermore, when the input was finished and the learners had settled, I left the intended Learning Outcome on the board for the learners to refer to, as well as an example for the learners to look at to understand how I wanted their work set out. 
When it came to the children undertaking the work, I sat like learners together and asked them as groups to tackle different questions so that no-one felt singled out when tackling the differentiated (P1.1.3) work. I moved around the classroom, giving the learners live feedback (P.1.1.3) and active marking. I was also able to, during this time, challenge the learners who had exceeded the lesson by asking them to do the inverse of their calculations to see if they were able to get the number with which they had started with. I was also able to move learners onto a different colour if they were struggling or advance them onto a different colour, they had 5 correct in a row and motivate them to challenge themselves – differentiation (P1.1.3) and challenge (P1.3.1)
After the lesson, I completed a deep mark of the books, leaving the learners a pink comment for something positive and a green comment for growth. This linked with the standard Recording and Reporting (P1.1.4). I tried to leave every learner both pink and green comments as on the following Friday I would be expecting the learners to reflect on this learning during a Feedback Friday session.
On the following Friday, I spoke to the learners during the input outlying many of the same recurring problems that I noticed when marking their books and asked them to spend the next 20 minutes checking their books for comments and correcting their work if required. After those 20 minutes had passed, Miss D and I, sat with the learners on an individual basis where they outlined to us their reflections. 


What have you learned?
This experience is an important one as it shows my growth as a practitioner. I was able to link a variety of standards into one lesson through careful planning and ensuring that I understood the lesson content myself. When I first began planning the lesson, I found it easier to address the professional teaching standards of Challenge and Expectation (P1.3.1) and Differentiation (P1.1.3) first. By letting the learners know as soon as I could, what I expected from them throughout the lesson only aids my as the practitioner as the learners know what is expected. This also made it easier for me to differentiate as I am aware that each learner will have different challenges. As noted by Carroll and Alexander (2020, pg. 141) "the importance of recognising pupils as individuals and being adaptable enough to 'stray away from script' and act on what is necessary, is essential in order for pupils to make progress." By adapting the learning to suit more of the learners, a greater percentage will be able to access the learning of the lesson as well as engage with the content. However, it was essential that I plan to challenge to the learners and not make the differentiated work too simple. I scaffolded the learners where needed to help guide them. This is line with Rosenshine's Principles. 

I also knew that I wanted to continue my Assessment for Learning (P1.1.2) that I had already developed with the class. The use of the thumb-o-meter works well in this classroom, however I also know that it might not be suitable for other classrooms. Also, I have been in this classroom for 4 weeks and I had started to build a relationship with the learners and, they will give me honest response, rather than simply putting their thumbs up to please me as this is the response that they think that I want. The week prior this this, I had also explored Assessment for Learning (P1.1.2) as a part of Bridging 2, however, I will utilise more of those approaches in my next PTE block.
Whilst teaching, it is important to give the learners Real life, Authentic Context (P1.2.4). ​​​​​​​Whilst it was only a small part of the lesson, it is important and relates to my overall development. Placing the maths lesson into a real life context allows the learners to take on a constructivist role in their learning. Developed by Piaget (Halfpenny, 2013, pg. 1) constructivism "emphasises pedagogy where action and self-directed problem solving are views as being central to learning and developing" and by giving the learners a "real-world" approach, they will be able to understand how to address these problems in the future. It also builds on a variety of the four purposes for learners through giving the learners the skills they need to solve problems in an authentic context.

