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ABSTRACT

This dissertation is concerned with the effects of young people in the care system and those who have left the system and how they have coped with the negative and positive issues and challenges these young people have faced along the way. This will hopefully aid youth workers with the necessary skills to be able to support young people who are in care or those who are transitioning out of care and the aim is to support both the youth workers but most importantly the young people who are facing very uncertain times in their lives. There are skills in the which the youth workers can use to ultimately support and guide the most vulnerable in society, and with this in mind there needs to be far more support than currently is available. With current statistics in the United Kingdom, there are approximately 101,500 children who are cared for outside of their homes, and this needs to be addressed sooner rather than later as this will have a huge impact on the economy in the long run the impact will mean that financial resources will wither much quicker than if they were not cared for in the first place.
[bookmark: _Toc62143884]
ACRONYM
NEET – not in employment, education or training
SSI’s – Semi Structure Interviews 



















CHAPTER 1 
INTRODUCTION
This investigation will focus upon care leavers that have already left the care system. There is a variety of literature that is available concentrating on young people who are preparing to transition out of care, or who have already left the care system. According to Stein, (2005) who has stated, since the early 1970s, a body of small-scale surveys and qualitative research has revealed how ill-prepared young people leaving care were to cope with life after care – practically, emotionally, and educationally. Stein (2005) linked these experiences to subsequent experiences of loneliness, isolation, poor mental health, unemployment, poverty, drift, and homelessness. According to current research, UK care leavers face a higher risk of homelessness, custody, sexual exploitation, and not being in education, employment, or training (NEET) when they reach adulthood (Atkinson and Hyde, p. 42, 2019).

Associated problems and challenges have pushed forward interventions and support services for this group of people, in an aim to mitigate against these reported negative outcomes (Leve et al., 2012). This investigation will also examine some of these initiatives and their effectiveness at building resilience in young people from a foster background. A review of interventions for foster children shows how previous studies findings were limited (Bergstrom et al., 2019) and the authors explain how this has meant a range of research into this field of study has been restricted. The review highlighted that between 1990 and 2017, 80 reviews of foster care intervention were found, only 49 of these were systematic, 11 focussed on children in foster care, and only 5compared interventions with treatment as usual, giving clear evidence of effectiveness of intervention (reference here).

This study will explore these negative outcomes through real life experience with transitions from care and hopes to also explore lifelong associated outcomes for adults from a care or foster background from a personal perspective. Theory will be used to discuss and analyse issues raised and it is hoped to develop a deeper understanding of what the outcomes of involvement in foster care mean for individuals, and how they experience life after foster care. A systematic search of the literature will be undertaken to find relevant and current research, books and journal articles concerned with the experiences of being in care and the transition into adulthood. It is hoped that a comprehensive literature review will identify recurrent themes and give insights into the challenges that young people and adults from a care background face. 

Semi-structured interviews (SSI’s) are the most effective data collection method for the information required in this research. It is suggested that the exploration of participants thoughts and feelings, and the capacity to gain deeper insight into personal and often emotive subjects, whilst collecting open ended qualitative data, is best undertaken with a semi-structured approach (Dejonkheere and Vaughn, 2019). The author will be utilising the NAOMIE model (Wood, 2014), a planning model designed for youth work, and this will be giving the author the structure to carry out an effective SSI with the purpose of acquiring knowledge of the participants experiences of foster support through transition and beyond. Time allocation has allowed for an extended period for getting to know the participants and putting them at ease before interview, in an attempt to, make the interviews relaxed and open, and to get the best information possible in the interview time. It is hoped that semi-structured interviews to collect data will be key to getting information from participants who have personal experiences, behaviours, opinions, and beliefs about foster support during and after transition, and how their experience of transition is recalled. (DeJonckheere and Vaughn, 2019).

Transitions are problematic and often support that is in place is based in independence training and living skills and fails to meet the social and emotional needs of foster young people in transition (Berzin, Singer and Hokanson, 2014). Emerging adults utilise the security that a family provides as a buffer, testing independence over time with a safety net (Arnett, 2000; Arnett, 2007), this is not the case for young people transitioning from foster care. The purpose of this study will be to discuss and explore the experiences of those who have left the care system, and whether the individuals were affected negatively by this experience, it is hoped that discussion will identify factors in foster people’s lives that assisted through these transition periods, whether participants had any support and what support if any they received. 

Ethical considerations need to be at the forefront of the interviewer’s mind when carrying out the SSI’s and in doing so the interviewer needs to carry out a checklist, these consist of informed consent and covering the purpose of the interview. The interviewer needs to clarify the intent of the interview; the intended use of the information and how this can be accessed after the process has been carried out. A question guide will help the interview to stay on topic whilst allowing for an open discussion with participants.

In the literature review, books journals and articles relating to foster transition will be explored critically to give an idea of what current research into this subject shows. The methods section will give an overview of the methods used in this research and why these methods were employed. Findings will report on written notes and responses to questions during the interviews and will also highlight any important anecdotal points from the interviews. The discussion will relate findings with current research and theory to real life experience and may provide a means to further enhance the knowledge of this subject area



































CHAPTER 2
LITERATURE REVIEW

2.1 Introduction
According to Bergstrom et al, (2019) in Western countries 4-6% of children will at some point have to use foster care or services during formative stages of development (Ref here). In the UK the Children Act (UK Government, 1989) gives authority for courts to accommodate separately or remove children who are at risk of harm, neglect or abuse from their parents (McGrath-Lone et al., 2016). Currently, the UK has 83000 children in care away from their home; 80% (65000) of these children live within foster families (The Fostering Network, 2020). In Wales, 6845 children were reported to be under the care of local authorities or "looked after" in 2019 (Hodges, 2020). Hodges (2020) report indicates an upward yearly trend in the amount of "looked after" children over the last 18 years in Wales and may be a result of improvements in safeguarding legislation and practice. The author discusses how this trend may indicate that more children are now receiving the protection they need. Hodges (2020) also notes, however, how these increasing numbers may be placing increased pressure on limited local authority systems and budgets.

The age groups of children in care are an essential consideration as many developmental steps and processes rely on a steady nurturing environment. Miller et al., (2000) state how these constant, nurturing environments are essential for normal brain development, both short term and long term, and therefore is also critical for normal functioning in everyday life. Miller (2000) reports on how personality, learning processes, emotional functions and coping mechanisms are all learnt within a critical period of life, the first four years, and if not used, the areas of the brain associated with them atrophy. Hodges (2020) report showing increasing trends for younger age groups to enter the "looked after" category. In the last five years, a 33%increase in under 1-year olds being "looked after is reported, and an increase from 77 per 10'000 children to 94 per 10'000 children for 1–4-year-olds "looked after "is concerning for the health and wellbeing of those children immediately, and throughout their lives).
Important considerations must be placed on the age and reason for entering foster care. One study explained how inconsistent parenting and maltreatment could have negative developmental effects on young children (Healey and Fisher, 2011). The authors discuss how early childhood adversity can have a long-lasting impact on children, resulting in deficits in emotion regulation and school adjustment, two indicators, according to Healey and Fisher (2011), of favourable outcomes. In their study the results showed that developmental status, particularly executive functioning skills and attention, and low levels of stress have a positive relationship with indicators of favourable outcomes. Interestingly the authors found that the attachment between foster carers and young children allowed for emotional expression and suggest that this guarded expression of emotion may affect the development of emotion regulation over time. Hughes et al. (2009 p21.) discuss that adolescent with insecure attachments often displays borderline personality disorders, perceived by family and caregivers as hard to understand emotionally and to support. This guardedness of emotion and the deficits in emotion regulation have been linked to borderline personality disorders (van der Kaap-Deeder, Brenning and Neyrink, 2020), and skills in emotion regulation should be a priority intervention for young children in foster environments. This has been shown to be effective by Labella et al., (2020), reporting that attachment and behavioural interventions decreased anger dysregulation and improved adaptive regulation.

2.2 Outcomes for children in care in transition into Adulthood
During the process of transition into adulthood/independence, the young people should have a pathway put into place which explicitly outlines the support that will be in place to give them the best start after being in care. According to Atkinson and Hyde (2019), transitioning into adulthood has altered drastically in modern times, with many young people living with parents into their 20's and 30's, in a fluctuating state of dependence and independence, with a 'familial safety net', making the transition to independence more gradual. Care leavers do not have the same resources available to them and must navigate this transition rapidly, often reporting an abrupt loss of a support network (Atkinson and Hyde, 2019). 




