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Introduction

The United Nations estimates that one in three of the women on our planet will be abused, beaten and/or raped by a man in their lifetime (Tjaden & Thoennes, 2000). Worldwide violence against women kills and incapacitates as many women aged 15-49 years as cancer does and it is a greater cause of physical injuries and ill health than traffic accidents and malaria combined (Alhabib, et al., 2010). Looking specifically at statistics of sexual assault in 1987 one in four university women was a survivor of a completed act of sexual assault (Koss, et al., 1987), despite mandates for sexual assault prevention education in secondary and higher education these numbers remained largely unchanged in 2004 (Carter, 2004) and have increased in recent years with more than two fifths (42%) experiencing sexual assault during their time at university (Busby, 2018).
Throughout history issues of gender violence were understood as interpersonal incidences and consequentially hidden from our cultural narrative, however in recent decades men’s violence against women has been recognised as a culturally systematic issue (Odem & Clay-Warner, 1998). Research supports the ideas that violence perpetrated against women by men is a direct result of a patriarchal society in which cultural circumstances encourage and enable violence against women (Odem & Clay-Warner, 1998). Phillips (2012) argues that by recognising that men’s violence against women is culturally supported through systems of power and oppression, society can begin to see the problems addressing violence against women solely on individual incidences.
It is argued that one of the biggest influences on cultural violence in contemporary society is the media (Walton & Potvin, 2009). Some research even goes as far as to suggest that media has become the main source of education overshadowing the influence of family and school (Giroux, 1999; Macedo, 2007). Giroux (1999) and Kellner and Share (2007) believe that media shapes societies values, meanings and norms allowing society to contextualise media as a form of public pedagogy, which can be described as ‘the influential role that broadcasting and emergent information and computer media play in organising, shaping and disseminating information, ideas and values’ (Kellner & Share, 2007, p. 3). Framed as a public pedagogy media’s connection with aggression and violence has the potential to influence gender performance (Bushman and Anderson, 2001; Huesmann, 2007). Gender performance is an idea that not all attributes appropriated to gender are based upon biological qualities but rather the ways in which we interact with our every-day lives (Butler, 1999). When looking at gender-based violence through this lens it suggests that men are taught to behave in increasingly violent and aggressive ways through cultural scripts which perpetuate systematic worldwide views that hold men in great esteem whilst dehumanising and marginalising women (Phillips, 2012; Wood 2009; Worthington, 2008).
For today’s youth media is presented in increasingly digital contexts, in this so called digital age they have access to new technologies that allow them to create the world in which they live, characterised by new patterns of consumption, creation and dissemination of their own media (Fernandez-de-Arroyabe-Olaortua, et al., 2018). This new paradigm poses challenges and concerns for parents and educators alike as schools and families are encouraging the use of technology for its positive aspects of creativity and collaboration; a recent study shows that 78% of parents viewed technology as a constructive learning tool (Family Online Safety Institute (FOSI), 2015). Whilst digital technology use continues to increase society must consider whether students know how to use technology safely, responsibly, and ethically (Mark & Nguyen, 2017). However, many adults are not proficient with the changing technological developments and are often unaware of the growing presence of internet dangers, such as cyber victimisation and sexting. This coupled with their unwillingness to have open and honest discussions about internet safety and ethics with children allows for unmonitored access to media and interactions with society which are unregulated and have no consequences (Fernandez-de-Arroyabe-Olaortua, et al., 2018; Mark & Nguyen, 2017). This can be exemplified when looking at the cultural phenomenon sexting.
Today’s teenagers view sexting as a part of their sexual culture, most teenagers have grown up being exposed to sex and sexually provocative acts through an array of media sources (Clark-Flory, 2009). Whilst 73% of teenagers who participated in an online survey felt that sexting could potentially have serious consequences, 22% though that sending sexually provocative content was of no concern (Albert & Crabbe, 2008)
This research paper aims to draw parallels between consumer media, the perceived roles of women in society, the cultural phenomenon of sexting and how this affects the health and well-being of adolescent girls. By using a wide range of literature as well as personal research carried out in a secondary school with adolescent girls between the ages of 11 and 19, it is the intent of this paper to provide sound recommendations for primary schools to prepare their pupils to become ethical and informed citizens of a technological world.

