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Introduction 

This report will address a school’s development plan (SDP), the school of focus is a mixed mainstream secondary school based in Cardiff and is currently an “excellent” (Estyn, 2017, p. 2) school, as reported by Estyn. The school boasts an inclusive and bilingual ethos (Estyn, 2017, School X, 2019). The main aspects of the school’s development plan are as follows;

1. “To continue to improve the quality of teaching and learning.
2. To continue to improve wellbeing.
3. To develop leadership across the school” 

This report will focus on the second aspect; “to continue to improve wellbeing” (School X, 2019, p. 1). As the report progresses, key components needed in order to devise a successful school development plan will be recognised. Objectives included in school X’s wellbeing priority will be analysed and explored, along with the processes considered such as, strategic planning, the interaction with stakeholders and so on.  An overall reflection will then take place, acknowledging the successful actions school X is currently implementing and, further recommendations for the school’s current development plan. The assignment will close with a conclusion, including the influence this research has had on my professional development.




    Literature review 

A school development plan will include specific priorities the school wishes to improve or develop as well as, strategies and objectives for how they will achieve such priorities (Hargraves & Hopkins, 1994). (Fleming & Raptis. 2004) state that nearly everyone will have a different understanding of what school development can be. Therefore, it is important that a school makes their key aims both clear and concise, establishing specific aims and values is paramount. These established aims will generally enforce whole school values and initiatives. It was evident in school X’s development plan, that whole school values and initiatives were thought about in order to devise clear and concise priorities. 

“Everyone agrees that successful schools are desirable” (Brighthouse & Woods, 2000, p. 5). Brighthouse and Woods make this statement in their book ‘How to Improve Your School’. It is worth pondering what makes a school successful, in order for it to become desirable. For example; Professor Donaldson’s research findings have shown that if a school places “a greater focus on life skills, personal confidence, career advice and health and wellbeing” (Donaldson, 2015, p. 3), than the current focus on GCSE and A Level grades, they could still be considered to be a successful and desirable school. The school development plan of focus for this report, has been extracted from a pioneer school. It is clear that this school has included core values from Professor Donaldson’s report, into their priorities for development, as outlined in their school development plan. For example; School X’s priority to improve wellbeing. “Health and Wellbeing” (Donaldson, 2015, p. 5) is one of the six areas of learning experiences (AOLEs), outlined in Professor Donaldson’s report. The point raised here is that, when a school is devising their development plan priorities, they must have the curriculum they are following in mind. 

A school development plan requires a wealth of “strategic planning” (Simerson, 2011, p. 3). As stated by Ekanem; “If you fail to plan, you plan to fail” (Ekanem, 2017, p. 1). Despite this statement referencing the importance of a business plan to a start-up business, evidently, a school development plan to a school, is just as important as a business plan to a start-up business. School X have strategically planned how they will improve wellbeing by devising five areas of development (objectives), which need to be addressed or improved in order to achieve their overall wellbeing priority (aim). These five areas are as follows; 
1. “Develop restorative approaches 
2. Ensure that the wellbeing needs of all staff and pupils are met 
3. Ensure that curriculum time and provision support pupil wellbeing 
4. Meet the learning needs of all pupils 
5. Ensure safeguarding procedures are robust and highly effective”

The five areas further include “actions required” and a “success criteria” (School X, 2019, p. 7), which must be implemented in order to achieve said areas of development. The format of this priority is mirrored throughout the school’s development plan. This literature review will address some of the five areas of improvement.

Upon reading School X’s curriculum for Wales blog, alongside their school development plan, it is clear what wellbeing means to the school. The school understands that all encounters and experiences can have a large impact on mental health. School X prioritise, equipping pupils with the knowledge and skills to live healthy and fulfilling lives. Therefore, school X believe that establishing and building positive relationships and, providing pupils with fulfilling experiences are vital. It is these factors that can establish a sense of belonging and inspire pupils to lead a productive life (School X, 2019). Whilst school X have established what wellbeing means to them, as a school, they also recognise that this priority can be improved. This is reflected upon in their five components to improve wellbeing in their school development plan. For instance, “developing restorative approaches” (School X, 2019, p. 7). An action required in order to achieve this, is using restorative approaches in order to “build and maintain relationships” (School X, 2019, p. 7) as well as, to “improve behaviour” (School X, 2019, p. 7). This demonstrates that school X have not only acknowledged how positive relationships can improve wellbeing, but also that the use of restorative approaches can be used as a tool in order to develop these relationships. Whilst restorative approaches may be most beneficial to the pupil, school X have also outlined “staff development time” (School X, 2019, p. 7), as a resource. This helps to provide opportunities to improve the wellbeing of both staff and pupils.