As this topic in maths spanned a couple of days, I was able to incorporate ​​​​​​more teaching standards. I also explored the standard Recording and Reporting (p1.1.4). During the lesson itself, I active marked the books giving the learners feedback as I went, This is in line with Tom Sherrington's thinking (2017) as I used phrases such as "this would be even better if..." ensure that the feedback was "in terms of very specific actions that students should take in order to move forward." This placement school gives learners feedback in the form of "Feedback Friday", where the teachers deep mark the books and hold a "surgery" on the Friday for the learners to act upon their feedback in that session after the teacher has scaffolded them to the inconsistences that were the most common. I learnt a great deal when giving learners feedback this way. Rather than marking and the learners having little to engage with, this way of providing feedback outlined exactly to the learners the steps to success. Not only this, the learners had a full session to engage with the feedback and ensure that it was meaningful for both the teachers to give and the learners to receive, The majority of the class had "green for growth" comments written and those who did not, helped in the "surgery", thus strengthening their peer feedback.
This lesson happened during my last week of placement, and I think it demonstrates how much I have developed as a student teacher in such a short space of time. Whilst this was a good lesson, as noted by both myself, in the daily journal, and the class mentor in the observations, there was also room for improvement.
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What next?
As mentioned above, there was room for improvement with this lesson that both myself and Miss D recognised. In her observation, Miss D noted that I had un-intentionally given the learners a choice and next time I need to be sure that when giving choice that it is for a low-level open question, rather than "shall we do another one?" as I knew I wanted the learners to complete another question to solidify their understanding. 

Not only this, I used words such as inverse and bus-stop with talking to the learners and did not mention that they had completed work based on this the week prior. This was also noted by Miss D and taking her feedback onboard, during the "Feedback Friday" I made a conscious effort to tell the learners that this was something that had learnt prior and recapped this knowledge with them to enhance their recall. 
As a result of this experience, I am going to continue carefully planning my lessons to ensure that they are effective for the learners as well as myself. The use of Assessment for Learning (P1.1.2) for understanding works well so this is also an approach that I want to explore more in my other placements. I will however need to consider different approaches to this as this strategy might not be relevant for younger learners. I will continue to explore Differentiation (P1.1.3), but also pay close attention to more aspects of planning for ALN as well as MAT. This is something that I know I need to develop when looking at MAT and ALN, so in the following block of PTE, I shall converse with my mentor to gain more of an understanding. I will also look for opportunities to advance this with online courses. 

I will also continue to communicate effectively with the learners so they know their Challenges and Expectations (P1.3.1), but tailor my approaches to the age of the leaners, as I am aware that in my next PTE block, the children shall be younger. I will speak with me fellow PGCE students to gain an understanding of what worked for them in the lower age groups, as I am more familiar with Key Stage 2. 
Overall, this experience demonstrates that I am a reflective practitioner as I am aware that there is always room for growth and on reflection was able to implement the growth in a lesson later in the week.

Professional Experience Template 2: 
Inquiry Overview – Why Should We Explore Space?
Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
During the second phase of PTE1, my placement changed from a nursery classroom, to a mixed year 2 and 3 placement in the hub provision for key worker children. Whilst here, I was leading the learning of a variety of learners and needed to plan, resource, lead and reflect upon an inquiry-based project spanning my length of time in the provision. The school in which this placement occurred has a great emphasis on Listening to Learners (P1.3.2)
When I first met the children, I wanted to share a short story with them at the end of the day, so I took in the book called Baby Brains by Simon James hoping that it would stem an interesting conversation. Not only did it start an interesting conversation, it also engaged the children so much that they wanted to do a space inquiry.
Following on from the story, we sat together and jotted down some ideas in the form of a spider-gram (click here to see the spider-gram) with each learner having an input to an aspect of space that they wanted to know more about, then that evening I went home and started to build the space inquiry so that, as a class, we explored what the learners had found interesting - Listening to Learners (P1.3.2). 