Literature Review

The sexualisation of our culture is a much-discussed subject of academic and populist commentary and an issue of policy debate (Coy, 2009; Gill, 2007; Levin & Kilbourne, 2008; American Psychological Association, 2007; Buckingham & Bragg, 2003). The term ‘sexualisation of culture’ refers to the current social climate where society is saturated with erotic imagery, particularly showcasing women (Gill, 2007; American Psychological Institution, 2007). These sources disseminate several themes that are prevalent in contemporary media: that women’s bodies can be used to make a profit or to gain power; the importance of individual choice; that all women require to reinvent themselves is a makeover; and a focus on the biological differences between the sexes. These themes are stratified by social factors such as race, class and age, which are all fundamentally reinforced by heterosexual norms. (Gill, 2007). The sexualisation of culture is identified as the context that reinforces gender inequality within society by objectifying women and portraying them as sexually available; it also has the potential to justify sexual violence as it perpetuates associations of masculinity and predatory sexual prowess. (Coy, 2009; Valkenburg, 2007). Sexualised media transmits messages about who and what women are, often to the detriment of girls and young women discovering their identities and their places within the world; these claims can often be minimised by the arguments of ‘gender neutrality’ and ‘gender equality’ which obscure the differences of lived experiences between boys and girls (Daniel, et al., 2005). 
Whilst girls and boys are exposed to sexualised media that is aimed at adults, the marketing of products to children that are either sexualised or directly linked with the sex industry is a relatively new development and it is clearly marketed for a young female audience (Rush & La Nauze, 2006). This background noise of sexualisation made available to and absorbed by children is cumulative and multifaceted, this is increasingly thought to be harmful to girls (American Psychological Association, 2007; Australian Senate Committee, 2008, Lamb & Brown, 2006).  This is exemplified by the false promises of choices provided by the media to young girls, for example the marketing of an identity story called ‘girl power’. ‘Girl power’ is considered a term for combining appearance with femininity as emblems of empowerment, however, it is often characterised by the consumption of beauty products and clothes (Lamb & Brown, 2006). These ideas can also be reflected in popular culture which actively celebrates women obtaining a sex-object status (Gill, 2007). However, in pursuing these ideals young girls are often prevented from developing other skills and their interests and opportunities become limited (Rush & La Nauze, 2006). The preoccupation with boys, shopping and their physical appearance limits the exploration of identity for young girls leaving them with a narrowly defined version of what it is to be a woman (Levin & Kilbourne, 2008). This sexualised concept of womanhood is often not only regarded as gender appropriate but also as an indicator of female empowerment, whereby expressing a sexualised self, disguised as femininity and beauty  is considered a manifestation that women can do and achieve anything they choose (Coy, 2009). These views allow little scope to engage with ideas that the identity society is selling to young girls is harmful to their personal and social development. Quantitative studies which look at content analysis (Binder, 1993; Cantor, 1987; Pierce, 1990; Tuchman, 1978) as well as experimental studies (Davidson, et.al., 1979; Donnerstein &Linz 1989) concluded that stereotyped or negative content portrayed by the media can detrimentally affect individuals. This can be seen when considering the vast number of girls’ magazines, viewed as hard copies or online, where unrealistic body images and strong views of outdated femininity are portrayed has a direct correlation to girls with damaged images of self (McRobbie, 1982; Pierce, 1990). In Milkie’s (1999) study she found that the vast majority of girls said that they wanted to achieve an appearance like the ones portrayed in the media despite the fact that most regarded the images as unrealistic and wished to see “real girls” given more of a presence within mainstream media.