Independence
According to Preston (2018), the study emphasises the importance of social inclusion and life skills, as well as the need for better pathway planning to accommodate the needs of care leavers during their transition, as well as tailoring specialist services and broader inter-agency collaboration to help them gradually transition into independent living. According to Baker (2017), people transitioning from care services can experience these transitions vastly differently. Initial enthusiasm and high expectation are in many cases reported as turning to regret once the reality of independence and the associated responsibilities and financial costs are known. Baker’s report (2017) also shows how many young people are not prepared for this switch and often feel isolated and alone with little or no support in place. Preston (2018) and Atkinson and Hyde (2019)both highlight the importance of planning throughout this transition period, with needs assessments and pathway plans a necessity, laying out a realistic route for young people to become self-sufficient and independent, and ensuring that care leavers are not left isolated and rejected, and subsequently disadvantaged at the start of their adult life.

Poor Outcomes
According to Preston (2018), despite having positive aspirations for the future, children and young people in care have long been associated with poor outcomes. Preston (2018) shows how qualitative data can provide more in-depth realities for this cohort group, allowing their voices to be heard, and supporting change to improve outcomes for children and young people leaving care. Barth (1990) mentions that former foster children have deficits in health, education, criminal behaviour and substance abuse problems. Bruskas (2008) describe children in foster care as vulnerable and at risk, and Zlotnik, Tam and Soman (2012) show that adults from a foster background are more than twice as likely to receive benefits as a result of not working due to poor mental health. Gypen et al., (2017) indicate that children who leave care still struggle in many areas such as education, employment, income, health and are also more highly associated with criminal activities. With nearly 30 years of research, the same vital deficits are reported, indicating that there is still a problem in this area that needs to be addressed and that current initiatives are failing young people in foster care.

Social Isolation 
Making this transition without the proper support can leave care leavers feeling isolated and rejected about the realities of independence, putting them at a disadvantage from the start of adulthood, according to Preston (2018). Kools (1997) explains how institutional processes and the status of being a ‘foster child’ can lead to devaluation and depersonalisation. Kools (1997) explains that the conditions of the institutional structure of the foster care settings, the diminished status of the child, and the stereotypical views of foster children all contribute to them feeling different and set up conditions that devalue self-identity and self-esteem, in turn, leading to social isolation.

Wellbeing
Poor outcomes for this vulnerable but far from the homogeneous group have persisted because many care leavers are still unprepared for adulthood (Atkinson, Hyde, 2019, p. 42). According to Preston (2018), when compared to the general population, research shows that young people in care have a higher risk of poor life outcomes. This is true in all aspects of life, including educational attainment, job prospects (Jurczyszyn and Tillbury, 2012; Harvey et al, 2015), access to health, housing (Dixon, 2006), and other services, low levels of community engagement, high levels of criminal justice system interaction, and becoming young parents themselves. 


2.3 Outcomes for adults from a foster care background
According to Stein (2012), despite the small numbers and limited research, evidence suggests that young people in or leaving care are at a higher risk of teenage pregnancy. Stein (2012) reports that 350 mothers aged 12 and up were looked after in England, down from 390 in 2010; 46 per cent were 15 or under at the time of their first child's birth, and just over a third (35%) were 16 years old. According to Boonstra (2011), females in foster care are more than twice as likely to become pregnant by the age of 19 than females not in foster care. Carpenter et al (2001) show that young females from a foster care background have a high association with high-risk sexual behaviour. The authors explain how foster care is linked to the younger age of first conception and a higher than the average number of sexual partners, all indicators of high-risk sexual behaviour. Boonstra (2011) notes that many foster youths report limited access to information on sexual and reproductive health. 

According to Murray (2015), foster children's social isolation and vulnerability to mental illness increased as a result of the institutionalised residential environments in which they lived, in addition to the fracturing of their families and disconnection from parents, siblings, and communities. Stein (2012 p.133-134) goes further by saying young parents and their children are more likely to experience long-term social exclusion and poor outcomes than their peers, according to research findings on young parenthood in the general population. Stein (2012 p.133-134) mentions the impact of this, reporting that 1 in 7 children from a foster background was expecting children before transitioning from care or within nine months of leaving care. This number is disproportionately high, nearly four times higher than the national comparison


2.4 Interventions for children in care 
Positive inputs 
From family and friends to front-line professionals in education, the local authority, youth justice, and health, to voluntary agencies and specialist child and adolescent mental health workers in the NHS, everyone involved in the life of a looked after child can help build their resilience, support them, and help them reach their potential (Theodosiou. et al. (2020). Family and friends being a primary input for children are the essential factor in support of young people, however, people in foster environments can often lack the consistency and attention that is known to nurture proper development (NICE (PH28), 2015). Section 123 of the Learning and Skills Act 2000 (HM Government, 2000) means that local authorities in Wales have a responsibility to (a) to provide youth support services; (b) to secure the provision of youth support services; (c) to participate in the provision of youth support services. The Learning and Skills Act section 123 (HM Government, 2000) also increase the provision of services to cover transition periods for people from foster care. Extending Entitlement (National Assembly Wales Policy Unit, 2002) lays out guidance for how all groups and subgroups of people should be provided equal youth service provision and accessibility. This places further importance on youth services reaching and being used by looked-after young people. 

More recently, the National Youth Work Strategy for Wales (Welsh Government, 2019) sets out a vision of how youth work in Wales is overseen by the Welsh Government and how it should be applied by local authorities, reinforcing that youth services should be accessible and available to all young people in Wales. According to The Welsh Local Government Association (WLGA, 2021), this strategy places importance on how youth services should be open-access in order to reduce stigmatisation of people who utilise these services whilst allowing them to identify their need for further support or be identified as in need of it by trained service professionals. Dansey, Shbero and John (2019) show that individuals from a foster background are already subject to stigma in relation to their situation, and as a result internalise this stigma, which the authors argue can hinder normal psychological development. This research then indicates that services should be provided in the least stigmatising way to ensure access for people from foster backgrounds, especially if the goals of providing youth services to all young people (Welsh Government, 2019) are to be met.









	




































CHAPTER 3
METHODOLOGY
3.1 Introduction
In this chapter, a discussion will be given on the methodology and methods employed for obtaining the primary data for interpretation and analysis in a later chapter. This collection will happen over Microsoft Teams due to the current Covid-19 restrictions.

Current U.K. Context
Using data from each devolved government in the U.K., the fostering organisation Home for Good (2021) has calculated that over 37'000 children will enter the care system in the U.K. this year. There are currently over 101'500 children in the U.K. who are looked after away from home. 70'000 of these children have a placement in one of the U.K.'s 55'000 foster homes. This leaves a figure of 31'500 children who are looked after away from home but do not have a foster placement. With fostering families receiving support and training to best meet the needs of the child they are fostering, this leaves a question of what are the other 31’500 children receiving in terms of support.

Wales 
Wales currently has the highest rate (114) of looked after children per 10'000 people. In March 2020, there were 7'172 looked after children in Wales, 5% higher than the previous year and a worrying trend if services are not responding to increasing demand. 
Around 20% of care leavers in Wales are homeless, 25% of prisoners in Wales have experience of care, and only 54% of care leavers are in education, employment or training 12months after leaving care. This means that 46% of people transitioning from care are NEET (Home for Good, 2021).
According to the NSPCC Learning. (2020) when the researcher is leading an interview into an authentic and sensitive subject, there is the potential for these subjects to bring about emotional responses with the participants. It is essential when carrying out this research, therefore, that the researcher must balance the needs of the research with regard for the well-being of participants and have measures in place, to support or assist with any issues that may arise when carrying out the research with the participants. The NSPCC also go on to highlight that when planning research questions, one must be aware of identifying and managing the risks.

It would be beneficial to complete a risk assessment, helping to identify any problems or trauma that may arise as a result of the interview. This would help in highlighting any potential risk to participants and also could be beneficial in reducing risk overall to the participants and those involved in gathering the data, i.e., the researcher and others who might have access to the project. In doing a risk assessment,  it identifies bodies that may be able to help with traumatic experiences and preparing with extra information and assistance if required. This would help to ensure that participants are not left without additional information if anything discussed causes a strong emotional response. 

3.2 Ethics
When completing any research proposal, there needs to have authorisation from the ethics committee, and for this to happen, there is a formality that must be strictly adhered to. One of the ways to gain access to this is to outline the questions that will be posed during the data gathering. 