Another of school X’s five areas to improve wellbeing is to “meet the learning needs of all pupils” (School X, 2019, p. 7). Whilst the action plan and success criteria for meeting this area are robust and accommodating towards, pupils who are more able and talented (MAT) and pupils with an additional learning need (ALN), it could accommodate pupils who do not fall into either of the above categories, more than it does currently. (Tomlinson, 2001) raises the point that a great teacher must differentiate for every student in the classroom. School X could provide staff with more guidance on how to differentiate for those pupils who are neither more able and talented or have an additional learning need. This could include; staff training, dedicated discussions in departmental meetings, or pupil interviews and so on. 


      Developing an action point 

 School X are aware that their catchment area harbours major “social and economic        disadvantages”, leading to their free school meals percentage to be “32.7%” which is above the       national average of “17.4%” (Estyn, 2017, p. 1). School X therefore make their pupils’ wellbeing a continuous priority. Whilst there are a wide range of learning opportunities for pupils, Estyn have noticed that great teaching is not always consistent and this can sometimes limit pupil progress (Estyn, 2017). As teaching is one of the few good rather than excellent areas outlined in the school’s latest Estyn report, the school have made it a priority to improve teaching and learning. Although the school has a sound and dedicated leadership team, they recognise that communication from leadership could be improved. This includes communication with external stakeholders, in order to improve the school’s overall leadership. Whilst the success criteria for improving leadership overall is robust, results collated from Estyn’s parental questionnaire, has demonstrated that “40%” (Estyn, 2017, p. 20) of parents agreed the school was run well. Including governors as an external stakeholder, to help increase and improve parental engagement could bridge the gap between parents agreeing that the school is well run, versus parents strongly agreeing that the school is well run.

School X display their dedication to achieving the three priorities mentioned above, through their strategically devised and detailed school development plan. Reflective practice has taken place in light of the schools most recent Estyn report. The school have revised Estyn’s three recommendations for improvement and implemented them into their three priorities in their school development plan. Strategic planning is evident in school X’s development plan, as it states what type of funding and exactly how much funding will be allocated to each initiative. Such as; “Education Improvement Grant (EIG)” and “Pupil Development Grant (PDG)” (School X, 2019, p. 7), these grants were allocated towards “meeting the learning needs of all pupils” (School X, 2019, p. 7), under their wellbeing priority. This level of specific monetary allocation is consistent throughout their whole school development plan. Consequently, these budgets could prove to be constraining for some targets, impacting in predicted outcomes not being met in the estimated time frame. 

Whilst school X have produced a detailed school development plan, the success criteria in some cases, appear to assume permanent outcomes. In fact, the outcomes may not always remain the same. This creates a potentially larger challenge than intended. This is evident under the wellbeing priority for developing restorative approaches; an outcome for this factor is, to improve attitudes towards learning (School X, 2019). It would be wrong to assume that attitudes towards learning will not fluctuate. Dweck would agree that mindsets can fluctuate between “fixed” and “growth” (Dweck, 2006, pp.7-12). Bronfenbrenner’s Ecological Systems Theory (as addressed in his book ‘The Ecology of Human Development’), would suggest that restorative approaches may not always result in a positive attitude towards learning. The influences a pupil endures, continuously impact their behaviour. Consequently, one day a teacher’s restorative approach may have a positive impact on the pupil’s attitude towards learning. Another day, it may have zero impact on a pupil’s attitude towards learning, whilst potentially having a negative impact. (Bronfenbrenner, 1979). 

It is recognisable that school X are highly aware of who their internal stakeholders are, when aiming to achieve the factors outlined for each priority, such as specific members of their senior management team. Nonetheless, there is an absence of external stakeholders throughout the development plan. External stakeholders such as, parents and governors could compliment actions required for numerous wellbeing factors. For instance; through parental engagement with the school, parents could know how to implement restorative approaches used at school whilst at home. This would create a level of consistency for the pupil, impacting in an increased chance of the success criteria being achieved. Morgan, in her book ‘Engaging Families In Schools’, emphasises that it is important for schools and their staff, to recognise the influence parents have on the wellbeing of their children (Morgan, 2017). Whilst the school’s level of reach towards a pupil’s homelife can be limited, increasing parental engagement and building positive relationships between parents, the school’s senior management team and teachers, can have a positive impact on the pupil’s wellbeing.  