When considering how women are portrayed in media, we must look not only at how this affects girls and their concepts of womanhood but how this same media affects the way that boys develop their concepts of who women are and how they fit in society in relation to men.  When framed as a public pedagogy, media’s rapidly increasing relationship with violence and aggression is of great concern as it has the potential to influence cultures of violence within society (Bushman & Anderson, 2001; Huesmann, 2007). Media has potential to emanate and idealise ideas, ideologies, norms and values including violence as a way to assert power and control over others (Walton & Potvin, 2009); value should be placed upon these ideas when considering that in the UK men perpetrated the overwhelming majority of physical violence with 76% of violent crimes committed by men (Office for National Statistics, 2017). Media can often glorify and sensationalise violence, however, when confronted about their role in perpetuating cultures of normalised male aggression and violence they hide behind the façade of ‘entertainment’ (Walton & Potvin, 2009). Whilst the veneer of ‘entertainment’ camouflages the harmful affects of media disseminated violence and thus becomes a central component in perpetuating and ideologically justifying aggression and violence in men. The belief that it is just ‘entertainment’ is an ideological position that maintains the status quo of normalised male violence, free of thought or consideration of consequences (Akers, 2005). At first glance the sexualisation of women in media may not be readily apparent as a form of masculinised violence; however, observing it through the lens of dismembership the relationship becomes apparent. Dismembership can be defined as ‘a gendered practice that describes the manner in which the physical dismemberment, ritual and symbolic consumption of women’s bodies continues to maintain men’s privilege and women’s subservience’ (Walton & Potvin, 2009, p. 6). When considering the frequency of men’s violence against women, cultural issues developed and nurtured through the dismembership and objectification of women portrayed in the media complicate gender violence. Media lends it voice to the creation of the myths that surround gender violence by dismissing the accountability of male perpetrators and simultaneously placing the blame on the victim (Phillips, 2012). Myths perpetuate sexual violence as they are widely accepted and rarely questioned; moreover, myths can trivialise violence against women and suggest that they: ‘lie about being harmed; ask for it/deserve to be abused; enjoy being victimised; exaggerate their injuries; could escape if they wanted to; and that only certain types of women (e.g. poor women, women of colour) are abused (Stoner, et al., 2008, p. 27). With the consistent rise in the use of digital technology in the last two decades you do not have to look far to see the level to which violence against women has been trivialised. In November 2011 nine female bloggers shared their experiences of the verbal online abuse they had received in the New Statesman, their accounts include personal, usually sexualised abused. All of them had repeated incidences of explicitly sexually violent threats made towards them on an often-daily basis (Nagle, 2013). Kate Smurthwaite one of the nine bloggers concluded her experiences with this statement:
“There is an underlying issue though the people who post these comments reveal a deep-seated hatred towards women. I find that unsurprising in our culture. Violent extreme pornography is normal internet fare. Gang rape and prostitution are subjects for popular music. At least 95 per cent of actual rapists are still on the streets. That’s the real problem. We need to address that” (Lewis, 2011)

When such abuse is absorbed daily by our adolescent girls and boys it is not hard to make correlations between perceived gender roles and traits, and gender violence (Nagle, 2013).
When considering technology and youth the use of the mobile phone must be given due weighting as by the age of fifteen 93% of young people own smart phones (Statista, 2018). Todays youth recognise their mobile phone as facilitators of their social relationships and often report feeling a disconnect with their peers if they have prolonged periods without access to their mobile phones (Chaudhary, et al., 2017; Harris, et al., 2013). One of the biggest issues the youth are facing today concerning their mobile phones is ‘sexting’. ‘Sexting’ has become a relatively common occurrence within today’s society and potentially has severe emotional consequences including anxiety, depression and even suicide (Hinduja & Patchin, 2010; Ahern & Mechling, 2013; Mcgraw, 2013; Ruben, 2014).  