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  Chapter 1
Introduction

The purpose of this essay is to explicate the research methods and methodology implemented for this study of ‘the investigation of the main causes in a Higher Education experiential learning setting that can trigger anxiety in students.’   In order to answer the research question, the research focuses on five evaluation  teaching methods which are (a) cold calling random questions, (b) presentations, (C) working in groups, (d) exams and (e) class debates  used in a learning environment, to rate which evaluation methods have the highest levels in triggering the student participants’ anxiety.  This research follows on from a current research study in student anxiety with evaluation methods in Science, Technology, Engineering and Maths (STEM) by Cooper et al. (2018).   
Firstly, the assignment will explain the choice of the focused question, whilst justifying the current literature and present view surrounding anxiety with students in Higher Education.  The research will outline its potential impact on the researchers own teaching practice.  Utilizing the data collected from the main aim, a secondary objective of the study, is to compare anxiety levels between level four and level five Health and Social Care students and a third objective, is to compare anxiety levels within three age groups to determine if a particular age group or year is predetermined to experience higher levels of anxiety or not. Included will be a brief statement outlining ethical choices adhered to by British Education Research Association (2018).  Chapter five proposes and discusses the sample choice.  A critical evaluation of the research design, methodologies and research collection of data tools will be employed, discussing their reliability and validity in meeting the aims and objectives of the research.  Chapter 7 evaluates the choices of analysis for this research and demonstrates how the data will be calculated and disseminated. 
Chapter 2
Background.

This piece of research will aim to investigate just how much the Higher Education environment contributes to student’s anxiety.  The researcher recognising that there is a correlation between anxiety playing a critical role in student’s poor attendance, participation and retention within the classroom.  McKeachie (1984) asserts that high levels of anxiety impact negatively upon the student’s academic experience. Focusing in on the anxiety triggers will hopefully enable the researcher to find new strategies in the classroom environment in order to reduce the students’ anxiety levels and making the learning environment an even safer space to learn in.  Supporting this theory is Beck and Clark (2011), who propose that people suffering from anxiety consider their environments to be dangerous or predict danger.  Therefore, creating a safer learning space by scaffolding the learner’s ability to cope with evaluation methods and the classroom environment in the researcher’s teaching practice, will hopefully reduce student’s anxiety levels.  The researcher has observed that if students are overly anxious, then they do not attend lectures or important evaluation methods such as presentations and exams, this behaviour is classed as avoidance, a safety behaviour of anxiety (Clark and Wells, 1995).  A goal of the researcher is to keep all students in the classroom and learning.  
Two of the main types of anxiety observed in Higher Education are; generalised anxiety disorder known as (GAD) and Social anxiety disorder known as (SAD).  GAD is described by the World Health Organisation in the International Classification of Diseases (ICD11, 2019); as excessive worrying that persists for several months. These excessive worrying thoughts often transpire into areas of health, finances, family concerns or work.  Anxiety is characterised by general restlessness, irritability, sleep disturbances, difficulty in concentrating, constantly worrying about future threats, raised heart rate and palpitations (NHS, 2018).  SAD is an anxiety disorder which can be triggered when students’ performances are judged by marking assignments, presentations, working in groups of new people or speaking out in front of peers or lecturers (Lader, 2015).  Social anxiety as illustrated by the NHS (2017) is a dreaded fear or daily activities which include meeting new people, starting conversations, speaking up in front of people. This presents as a problem in Higher Education students, where they are required to work in groups, present their finding, get marked on presentations, speak out in front of peers or asked a question by the lecturer (Russell and Topham, 2012).