When I began planning the inquiry, it was important to keep in mind the Four Purposes for Learners (P1.2.1) as these would be the main drivers for the learning experiences. I had to plan, prepare and resource lessons that not only kept the learners interested, but also helped develop their skills of:
1. Ambitious, Capable Learners
2. Enterprising, Creative Contributors
3. Ethically Informed Citizens and
4. Healthy, Confident Individuals.
The inquiry naturally lent itself to Science and Technology, but after a further discussion with the class mentor, we also decided to incorporate Literacy. The learners, who were only accessing the home learning, were going to produce a non-chronological report, and we thought that this would be an accessible task for the hub provision learners also. Whilst planning, there were also instances where I was able to link to aspects of Humanities, Mathematics and Numeracy as well as Expressive Arts and Health and Well-being showcasing my ability to plan across the different Areas of Learning and demonstrating Exploiting Subject Disciplines in Areas of Learning (P1.2.2). Not only this, the variety of lessons I was able to plan enabled me to give the learners a variety of Blended Learning Experiences (P1.2.3) and through this range of teaching approaches, I could ensure that there was something there that could benefit each learner. Furthermore, it allows allows for the exploration of Cross-curricular themes (P1.2.6) as I was able to tailor the learning of these learners and explore the curriculum in an assortment of ways whilst developing their learning journey and ensuring that the cross-curricular themes were relevant to the areas of learning. I was also able to link all the learning together to enable to learners to transition smoothly and then culminate their learning in the completion of a non-chronological report.
 
(click here to see the completed space inquiry)

This inquiry overview also demonstrates my abilities of Leading colleagues, projects and programmes (L5.3) as it displays my commitment to the inquiry project for the learners, as well as showing that leading the learning is demonstrated through collaborative means, as I was able to ask Mr G, to assist me in developing a physical lesson for the learners to understand an astronaut training regime.
What have you learned?
The planning contained in this experience is important as it showcases my skills as a developing teacher. I created the inquiry overview independently and I am extremely proud of the completed result. It incorporates many of the standards within the Pedagogy area, mainly the pedagogy of Advancing Learning. 

Before constructing the inquiry, I first needed to understand what was meant by inquiry based learning. My placement school utilise the cycle of Kath Murdoch, so I first needed to undertake in some background reading to ensure that what was I was planning was in line with the school ethos. This allowed me to engage in Wider reading (PL3.1) as I had not planned a whole inquiry previously. After reading a Thinking Pathways blog, I gained an understanding of inquiry based planning, and to further my knowledge, I attended a training session provided by the school detailing different types of inquiry. (click here to see my notes from this session)
Having this confidence in planning inquiry based learning gave me a further boost when exploring the standard Listening to Learners (P1.3.2). Inquiry based learning can the accessed by the learners in my placement school in a variety of ways and for the purpose of this inquiry, I chose to utilise a guided inquiry approach, as this inquiry gave my ability to chose the questions for the learners to answer and they could investigate how to answer these questions. I also felt that the guided inquiry would aid the learners in meeting the intended outcomes of the learning as they knew the target that they would be working towards.

Whilst planning lessons in my previous block of PT1, I understood the importance of incorporating the Four Purposes for Learners (P1.2.1) however, during this PTE block, I was able to look at the larger picture and ensure that I was planning with each of these four purposes in mind. It linked to my overall development as I was able to follow a continuum and if the purpose had not been addressed in one particular lesson, I was able to address it in another lesson. Whilst looking at the four purposes of learners, I realised that when planning the lessons, the four purposes, especially the additional sentences within each over-arching heading, were visible in most lessons. However, I did find it difficult in incorporating into this inquiry was ethical, informed citizens and I am hoping in the next placement that I am able to look at this purpose more. 
Aforementioned, the inquiry naturally followed the Science and Technology area of learning, however I was able to plan in a variety of other subject disciplines, thus Exploiting Subject Disciplines in Areas of Learning (P1.2.2). In being able to plan this way, it allowed me to develop greatly in my teaching knowledge as I was able to strengthen my knowledge in all areas, some of which I had not explored fully in my first block of PTE1. It gave me an opportunity to build my subject knowledge prior the lessons as well as learn new facts with the learners through their investigations. It also gave me the confidence to say to learners that I was unsure of an answer but we'll research it together and share the learning experience. I learnt from this experience how important prior subject knowledge is, but that it is okay to rarely tell the children that you were also unsure as when the children saw me learning too, they wanted to find out more than me on a subject and it spurred their learning on further.