The prevalence of sexting amongst young people has become a widespread phenomena in the past decade;  a series of  surveys conducted amongst 13-19 year olds found that between 15 and 57 percent of girls have sent sexual images; on average 15 percent reported sending sexual images to someone that they only knew online, whilst and average of 7 percent reported sending sexual images to someone they had just met (The National Campaign to Prevent Teen and Unplanned Pregnancy, 2008; Lenhart, 2009; Thomas, 2009; Hinduja & Patchin, 2010; A Thin Line, 2011; Mitchell, et al., 2012; Temple, et al., 2012; Peskin, et al., 2013; Strassberg, et al., 2013; Ybarra & Mitchell, 2013; Houck, et al., 2014; Dick, et al., 2014; Rice, et al., 2014). It was also noted that 68 percent of girls had been asked for sexual images of themselves and 27 percent reported being bothered by this request (Dowell & Burgess, 2009). Young people have various reasons for participating in ‘sexting’ including but not limited to, fun, boredom, as a joke, sexual experimentation, to initiate sexual activities, to feel sexy, self-representation, social status, and status amongst their peers (Klettke, et al., 2014). Some research also reports that personality factors such as high sensation seeking, impulsivity and low sense of coherence are indicative correlates to sexting in young people Ouytsel et al., 2014; Temple, et al., 2014; Jonsson, 2015). In the current social, sexual and technological environment ‘sexting’ may have taken on what can be considered a normative relationship practice allowing non-casual or short-term virtual relationships as compared to physical and emotional relationships (Manning, et al., 2006). Gender can also influence the reasoning behind participating in ‘sexting’, for boys ‘sexting’ can be viewed as a means to be seen as masculine, or as a way to gain a reputation amongst their male peers (Walker, et al., 2013). For girls there have been links to extroversion, low agreeableness, neuroticism, self-perceived other- sex popularity or a need for popularity (Delevi & Weisskirch, 2013; Abeele, et al., 2014). It is also possible to draw upon the objectification theory (Fredrickson & Roberts, 1997) as a correlate of sexting; self-objectification occurs when an individual considers themselves as an object to be evaluated by others (Bartky, 1990). Individuals who have a tendency to self-objectification may be more open to engage in sexting as it confirms the self-objectified image (Speno & Aubrey, 2019). Objectification theory research has conceptualised the internalisation of gender-based media ideals of what constitutes attractiveness as a pivotal constituent in a multidimensional process of self-objectifying (Vandenbosch & Eggermont, 2012). Following the self-objectification theory (Fredrickson & Roberts, 1997), it could be reasoned that adolescent girls who internalised the standards presented by the media will view sexting as a medium to present themselves in a way that parallels these ideas (Speno & Aubrey, 2019). Some academic research views sexting as an agentic act or an expression of the sexual self (Garcia-Gomez, 2017; Hasinoff, 2012) however there is a substantial amount of evidence that demonstrates that there is a positive correlation between sexualised media and sexting being an objectifying behaviour (Benotsch et al., 2013; Jewell & Brown, 2013; Ringrose et al., 2013; Van Ouytsel et al., 2014; van Oosten and Vandenbosch, 2017). Garcia-Gomez (2017) research suggested that whilst girls are aware that sexting allows their bodies to be objectified, they found pleasure in the fact that their bodies could potentially be valued and admired by boys. Baring this research and theoretical framework in mind, it could be suggested that young girls who have a chronic preoccupation with appearance and a tendency to objectify themselves will be more susceptible to participating in sexting as well as other risky sexual behaviours (Miner-Rubino, et al., 2002). Girls and women who self-objectify can be inclined to view themselves as objects for others’ sexual desires (Bartky, 1990; Fredrickson & Roberts, 1997) and will often put the sexual desires of others before their own (Steer & Tiggemann, 2008; Vencill et al., 2015). Not only do these self-objectifying views have an impact on a girls susceptibility to participating in sexting, the research also suggest that they are also more likely to engage in other sexual behaviours before they are ready (Vandenbosch & Eggermont, 2015) due to them being focused more upon their bodies as objects for which they seek approval than their emotional well-being that is linked to these behaviours (Rousseau, et al., 2017). This school of thought suggests that sexting can potentially be seen as a performative symptom of self-objectification allowing adolescent girls to think of themselves in terms of an outsider’s perspective which correlates with positive attitudes about sexting (Ringrose, et al., 2013; Garcia-Gomez, 2017). Sexting gives these adolescent girls an illusion of control over how others see them sexually as well as providing validation that others view them as sexually attractive (Speno & Aubrey, 2019). 
As a final consideration, for how ‘sexting’ impacts upon adolescent girls, it is important to note that although directional causality has not been determined, there are positive correlations between ‘sexting’ and sexual violence (Van Ouytsel, et al., 2014; Morelli, et al., 2016; Choi, et al., 2016; Thomas, 2018). At this point in time the correlates and consequences of sexting are still and emerging scholarship (Yoder, et al., 2018). Whilst the etiological underpinnings are still being conceptualised, theories such as the Routine Activities Theory (Reyns, et al., 2014) and the Developmental Vulnerability Theory (Barabaree & Marshall, 1991; Marshall & Marshall, 2000) can be considered as applicable theories of sexual violence linked with ‘sexting’. Furthermore, as research is beginning to better understand the forms of violence that correlate with ‘sexting’ (Dake, et al., 2012; Lee, et al. 2013), there has been an insignificant focus on dating violence as a direct correlate of ‘sexting’, despite the analogous nature of this behaviour (Morelli, et al., 2016).