  Russell and Shaw (2009) and Topham (2009) suggest that the ‘desire to succeed and the overwhelming fear of failure’ activates the threat system in the body triggering  the anxiety physiological conditions such as sweating, red face, shallow breathing, increased heart rate, palpitations, dry mouth, shaking limbs and in some cases unable to speak.  Wells (2000) proposes that the social anxiety model is maintained through a negative feedback loop. The model commences with the student having poor expectations of self/low self-esteem, to anticipatory anxiety with the assumption that they will fail the task which is a cognitive distortion.  This impacts on the student’s performance which will often then be poor, which re-enforces the negative beliefs of self, that they are ‘no good’ or ‘I am going to fail’.  Clarke and Wells (2011) note that socially anxious students’ learning suffers because they focus more on the anxiety than the topic being taught. 
 On investigating anxiety within a Higher Education setting, Flannery (2018) writes that anxiety is the mental health tsunami of today’s teenagers.  Supporting Flannery are the statics by the National Union of Students (NUS) (2015) who found that 77% of students said that they experienced the feeling of being anxious throughout their studies.  The American College Health Association (ACHA) (2019) recognises the epidemic of anxiety amongst today’s students and are holding seminars to discuss the issue and look for other ways to support students.   Brown (2016) reports that in ACHA 2015, National College Health Assessment Survey found a diagnosis of anxiety in one sixth of students that were currently under treatment and found that 21.9% of students highlighted that their anxiety was becoming an issue in handing in work on time and was affecting their performance.  Similarly, research undertaken by  Unihealth, a health and wellbeing messaging platform for students,  uncovers that  82% out of 1,000 first- and second-year university students admitted to experiencing high levels of stress and anxiety (Veiber, 2017).  The British Association for counselling and psychotherapy (BACP, 2018) have seen a steep rise in the number of teenagers/young adults seeking help for anxiety.  
  Not all reports state the negatives of students’ anxiety, as the Kumari and Jain (2014), found that small amounts of anxiety aided students, by motivating them to study more, especially for exams. Yerkes-Dodson law (1908) indicates there is a relationship between stress and performance.  Students performance increases with mental arousal; such as stress induced anxiety and increases performance output, whereas, too much stress lowers performance levels (Yerkes-Dodson law, 1908).  Kunttu (2019) fights back in her research concluding that mental health studies within Higher Education has been studied extensively since the 1960, the results may have not changed, but declares the current students’ attitude has. This statement has a pertinent link to the outcome of the data, in how can the researcher scaffold her learners, prepare and supporting them in coping with the learning environment demands.
 Evaluation methods are also known as formative assessments, which are used in the classroom to check the student’s learning. Formative assessments are designed to provide information about the student’s achievements (Black and William, 1998a).  The outcome of the evaluation methods indicates to the lecturer if learning activities need to be revisited or changed.  Prosser and Trigwell (1999) draw on research and concur that the students’ learning, is a result of both teaching and assessment, however, they highlight that every student’s interaction and perception of the learning situation is unique. This research acknowledges and expects that each student will have a different behavioural reaction to the evaluation methods, which in turn will provide the research with variable levels of anxiety, which is what this research is designed to do.  Anxiety is an innate human being reaction to threat, therefore each person within this sample will at some point in their studies within a Higher Education experiential learning setting experience symptoms and behavioural aspects of anxiety (Bamber and Schneider, 2016). 