Teaching like this also gave me the opportunity to explore Blended Learning Experiences (P1.2.3). Unfortunately, due to the current pandemic, it was not appropriate to utilise a variety of learning environments, but the ones that were available we utilised in the best way to integrate learning in appropriate ways. I was also able to explore in depth an assortment of the pedagogical principles from Successful Futures and ensure that the majority were being encountered during this learning journey. The Blended Learning Experiences (P1.2.3) also enabled me to ensure that each learner was able to access the learning, as teaching a span of Year 2 and 3 meant planning mainly across Progression Step 2, but occasionally, revisiting Progression Step 1 for some learners. 

Through this blended learning, I was also able to explore Cross-curricular themes (P1.2.6) which again is advantageous to me as a teaching practitioner. It enabled me to also develop my skills in this area. I was able to show the learners the links that they were building between their different lines of inquiry and explaining to the learners that we were doing things in a way to ensure that it was effective. For example, creating craters in flour would be more effective at explaining how craters were formed rather than simply writing about it. However, I learnt during this process that some learners would prefer just to write and by giving the learners the questions they needed to answer prior to the activity, the learners who preferred writing were able to utilise their skills and way of learning in this way.
Lastly, this experience was extremely beneficial to me as it was my first time independently Leading colleagues, projects and programmes (L5.3) which is something that I will need to do in my own classroom. It gave my a "taste" of running my own classroom. This lesson reiterated to me, that this is definitely the career that I want to follow and has further ignited the drive within me to succeed in my PGCE year. It gave me the opportunity to develop my leadership skills, both through leading the learning independently in a classroom environment, but also in leading other adults, as I was working closely with a teaching assistant. However, leading these learners in a classroom environment is different to leading another group of learners and this is still a skill I am keen to develop. 

What next?
If I have another opportunity to explore inquiry, I would be interested in trying another element of inquiry-based learning. Whilst I gave the learners an opportunity to lead their own learning, I might have quelled their inquiry by giving them questions to answer. I feel these year groups however, needed the questions to refocus them as at times they did become distracted. Potentially in an older year group that are familiar to inquiry-based learning, they might be able to have freer reign. Looking further at my notes from the inquiry meeting I attended, guided inquiry was what was best for this particular group of learners.

If I used this planning in the future, I would look to differentiate the work further for those who are less confident as these types of learners in this setting required a lot of support. I could also group a less confident learner with a learner who is more confident to give them the opportunity to learn from their peers as I aware that this is a learning strategy. As noted by Anna Wessel "peer learning has been proven to be a successful venture when it comes to improving student’s academics and social cognitive skills. With peer learning, children get the opportunity to aid in their peers’ learning through tutoring and feedback."
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Professional Experience Template 3: 
Mathematics and Numeracy – Addition 
Pedagogy Standard: Advancing: Progression in Learning
What did you do and why?
The week in which this lesson took place, I have been focusing on the teaching standards Progression in Learning (P1.2.5) as well as Enabling Improvement (C2.4) and Taking Responsibility for Self (L5.1). In addition to these standards that I was focusing on, I was also able to achieve Working With In-School Colleagues (C2.2). Before planning the mathematics lesson, I spoke to my class mentor to discuss the direction of the learning. During this week, I had been finding helping two learners extremely difficult as their ability was so low compared to the rest of the learners who were in the hub provision. We spoke about differentiating the work, but decided that what was best for the learners was a new approach to the content of addition with a high achievement activity to boost their confidence.
For the rest of the learners, we decided to explore addition through the use of the Big Maths content. I have had training on the Big Maths program, so knew that when planning, I would be able to map the Progressions in Learning (P1.2.5) successfully. Linking to Piaget's constructivism, whilst it does focus on the child constructing their own learning, it was requires the learner to experience mental construction, meaning that "new information is built into and added onto an individual’s current structure of knowledge, understanding and skills.” (Pritchard, 2014)
When planning the lessons for the week, I slowly increased the difficulty but done it by building on the prior knowledge they had before this week and introduced a now concept to them in small chunks making it easier to comprehend and taking advantage of the recall element of learning.
(click to link to PowerPoint that demonstrates progression in learning through Big Maths)

