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[bookmark: _Int_7GPO28i5]Evaluate how children’s physical literacy can be developed by adventurous affordances.
In this essay, I will assess how adventurous affordances can foster children's physical literacy. Opportunities for children to participate in adventurous activities are one of the environmental elements that affect physical literacy, which is a crucial basis for encouraging lifelong physical exercise. Using both firsthand knowledge and contemporary theoretical frameworks, this essay will investigate how outdoor and adventurous activities can improve physical literacy .This essay is organised into a number of important sections. I will start by thinking back on my own educational experiences and involvement in adventurous pursuits, taking into account how they have impacted my physical literacy. I'll also examine the leaders' and teachers' facilitation approaches. I will next discuss the advantages of these experiences as well as any shortcomings or difficulties I saw from the standpoint of a teacher-in-training, making connections to pertinent theories and models in outdoor and physical education. After that, I'll offer a practice modification that might improve adventurous affordances in planning and instruction, along with the anticipated advantages of this change. I will wrap up by considering how these realisations can enhance my work as a teacher going forward, supporting the achievement of physical literacy and other developmental objectives. The paper will be backed up by citations to pertinent studies and literature, showing how theory may guide real-world adjustments in the fields of outdoor learning and physical education. By the time this essay is finished, I hope to have shown how adventurous affordances can have a big impact on kids' physical literacy and have a wider developmental effect.
Active involvement in sports like cricket, football, and rugby fostered physical literacy during my school years. My physical growth was greatly aided by these activities, which allowed me to gain vital abilities like strength, endurance, and coordination. Whitehead (2010) defines physical literacy as the drive, self-assurance, physical proficiency, knowledge, and comprehension that enable people to participate in a variety of physical activities. For instance, football aided in the development of cardiovascular fitness, coordination, and teamwork, whereas rugby fostered teamwork, physical fitness, and strategic thinking. My hand-eye coordination and attention to detail were further improved by playing cricket. In addition to improving my physical prowess, these sports gave me a passion for movement and exercise. I took part in outdoor pursuits like hiking and orienteering in addition to school athletics, which helped me develop my physical literacy even more. These encounters fostered the growth of spatial awareness, problem-solving abilities, and a greater comprehension of the relationship between natural settings and physical mobility. It has been demonstrated that engaging in outdoor activities promotes resilience, self-assurance, and a sense of connectedness to the natural world—all of which are factors that contribute to physical literacy (Laker, 2013). My coaches and group leaders mostly used a supportive teaching and facilitation approach, emphasising skill development in an enjoyable, non-competitive setting. Coaches like "C," who prioritised personal growth and enjoyment over winning, fostered an environment where students could experiment with their physical prowess without worrying about failing. I gained competence and confidence thanks to this constructive approach, both of which are essential elements of physical literacy (Jurbala, 2015). All of these events combined to influence my physical literacy and motivate me to keep exercising. When I think back on my life experiences, I can pinpoint a number of beneficial aspects that have shaped my physical literacy. Playing team sports like rugby, football, and cricket on a regular basis helped players develop critical physical qualities like strength, endurance, and coordination as well as cognitive abilities like cooperation and strategic thinking. Furthermore, engaging in outdoor pursuits like hiking and orienteering strengthened my bond with the natural world, fostering a spirit of adventure and perseverance while promoting my overall growth. These experiences fit Whitehead's (2010) definition of physical literacy, which stresses the confidence and drive to participate in a range of physical activities in addition to the capacity to carry out physical tasks. I am now aware of several shortcomings and difficulties in my growth as an educator, though, as a professional in training. Creating inclusive classrooms where all kids, regardless of background or ability, feel equally confident and encouraged to engage in physical exercise is a major problem. This problem is especially pertinent to outdoor education (OE) and physical education (PE), as participation and development can be impacted by a range of skill levels and engagement levels. Vygotsky's Zone of Proximal Development (ZPD) (Vygotsky, 1978) is one theory that emphasises the need of scaffolding learning and offering individualised help, which is something I want to incorporate more successfully into my work. Furthermore, studies by Bailey (2006) indicate that school athletics and lifetime physical activity are frequently at odds. In order to close this gap, I must concentrate more on encouraging students' intrinsic desire and love of movement in my lessons so they can view physical activity as a lifetime endeavour