Chapter 3
Ethical considerations

This piece of research follows and adheres to the British Education Research Association (BERA) 2018 ethical guidelines (see ethics form for full details).  All participants will be given an introduction letter inviting them to the research which outlines what the research is about (appendix 1.1).   The consent form goes into further depth of what is the research about and what are the requirements of the participants.  All participants have the right to say no or withdraw at any time from the research (appendix 1.2).  All participants identity is confidential and storage of the participants data is stored in line with the GDPR 2018 guidelines (see ethics form for more details).

Chapter 4
Methodology 

This research applies a mixed method methodology approach.  It comprises of an interpretivist paradigm found in qualitative research, whilst bordering into the quantitative positivist paradigm.  Ling and Ling (2017) concur that paradigms in education often fall into multiple disciplines. Phenomenological methodology is a suitable form of methodology in the interpretivist paradigm because it focuses on making meaning knowledge via grounded theory focusing in on the participants’ experience (Thomas, 2003).  Data within the phenomenological methodology focuses on the social construct principle on what participants, say and do which is a product of how they define their world (Taylor and Bogdan, 1984).  Phenomenological research which is developed from phenomenological philosophy collects data on experience as it is actually lived by the person, and this research uses the diary methods of documenting the participants’ subjectivity anxiety experiences. 
 According to Ling and Ling (2017), a paradigm is a framework design in research, which provides the research with a focus point, ensuing there is consistency between the aim of the research question and the conclusion.    Kuhn (1962) was the first in research to use the term paradigm to define a philosophical way of thinking.  Equally, Kivunja and Kuyini (2017) refer to the term paradigm, as a way of the researcher’s philosophical orientation.  Guba and Lincoln (1994) assert that a paradigm is the set of beliefs or world view that steers the research.  
  The interpretivist view comprises of the explanation of human behaviour with an emphasis on how people differ from each other (Cohen and Manion, 2018).   This research investigates the triggers of anxiety within a Higher Education learning environment, observing human behavioural reactions and recognising that each participant will have a different experience.  Interpretivism has its foundation in acquiring knowledge through meaning making, subjectivity, existentialism, constructivism and phenomenology (Cohen and Manion, 2018).   Guba and Lincoln (1989) avow that interpretivism paradigm in research sets out to understand the subjective world of people’s experience.  Guba and Lincoln (1985) and Morgan (2007) highlight that the main characteristics of the interpretivist paradigm are; to understand the individual, incorporate a belief system that realities are many, which are socially constructed and that cause and affects are interdependent.  This differs from the Positivism paradigm which utilises observation to understand behaviour following the scientific method of investigation and testing hypotheses (Kivunja and Kuyini, 2017).  The method of using diaries is the researcher’s observation tool in observing the participants behavioural reaction to certain stimuli in their learning environment. 
 Lincoln and Guba (1985) propose that within each paradigm there are four elements that comprise of our basic assumptions, values, beliefs and norms. These four elements are; ‘Epistemology, Ontology, Axiology and Methodology’.  Demonstrating how this research sits within these elements within both the interpretivist and positivist paradigms, the researcher will outline the main interpretivist research design first because it is the main framework the research follows. Subjective epistemology is ascertained by how knowledge is constructed. Knowledge will be interpreted and constructed from the data by the researcher having an interaction with the participants during debriefing sessions, obtaining data from their diaries, GAD-7 forms and being their lecturer.  Even though this research doesn’t include data from observation as a method, observation is subjective knowledge that the researcher gains by having an insight to how the participants are coping with the five evaluation methods within the classroom, just by being present in the classroom.  Supporting this view is Thomas (2009), who proposes; that the researcher uses their interest and understanding to interpret views and behaviour of participants.  The relativist ontology section perceives reality that is based on meanings and understanding on a social and experiential level. The research investigates how participants find working in groups with peers, answering questions in front of peers and standing up to deliver presentations in front of people.  The research sits within a naturalist methodology, where data is acquired through diaries, a general anxiety disorder psychometric test and in debriefing reflective sessions.   The balanced axiology in the interpretivist paradigm reflects the beliefs and values of the researcher within the research and indicates that the researcher needs to present a balanced honest report of the findings. The researcher expects that the data will reveal higher levels of anxiety to particular evaluation methods than others, but the researcher will only document the facts stated by the participants and if any doubt will ask the participants to clarify in order to counteract any bias.
Criticisms of the Interpretivist paradigm viewed by Erlandson et al. (1993) and Hammersley and Foster (2000), infer that the research is context – specific, that to generalise the findings is almost impossible.  Due to the Interpretivist subjective nature it is open to a greater bias by the researcher. Although it is said to have a high validity because data tends to be honest and trustworthy (Dudovskiy, 2018).  Validity in interpretivism is seen when the same outcome is observed under similar circumstances, therefore, if this research was carried out with any other course, within any Further Education or Higher Education institutions the outcomes would demonstrate similar results. 
The objectivist epistemology part of the positivist paradigm within this research connects with the real nature of the human behaviour experience with anxiety that acquires knowledge for this research.   Searle (2015) highlights an assumption in the naïve realism of ontology in the positivist paradigm, where objects exist whether they are actually perceived or not, relying on independent perception.  Objects can be known through the experience of sense (Putman, 2012).  The object in this research correlates to the human emotion, anxiety.  This research observes how much the object known here as anxiety is sensed and experienced by the participants.  The experimental methodology relates to the five evaluation methods used in a classroom as those are the variables used to record change and data in the participants’ behaviour.  The variables are not set up experiments like in a true positivist paradigm research, they exist in everyday Higher Education classroom environments, therefore, easily measured.  The beneficence axiology element refers to maximizing good outcomes for research whilst minimizing any risk of harm to participants (Martens, 2015).  Here built into the research is the debriefing sessions, tools such as breathing, mindfulness, self-help literature, and participants can refer themselves to the Universities counselling services and support. 
Dudovskiy (2016) asserts that the researcher in positivist paradigm is completely independent from the research and that the research is entirely objective.  This is very hard for the researcher, because the researcher is also the lecturer and plays a part in the how the participants experience her lessons and the evaluation methods employed. 