Aforementioned, I was struggling to help two learners access the learning the previous week, so when I was speaking to my class mentor, I sought advice to help the learners achieve the outcomes thus Enabling Improvement (C2.4) I noted that the learners were struggling to access and asked the class mentor is she would be happy with me trying a new approach to the learning and utilising the precision method of teaching, where the learners would access some high achievement work for 10 minutes in a structed manner to build their confidence first. I also asked the class mentor to facilitate some meetings with both the learners class teachers so I could discuss how these children learn and the best ways to approach learning for these two learners. This also demonstrates me Taking Responsibility for Self (L5.1) as I demonstrated a commitment to learners through the management of my myself and their learning.

Before delivering the learning, I spoke to the the LSA that was helping me with my group this session and explained to her the difficulties that the two learners were having and that the way of working with them this week would be different. I explained the learning for the whole group, but asked if when I was working with the whole group, could she play some listening games with the learners including their favourite "I went shopping and I bought" as I though that this would increase their mood and they would be in a more secure place to learn when it was their session. I wanted them separate from the rest of the class for this session as I noticed the week before that their demeanour was low when they were sat with the whole group. This LSA had also previously worked with the learners so I conversed with her about developing the precision program for them also as well as asking her for any advice that she could give me to help manage their temperaments, thus Working With In-School Colleagues (C2.2) The LSA asked me if we could try to "divide and conquer" as when both worked with her, they had a tendency to "wind each other up". As the LSA knows these learners better than I, I took her advice to see if their demeanour changed.
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What have you learned?
This experience demonstrates my awareness of building upon previous knowledge incrementally. As mentioned, one of my target standards this week was Progression in Learning (P1.2.5) and I feel I have shown awareness of this.
For the main body of learners, I started their addition lessons with revision around what they had previously done (click here for PowerPoint) and by the end of the week, they had increased their knowledge by building on what they had previously attainted (click here for PowerPoint from last session of the week). This progression in the planning illustrates that I am aware that the progression of learners develops incrementally and is built on prior experience and my planning from the last session clearly demonstrates me planning this progression.
For the other two learners, their Progression in Learning (P1.2.5) was measured differently. At the start of the week, the learners were unable to recognise their numbers. Both the LSA and I during the precision teaching elements of their learning focused all our energy into helping the learners achieve this. Precision teaching is a short burst of learning that is only concentrated in one area. Both the LSA and I had 4 numbers that the learners were struggling to recognise and we played numerous games such as pairs, snap, what's missing with the learners to get them very familiar with the numbers. Then, at the end of each session, we timed the learners on their numbers to see how many they could recognise in a minute. At the end of the week, both learners were able to recognise the majority within the time limit and were able to use them to form number bonds to 10. This demonstrates Progression in Learning (P1.2.5) for these learners (click here to see precision teaching progress over a week) (click here for number bonds to 10 example)
By helping these two learners access their work, this demonstrated Enabling Improvement (C2.4). As defined by the teaching standard, enabling improvement is looking for advice to improve the performance and help the learners achieve their outcomes. I feel that the evidence linked above demonstrates this. As mentioned previous, I went to class teacher for advice and asked her if she could help set up a meeting between these learners teachers and myself so I understood these learners more and how best to help them learn.- Working with In-Schools Colleagues (C2.2) Furthermore, I asked the LSA for her advice as she had working with these learners prior so she also understood their behaviour. Looking for advice from these sources helped my become more confident when leading the learning with these learners. It is important to ask others for support when you need it. If I had not sought support in this instance, these learners would have spent more time unable to access the learning, where as because advice was sought, the learners had a more enjoyable experience where they were able to progress as a pace right for them rather than the rest of the class. This also demonstrated me Taking Responsibility for Self (L5.1) as I wanted to help these learners progress with their learning and reach their potential in the few weeks I was with them. It was also important for me to get a good relationship with these learners and by giving them work they can access only helped develop this relationship otherwise, they could have potentially "shut themselves off".
What next?
As a result of this experience, I will continue to seek advice and support if I encounter learners who are having difficulty with their work. As a training teacher, there will be others more experienced that me who can provide my with helpful advice about learners until I am more practiced. Looking for support is not a sign of weakness and is essential in the teaching profession to build on the professional development. I will also continue to try and refine my teaching methods as well as add more way of helping learners access the materials to my repertoire. This is something I will look to progress through online courses or through speaking with mentors.