3.3 Participants
It is hoped that contact can be made to outside sources of participants using posters at the University explaining the research and asking for help.  With a background in foster environments myself, I have formed peer relationships with people from a similar background who have agreed to assist and be part of this study.  Unfortunately, due to Covid-19 restrictions, the public space poster was not an accessible route for gaining participants and meant that the main participants of this study are the original peer group that agreed to partake. This may limit somewhat the findings or validity of these findings, but it is hoped that already having a good working relationship should allow the interviews to be relaxed and more in-depth and insightful as a result.
In conducting this study, the author was unable to interview young people due to the Covid-19 pandemic, and this meant that the interviews were carried out with participants that were over the age of eighteen. This meant speaking to the members of the study, and the ages ranged from 27 years old through to 53 years old, which was not the intention of this study.

3.4 Qualitative data
According to Smorthit (2019), whilst quantitative data can relay important information on numerical importance in social work, but often overlooks the story behind successes. As an example, Smorthit (2019) explains how knowing that 100 previously unemployed people are now employed is positive but gives no insight into the story behind the individual people. By adding a narrative to further insight can be gained. According to Graebner, Martin and Roundy (2012), qualitative data and its analysis is often misunderstood, with textbooks setting out typical characteristics and then noting there is no recipe for qualitative research. McLeod (2019) states that qualitative research is best used for the descriptive study that can be observed but not measured with quantitative methods. McLeod (2019) shows how qualitative methods are a tool to explore personal experiences and social realities. This research is non-numerical in nature and, through qualitative methods, will investigate the importance of transition and the experiences of people who have transitioned from foster environments. 

3.5 Data Collection
The interviews were carried out on Teams, and all lasted roughly one hour each for this the process which the author was using was to build the confidence of the participant and use the questions as a guide to check on the individual to make sure that they were ok as the interview was going along.
Qualitative research especially using semi-structured interviews, focuses on the analysis of social experiences. I will gather information from 18+-year-olds who have been through the care system and identify as adults. As a method for obtaining insightful and meaningful evidence from experiences, semi-structured interviews (SSI's)will be used. This qualitative methodology of the research will enable the answering of specific questions, but more vitally allow the interviewees to give insights and feelings from their direct experiences of growing up within the care system.
In semi-structured interviews, although the interviewer will have a list of questions to be answered, they do not strictly follow this as a formalised list of questions allowing for the interview to be more conversational. The benefit of this approach is that the interviewee can recount their experiences without being confined by set questions. Still, the interviewer can ensure all points that they need to understand are discussed. It is anticipated that as the use of SSI's will allow participants to recount their experiences on their terms, it will therefore add credence to the information they provide and deeper knowledge into the question posed. The Robert Wood Johnson Foundation believes that SSI’s can provide reliable, comparable qualitative data (Cohen & Crabtree, 2006). 
There are limitations to SSIs for this research as a small group of individuals will be questioned. It is therefore vital that the right people are chosen (and willing) to participate so that conversations and reflections yield insightful information in order to identify if there are recurrent themes in young people’s experiences of being in care and leaving the care system.  This gathering of information, and interview with subjects who have been through the care system, it is hoped will identify areas of concern and allow for recommendations to enable a smoother passage of young people leaving the care system and entering into adulthood. 
When using SSI's, it is essential to use a qualitative approach to collecting data. One way this could be done is by using a good interview technique and forming a good relationship with the interviewee. Good background knowledge of the subject will allow me as the interviewer to converse in a professional way with the participants. Organisation, therefore, is essential for these interviews and will allow me to understand better the experiences I am investigating. When choosing the right interviewee, it is beneficial that a good rapport is built up between the interviewer and the interviewee. 
When carrying out the interview, the interviewer needs to be methodical and professional in introducing themselves, their organisation and conveying the scope of the research being undertaken, as this will build confidence between the interviewer and the interviewee. For the purpose of gathering this qualitative data, it helps to have the confidence of participants in order to assemble the most effective information surrounding their time in care.  Being in care could be a really sensitive subject for many care leavers, and so the interviewer must be aware of this and use discretion at all times.  This building up of trust and mutual respect allows the interviewee to hopefully open up and discuss their experiences in an open and honest way, leading to better information and hopefully more insight into transitions from care settings into adulthood.
Semi-structured interviews are qualitative in nature as the interviewer asks the interviewees a sequence of open-ended questions. SSI’s are typically used with questionnaires/surveys, and these are most effective at obtaining qualitative rather than quantitative data. Quantitative data tends to result in organised/controlled responses, which would not give insight into the areas of interest for this dissertation. This qualitative approach will allow for primary data to be obtained related to the past experiences of people who have been in care. 
First and foremost, the participants will be put at ease by the use of settling questions. This will enable the researcher to build up confidence with the participants who will be involved. This will further aid a better relationship to be built with participants who have agreed previously to be involved in this research.
The benefits of using semi-structured interviews are that questions can be organised in advance setting the theme for the interviews and allowing the researcher to keep on track with questions, while allowing time for descriptive discussion with the interviewees. This approach also provides the participants with the freedom to be open and to portray their emotions and feelings in a safe and secure environment. 


3.6 Data Analysis
Qualitative research uses descriptions of events given by the participants, and normally the participant sample is small and specially selected by the researcher.  
The advantage of qualitative data is it can allow for in-depth responses investigating the feelings and emotions of people transitioning from care to adulthood. This can help build up a thorough representation of what the participants have experienced and give further insight into negative and positive situations that may be discussed, i.e., why a person could act or behave in a certain way. With the possibility of traumatic experiences being reported, there needs to be extra care and consideration taken by the interviewer to ensure all participants feel safe and comfortable. 
Interview recordings and notes will be used, and information related to four different themes will be extracted for the findings section. The four themes that are apparent from the Literature Review and from personal experience of foster care are Unemployment, Isolation, Education and Aspiration.















	










CHAPTER 4 
Results
For the purpose of this chapter the author will be exploring noted themes that consistently came up in interviews with participants. Unemployment, Isolation, Education, and Aspirations in adulthood were mentioned on numerous occasions; there were four participants who were interviewed as limitations due to the Covid-19 pandemic meant that advertising for participants was not an option.
Unemployment
Participant A “my dream was to be a barrister."
During the interview, there were moments that all participants in their individual discussions were reminiscing of what they thought life would be like after leaving care and emerging into adulthood. However, the reality was far bleaker than they had hoped for and thus entered an interesting way of holding these interviews, (SSI's). This is a? 
The interview consisted of around 11 questions which were all used in accordance with how the interview was progressing, bearing in mind some of the questions were provoking some emotions that had not been seen since the trauma.


Isolation
Participant A is aged 53 years old (female) and was only in foster care, and due to the nature of their situation, the individual went into care at the age of 11 through to the age of eighteen. During their time in care they were in two separate placements, which was upsetting and distressing as the mother of the child was being “abusive” to them.
“I just felt alone."
Participant A was sent to a hostel in London where they attended the French institute to learn French and prepare for moving to Paris, where they attended University. This meant that the participant was sharing some quite harrowing experiences of how they were thrust into adult life after being in foster care ". When asked to explain their journey through care, it was clear that this was distressing and as a result the interviewer was very cautious of how to move on through the study.

Participant B was in both residential care and foster care. In total, this participant was in 11 different placements consisting of three foster care placements and at least eight residential settings. When looking back on their horrific journey, the participant stated throughout the interview that they were “terrified, scared and felt as though they were in isolation away from the rest of the world”. It was clear that participant B had little consistency in adolescence due to a variety of factors, which meant that the individual was very wary of new situations and surroundings, including the care staff who were trying to look after them. When asked how they define their experience there was a long list of trauma and events that had taken place.  Isolation and uncertainty of their future cascaded into further trauma when that young person left care “quote needed." 
“I would wet the bed a lot through fear of being on my own”
and the knock-on effect was the person felt they had a "lack of education", which led to unemployment which was harrowing considering everybody needs money for basic needs. 