At the root of gender identity issues perpetrated by the media is the idea that they are opposites, and that the sexes are naturally and fundamentally different (Carter & Steiner, 2004). Whilst women are continued to be portrayed in narrow, demeaning, inferior and offensive ways (Douglas, 1994; Smith, 1997; Macdonald, 1995; Ross, 2002), and men are portrayed as dominant, ‘hard’, lacking in emotion, resorting to violence as a means of self-expression, and constantly validating and asserting  their masculinity to the detriment of women (Tjaden &Thoennes, 2000; Beynon, 2002; Carter & Weaver, 2003; Suninyo, 2004; Peter & Valkenburg, 2007; Coy, 2009; Walton & Potvin, 2009;  Phillips, 2012; Jewell & Brown, 2013) the trends in society for girls to self-objectify themselves and for boys to treat girls as objects will continue (Donnerstein & Linz, 1989; Beynon, 2002; Brown & L’Ediatrics, 2006; Steer & Tiggemann, 2008; Vandenbosch & Eggermont, 2012; Abeele, et al., 2014; Vandenbosch & Eggermont; 2015).

Methodology
The aim of educational research is to extend knowledge and understanding to all areas of education from the different perspectives of all stakeholders including; learners, educators, policymakers and the public (BERA, 2018). When conducting research involving children it is of the utmost importance to ensure that all aspects of the research comply with the United Nations Convention on the Rights of the Child (UNCRC) (1989). The principle that children have the right to be researched properly has been well tested in a range of contexts thus resulting in five key characteristics to apply when researching children:
1. To be generally respectful of children participating within the research, and that the research must be meaningful on their own terms;
2. Ethics must be placed at the heart of research in a practical and meaningful way, children must engage in research voluntarily and must not be exploited by the research process;
3. Research must be scientifically valid, data must be collected in ways that can be justified and replicated;
4. Analysis must be robust and where possible be able to combine both statistical and descriptive techniques;
5. Rights based research should prioritise local knowledge and expertise in order to produce accurate and insightful information on children’s own experiences. (Beazley, et al., 2011)
Whilst the rights set out by the UNCRC (1989) are indivisible, research methodology based upon the rights of the child is usually based upon four specific articles:
· Article 3.3: Children have the right to expect the highest possible standards of services from professionals who work with them.
· Article 12: Children have the right to express their opinions in matters concerning them.
· Article 13: Children have the right to express themselves in any way they wish.
· Article 36: Children have the right to be protected from all forms of exploitation. (Ennew & Plateau, 2004).
Using research methods based upon the UNCRC (1989) Rights of the Child also ties in with the principles of Consent proposed by BERA (2018) where they suggest that the best interests of the child should be the primary consideration when carrying out research, those children who have the capability to form their own views should be allowed to express their views freely in all matters affecting them.
Research carried out for this paper took place in a secondary school in Wales, where permission was granted by the head teacher to carry out the research. Questionnaires, with a covering letter which explained the purpose of the research as well as their individual rights as participants (see appendix A), were distributed to pupils across the school garnering responses from year 7 through to A-level female students. Interviews were also carried out amongst female students from year 7 through to A level, at the beginning of each interview the participants were asked to give their verbal consent as well being told of their rights to withdraw from the research at any point in time. In order to ensure that all possible avenues have been explored to ensure that ethical risks were minimised throughout the research process an ethics form was completed (see appendix B). As an extension to the research interviews were also carried out with a secondary class teacher, a primary class teacher, and a primary school head teacher in order to discuss the findings and possible ramifications of the preliminary research carried out with students.