I will also continue to attempt to build on prior knowledge when teaching with the learners to follow with the mental construction that was outlined by Piaget. This week, I noticed how beneficial it is to the learners to increase their knowledge this way. I understand that there will be times however where what I am teaching will be new to the learners and in these instances it is important to follow the rules of instruction as outlined by Rosenshine as this will benefit the learners more in that instance. It it important however that modelling, questioning and scaffolding is provided in the majority of learning instances.


Part 2: Critical Reflection
Pedagogy Standard: Influencing: Listening to learners
Introduction
	The focus of this assignment will be a critical reflection on my pedagogical progress as demonstrated through the aspect of listening to learners, which falls within the influencing element of pedagogy. As noted by Wood (2010) using a pupil perspective is important evidence as they are the participants in their education journey. This is reflected in the teaching standards for Wales (2017) with one standard being devoted to student teachers demonstrating their willingness to listen to the learner’s voice and collaborating with the learner to organise elements of their education in addition to encouraging the learner to be active in their learning. Hattie (2012) also agrees with this, stating that if teachers listen to the students, it will encourage effective teaching and learning strategies. However, there is also empirical evidence arguing that the teacher is there to model and lead the learners. Rosenshine (cited in Sherrington, 2019) could be seen as an advocate for this, as much of his principles of instruction focus upon teacher scaffolding, modelling and questioning. Further exploration also notes there is evidence to suggest that teachers are experts and should not be questioned (Walklin, 2002) but in this instance, the listening to learner’s element could be overlooked.