Participant C
Participants C was in residential care and they were taken into care at around ten years of age with their elder sibling, who was 13 years of age. This individual was at two residential homes, the participants appeared to love the first home, in that it was jolly and that they always had somebody to play with "the food was good, and there was no one shouting at me, and my brother couldn't beat me up" in aspirations “I wanted to own my own farm” “having no qualifications. Going to school was too boring at that time in my life. I was more interested in fast cars and fighting.
Participant D is approximately 27 years old and they were taken into care at the  age 14 after having a tragic event happen. Participant D was in two foster placements. After explaining their experience of going into care it was clear to see that this individual had a good experience as they were being taught individual independent skills. When they left care, their experience was being dropped off at a flat by the foster mother in a different area from where they had grown up. “I did not know anybody", as they were starting from scratch. After being in foster care it was clear after listening to Participant D that they were totally overwhelmed “I felt totally out of my depth”.
It was apparent that participant A admitted that they were not worldly-wise and therefore had no idea about day-to-day living, and this made them more determined to get out of what they thought was a slump as that’s what they are told the interviewer, “I didn’t know what the national insurance number was all about." 






Education
“I really wanted to remain in education, and do as well as possible, because I saw it as a way out of the situation I was in”
Aspiration
Participant A
 “Dream job is to be a barrister." 
“I really wanted to remain in education, and do as well as possible, because I saw it as a way out of the situation I was in”  
Participant B "I remember going to the careers office, and I wanted to join the forces, I wanted to be a rock star, and I wanted to be a DJ. 
Participant C “I wanted to own my own farm and by that time I was interested in girls and cars which I learnt to do up from the farmer."
Participant D "I did not want to be just a stereotypical care kid, getting into situations, a life of crime and getting up the duff. I knew that I wanted to get a better education as a way out of it."
Unemployment
Participant A was not really in unemployment as they were very determined to be in education and to work as they felt that this was the only way of coming to terms with what happened to them in being in care.
Participant B
Participant C “I was never unemployed because I learnt skills from being on the farm.”
Participant D
Isolation
“I had a real fear of being homeless and poor and you know one to help me Participant A” “I remember sitting in the social services offices and thinking I didn’t know where I was going to be sleeping that night if it was going to be in the stairwell of the building. I remember being driven all over the place, trying to find a space for me. I was frightened and wanted to go to my grandad. 








































CHAPTER 5
DISCUSSION and ANALYSIS
5.1 Introduction
This chapter will focus and be looking at the most common themes that have been prevalent in the findings, and the author will be concentrating on four themes; isolation, mental health, aspirations and outcomes of Care Leavers, and this will involve a group of care leavers. According to (Preston 2018) he highlights that because of the abuse and neglect they experienced as children, and because they tend to leave home much earlier than their non-care peers, care leavers becoming independent are more at risk of social isolation than others and lack support networks to assist with transition (Atkinson and Hyde, 2019). Preston (2018) shows how a body of small-scale surveys and qualitative research dating back to the early 1970s revealed how ill-prepared young people leaving care were to cope with life after care – practically, emotionally, and educationally – and established links with their subsequent experiences of loneliness, isolation, poor mental health, unemployment, poverty, drift, and homelessness. (Stein 2005). Wade and Dixon (2006), goes further by saying as a result, for many young people who lack stable family support, the transition out of care poses a risk of isolation and insecurity. Not all young people want to live alone, and many are unable to cope with the social consequences.

Preston, 2018 goes further by saying adolescents are also going through a period of development where they are changing their social relationships and experiences, such as leaving school, going to college, or looking for work. (Wade and Dixon, 2006) mentions that those young people that are in contact with residential workers or foster parents can help reduce the risk of social isolation. At follow-up, young people who had contact with carers were more likely to have weakened family support systems. The authors continue to describe how, while friends were rarely a primary source of practical assistance, they could help some young mothers feel less isolated and frustrated if their influence were generally positive. Young people with health needs and those with disabilities are likely to face more significant challenges as they transition to independent living. Trying to cope with negative experiences aftercare, such as poor housing or isolation, can negatively impact a young person's health and, as a result, their coping strategies (Wade and Dixon, 2006). Brady, 2014. According to research conducted by the Children's Rights Director, just under a quarter (24%) of care leavers believed they had been prepared well or very well for independent life after leaving care, with another 27% believing they had been prepared 'OK.' Nearly half (49%) thought they had been poorly or extremely poorly prepared. 

5.2 Mental Health
Youngsters frequently access the foster care system in disadvantaged, physical and mental health problems than their peers, and the long-term consequences are even worse. (Strategy, C.L., (2018).
50% of children in children’s homes, 45% of foster children and 54% of care leavers said they had mental health or emotional problems.
Nearly half of looked after children have a mental health disorder, and two-thirds have at least one physical health complaint. Young people frequently believe that the professionals who work with them do not understand their needs, particularly when it comes to mental health (Strategy, C.L., (2018).
"locally CAMHS is very restrictive…there isn't anything local that is tailor-made for young people” (Michael, Team Manager cited in Dixon, 2008, p. 214)

Preston (2018) highlights that many care leavers, feel that the mental health costs of leaving care were also significant, as participants and professionals who worked with them repeatedly stated. He continues further by highlighting that due to their early childhood and care experiences, teen care leavers have unique needs and vulnerabilities, making them vulnerable to risks such as homelessness, unemployment, substance abuse, and mental illness. -well-being.
Outcomes for young people leaving care
Despite having positive aspirations for the future, children and young people in care have long been associated with poor outcomes. Dixon (2016) gives examples of how care leavers are disadvantaged when entering the care system and likely to have experienced some form of abuse or trauma and continue to be vulnerable throughout care and during the transition to independence. 

5.3 Aspirations
In the Oxford English Dictionary, there is a helpful yet straightforward meaning of the expression 'Aspiration' as: 
‘A hope or ambition of achieving something
So, given this description, what are the hopes and dreams of care leavers? To begin with, care leavers are not a homogeneous community, and each person will have different goals. Nonetheless, over the years, a number of studies and policy proposals have attempted to answer this question Preston, (2018). Preston goes further by saying, for care leavers who have no knowledge of the healthcare system, health issues are not high on their priority list. However, educational attainment remains a high aspiration in the majority of cases, and the target higher programme aimed to boost expectations of care leavers to see further and higher education as a realistic goal while developing more straightforward routes and more resources. It is well known that educational under-achievement has long-term consequences for care leavers' employment prospects, as evidenced by their higher unemployment rates Stein., (2012), Preston., (2018). Preston (2018) goes further in saying, many professionals define aspiration in terms of getting into university in order to get into high-status jobs, despite this not always being the best course of action. Furthermore, there appears to be a misalignment between the young person's own goals and the goals of the professional who works with them.














































CHAPTER 6
CONCLUSION and RECOMMENDATIONS 
In closing comments, it is of my opinion that young people are given much more support who are transitioning out of care and into adulthood. Unfortunately, as I have been learning, there is mass conflict ranging from financial gain, i.e., making the young person ultimately suffer due to trying to gain money somewhere. Care leavers are entitled to more than a "dingy" flat with few opportunities and poor life prospects. If implemented, the following recommendations would help to reduce social isolation, increase skills ready for independence, and provide consistent and stable specialist services so that care leavers can transition to adulthood when they are ready (Preston 2018). Preston mentions further by saying believing in care leavers and building on their existing skills and aspirations can inspire them to believe in their own abilities to succeed, which can help them overcome their disadvantage in life. Young people should receive support that is targeted and tailored to them, and it should be provided at a pace that they are comfortable with. Before making those decisions, care leavers should be able to make well-informed decisions about their path to independence. Extending time in care after the age of 18 and ensuring a gradual transition will improve the overall life chances of many care leavers, encouraging them to "stay put" and "stay close.", it is critical to make arrangements to increase participation so that young people do not feel compelled to move on at the age of 16 or 18.
According to Home for Good, (2021) over 37,000 children and young people will enter the care system in the United Kingdom this year. Every day, that's 102. In the United Kingdom, there are approximately 101,500 children who are cared for outside of their homes. Almost 70,000 children are cared for by nearly 55,000 foster families across the United Kingdom. With 114 per 10,000 under the age of 18, Wales has the highest rate of looked after children away from home in the UK. 
In summary it can be seen from this small sample of people leaving care that there is a need of social workers being more aware of the need for fighting the corners of these more and more and working far better in working budgets to make room for this damaged and often unseen issue that is getting far worse every year, which has to be looked at as the knock on effect is that these issues are effecting the nation in more than one way and we as a nation need to be making far more effort.














































REFERENCES

Arnett, J.J., 2000. Emerging adulthood: A theory of development from the late teens through the twenties. American psychologist, 55(5), p.469.

Arnett, J.J., 2007. Emerging adulthood: What is it, and what is it good for? Child development perspectives, 1(2), pp.68-73.