Like any strategic plan, success must be measured so that contingency plans can be applied if required. School X rely on their governing body in order to measure the success of their key priorities outlined in their school development plan. School X require all of their governors to act as a “critical friend” (School X, 2013, p. 2). The senior management team recognise the importance and benefits that a challenging governing body brings.  Gaining a critical yet constructive governing body is a crucial component, contributing towards the success of school X’s development plan.  If governors do not act with “honesty and integrity” (Welsh Government , 2018, p. 3), for example, asking challenging questions at governing body meetings, the school may not develop and improve. It is these challenging questions and statements that present the opportunity for improvement. 
	
Reflection and evaluation 

Overall, school X have produced a challenging yet achievable school development plan. Whilst there are some generic criteria to improve wellbeing such as; safeguarding, it is important that these general concerns are highlighted and improved. School X recognise the importance of safeguarding, like any school should. The school also makes a conscious effort to implement new initiatives into the school development plan such as, Professor Donaldson’s six areas of learning experiences (AOLEs), as school X is a pioneer school. For example; health and wellbeing is one of the six areas of learning experiences (AOLEs), outlined in Professor Donaldson’s report. School X make reference to being a healthy school (School X, 2019), in their ‘School X Curriculum for Wales’ blog, as well as making wellbeing a priority. 

School X boast a positive ethos and state that “high attendance naturally fosters learning” (School X, 2019). Whilst this can be true to an extent, there are many other barriers towards learning that any pupil who has exceptional attendance, might still endure. Westwood, the author of ‘Learning and Learning Difficulties’ speaks upon all of the possible barriers towards learning, ranging from; attending a school through the medium of a second language, emotional or behavioural problems, sensory impairment, socio-economic background and so on (Westwood, 2004). These factors exemplify that high attendance does not necessarily guarantee learning to the required standard that a mainstream secondary school might expect. It is paramount that school X consider these barriers when acting on their development priorities, ensuring that pupils remain the focus of their development strategy.

As previously mentioned, school X could make more of a conscious effort to include external stakeholders, towards the achievement of their priorities. It is recognised that specific departments will utilise external stakeholders such as, community links. For instance; the school’s Business department hosting guest speakers from local banks to talk to pupils about transferrable skills, in the context of employment (School X, 2019). From an outsider’s perspective, despite some departmental effort to utilise external stakeholders in order to contribute towards whole school initiatives such as communication from leadership, the benefits parental engagement can harbour remains underestimated. Strategies to improve parental engagement as discussed earlier could include, the use of restorative approaches at home, but also informal meetings held specifically for parents in order to achieve school X’s leadership priority. 

Provisions to improve pupil wellbeing remains well devised and accommodating. For example; the focus on pastoral time being centred around pupil wellbeing, under the school’s curriculum time and provision for this priority. This enables pupils to share an informal time with their teachers, building safe relationships. This focus could also have a positive impact on achieving the school’s safeguarding objective for wellbeing.  With regards to improving wellbeing of staff, school X could provide more internal support. This could include, teambuilding activities for teaching and non-teaching staff such as a sports day or a team building day at an external location, this list is far from exhaustive. The impact of these approaches would not only enable staff to build positive relationships but would also provide them with a sense of belonging to the school and its ethos. 

 


Conclusion 

In closing, this report has defined the main purpose of a school development plan, along with the format in which a school development plan will be written. It acknowledges the key elements needed in order to devise a successful school development plan, such as strategic planning, along with the recognition of both the internal and external stakeholders affected by the plan. The report has focused mainly on school X’s wellbeing priority from their school development plan and it has evaluated objectives and strategies adopted in order to achieve the success criteria for this priority. Recommendations for further development of the school’s current priorities have also been discussed. 

Researching a school’s development plan has been insightful for me. I have gained a perception around the reflective practice and planning that takes place, along with the incorporation of whole school values, initiatives and ethos. Research of my chosen area; wellbeing, has been interesting for both my personal and professional development in many ways. One specific area that will enable me to improve my practice will be the use of restorative approaches, for both wellbeing and behavioural purposes. Being aware of not only the importance of wellbeing but also the influence that I, myself can have on a pupil’s wellbeing must not be overlooked. Reading books and reflecting on school X’s strategies to improve wellbeing, will enable me to carry forward my own initiatives and strategies towards wellbeing in my future practice. 
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Targets
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Correct referencing errors.
	I have used a different referencing software than my previous assignment, taking more time to check both my in-text and bibliography is suited towards Harvard as well as following guidance on Moodle.

	Targed/Target 2
	Ensure my writing reads as though it is more suited towards an academic paper.
	I have taken more time to proofread my assignment, correcting my writing style, syntax, spelling and grammar, where relevant. 

	Targed/Target 3
	Use lecturers to support my understanding.
	I have had both written and verbal support from lecturers. I have asked module leaders about any aspect of the assignment I was unsure about. 
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