Critical Discussion of Chosen Aspect
	In Successful Futures (2015) Donaldson noted that pedagogy is not solely teaching; it now represents knowledge and skills that are needed to create an excellent teaching and learning environment. In Chapter 5, Donaldson states (2015, pg.69) “good teaching and learning encourages children and young people to take increasing responsibility for their own learning” and this is something that when designing the Curriculum for Wales, the Welsh Government (2020) among pioneer schools and practitioners ensured that they developed a vision that “draws on learner voice and responds to learners’ needs, experiences and input” which only heightened the requirement of the student voice and teachers listening to learners. By allowing learners a voice and including them in the planning stages of their learning, academics note that the learners will be able to attain higher aspirations. In previous documentation, the Welsh Government acknowledged that if children were taught to plan in addition to evaluating their learning, this could result in “between seven- and nine-months’ additional progress” (WG, 2014, pg.8) thus solidifying the benefit for learners to be involved in their educational decision making and the requirement of the teacher to listen to learners and encourage them to actively participate in their own learning.
	It can be argued that this school of thought has roots with Edward Thorndike’s notion of learning through trial and error. Thorndike is considered as one of the first pioneers of children being active learners and learning independent from their teachers. As discussed by Gray and MacBlain (2015) Thorndike noted that trial and error was one of the most fundamental ways of learning. Through his experiment, that was conducted with animals, it has been observed by other behaviourists that both human and animal learning follows a similar trajectory. Therefore, similarly to Thorndike leaving the animal to discover how to access the food, children too need to have autonomy away from the teacher to be able to test their theories. This is further enforced by Hartley (1998, pg.17) who states that “learning is better when the learner is active rather than passive.” 
Supporting this, in a study conducted by Pollard et al (cited in Fielding, 2003) it was stated that children were motivated by learning experiences that were active and challenging. It was remarked that learners liked “finding things out, being able to get things wrong without facing dire consequences and gained satisfaction from a job well done.” (Fielding, 2003, pg.82) Thus, listening to learners in this instance, gave the learners more reward for exploring their ideas for themselves. This echoes Thorndike’s other aspect of trial-and-error learning, which was the law of effect. This demonstrated that if there was a reward, the behaviour that gained the reward is fostered and it will become habit. Reward, however, does not necessarily mean a prize as in Pollard’s instance above, it was linked to self-satisfaction. Thorndike (1932, pg.176) stated that law of effect is when a “response is made and is accompanied by or followed by a satisfying state of affairs, that connection’s strength is increased” therefore, by listening to learners and encouraging them to be more active in their approach to learning, they shall have a higher satisfaction to their learning experience and could be potentially encouraged to engage in a deeper way. However, what about the learners who could not access this deeper level of engagement in their learning? Learners who have additional learning needs, English as a second language or other needs that must be met before the learning can take place, might struggle having such freedom.
A counter argument to this could be didactic teaching methods. As noted by Walklin (2002, pg.44) didactic method is “designed to allow the passing of information or facts with little intellectual activity on the part of the student” which, countering Thorndike could help those learners who struggle when learning through their own means. However, in relation to the teaching standard, listening to learners, didactic method would take away the autonomy of the learner as there would be no deviation away from what the teacher is dictating. This teaching method illustrates that the teacher is the expert and the learners simply regurgitate what the teacher is delivering. Whilst this method of teaching could be perceived as beneficial to those who are known to explore tangents, it will be unsuccessful for those learners who are of higher cognitive ability and there is a potential for them to lose interest during passive listening. This is depicted by Hattie (2012, pg. 80) who states that in this type of approach, learners are “physically present, passively engaged but psychologically absent” and consequently not being active in their approach to learning.
This rote teaching also leads to a breakdown of relationships with the learner, as the teacher is favoured by the imbalance of power. Further deepening the stance to not converse with the teacher, the learner is going to be discouraged from sharing their views and taking responsibility for their learning.  This rote teaching also leaves little opportunity for learners to elaborate on their answers and give deeper thought to topics. Observed by Hardman et al (2010, pg.198) during a study that focused on direct teaching, when teachers looked for engagement from their learners, “pupils were limited to providing answers which were three words of less for 90% of the response” which only solidifies the above idea. 
Successful Futures (2015, pg.65) acknowledges direct teaching but also elaborates stating that “good teaching and learning means employing a blend of approaches including direct teaching” which could be argued amalgamates both Thorndike’s (1932) and Walklin’s (2002) approaches. This blend illuminates listening to learners, as it will demonstrate the learner’s voices being heard more in the classroom, which will result in collaboration between learner and teacher when organising the learning as well as giving the student encouragement to be active in their academic journey. Rosenshine’s (cited in Sherrington, 2019) principles merge a blend of both direct teaching and student independence which in turn will allow learners to be an active participant in their learning. The principles focus on the teacher modelling, guiding, questioning and scaffolding learners to help them in the education and is successful in outlining techniques for the classroom to enable good teaching and learning in accordance with Donaldson (2015), but what this fails to acknowledge is the listening to learner’s element, something that Hattie (2012) puts some weight behind. Noting that “listening not only requires respect for others’ views and evaluating the students’ views […] but also allows for sharing genuine depth of thinking and processing in our questioning and permitting the dialogue so necessary if we are to engage students successfully in learning” (Hattie, 2012, pg.81) demonstrates how important it is for learners to have their voices acknowledged in the classroom. 
Inquiry-based learning, whilst not only offering the desired blended approach to teaching noted by Donaldson (2015) and Rosenshine (Sherrington, 2019) also enables the learner’s voice to be heard and acknowledged. Detailed in the Capacity Building Series (2013) “inquiry-based learning is an approach to teaching and learning that places students’ questions, ideas and observations at the centre of the learning experience […] both educators and students share responsibility for learning” which only highlights the importance of the listening to learners. As noted by the teaching standard, listening to learners, the teachers must show willing to listen to the learners and collaborate with them to organise their education, which inquiry-based learning lends itself to. By the learner’s discussing what they want to learn with each other as well as the teacher, this approach also motivates the learner hence the learning being active. This approach to learning also encapsulates the four purposes (2020) as well as developing a multitude of integral skills that the learners will need at this stage, as well as later in their lives, such as cooperation, creativity, and flexibility. Moreover, inquiry-based learning coincides with The United Nations Convention on the Rights of the Child (1990) Article 12 which articulates that a child has the right to form and express their own opinions. 
From a teaching perspective, inquiry-based learning offers an abundance of advantages. It strengthens the relationship between teacher and learners as both are responsible for the learning, rather than the relationship being in favour of the teacher. This is reinforced by Fielding (2012, pg.55) who states that through this method of learning, there is a building of “regard and care of each other.” Inquiry-based learning also provides access to the multitude of the Areas of Learning and the different What Matters Statements (2020) therefore, during one inquiry, solely based on one topic, the learners are able to access a variety of learning strategies and types of learning, whether it is through practical, written or creative means. However, it is vital for the teachers to “have a deep knowledge and understanding of the big ideas of the curriculum” (Capacity Building Series, 2013, pg.3) as they will need to make the links for the learners. In Wales, this would be linking their ideas to the Areas of Learning and the What Matters Statements.
However, not all aspects of inquiry-based learning are advantageous. As noted above, the teacher co-creating the inquiry needs to have a great depth of knowledge of the curriculum, and if this is unknown, then the teacher will spend more time planning and ensuring that the curriculum is covered adequately. Furthermore, teachers also need to commit to the concept that the learners wish to explore otherwise there will be no deeper learning taking place. This links closely to Rosenshine’s (Sherrington, 2019) principles as the teacher will facilitate the learning and not leave the learners to enquire on their own. To enable this facilitation, the teachers must also be well practiced in questioning.