Atkinson, C., & Hyde, R. (2019). Care leavers’ views about transition: a literature review. Available: https://www-proquest-com.ezproxy.uwtsd.ac.uk/scholarly-journals/care-leavers-views-about-transition-literature/docview/2226338228/se-2?accountid=130472. (Last accessed 27th Feb 2021).

Baker, C. (2017). Care leavers’ views on their transition to adulthood: A Rapid Review Of The Evidence. Available: https://www.basw.co.uk/system/files/resources/basw_100040-9_0.pdf. Last accessed 9th April 2021.

Barn, R., Andrew, L. and Mantovani, N. (2005) Life After Care: The Experiences of young people from different ethnic groups. York: Joseph Rowntree Foundation.

Barth, R.P., 1990. On their own: The experiences of youth after foster care. Child and Adolescent Social Work Journal, 7(5), pp.419-440.

Bergström, M., Cederblad, M., Håkansson, K., Jonsson, A.K., Munthe, C., Vinnerljung, B., Wirtberg, I., Östlund, P. and Sundell, K., (2020). Interventions in foster family care: A systematic review. Research on social work practice, 30(1), pp.3-18.

Boonstra, H. D. (2011). Policy Review: Teen Pregnancy Among Young Women In Foster Care: A Primer. Available: https://www.guttmacher.org/sites/default/files/article_files/gpr140208.pdf. Last accessed 8th May 2021.

Bruskas, D., (2008). Children in foster care: A vulnerable population at risk. Journal of Child and Adolescent Psychiatric Nursing, 21(2), pp.70-77.

Butterworth, S., Singh, S.P., Birchwood, M., Islam, Z., Munro, E.R., Vostanis, P., Paul, M., Khan, A. and Simkiss, D., (2017). Transitioning care‐leavers with mental health needs:‘they set you up to fail!’. Child and Adolescent Mental Health, 22(3), pp.138-147.

Carpenter, S.C., Clyman, R.B., Davidson, A.J. and Steiner, J.F., (2001). The association of foster care or kinship care with adolescent sexual behavior and first pregnancy. Pediatrics, 108(3), pp.e46-e46.
Children Act 1989. Available: https://www.legislation.gov.uk/ukpga/1989/41/contents. Last accessed 5th March 2021.

Dansey, D., Shbero, D. and John, M., (2019). Keeping secrets: How children in foster care manage stigma. Adoption & Fostering, 43(1), pp.35-45.

DeJonckheere, M, Vaughn, L. (2019). Semistructured interviewing in primary care research: a balance of relationship and rigour. Available: https://www.ncbi.nlm.nih.gov/pmc/articles/PMC6910737/pdf/fmch-2018-000057.pdf. Last accessed 14th Apr 2021.

Dixon, J., (2008). Young people leaving care: health, well‐being and outcomes. Child & family social work, 13(2), pp.207-217.

Graebner, M.E., Martin, J.A. and Roundy, P.T., 2012. Qualitative data: Cooking without a recipe. Strategic Organization, 10(3), pp.276-284.

Gypen, L., Vanderfaeillie, J., De Maeyer, S., Belenger, L. and Van Holen, F., 2017. Outcomes of children who grew up in foster care: Systematic-review. Children and Youth Services Review, 76, pp.74-83.

Harvey, A., McNamara, P., Andrewartha, L. and Luckman, M., 2015. Out of care, into university: Raising higher education access and achievement of care leavers. Melbourne: LaTrobe University.

Healey, C.V. and Fisher, P.A., (2011). Young children in foster care and the development of favorable outcomes. Children and youth services review, 33(10), pp.1822-1830.

home for good. (2021). National statistics for fostering and adoption. Available: https://homeforgood.org.uk/statistics. Last accessed 14th May 2020.

HM Government. (2000). The Learning and Skills Act (Section 123). Available: https://www.legislation.gov.uk/ukpga/2000/21/section/123. Last accessed 16th April 2021.

Hodges, H., (2020). Children looked after in Wales: Trends. Wales Centre for Public Policy. [online] Wcpp.org.uk. Available at: <https://www.wcpp.org.uk/wp-content/uploads/2020/09/Children-looked-after-in-Wales-Trends.pdf> [Accessed 15 March 2021].

Home for Good. (2021). National statistics for fostering and adoption. Available: https://www.homeforgood.org.uk/statistics. Last accessed 14th May 2021.
Hughes, D. A., Bomber, L. M., Brisch, K. H., Perry, A.(2009). Teenagers and Attachment: Helping adolescents engage with life and learning. Worth.

Jurczyszyn, R. and Tilbury, C., 2012. Higher and further education for care leavers: A road less travelled. Developing Practice: The Child, Youth and Family Work Journal, (33), pp.10-22.

van der Kaap-Deeder, J., Brenning, K. and Neyrinck, B., (2021). Emotion regulation and borderline personality features: The mediating role of basic psychological need frustration. Personality and Individual Differences, 168, p.110365.

Kools, S.M., (1997). Adolescent identity development in foster care. Family relations, pp.263-271.

Labella, M.H., Lind, T., Sellers, T., Roben, C.K. and Dozier, M., (2020). Emotion regulation among children in foster care versus birth parent care: Differential effects of an early home-visiting intervention. Journal of Abnormal Child Psychology, 48(8), pp.995-1006.

Leve, L.D., Harold, G.T., Chamberlain, P., Landsverk, J.A., Fisher, P.A. and Vostanis, P., 2012. Practitioner review: children in foster care–vulnerabilities and evidence‐based interventions that promote resilience processes. Journal of Child Psychology and Psychiatry, 53(12), pp.1197-1211.

Mc Grath-Lone, L., Dearden, L., Nasim, B., Harron, K. and Gilbert, R., (2016). Changes in first entry to out-of-home care from 1992 to 2012 among children in England. Child abuse & neglect, 51, pp.163-171.

McLeod, S. (2019). What’s the difference between qualitative and quantitative research?. Available: https://www.simplypsychology.org/qualitative-quantitative.html. Last accessed 14th May 2021.

Miller, P., Gorski, P., Borchers, D., Jenista, J., Johnson, C., Kaufman, N., Levitzky, S., Palmer, S., Poole, J., Rezin, J. and Hablutzel, N., (2000). Developmental issues for young children in foster care. Pediatrics, 106(5), pp.1145-1150.

Murray, S (2015). Supporting adult care-leavers. Bristol: Policy Press. P30-31.

National Assembly Policy Unit, 2002. Extending Entitlement: Support for 11- to 25-year-olds in Wales. Direction and Guidance.

NICE guidelines (PH28). (2015). Public Health Guidelines: Looked-after children and young people. Available: https://www.nice.org.uk/guidance/ph28/chapter/3-considerations. Last accessed 16th April 2021.

NSPCC Learning. 2021. Looked after children | NSPCC Learning. [online] Available at: <https://learning.nspcc.org.uk/children-and-families-at-risk/looked-after-children> [Accessed 8 April 2021].

Preston, S., 2018. Care leavers experiences of transitioning from 'being in care' to 'being independent. 1st ed. Leeds: Independently published, p.1.

Rowntree, J. (2003). Into the mainstream. Available: https://www.jrf.org.uk/sites/default/files/jrf/migrated/files/1842630865.pdf. Last accessed 11th April 2021.

Sempik J, Ward H and Darker I. (2008). Emotional and Behavioural Difficulties of Children and Young People at Entry into Care. Clinical Child Psychology and Psychiatry. 13 (2), P221-233.

Smorthit, L. (2019). The Importance of Qualitative Social Value Data. Available: https://impactreporting.co.uk/qualitative-social-value-data/. Last accessed 14th May 2021.

Stein, M. (2005). Resilience and young people leaving care - Overcoming the odds. Available: http://eprints.whiterose.ac.uk/73176/1/Document.pdf. Last accessed 28th Feb 2021.

Stein, M (2012). Young People Leaving Care. London: Jessica Kingsley Publishers. P133-134.

Strategy, C.L., (2018). A cross departmental strategy for young people leaving care. October 2013, Pag 6‒25. URL: chromeextension. ilhapdfjlmhfdgdbefpinebijmhjijpn/https://www. gov. uk/government/uploads/system/uploads/attachment _data/file/266484/Care_Leaver_Strategy. pdf. Date Views, 9.

The British Library. (2021). Costs of not caring supporting English care leavers into independence. [online] Available at: <https://www.bl.uk/collection-items/costs-of-not-caring-supporting-english-care-leavers-into-independence> [Accessed 3 April 2021].