By using both questionnaires and interviews the research was able to explore the subjects ideas, opinions and attitudes; by doing this the subjects are observing on the researchers behalf by relaying information about their world (Stokes, 2003). Like any form of research questionnaires have both positive and negative aspects to their use within research. Some of the positive aspects for using a questionnaire are that they are time efficient, the give the respondent anonymity, they have the possibility for a high return rate allowing for a large amount of data to be collected, and all respondents are presented with the same questions (Munn & Drever, 1990). The biggest disadvantage to using a questionnaire as a research method is that different respondents may interpret the same words differently and you may have more than one interpretation to  a question potentially effecting the response (Cohen, et al., 2011).The questionnaire in this research used a combination of open and closed questions in order to collect both qualitative and quantitative data. Open ended questions allowed for that collection of qualitative data as they allow respondents to provide examples and stories to illustrate their experiences; closed questions allow for the collection of quantitative data allowing for statistical evidence to be collected for the research (Brennen, 2013).
The second part of the research project was conducting interviews, prior to the interview all participants were briefed on the nature of the research and were informed that their participation could be withdrawn at any point during the research project. 35 interviews were conducted, 32 with female pupils attending secondary school, 1 secondary school class teacher, 1 primary school class teacher, and 1 primary school head teacher. Each interview lasted between 20 and 30 minutes, the questions for the interviews were prepared ahead of time (see appendix C) however, the interviews were semi-structured to allowing for follow up questions to delve more deeply and expanded upon (Brennen, 2013) into some of the issues addressed as well as allowing answers to be clarified. Each of the interviews was audio recorded to ensure that there was minimal human error involved in the process. Interviews have their advantages as well as their disadvantages the same as any other research method; through interviews conducted face-to-face, qualitative interviewing explores respondents’ feelings, emotions, experiences and values (Gubrium & Holstein, 2002). One disadvantage to the interview process is the propensity for people to exaggerate or to simply lie thus bringing the validity of the research into question (Denscombe, 2014).
Limitations and Improvements
The research presented had its limitations, it could be argued that the sample size was too small and concentrated in a small area of Wales. The validity of the research would be strengthened if the participants were taken from a variety of different geographical areas with an aim to have participants from affluent areas as well as socio-economically deprived areas to gain a true representation of adolescent girls living across Wales. There were also limitations with the amount of quantitative data gathered and in order to improve this in further research the questionnaires could be designed to ask more closed questions in order to gather this data.

Results and Recommendations
In this chapter the quantitative and the qualitative data collected from the questionnaires and interviews will be discussed, offering recommendations for opportunities to make improvements to their policies regarding health and well-being particularly regarding education about how media can influence perceptions of gender roles, as well as the consequences to sexting not only the social but emotional ramifications of this behaviour. 
Questionnaire Results
The first question asked the participants to evaluate how much time they spent a week using various forms of social media.



These results show that the largest portion of adolescent girls’ time spent using consumer media is spent watching YouTube. This is a cause for concern as sexualised representations of women make up YouTube’s most densely populated visual themes (Strangelove, 2010). This category of self-presentation is mostly made up of adolescent girls between 11-19 years of age who mimic the self-presentation of women found in misogynistic music videos (Attwood, 2006). For example, the YouTube video ‘yay it’s all GOOD’ which consists of a young women’s backside as she dances and subsequently removes her trousers to reveal her in a G-string has 13,869,330 views. The 8,098 comments that are attached to this video consist mainly of objectifying remarks by male viewers (Lange, 2007). Whilst YouTube can be used in a safe way and has many advantages when it comes to educational uses, it also has the power to feed into the patriarchal views of society in which women objectify themselves for the benefit of the male population (Barlow, 2008; Landry & Guzdial, 2008).
Question 5 of the questionnaire participants were asked ‘Do you think Media affects your well-being?’ and in part (a) of question 5 they were asked to give an explanation if they responded yes to the question. 36 per cent of respondents responded that they did not believe that media affected their well-being; the remaining 64% had various responses which can be seen in Appendix D.