Conclusion
	The teaching standard of listening to learners may not be as simple as giving the learners freedom in creating their own learning when compared to the rigid teacher led sessions. In my opinion, a blend of both approaches is required to ensure the meeting of the teaching standard and doing justice to the learners and their education journey. School X, where my PTE1 placement occurred, used inquiry-based learning as a way of exploring topics and accomplished the blend that Donaldson (2015) suggests. The Great Teaching Toolkit (2020) outlines successful steps for activating deeper thinking, these being structuring, explaining, questioning, interacting and embedding, all of which correlate with Rosenshine. However, it also notes activating – “helping students to plan, regulate and monitor their own learning; progressing appropriately from structured to more independent learning as students develop knowledge and expertise” (Coe et al. 2020, pg.6) which I argue links to inquiry-based learning and the attainment of the teacher standard listening to learners.
	Going forward, I want to expand my knowledge on this activating aspect of deeper thinking as noted in the Great Teaching Toolkit (2020). In my future classroom, I will provide learners with opportunities to influence their learning as this is also desired by Estyn (2018, pg.23) who reported that “in the best cases, pupils and staff collaborate on what they would like to learn to shape the themes the class will study.” Furthermore, I will hone and encourage independence from the learners to explore, which noted in the Great Teaching Toolkit, (2020, pg.25) as “evidence that autonomous forms of motivation are more conductive to student attainment, persistence and depth of thinking.” I acknowledge that as a training teacher, inquiry-based learning will be difficult, as I too am still learning, but the skills that are utilised in developing this skill will only strengthen my abilities as a practitioner. It requires a more in depth look at the evolving Curriculum for Wales 2022, to ensure that the learning explored is of benefit to the learners; it requires me to acknowledge and collaborate with learners which will strengthen my relationship with them and lead to better classroom management and finally it will encourage the learners to be motivated in their own progress as well as help me advance further in my own professional development.
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