The Fostering Network. (2020). Fostering statistics. Available: https://www.thefosteringnetwork.org.uk/advice-information/all-about-fostering/fostering-statistics#:~:text=England%201%2057%2C380%20children%20were%20living%20with%20foster,of%20new%20foster%20familie. Last accessed 5th March 2021.

Theodosiou, L et al (2020). Children and Young People's Mental Health Early intervention, ongoing support and flexible evidence-based care. West Sussex: Pavilion Publishing and Media Ltd. P128-129.

Wade, J. and Dixon, J., (2006). Making a home, finding a job: investigating early housing and employment outcomes for young people leaving care. Child & family social work, 11(3), pp.199-208.

Welsh Government. (2019). Youth Work Strategy for Wales. Available: https://gov.wales/sites/default/files/publications/2019-06/youth-work-strategy-for-wales.pdf. Last accessed 16th April 2021.

WLGA. (2021). Youth Service: Youth Support Services. Available: https://www.wlga.wales/youth-service. Last accessed 16th April 2021.

Wood, H. (2014). PLANNING & EVALUATION METHODOLOGY HANDBOOK Planning, Evaluating and Reviewing Youth Work Engagement. Available: https://www.cwvys.org.uk/wp-content/uploads/2014/06/HB-Planning-Evaluation.pdf. Last accessed 14th Apr 2021

Zlotnick, C., Tam, T.W. and Soman, L.A., 2012. Life course outcomes on mental and physical health: the impact of foster care on adulthood. American journal of public health, 102(3), pp.534-540.






Appendices





Appendix 1

APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This formmust be completed and approved prior to undertaking any research activity.Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Gary Yates

	2
	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	3
	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	4
	Institute/Academic Discipline/Centre:
	Centre of Humanities and Social Sciences


	5
	Campus:
	Carmarthen


	6
	E-mail address:
	1803568@student.uwtsd.ac.uk


	7
	Contact Telephone Number:
	07502689456


	
	For students:

	8
	Student Number:
	1803568

	9
	Programme of Study:
	BA Youth Work Social Education

	10
	Director of Studies/Supervisor:
	Darrel Williams






SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known):Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	3
	
	Institute Research Committee
	☐	

	4
	
	Others

	☒	17/11/2020



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	1
	UWTSD Research Ethics & Integrity Code of Practice

	☒
	2
	
UWTSD Research Data Management Policy
	☒

	3
	
BERA Guidelines
	☒



SECTION D: External Collaborative Research Activity
	1
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	2
	If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	3
	Institution
	


	4
	Contact person name
	


	5
	Contact person e-mail address

	

	6
	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	     

	7
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	     

	8
	Is your research externally funded
	YES
	☐
	NO
	     

	9
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	     

	10
	
	Employed
	YES
	☐
	NO
	     

	11
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	     

	12
	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	     



Where research activity is carried out in collaboration with an external organisation
	13
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	14
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	1
	Indicative title:
	An Investigation into young people’s experiences on leaving care for, youth workers to gain a better understanding of their challenges

	2
	Proposed start date:
	 4th January 2021
	Proposed end date:
	10th May 2021

	3
	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audiencewhen outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	4
	Purpose of Research Activity

This research will investigate personal experiences to explore services for foster and residential care leavers, and hopefully identify areas that could be improved. This research will then aid Youth Workers in how to help young people on the point of leaving care in order to lessen the impact of the changes and challenges they will face in the future. 
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	5
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Is there adequate and effective continuation of support and services available for foster and residential care leavers transitioning to adulthood with particular reference to the Youth Workers role in helping young people in this transition?
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To develop recommendations for Youth Workers to gain understanding of the challenges facing young people leaving care/foster care.  
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To find out whether services could be improved, and foster and residential care leavers benefit from services directed towards transition from foster services to adulthood.  
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· Condense the data
· Thematic Analysis
· Transcriptions will be available 
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The advantages of a semi-structured interview include the following:
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Qualitative semi-structured interviews are one of the most dominant and widely used methods of data collection within the social sciences (Bradford & Cullen, 2012). They are valuable because they allow researchers to explore subjective viewpoints (Flick, 2009) and to gather in-depth accounts of people’s experiences.
From each transcript with the three participants themes will be colour coded and then related back to theory in the discussion section of the dissertation.
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	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	10
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	11
	Investigation of participants involved in illegal activities?
	☐
	☒

	12
	Use of procedures that involve deception?
	☐
	☒

	13
	Administration of any substance, agent or placebo?
	☐
	☒

	14
	Working with live vertebrate animals?
	☐
	☒

	15
	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☒
	☐

	16
	Details of any other primary data collection method:

Semi structured interviews

(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
	1
	Who are the intended participants:
	
YES
	
NO

	2
	Students or staff at the University?
	☐
	☒

	3
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	4
	Vulnerable adults?
	☐
	☒

	5
	Children and Young People under the age of 18?(Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	6
	Prisoners?
	☐
	☒

	7
	Young offenders?
	☐
	☒

	8
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	9
	People engaged in illegal activities?
	☐
	☒

	10
	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	11
	Other – please indicate here:



(this box should expand as you type)
	
	



	12
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	13
	How many participants are expected?

	
I am hoping for 4 foster care leavers to interview

(this box should expand as you type)

	14
	Who will the participants be?

	
Acquaintances who are known to be from this foster background 

(this box should expand as you type)

	15
	How will you identify the participants?
	
Through personal knowledge and acquaintances

(this box should expand as you type)





	16
	Information for participants:
	
YES
	NO
	
N/A

	17
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	18
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	19
	Will you obtain written consent for participation?
	☒
	☐
	☐

	20
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	21
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	22
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	23
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	24
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	25
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	26
	If NOto any of above questions, please give an explanation 

	27
	


(this box should expand as you type)



	28
	Information for participants:
	
YES
	NO
	
N/A

	29
	Will participants be paid?
	☐
	☒
	☐

	30
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	31
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	32
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	33
	If YESto any question, please provide full details 

	34
	


(this box should expand as you type)



SECTION H: Anticipated Risks
	1
	
Outline any anticipated risksthat may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.

	2
	Full risk assessment completed and appended? 

	Yes 
	☐

	
	
	No
	☒

	3
	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	4
	Risk to Participant:

Emotional distress
(this box should expand as you type)
	How will you mitigate the Risk to Participant

Change the line of questioning and be empathetic

(this box should expand as you type)

	5
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	The participants will be given a list of the Mental Health Advisors from the Carmarthen campus as well as the counselling service. If they are not part of the student body or the staff at UWTSD contact details for national services including MIND will be available to them if they feel the need for advice. 


(this box should expand as you type)

	6
	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to Investigator:
Emotional distress
The focus of the study is leaving care although I have considered the potential of finding information which may cause me to become emotionally upset I believe I will be able to conduct my Semi Structured Interviews without undue harm.

(this box should expand as you type)
	How will you mitigate the Risk to Investigator:
Be prepared for upsetting topics. Contact with my own personal support if required.

However in the event that I become upset I can contact the following sources of support
1. Susanne Phillips – Specialist Support TutorS.phillips@uwtsd.ac.uk
2. Colyn Pugh Study Assistant c.pugh@uwtsd.ac.uk
3. Helen Griffiths Mental Health Advisor h.griffiths@uwtsd.ac.uk
4. 
(this box should expand as you type)

	7
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to University:

Missed representation of the Literature 
Publication of inappropriate content 
Images which may upset the public

(this box should expand as you type)
	How will you mitigate the Risk to University:
1.Insuring that all statements are well evidenced and fully referenced
2.All polices of UWTSD and Ethical guidelines will be followed in full
3.Any material which is considered to be potentially inappropriate for public reading or viewing will not be included in the dissertation 
4. Following GDPR regulations

(this box should expand as you type)



	8
	Disclosure and Barring Service

	9
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	10
	Does your research require you to hold a current DBS Certificate?
	☐
	☐
	☒



SECTION I: Feedback, Consent and Confidentiality
	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	A copy of dissertation will be offered to each participant once completed and evaluated by staff.

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	Discussions and conversations prior to official data interviews will provide info of the scope of this research. Once participation is agreed informally then formal consent forms will be provided before interviews are conducted.
Written consent forms will be sent to all participants prior to any interview taking place These forms will be signed electronic 
All Consent will be given over emails




(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	1. No names of the participants will be used
2. All recordings and transcripts will be kept on a pc which is password protected.
All participants will be given alphabetised key letters to represent them in all written aspects of this dissertation process.