Chapter 5
Sample Choices

This research uses the convenience sampling style. Etikan et al. (2016) propose that convenience sampling in research is often utilised where participants are already accessible to the researcher. It based around non-probability or non-random sampling as the target participants meet the criteria for the research.  A disadvantage to this method is also highlighted by Etikan et al. (2016) who state that convenience sampling is likely to be biased.  Although it is known that some form of bias exists in all research.  The researcher is aware of the ‘Hawthorne effect’, where participants do not act like their normal behaviour, if they feel they are being observed. The researcher wonders what impact her role as their lecturer, has upon the validity and reliability of data documented in the participants diaries.  According to Purwar (2019), one way to mitigate this is to not let on too much information of what you are hypothesizing in your research, this will help reduce the way in which participants feel they have to perform to certain expectations.  
This research is a cross sectional study comprising of only level 4 and level 5, Health and Social Care students out of the whole of University of Wales Trinity Saint David. There are around 500 plus students at the Institute of Health and Management within the business campus at University of Wales Trinity Saint David.  The campus is home to Health and Social Care, Travel and Tourism, Business, Sport and Health and Policing portfolios.  To narrow down the sample choice, this research will focus solely on comparing the Health and Social Care student’s anxiety levels in year one and year two only, which will equate to a more manageable number of fifty students.  There is a possibility to broaden this research with more researchers and time to cross reference this research study of exploring the student’s level of anxiety triggers in Health and Social Care with business students, travel and tourism, policing and sport and health.  
Cohen et al (2018) highlight that the sample sizes in an ethnographic or qualitative research are more than often smaller that a quantitative research piece. Supporting Cohen et al (2018) is Krejcie and Morgan (1970), who imply the larger the population then the sample group will be smaller.  The chosen sample of students are a manageable size with the use of collecting data on monthly diaries and monthly GAD-7 questionnaires.  The students ages will range from 18-55 years of age.  There is a predominant high 90% female gender within this group with 10% only being male. The research does not lend itself to comparing gender anxiety, but having 90% females may change the outcomes, and the outcomes would be different if compared to other courses with a more balanced gender.


