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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based
on an observed critical incident.

Introduction
“Incidents tend to be ‘typical’ rather than ‘critical’ at first sight, but are rendered critical through analysis” (Tripp, 2012, p.25). Four critical incidents have been identified and explored with the use of reflective analysis through evaluating an observation. The case study took place within a local primary school in a Llanelli with year 4/5. A structured observation approach took place with three outlined categories that were searched for during the case study observation. The purpose of the case study is to provide real life situations that can “observe effects in real life” (Cohen, Manion, Morrison, 2011, p.289). One of the four critical incidences have been selected to discuss an in-depth critical investigation. Throughout this essay there will be five main subheadings which structure the information in order of importance to the investigation. 
The ‘observation’ discusses in detail the type of school and class that was observed and what took place. The ‘methodology’ investigates the use of observation methods that were used, with critical reasoning. The ‘four main purposes’ in education as outlined by the Welsh Curriculum, has been identified and explored with links to pedagogy. A ‘literature review’ has been explored in-depth on the areas of research that have been highlighted during the critical evaluation of the observation. Critical understanding of theories and research that impact on well-being, child development and learning will apply to the critical incident. Presentation of the critical incident, and stance on the role of the professional teacher in relation to meeting the needs of a diverse range of children and young people, including challenging assumptions, beliefs that lead to prejudice and stereotyping. The use of critical ‘reflection and evaluation’ enables to meet the diverse needs of all learners in a range of settings, and justify choices made in the critical incident. To conclude the essay a summary of the approaches that were taken are analyzed in-depth, linking in the to the role of the reflective practitioner in Wales and the new professional standards for teaching and Leadership. 

Observation
The observation took place within a primary school in Llanelli in the year group 4/5. The school, pupils and staff will not be named due to BERA (2018) ethical guidelines. There are three classes within that primary school with year 4 and year 5 classes mixed. Within the classroom there were 27 pupils, 234 pupils throughout the school as a whole and 9.4 per cent of them pupils receive free school meals. One teacher, one teaching assistant and the researcher was there on the day of the observation. During the observation the research sat at the back of the classroom, as they observed the lessons. The teacher was at the front of the class with the teaching assistant during the topic presentation on and interactive white board. The teacher did not wear a face mask during the presentation. The pupils all sat in rows of four. During the task activities the teacher, the teaching assistant and the researcher would walk around the class wearing a face mask to help the pupils with their tasks. The pupils sat at the same desk all day and were discouraged from moving around the classroom unless it was necessary. Each pupil had a large plastic booklet with all their resources they needed for the day and were discouraged to share with each other. The classroom door leading out onto the yard was open during the whole day to circulate the air within the classroom. During breaktimes, these were staggered times as a school so that each year group occupied the yard one at a time. During lunch, the pupils accessed the yard in their ‘bubbles’ and were not allowed to mix with other classes and had to stay within their restricted area of the yard that was clearly marked off with cones. There was one bathroom available to the class, and only one pupil at a time could access the bathroom. These restrictions are in place due to COVID-19. 
During the observation, the researcher noted four critical incidences which are discussed in detail in the appendix section under observation sheets 1-4 and critical incident identification sheets 1-4. These four critical incidents were; the use of ‘lolly lotto’, classroom rules reminder, use of an egg timer, and noise management from the teacher.  In the sheets, the details of the lesson topic, times and what happened are discussed. One critical incident has been chosen from the observations to investigate and explore through the essay linking to ‘the four main purposes’, a ‘literature review’, ‘reflection evaluation and next steps’ leading to a conclusion.  The critical incident that has been chosen to investigate is the use of ‘lolly lotto.’ 