(this box should expand as you type)



SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	1
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	
	“Personal data”means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	X

	2
	If YES, provide adescription of the data and explain why this data needs to be collected:

	
	


(this box should expand as you type)

	3
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
X

	4
	If YES, provide adescription of the special category data and explain why this data needs to be collected:

	
	


(this box should expand as you type)



	5
	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	6
	Manual files (i.e. in paper form)?
	☐
	☒

	7
	University computers?
	☐
	☒

	8
	Private company computers?
	☐
	☒

	9
	Home or other personal computers?
	☐
	☒

	10
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	11
	“Cloud” storage or websites?
	☐
	☒

	12
	Other – specify:

	☐
	☒

	13
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	
	
My personal laptop is password protected and all participants will be anonymous. The participants will sign a consent form before any interviews take place which will be sent via email (this box should expand as you type)

	14
	All Data Storage

	15
	Will the research activity involve any of the following activities:
	YES
	NO

	16
	Electronic transfer of data in any form?
	☐
	☒

	17
	Sharing of data with others at the University?
	☐
	☒

	18
	Sharing of data with other organisations?
	☐
	☒

	19
	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	20
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	21
	Publication of data that might allow identification of individuals?
	☐
	☒

	22
	Use of data management system?
	☐
	☒

	23
	Data archiving?
	☐
	☒

	24
	If YESto any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	
	Importing and storage of recorded interview data and transcripts of these interviews.


(this box should expand as you type)

	25
	List all who will have access to the data generated by the research activity:

	
	
Only the researcher will have access to the data

(this box should expand as you type)

	26
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
I will be custodian of the data generated which will be kept under a password protected laptop and destroyed once the dissertation is completed.
(this box should expand as you type)

	27
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
 The primary data and transcripts from the semi-structured interviews will be deleted and destroyed once the dissertation is completed 
(this box should expand as you type)

	28
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/).   If so please explain. (Most relevant to academic staff)

	
	
N/A

(this box should expand as you type)

	29
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	
	NO
	☐

	30
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	
	NO
	☐





SECTION K: Declaration
	31
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/

	
	Signature of applicant:
	Gary Yates
	Date: 9/12/20




For STUDENT Submissions:
	32
	Director of Studies/Supervisor:
	
	Date:

	33
	Signature:
	

	



For STAFF Submissions:
	34
	Academic Director/ Assistant Dean:
	
	Date:

	35
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)ONLY TICK IF YOU HAVEATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; thereforeit is important that you check your University and personal email accounts regularly.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/


Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Research Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Institute procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Institutes.Institutes will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Institute will refer these to the University Research Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.

Notes for guidance in completion of this form

Section A:  About You
Please complete all relevant sections

Section B:  Approval for research activity
Research proposals must be approved in principle before applying for Ethical Approval.  The proposal approval only becomes final when the ethical approval is received.  

The process for proposal approval varies according the individual and programme of study:
· Research students, by application on form PG1 to the Research Degrees Committee
· Taught students by review of research proposal within Institutes (Institutes provide specific details of these processes)
· Staff, by agreement by the Academic Director/Assistant Dean

Section C:  External Ethical Guidance materials
Many discipline areas are required to operate with the discipline specific codes of research ethics (for example health, psychology, education etc.), any such codes must be listed and you must tick to confirm that you have consulted with these.

Section D:  External Collaborative Research Activity
Provide details of the external collaborative partners, where appropriate you might want to submit a copy of the external collaboration agreement with the Ethical Approval Form.  If the partner requires the research to be subject to its own internal Ethical approval process then please provide details of that process and a copy of any final (or interim) approvals received from the organisation.

Section E:  Details of Research Activity
Remember that the individuals reviewing this Ethical Approval Form may not have seen your research proposal, and also may not be experts in the specific area of your research.  The information provided should therefore be jargon free and clearly stated.

Indicative Title:  please use the same title as used on the research proposal.

Purpose:  the Ethical approval process will want to ensure that the methods you propose are adequate and appropriate to address the research aims and objectives.  Excessive additional data collection can be seen as unethical.

Proposed Methods:  the Ethical approval process seeks to ensure that you understand the methods that are intended, and that the implementation of those methods will be appropriate and without unnecessary impact on respondents.  This section must explain how the methods described will lead to the collection of necessary and sufficient data, but not excessive data.  Please be specific.

Location:  this needs to mention geographical location and also local situation (for example, within Local Authority Offices in Cardiff, using a private room but close to other individuals).  If you are collecting data within an organisational setting then you need to explain the permissions that you have obtained to do this.

Research Activity outside of the UK:  please complete this section in detail, and note any guidance you have received.  Also describe your own familiarity (or not) with the location that you will be utilising.

Section F:  Scope of Research Activity
Please tick ALL of the research activities that might be undertaken.   If any additional types of activity are intended then please add an extra box and describe these.

If you have answered no to all questions in F then sections Gand I do not need to be completed.  .  Signatures are still required in section K.

Section G:  Intended Participants
Please tick all categories that might apply.

Numbers& Source:  if you are using a series of different methods or research activities please list numbers for each stage/phase.  Be clear about how you will find respondents.   Will you use intermediaries, and if so how?  How will you ensure compliance with your sampling strategy?

Information for participants:  all participants should be appropriately informed about the research, what is expected of them and what will happen to the information that they provide.  The Ethical review process does not ask to see this documentation, but requires this to be reviewed and approved by the Director of Studies in the case of research students, the supervisor/module tutor in relation to students on taught programmes and the Academic Director/Assistant Dean in relation to staff research.

Section H:  Anticipate Risks
All research carries some level of risk.  The answers you provide to questions in this section will be reviewed to ensure that you have an appropriate understanding of the type of risks involved and how you can mitigate against these risks.If you have completed a full risk assessment, as required for example for laboratory work, field work, clinical tests, diving operations, or by a collaborative partner, you may append that to this form.  In that case, please tick the box indicating this has been provided.  You will not then be required to complete Section H.

Risk to participants   Think very carefully about how your actions/questions/discussions might affect the people you are involving as participants.  You might identify the risk as small but it would still be a risk.  Many types of question have the potential to make respondents less content with their life / job; you need to recognise and try to ameliorate any such effects
If these are business owners, time with you may reduce profit.
In some locations physical risk is very real to both participants and yourself, please consider this.

Risk to you, the researcherThink about where you will meet people, if there are any dangers involved in the location.  If you are meeting people as individuals think about using a public place.  In general do not visit people in their own homes or remote locations.If you are talking to individuals about certain issues think about how their responses might affect you emotionally.  What about the risk of collecting insufficient data?

Risk to the University   When undertaking your research, you are acting as a member of the University (student or staff).  Professionalism is important, so it is important to be well organised and well prepared. Punctuality, clarity etc. are all part of this.  What will you do to ensure this?  You must ensure you do not harm the good name of the University in any way and do nothing to undermine the reputation of the research it conducts and sponsors.  Upholding high standards of conduct and integrity are vital in this regard. You must also conduct the research in such a way to minimise the potential for claims of negligence made against the University, its researchers and any collaborating individual or organisation. In this respect you should always comply with ethical, legal and professional frameworks, obligations and standards as required by statutory and regulatory authorities, as well as the university’s Research Integrity and Ethics Code of Practice.  Research misconduct in this respect can take many forms, including:
· fabrication: making up results or other outputs (eg, artefacts) and presenting them as if they were real
· falsification: manipulating research processes or changing or omitting data without good cause
· plagiarism: using other people’s material without giving proper credit
· failure to meet ethical, legal and professional obligations: for example failure to declare competing interests; misrepresentation of involvement or authorship; misrepresentation of interests; breach of confidentiality; lack of informed consent; misuse of personal data; and abuse of research subjects or material
· improper dealing with allegations of misconduct: failing to address possible infringements such as attempts to cover up misconduct and reprisals against whistle-blowers

Adverse Outcomes.  Think carefully about the possibilities, and cover here

Section I:  Feedback, Consent and Confidentiality

Feedback to participants:  outline your approach.   Will interview transcripts be shared with respondents to check accuracy?  Will summaries of questionnaire analysis be made available to respondents in some way?   Will an overview report be provided?  How and when?

Informed consent:   Draft letter / e-mail / or heading (or footer) section of questionnaire must be approved by DoS/supervisor (if research student), supervisor/module tutor if taught student, or Academic Director / Assistant Dean if a member of staff.
Confidentiality/Anonymity.  Explain clearly how you will ensure confidentiality and anonymity.