Chapter 6
Methods of data collection tools
 Qualitative methods of extracting data are favoured in the interpretivist paradigm (Thomas 2003).   The qualitative research method of using four monthly event-contingent diaries will be used to collect data off the participants.  Bolger et al., (2003) state that event-contingent style of diary writing occurs where the participants provide a self-report each time a particular event occurs.  Within this research the participants are documenting mainly their levels of anxiety feelings to five particular trigger events which the participants are aware of when they occur.  The diaries will capture the time and day of the event, what happened, what was their interpretation of the event, how did they react to the event and to rate their emotions.  Diary studies are a popular research method of choice in health sciences, psychology and social sciences because they allow for the studying of events that occur naturally, therefore, allowing the participant true experience to be documented (Bolger et al, 2003).  Diaries or blogs are often used to catch a person’s phenomenology experience which is subjective to an event (Reis and Gable, 2000).
The participants have the option to use voice recordings instead of a written diary format or they can do both.  Burton and Nesbit (2015) highlight that voice recordings are often viewed more favourable in today’s diary documentation, especially with the use ready available use  of recordings on smart phones.  Voice recordings can counteract the handwriting burden of writing in diaries as people can talk much faster than they can write (Piasecki et al. (2007).   The researcher recognises that technology can be a barrier and an anxiety trigger, therefore built into the beginning of the research will be an IT seminar on how to record and upload voice recordings and notes on the Universities One note application.  Marino et al., (1999) champion the diary methodology, emphasising that it allows investigation in to the cognitive, psychological, emotional and social aspects of the participants experiences within research.  Burton and Nesbit (2015) go on to advocate, that diaries can in fact provide a platform of accessing participants voices that are often silenced in other contexts.  Similarly, Alaszewski (2019) notes that diaries provide pathways for those voices who are not often heard. These noted points are linked in with promoting the student’s voice, which aligns with one of the University’s ethos on student experience.
  Another advantage of collecting diary entrees data illustrated by the researchers Zimmerman and Wieder (1977), indicate that the data collected from diaries are an excellent way to structure questions for their interviews.  The use of diary entry material transported across for a structured interview is a method the researcher had considered for this research.  On reflection through designing the research, the researcher acknowledges that the sample size is too big for one person to interview fifty students within the time frame of the research and the researcher would have an excessive amount of data to process and interpret.  The researcher would consider this method in another research project for a smaller sample size and perhaps with a co-researcher.        
Testing the reliability of diary entrees come with certain variables. Bell and Waters (2014) emphasise the importance of writing notes in diaries or writing blogs at the same time and day, to determine if a certain day, lecture or time of day has more of an impact on student’s anxiety levels.  It is important to document critical incidents as they happen or straight after as the feelings are in the here now, therefore, more reliable for accurate extraction of data.  In support is Piasecki et al., (2007) who propose that using diaries, results in more accurate records of behaviour which is imperative to the research validity of the data collected. 
 Criticisms of using the diary method of research are O’toole et al., (2009) who imply that the collection of diary data is often more expensive and time-consuming for the researcher than other survey methods.   Bell and Waters (2014) suggest that the diary method can be often be time consuming, whilst accurate data can be missed if participants forget to fill in the content on the day.  Reinforcing this criticism is Verbrugge (1990), who proposes that participants can get diary fatigue, especially if the participants are asked to keep a diary for a long period of time and can often miss important data and be less thorough.   These issues then have a negative effect on the reliability and validity of the collected data.
The first piece of data will be collected from the General Anxiety Disorder Questionnaire known as (GAD-7) in the second week of the student’s lectures to determine each participants’ base line of anxiety, and then consecutively at the end of each month for four months. The GAD-7 measures levels of anxiety by using a seven Likert scale questions about the frequency of the symptoms of anxiety.  The GAD-7 form roughly takes between two - three minutes to complete. The participants  will have the options to  circle one of four answers to each one of the seven questions which include; ‘not at all, several days, over half the days, nearly every day,’ in order to gain a base line of the student’s general anxiety level to determine a mild or severe reading (see appendix 1.3).  Scores five and below indicate mild levels of anxiety, scores between five and ten are considered moderate levels of anxiety and anything above fifteen is classed as severe anxiety (Corc.uk.net, 2019).   
Supporting the reliability of the GAD-7 style questionnaire is Spitzer (2006), who proposes that the purpose of a GAD-7 is a useful tool with strong criterion validity in identifying possible case of anxiety.  Similarly, Gellman and Turner (2013) affirm the GAD-7 questionnaire enables researchers to measure approximately the participants’ experiences of anxiety as a personality trait, because not every persons’ anxiety base level is the same.  Likewise, Mossman et al., (2018) testifies that the GAD-7 has been validated in primary care patients and with adolescences displaying signs of general anxiety disorder, in order to help determine if a patient’s anxiety levels are mild, moderate or severe.  Lowe et al., (2008) affirms that the construct validity of the GAD-7 doesn’t change for age or gender.
The researcher acknowledges that the GAD-7 form is fairly reliable to determine levels of anxiety as she uses this form in her own counselling practice, however the researcher is  also aware that participants may circle high numbers because they are feeling or have been feeling anxious that week and it may have no correlation with their Higher Education experience.  In order to check the GAD-7 validity the researcher will triangulate the data with the diary entrees and bring this up in a one to one discussion in the monthly debriefing sessions that take place at the end of the month when the participants complete the GAD-7 form.   