When observing the comments about lack of sleep it is important to consider that the excessive use of smartphones, especially due to binging on social media networks has led to an increase in psychological problems worldwide with the greatest portion of this increase in young people (Bianchi & Phillips, 2005; Biglu & Ghavami, 2016). Research has shown that children and adolescents who use mobile phones are more likely to display problematic behaviours such as mental distraction, indolence, nervousness and bad temperament (Divan, et al., 2012; Pearson & Hussain, 2016). When young people use their smartphones in bed before going to sleep it can lead to impaired sleep quality which has been linked with depression and anxiety (Kamibeppu & Sugiura, 2005; Demirci, et al., 2015; Lemola, et al., 2015; Akilli & Gezgin, 2016; Soni et al., 2017). 
When considering the comments about body image it should be noted that adolescent girls tend to compare themselves to the models that they see on social media platform, their awareness of socio-cultural attitude also dramatically increases (Dogan, et al., 2018). Research suggests as adolescent girls age there is a tendency to internalise ideals of slimness which often leads to declining body satisfaction and self-perception, this decline in body satisfaction can be correlated with increased awareness of socio-cultural attitudes about appearance (Clay, et al., 2005)
Interviews
When completing the interviews with the female participants, there were four main themes that the participants felt summed up what it was to be a girl in todays media saturated society. They were, body image, expectations of gender, sexting, and gender biased education. Each of these themes will be briefly explored in the context of the participants as well as research to support their views.
Body Image
‘When you like look different from the other girls, like if you are a bit heavier, or you have spots, or you are too tall or too short, that’s what people pay attention to. How people see you is based on how you look, not who you are.’
To see this section of the interview as well as other comments pertaining to body image please see Appendix E, 
The two main points taken from the interviews about body image is that women are often portrayed unrealistically or negatively in the media, and that there is not enough support provided by the schools when talking about health, the students felt like topics such as dieting, anorexia, bulimia and mental health issues related to these conditions should be discussed more openly and honestly throughout their education. According to the National Eating Disorder Association  (NEDA, 2018) 20 million females will suffer from an eating disorder in their lifetime. Amongst adolescent girls, eating disorders are one of the most common chronic illnesses (Massey-Stokes, 2000). However, it is important to keep in mind that because young women can be secretive about their thoughts and behaviours that are associated with eating disorders, many cases of eating disorders may not be reported, and the official figures may be underestimated. Research has identified body dissatisfaction as the biggest indicator to eating disorders (Phelps, et al., 2000; Massey-Stokes, 2000). Body dissatisfaction is not just a psychological issue but also a social phenomenon that springs form the cultural standards of body image for women. The ideal women in Western culture is extremely thin and this can be seen and reinforced by the media through its ubiquitous use of extremely thin women in television, movies and advertising. The imbalance between the ideals promoted by society and the media in contrast to the reality of women’s bodies leads to body image dissatisfaction (Gabel & Kearney, 1998; Phelps, et al., 2000; Choate, 2007). Knowing these statistics as well as the impact of eating disorders on the social, emotional, and academic well-being of adolescent girls, school-based prevention and intervention concerning eating disorders is something that is critically needed. Whilst most school based mental health professionals can not diagnose individuals with an eating disorder or provide treatment, they can play a vital role when collaborating with specialist who provide treatment as well as providing in school support to individuals (Giles & Hass, 2008)

Expectations of Gender
‘There are too many pressures to be perfect if you are a girl, you have to like be pretty, you have to be smart, you also have to be caring and powerful at the same time, you have to be sexy at the same time as being one of the guys, there is too much and it’s really hard to know who you are, you know, like sometimes you are too busy trying to be all of these things that none of them are actually you’
To see this excerpt of the interview as well as other comments about the expectations of gender see Appendix F.
Around the age of 10 many girls have internalised the messages and expectations they have received from the media, society, their families and their peers, into the ideal of the ‘perfect girl’ who is beautiful, caring, gets good grades, plays sports, volunteers, and never has any bad thoughts or feelings (Rothenberg, 1995). It can be speculated that in trying to keep up with these impossible, unrealistic views of how a ‘perfect girl’ behaves, some girls may supress some of their ability to assert themselves or to express anger in a healthy way, they may begin to self-objectify and question their own worth. This is also the time in an adolescent girl’s life where they are struggling with their conflicting knowledge of equality and justice, as well as the demands for compliance placed upon them by their school and families (Debold, 1995).
Sexting
‘Girls can feel under pressure to send photos, like it’s what all the boys want and if you don’t, they can lose interest in you and they you know will get another girlfriend’
To see this excerpt of the interview and other excerpts from interviews to support this section see Appendix G.