Section J:  Data Protection and Storage
Before completing this section it is necessary to read the University’s Research Data Management information.   The questions that follow are designed to ensure compliance with the Data Protection Act as well as established research protocols.

Many research activities will involve electronic transfer of data and use of data management systems in the summarisation and analysis of data.  You will need to explain these in relation to compliance with the Data Protection Act.

Think carefully about who will have access to your data, this will include supervisors and examiners. Also that a thesis will be made available via the University library and the British Library system. If you are seeking an access bar for a period of time after completion then mention it here.  If you will provide a copy of your findings, or intend to give a presentation, to a facilitating/supporting/accessing organisation then explain that in this section.  But also think about the general principle of data sharing, as explained in the Research Data Management information.

In terms of storage of data please ensure security, and also mitigate against loss of data.

Section K:  Declaration
Ensure the appropriate countersignatures have been provided
Look carefully at the checklist and ensure that you comply with and tick all that are relev











	


Appendix 2

Participant A
1. Were you in Foster or residential care?
Foster care only.

2. What age were you taken into care?
I was 11.

3. How many care placements-settings did you have?
I had 3.

4. How would you define your care experience?
The first family were horrible but the next two were wonderful.

5. Can you describe for me the support you received on preparing for leaving the care system?
I cannot remember but I think it was non-existent.

6. Who did you receive support from when preparing to leave the care system?
The headmaster and the French A-level teacher at my school filled out the application form for university. However, no one from the council helped me.

7. What if any support did you receive after leaving care?
I was shown how to open up a bank account by someone in Midland Bank.

8. If you received any support after leaving care, what support did you receive in the way of help?
The school put me in a girls hostel in London. I was a good student but was not worldly wise. I had no idea about a tax code. I didn’t know what the national insurance number was all about. Because I had no one to turn to about the National insurance, tax code, it made me feel very stupid and alone. I became a people pleaser

9. What were your aspirations?
My dream was to be a barrister but I really wanted to stay in education to get as much education as possible because I saw it as my way out. I wanted to travel but I didn’t have a passport so the council sent me my birth certificate so I could do it. I had a real fear of being homeless and poor and knew no one to help me. I knew I wanted education to get a good job, I could get a job that paid good money.

10. What year did you leave the care system?

11. What education did you have prior to leaving care?

3 grade A, A-levels.







Appendix 3

[bookmark: _Hlk72051021]Participant B
12. Were you in Foster or residential care?
Residential Care and foster care.

13. What age were you taken into care?
11 years old

14. How many care placements-settings did you have?
3 foster care settings and at least 8.

15. How would you define your care experience?
Looking back at it I was terrified. I remember sitting in the social services offices and thinking I didn’t know where I was going to be sleeping that night, if it was going to be in the stairwell of the building. I remember being driven all over the place trying to find a space for me. I was frightened and wanted to go to my grandad. I just felt like a piece of meat being shoved around, used and abused. I found it very hard because of the amount to people coming in and out of my life and always wanting to please people to stay with me. I had some friends but was always dragged away from any sense of norm. I would wet the bed a lot through fear of being on my own. I would scream myself to sleep and when I was having really bad times like smashing windows, I was up on the school roof throwing tiles at people trying to hit them and eventually I was dragged off the roof and restrained for my own safety. I used to be terrified of my school teachers and the staff would be called from the house to come and take me back. It was horrible. I just felt like I wanted to run away so I did. I ran from the home into the town and I remember walking through the housing estate and getting to the train station and getting on the nearest train to London where hopefully my grandad or parents would pick me up. However, I was caught by the train guard and the police were waiting for me at Sevenoaks station where I remember going back to the home. I would often call grandad begging him to come and get me and pleading for my mum and dad to come and get me. One time I ran away after calling grandad and somewhen in the night mum and dad turned up and found me. After they found me and I pleaded for them to take me home, they took me back to the home and left me with Bob the porter. 

16. Can you describe for me the support you received on preparing for leaving the care system?
A trip to IKEA, “here’s your stuff” and left to get on with it by Sandra and Lynn. 

17. Who did you receive support from when preparing to leave the care system?
Sandra and Lynn.

18. What if any support did you receive after leaving care?
I never received any support even though I was constantly calling the homes and trying to get anyone to help.

19. If you received any support after leaving care, what support did you receive in the way of help?
I felt lonely and unprepared to deal with life. I had no one to help me after having the support system from the home in place. I became homeless as I couldn’t keep a job and had no qualifications. I became a father early and so I found a job in security and it was wonderful to have that power and responsibility.

20. What were your aspirations?
When I was in care I went to the careers office and I wanted to join the forces, I wanted to be a Rockstar and I wanted to be a DJ. I liked fishing and it was happy memories because it was only me and Jamie, the care worker.

21. What year did you leave the care system?
I left in 1999.

22. What education did you have prior to leaving care?
I went to about 12 different schools and couldn’t make friends because of the constant moving.

















	





















Appendix 4

Participant C
23. Were you in Foster or residential care?
Residential care.

24. What age were you taken into care?
I was 10 and I was taken into care with my elder brother who was 13.

25. How many care placements-settings did you have?
I was at 2 residential homes.

26. How would you define your care experience?
Yes, loved the first home. It was very jolly, and I always had someone to play with. The food was good and there was no one shouting at me and my brother couldn’t beat me up. We slept in bunkbeds. The second home, I went to at age 14. It was very stripped, and I felt I was in prison. Nobody told me how long I was going to have to be there. I was failing at school and just wanted to be in my own place with my mate Trevor. I wanted to earn money. I ran away at least 5 times. The police knew me by then. I felt very lonely and only had one mate who unfortunately I have lost contact with. It was not a good experience.

27. Can you describe for me the support you received on preparing for leaving the care system?
Very little as I remember. I was put out at the age of 17 to a local farmer as an apprentice.

28. Who did you receive support from when preparing to leave the care system?
As I said very little, so no one helped me.

29. What if any support did you receive after leaving care?
I remember one visit from a social worker, but I can’t be sure of this.

30. If you received any support after leaving care, what support did you receive in the way of help?
No I didn’t receive any support, except from the farming family that I lived with who gave me room and board, but they were not part of the care system.

31. What were your aspirations?
I wanted to own my own farm and by that time I was interested in girls and cars which I learnt to do up from the farmer. I went to the local college for one day a week on day release under the YTS scheme. I was never unemployed because I learnt skills from being on the farm. I never needed to go back to education as I learnt practical skills on the farm. I was shy and not good at communicating while I was in care but I trusted the farmer who built up my confidence.

32. What year did you leave the care system?
I left in 1979.

33. What education did you have prior to leaving care?
No qualifications. Going to school was too boring in that time in my life, I was more interested in fast cars and fighting.
12. How would you describe your feelings after leaving care? 

Appendix 5

Participant D
34. Were you in foster or residential care?
Foster care as my mum died when I was 14

35. What age were you taken into care?
14 years old

36. How many care placements-settings did you have?
Two foster placements

37. How would you define your care experience?
 It was good as I was being taught independence skills, how to use washing machines, shopping look at food prices at weekends the foster mother would try and get us involved in cooking too improve cooking skills.

38. Can you describe the support you received on preparing for leaving the care system?
Told about council tax, not how to open a bank account as I had to do that independently 

39. Who did you receive support from when preparing to leave the care system?
Foster mother and nothing from social services

40. What if any support did you receive after leaving care?
Left care when 17 years old, kicked up the arse and told to get on with it.

41. If you received any support after leaving care, what support did you receive in the way of help?
When dropped off at the flat by foster mother in a different area where I did not know anybody, the flat was a converted house into four self-contained properties and my neighbours were old men. When at the flat I did not receive any support. However, my finances were set up. No emotional support

42. What were your aspirations?
I did not want to be just a stereo typical “care kid”, getting into situations, life of crime and getting up the duff. I knew that I wanted to get a better education as it was a way out of it. 

43. What year did you leave the care system?
2011
44. What education did you have prior to leaving care?
1 GCSE grade C in maths, D in art, English and science, I was in a PRU (Pupil Referral Unit) 
45. How would you describe your feelings after leaving care? I was isolated did not know anyone, did not know people and starting from scratch, going from a foster mother to being totally alone. I had no supplies at the start and had to apply for bursaries from a variety of charities. Whilst in my own flat I had the resilience to get up every day to attend college and attend my course as well as resitting my GCSE’s. I did not know the route to get to college from the flat, so I used my own initiative to ask the relevant staff in college to find out what route I took. 
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