 
Chapter 7
ANALYSIS
The qualitative method of Interpretative Phenomenological Analysis (IPA) will be implemented in analysing the data from the monthly GAD-7 forms. The importance of collecting data from the GAD-7 monthly is to monitor the student anxiety peaks and declines to see if there is any correlation with the five evaluation methods, whilst triangulating the data from the participants’ diary entrees. Bryman and Bell (2011) acknowledge the reliability of triangulation by acquiring data from a variety of sources.  
Interpretative Phenomenological Analysis (IPA) collects the data of how the participants perceive and view their experiences and make meaning of their worlds.  Larkin (2013) states that the focus in IPA is on the individual participants’ process of perception and awareness.  Issues of reflexivity on how the researcher could influence the data in the research with their own views and interpretation falls heavily into this type of analysis.  In order for the researcher to overcome this issue, the researcher needs to bracket. Tufford and Newman (2010) state that bracketing in qualitative research is used to help mitigate the researcher’s pre-conceptions in order to not taint the data.  Drew (2004) assert that bracketing is separating   researcher’s own prior experiences or preconceived ideas which is not the participants and boxing it away.  Similarly, Gearing (2004) clarifies that bracketing is where the researcher suspends or holds their assumptions, bias and presuppositions and previous experiences in order to focus solely on the participants subjective experiences.   In order for the researcher to bracket, Creswell and Miller (2000) note the importance of the researcher acknowledging their believes and bias at the beginning of the research.  Countering Creswell and Millers view is Giorgi (1998), who proposes that bracketing should be limited to the analysis phase only in the research.  The researcher in this research has an awareness where her believes and bias lie as she expects certain anxiety triggers throughout the research. She will due to her best to carry out bracketing from start to finish of the research.   
Another type of analysis used in this research identified, will be the Systematic Approach of analysis.  According to Becker and Geer (1990), qualitative methods of analysis can be just as systematic as that of quantitative method. The systematic approach includes calculating frequencies of occurrences and responses (Cohen et al, 2018).  The data collected from the event-contingent diaries will help to formulate which evaluation methods pose as the highest risk to trigger the participants anxiety levels whilst demonstrating the number of times this occurs whilst triangulating data from the GAD-7 forms.  In order to meet the second objective, the systematic approach of analysis will compare two different student groups, which are the level four and level five Health and Social Care students simultaneously over the first semester time frame in order to measure if anxiety levels differ between the two groups.   The systemic analysis method will also be used in measuring anxiety levels between three equal age categories which are; 18-25, 26-35 and 36 plus.  In order for the third objective to be met, the researcher will amalgamate the data from both groups and put the data into three equal age categories using a graph system in order to compare levels of anxiety.  The researcher is investigating whether anxiety can be predetermined by age categories or not.   
[bookmark: _GoBack]Lincoln and Guba (1985), argue that the validity of systematic analysis employs the researcher to interpret the data which is often derived from the researcher’s perspective, therefore the research isn’t a true accurate representation, because the analysis is a construction of meaning rather than reality.  Supporting this theory is Robson (1993), who suggests that the research may be swayed by the researcher’s subjective point of view, therefore, indicating a bias towards what the researcher wants out of the research.  To mitigate the above points, the researcher will aim to be honest with the data, and will clarify with participants if the researcher is unable to accurately interpret the data which will take place during the debriefing sessions. 
 In order to display the research outcomes, aligning with the research question, ‘what are the main causes in a Higher Education setting thar can trigger anxiety levels in students?’ information extracted from the diaries and the GAD-7 forms will be disseminated onto a table format.  The table will include the headings; ‘cold calling random questions, presentations, working in groups, exams and the term other’ signifying an alternative anxiety trigger across the top.  Illustrated in a descending order in the left-hand column are the codes for each participant, exhibiting no personal data which aligns with BERA (2018) confidentiality.  In each column an arrow up under any of the headings will indicate if a participant experienced an overall spike in this category, an arrow across representing the participant stayed the same or an arrow down to display a decline in anxiety. 
 A plotted graph will be used for each participant individually over a four-month period to demonstrate a rise or fall in the participants’ anxiety levels. This will help the researcher keep track on each participant and will provide data for the overall table. The plotted individual graph will not be published in the research, but will be given to the participant at the end of the research.   A Pie chart will used demonstrate if one group’s anxiety is more than the other or if they are the same and a graph will illustrate the overall anxiety levels between the three age group categories in both groups which are; 18-25, 26-35 and 36 plus. 

Chapter 8
Conclusion
In adopting this piece of research, of investigating the main causes of student anxiety triggers within a Higher Education learning environment, the researcher searched for many ways to implement the research. There appeared to be a variety way of researching students’ anxiety in Higher Education; linking anxiety to self-esteem, personality traits, motivation, performance and evaluation methods.  The researcher holds an affiliation and interest with the research into student’s anxiety, due to both her roles as a lecturer and as a mental health mentor, where students presenting with anxiety is at an all time high.  The researcher settled on exploring and building on previous research of; teaching evaluation methods as a cause and effect of anxiety, due to the impact it has upon her teaching and student participation.  Even though the evaluation methods are a focal point in the research, the research is open to explore other areas that can trigger anxiety in students through the collection of data from the diary entrees and debriefing sessions.  The researcher aims to explore the triggers of anxiety within her learning environment, so that she can make considerations, scaffold her learners, support and prepare them enough to handle the demands of the learning environment.  
This research is entrenched within the phenomenological and interpretivist methodologies because of the subjectivity topic of anxiety, hence the use of qualitive methods of diaries. The evaluation tool of using the GAD-7 form helps to monitor the levels of anxiety of the participants. Ethical considerations were implemented in this research with regards to confidentiality, non-maleficence, rights to withdraw or not take part, adhering to BERA (2018) and GDPR (2018)  
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1.1 Consent form
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	Rhif Adnabod Cyfranogwr: 
Participant Identification Number:
	