rather than a collection of discrete activities. A more sustainable approach to physical literacy would be promoted by this change. I suggest a change in teaching and facilitation approaches that emphasises integrating adventurous learning experiences into outdoor education (OE) and physical education (PE) in order to improve physical literacy. One modification would be to include more hands-on, outdoor, nature-based activities that test one's physical and mental abilities, including rock climbing, kayaking, and outdoor obstacle courses. Students would gain resilience, problem-solving skills, and self-confidence from these activities, which would also help them establish a stronger bond with nature. In addition to improving physical proficiency, adventurous learning fosters the development of social and emotional competencies that are critical for lifetime participation in physical activity, claim Seaman and Stiehl (2016). Using ideas from the "teaching for understanding" paradigm, I also advise taking a more student-centered approach (Wiggins & McTighe, 2005). This entails giving students options for their assignments so they can investigate physical difficulties at their own speed while still being directed by certain learning objectives. By using Vygotsky's (1978) Zone of Proximal Development to scaffold their learning, I can make sure that every child receives the right kind of help based on their unique needs and skills. Regarding organising and planning, I would add stress the importance of establishing a risk-taking atmosphere that is both safe and challenging while maintaining reasonable bounds. This strategy would be in line with recent studies on the advantages of taking risks in outdoor education (Beames, 2012), which contend that suitable challenges foster development, competence, and confidence. These adjustments are intended to promote a lifelong dedication to fitness and health as well as intrinsic motivation for physical activity. There are numerous noteworthy advantages to the suggested method of incorporating adventurous learning experiences into outdoor education (OE) and physical education (PE). First, because students participate in interesting and demanding activities, it promotes intrinsic drive. Deci and Ryan's (2000) Self-Determination Theory, which highlights the value of autonomy, competence, and relatedness in fostering intrinsic motivation, is consistent with this. Offering students a variety of activities and letting them choose personal objectives, the method promotes a deeper engagement with physical activity and increases student ownership of their education. A crucial element of physical literacy, physical competence, is also developed through the inclusion of adventurous activities (Whitehead, 2010). Activities that demand strength, coordination, and problem-solving abilities, such as rock climbing or kayaking, immediately improve pupils' physical capabilities and self-assurance in their movement. Helping pupils develop into physically literate people who can participate in a variety of physical activities is something that this promotes. Additionally, by using a student-centered approach and scaffolding learning according to Vygotsky's (1978) Zone of Proximal Development, the suggested modifications will allow students to advance at their own speed and gain confidence as they take on new tasks. Regardless of where they are coming from, all kids may succeed and advance their physical literacy with this tailored support. Lastly, creating a growth mentality by allowing risk-taking in a secure setting fosters emotional development and resilience (Dweck, 2006). By encouraging kids to see obstacles as chances for improvement, this method fosters their social-emotional growth and promotes lifelong physical exercise. 
 
In conclusion, it is anticipated that the suggested modifications to the way physical education (PE) and outdoor education (OE) are taught and facilitated through adventurous learning will have a favourable effect on students' physical literacy as well as their overall developmental objectives. Students will develop vital life skills like resilience, problem-solving, and teamwork in addition to improving their physical ability by combining sports like rock climbing, hiking, and kayaking (Beames, 2012). In line with Whitehead's (2010) idea of physical literacy, these exercises will enable pupils to acquire the drive, self-assurance, and physical proficiency necessary for lifetime engagement in physical activities. Furthermore, all children can advance at their own speed thanks to the emphasis on individualised learning and scaffolding provided by Vygotsky's (1978) Zone of Proximal Development, which promotes both emotional and physical development. Including risk-taking in a safe setting will help students develop a growth mindset (Dweck, 2006), which will allow them to view difficulties as chances for growth rather than as barriers. I now have a better understanding of the value of adventurous learning in fostering physical literacy as a result of this introspective approach". I've discovered that providing opportunities for autonomy, encouraging risk-taking in a secure setting, and striking a balance between challenge and support are all essential components of effective facilitation. In both outdoor and physical education contexts, this reflection will help me develop more inclusive, interesting, and successful learning experiences that will influence my future work as a teacher. I am now more capable of motivating and assisting pupils as they progress towards becoming physically literate people.
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