During the interview process the students were asked ‘Do you feel that sexting is something that happens within your school?’ Through the interview process it was reported that 62.5% of the 32 girls interviewed had received unwanted sexual images; 68.75% had been asked to send inappropriate photos; and 50% had been sent repeat messages from the same person asking to send inappropriate messages.
Sexting can have an emotional effect on students, students who have participated in sexting, either sending or receiving images have reported feeling upset, embarrassed or afraid due to their involvement (Mitchell, et al., 2011). Girls who are victims of sexting have reported feeling isolated, fearful, and discouraged from school, this can cause them to withdraw from activities, miss school, and have a detrimental affect upon their academic performance (Stover, 2006). Girls who are victims of sexting may also become more aggressive or participate in riskier behaviour (Bradshaw, et al., 2008). Many girls can often feel ostracised, labelled, depressed, and suicidal (Feyerick & Steffen, 2009)

Gender Biased Education
‘When something happens like getting caught sexting, it’s always the girls fault, I’m not like saying that the girls shouldn’t like take some of the blame you know, but it’s usually the boy that’s been asking for the photos, sometimes they ask a lot and girls will sometimes like just send them to get the boy to stop like sending messages all the time you know, the boys never get blamed, why doesn’t anybody ever say to them maybe they shouldn’t be asking girls to send them naked photos?’
To see this excerpt from the interviews as well as other excerpts pertaining to Gender Biased Education please see Appendix H.
An analysis of e-safety and anti-sexting campaigns tend to produce a gendered approach where girls are portrayed as lacking vigilance in their uses of media (Karaian, 2012; Salter, et al., 2013). When society examines evaluates ‘sexting’, it does not scrutinise the cultural sexism that normalises the unauthorised distribution of indecent images of girls (Ringrose, et al., 2013). This then supports a narrative that inherent responsibility for sexting is placed on girls for supplying the image, rather than the boys for requesting the image and possibly redistributing it (Hasinoff, 2013). This type of thought can often result in victim-blaming through placing strict moral boundaries specifically around girls, rather than or as well as boys (Renold & Ringrose, 2011; Salter, et al., 2013). Discourses of ‘sexting’ risk reproduce the moral norms, constructing the sexuality of girls to be a problem to be surveyed and regulated, this places sexual double standards upon the issue where a girl’s sexuality is something that is innocent and pure to be protected from aggressive male sexuality (Holland, et al., 1998; Jackson & Cram, 2003; Tolman, 2012; Egan, 2013; Salter, et al., 2013)

Recommendations
After conducting the research, it was decided that the best course of action would be to speak to those in education who could add perspective to the points raised from the school’s points of view (to see excerpts to these interviews, see Appendix I). Through these discussions three recommendations came to fruition. 
Firstly, in primary school there should be a focus on teaching respect, compassion, and that actions have consequences. These topics should be discussed in real world age appropriate terms. Themes such as internet safety regarding inappropriate pictures as well as respecting rights of privacy; the realities of media influence and how it can impact on how they perceive themselves and others, should be taught and expanded upon within the Digital Competence Framework which begins to tackle these issues in detail in year 5 (Welsh Assembly Government, 2016).
Second, during the transitional phase between primary and secondary school there should be specific days set aside to discuss the implications of media and how it could affect the students lives. These days would focus on different themes including eating disorders, mental health, sexting, and media’s portrayal of both genders and how it could impact them.
The third recommendation would be that the same transitional days would be made available to parents to discuss the issues that may face their children in secondary school. How to talk to their children about these issues and how to spot the signs if there is something happening with their child. These transitional days should be run by specialists.
Conclusion
The aim of this research essay was to discover what impact consumer media had upon the well-being of adolescent girls. Throughout this essay the supportive literature as well as the research conducted has provided an insight into the part that consumer media plays within the lives of adolescent girls not just throughout their adolescent years throughout their lives as women. When considering the issues raised both by literature and the research the biggest impact that can be made should come from the education of both sexes regarding issues of respect, consent, objectification, body image and gender equality for both males and females; this education should begin using age appropriate language and discussions in the primary school.
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