	
FFURFLEN GANIATÂD CYFRANOGIAD
	
PARTICIPATION CONSENT FORM

	Teitl Y Prosiect: / Project Title: 

What are main causes in a Higher Education setting that can trigger anxiety levels in students


	Enw'r Ymchwilydd / Name of Researcher:	Sharon Langford 


									         	
                Blwch Cychwynnol / Please initial box 
	1
	Cadarnhaf fy mod wedi darllen a deall y daflen wybodaeth dyddiedig XXXX ar gyfer yr astudiaeth uchod. Rwyf wedi cael y cyfle i ystyried y wybodaeth, gofyn cwestiynau, ac rwyf wedi cael ateb boddhaol i’r rhain.
	I confirm that I have read and understand the information sheet dated 24/01/2020 for the above study. I have had the opportunity to consider the information, ask questions and have had these answered satisfactorily.
	

	2
	Deallaf fy mod yn cymryd rhan o’m gwirfodd a bod croeso i mi dynnu’n ôl ar unrhyw adeg, heb roi rheswm.

	I understand that my participation is voluntary and that I am free to withdraw at any time, without giving any reason.

	

	3
	Deallaf y gellir defnyddio unrhyw wybodaeth a roddir gennyf mewn adroddiadau, erthyglau neu gyflwyniadau gan y tîm ymchwil.

	I understand that any information given by me may be used in future reports, articles or presentations by the research team.

	

	4
	Deallaf na fydd fy enw’n ymddangos mewn unrhyw adroddiadau, erthyglau neu gyflwyniadau.

	I understand that my name will not appear in any reports, articles or presentations.

	

	5
	Cytunaf i gymryd rhan yn yr astudiaeth uchod.

	I agree to take part in the above study.

	

	Enw’r Cyfranogwr Name of Participant

	
	Llofnodwyd
Signature

	Ymchwilydd
Researcher

	Sharon Langford 
	Llofnodwyd
Signature



	Cewch wrthod cymryd rhan yn yr astudiaeth hon. Cewch ddod â’ch cyfranogiad yn yr astudiaeth hon i ben unrhyw bryd. Os penderfynwch barhau’n ddienw, bydd sicrhau hynny’n flaenoriaeth a chymerir pob cam ymarferol i guddio pwy ydych. Os yw’n well gennych fod yn anhysbys, ni fydd unrhyw wybodaeth yn eich enwi ar dapiau sain na thrawsgrifiadau o’r cyfweliad hwn nac o unrhyw un arall.  Ni fydd neb yn clywed unrhyw dapiau sain nac yn gweld unrhyw drawsgrifiadau heb eich cydsyniad o flaen llaw. Bydd deunyddiau a grëir yn sgil y cyfweliad hwn neu unrhyw gyfweliad arall yn aros yn gyfrinachol. 

	You may decline to participate in this study. You may end your participation in this study at any time. If you decide to remain anonymous, maintaining your anonymity will be a priority and every practical precaution will be taken to disguise your identity. If you prefer anonymity, there will not be any identifying information on audiotapes or transcripts of this or any interview. No-one will hear any audiotapes or see any transcripts without your prior consent. All materials generated from this or any interview will remain confidential.







	Ar ôl llenwi’r ffurflen, dychwelwch hi yn yr amlen a ddarperir (lle bo’n berthnasol).  Rhoddir un copi i’r cyfranogwr a chedwir y gwreiddiol yn ffeil y tîm ymchwilio yn:

	When completed please return in the envelope provided (if applicable). One copy will be given to the participant and the original to be kept on the file of the research team at:


	ENW A CHYFEIRIAD YR YMCHWILYDD



	NAME & ADDRESS OF RESEARCHER

 Sharon Langford 

University of Wales Trinity Saint David
Institute of Health and Management
Powell Street
Swansea
SA1 1NE

s.langford@uwtsd.ac.uk

 


















1.2 introduction letter
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	Rhif Adnabod Cyfranogwr: 
Participant Identification Number:
	

	
FFURFLEN GANIATÂD CYFRANOGIAD
	
SAMPLE PARTICIPANT INFORMATION SHEET


	Teitl Y Prosiect: / Project Title:  

What are the main causes in a Higher Education learning environment that can trigger anxiety levels in students?



						*THIS FORM IS TO BE AMENDED AND ADAPTED AS NECESSARY

Dear Participant: 
My name is Sharon langford and I am studying in the University of Wales Trinity Saint David

I would like to invite you to participate in my research project. This project will aim to explore the main causes in a Higher Education learning environment that can trigger anxiety levels in students linking student participation, attendance and retention.


Through your participation in the completing the Generalised Anxiety Disorder (GAD-7), a seven-questionnaire form and with four monthly diary entrees, I hope to ascertain what are the ‘main causes of anxiety within a Higher Education learning environment’, in order to then make considerations to reduce student’s anxiety within the learning environment.  This research offers you a voice to help make those considerations within your learning environment.  

All questionnaires and diary entrees will be kept strictly confidential to the researchers involved and at NO time will questionnaires or diary entrees be released to the general public. This gives you a chance to express your feelings and views about your learning experience in a confidential and anonymous forum and still be able to make a difference. Your participation in this study is completely voluntary so you can withdraw from the research at any stage. 

The GAD-7 questionnaire form should take about three minutes to complete, and will be repeated at the end of each month. After completing the monthly GAD-7 questionnaire form you will be invited to a 15-minute debriefing session which you can book a time slot that fits in with you. It is not mandatory but it is there for you to off load and ask questions.   There will be four diary entrée points in the first semester for you to upload or write out your experiences and thoughts.  As this is a new project, your feedback is also important to us as an organisation. I believe your opinions will be extremely helpful to me.  I understand that your time is at a premium but your opinions are very valuable to us at the University. 


After careful and precise analysis of the data obtained from this questionnaire and diary entrees, I will be happy to provide you with a copy of the findings at your request. The results of the general anxiety disorder questionnaire and monthly diaries will hopefully enhance my understanding of student’s anxiety triggers in an experiential learning setting.  The data will be stored on the University’s one drive on one note, which is password protected and requires a   personal login. Any paper copies will be stored in a locked filling cabinet in a locked room and only I will have a key to protect your data which aligns with the current GDPR (2018) regulations. This research is confidential; therefore, your identity is protected and a code will be given to you prior to the research. This is the code that you use to fill in the questionnaires and diary entrees.   The results of the research will be fed back to in May 2021.

I thank you in advance for your time and participation. If any questions do arise, feel free to contact me at your convenience. 

	ENW A CHYFEIRIAD YR YMCHWILYDD
	NAME & ADDRESS OF RESEARCHER
Sharon Langford
University of Wales Trinity Saint David
Institute of Health and Management
Powell street
Swansea, SA1 1NE
s.langford@uwtsd.ac.uk




1.3 
Generalized Anxiety Disorder 7-item (GAD-7) scale
 
	Over the last 2 weeks, how often have you been bothered by the following problems?  
	Not at all sure  
	Several days  
	Over half the days  
	Nearly every day  

	1.  Feeling nervous, anxious, or on edge  
	0  
	1  
	2  
	3  

	2.  Not being able to stop or control worrying  
	0  
	1  
	2  
	3  

	3.  Worrying too much about different things  
	0  
	1  
	2  
	3  

	4.  Trouble relaxing  
	0  
	1  
	2  
	3  

	5.  Being so restless that it's hard to sit still  
	0  
	1  
	2  
	3  

	6.  Becoming easily annoyed or irritable  
	0  
	1  
	2  
	3  

	7.  Feeling afraid as if something awful might happen  
Add the score for each column 
Total Score (add your column scores) = 
	0  
	1  
	2  
	3  

	
	 + 
	+ 
	+ 
	  

	
	  
	  
	  
	  


 
If you checked off any problems, how difficult have these made it for you to do your work, take care of things at home, or get along with other people? 
 
Not difficult at all __________ 
Somewhat difficult _________ 
Very difficult _____________ 
Extremely difficult _________ 
 
 
Source: Spitzer RL, Kroenke K, Williams JBW, Lowe B. A brief measure for assessing generalized anxiety disorder. Arch Inern Med. 2006;166:1092-1097. 
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