Methodology
“The distinctive feature of observation as a research process is that it offers an investigator the opportunity to gather ‘live’ data from naturally occurring social situations” (Cohen, Manion, Morrison, 2011, p.456). The researcher conducted the observation while being present within the classroom during the whole process to ensure the information that is gathered is first-hand “thus has a potential to yield more valid or authentic data” (Cohen, Manion, Morrison, 2011, p.457). In contrast, observations that require further investigations and analysis face many difficulties in gathering correct data. (Bailey, 1994: 245-6) suggests the difficulties observations may occur such as “lack of control in observing in natural settings may render observations less useful” (Cohen, Manion, Morrison, 2011, p.457) and he also states it is difficult in maintaining anonymity.  In summary, observations as part of this research study is critical for gathering such information as it “enables a researcher to look afresh at everyday behaviour that otherwise might be taken for granted” (Cohen, Manion, Morrison, 2011, p.458) However the research suggests the research should be aware of the many difficulties they may face when conducting an educational research project.    
“The former, structured observation takes much time to prepare but the data analysis is fairly rapid, the categories having already been established” (Cohen, Manion, Morrison, 2011, p.456). The researcher adapted a structured observation method for their critical incident. It is apparent this method is the most appropriate for such a case study as the researcher is discreet in the way they note down any incidences that take place. This enabled the researcher to gain insight into the ‘real life’ situation of the case study. However, Verschuren (2003: 124) disagrees as stated the “holism is ambiguous, as it may not necessarily mean looking at a whole subject, person, group, organisation but only at relevant areas of interest” (Cohen, Manion, Morrison, 2011, p.456) Although Verschuren makes a valid point which will be discussed in further detail during the analysis, it would be difficult to gather data for this case study otherwise as (Adler and Adler, 1994)states “we cannot study the world without being part of it” (Cohen, Manion, Morrison, 2011, p.457). Although other forms of observations could have been used. Semi-structured observation or an unstructured observation. The semi structured observation would “have an agenda of issues but will gather data to illuminate these issues in a far less predetermined manner” (Cohen, Manion, Morrison, 2011, p.456) Unstructured observation would have involved the researcher “go into a situation and observe what is taking place before deciding on its significant”  (Cohen, Manion, Morrison, 2011, p.456). As this essay requires the researcher to focus on their literature review in order to know what they are looking for during an observation. The research suggests a structured observation should be done as (Roberts-Holmes, 2014, p.23) suggests “from reading in your area you will know what is significant and important and what is not significant and not important for your study.”
The structured observation took place in a case study within a primary school. The use of a case study is appropriate for the research as it enabled to answers questions that arose from the researcher’s literature review. ‘Case studies are good for drawing out the detail and complexity of intricate social relationships within an institution’ (Roberts-Holmes, 2014, p.84). In contrast, some argue that case studies do not provide a whole picture to which the researcher is trying to gain knowledge of. As (Yin, 2009:18) argues that the “boundary lines between the phenomenon and its context is blurred” (Cohen, Manion, Morrison, 2011, p.456). A case study with a structured observation therefore can be difficult to define and may be biased by the researcher, as the researcher has already set out what they are looking for. It is important therefore that the researcher identifies what they have observed critically and take into account the different contexts that could affect their findings. A case study therefore is “a single instance of a bounded system” (Creswell, 1994, p.12). However, for the researcher to gain knowledge into the link between theory and practice, the research suggests it is critical to observe within a case study with a structured observation. As Yin suggests ‘indeed a case study can enable readers to understand how ideas and abstract principles can fit together.’ 
Identifying a critical incident is the way in which we interpret a situation. As (Tripp, 2012, p.25) suggests “to take a situation as a critical incident is a value judgment we make.” The critical incident can reveal and give an in-depth understanding of certain behaviours observed, thus giving the researcher a boarder wealth of understanding to the ‘why’ and ‘how’ as Cohen states ‘they offer the researcher an insight that would not be available by routine observations.’ In contrast “In analyzing events to create critical incidents, we are usually trying to confirm (verify) something we already suspected (hypothesized)” (Tripp, 2012, p.43). The research therefore argues that a structured observation would not be a true reflection. The categories that were searched for during the observation were outlined before the critical incident took place, as part of (BERA, 2008) “Critical analysis and constructive criticism that generates improvement in practice and enhancement of knowledge.” In summary, the researcher must be ethical and critical throughout their investigation and be aware of their own initiatives. 

4 Purposes 
The critical incident that was observed was the use of ‘lolly lotto’ to ask the pupils questions about the topic. Lolly pop sticks are all placed into a cup, with each child’s name in the class on a lolly pop stick and the teacher would pull a lolly pop stick out when asking a question, the pupils name that appears on the stick answers the question. This method of questioning links to one of Donaldson’s four main purposes, ‘ambitious capable learners all their lives.’ The way in which this method of questioning links to Donaldson’s purpose, as it encourages the pupils to be engaged with the topic as they are aware, their name could be called to answer a question thus, creating ambitus learners ‘challenging children and young people to be the best they can be’ (Successful futures, 2008). 
However, in the Successful futures document, there have been six areas of learning identified that should be linked to the four main purposes. One of the areas of learning are ‘Health and Well-being.’ During the researcher’s observation, the pupil’s demeanour seemed under pressure during the questioning. Therefore, the researcher identified that the use of ‘lolly lotto’ may have a negative effect on the pupil’s well-being, as they feel under constant pressure to answer questions in front of their peers. As the (UNICEF, 2007) ‘reported ‘ today’s young people seem to face server stresses that were unknown a generation ago.’ 
Although (Elder, 2012, p.13) suggests under curious and questioning, teachers should ‘design learning challenges that are peppered with questioning and provide ample opportunities for discussion, debate and investigation.’ During the observation, the teacher did ask the pupils to expand on their answers at times and asked the pupils to discuss their opinions in pairs to create discussions among the class. Therefore, this weighs the importance of the use of questioning as it links to another one of Donaldson’s four main purposes by creating ‘healthy confident individuals’ as they are given the opportunity to discuss ideas and concepts with each other’s with enables them pupils to broaden their knowledge, confidence and relationships. The teacher is ensuring that most of the pupils are given and opportunity to answer questions by monitoring who they have already asked a question to. The teacher would set aside the lolly pop stick that have been pulled out to ensure that a different pupils name get pulled out each time. 
To summaries, this indicates that pupils are experiencing high pressures within education, but it is unclear whether that is linked to the line of questionings methods such as ‘lolly lotto.’ Although the evidence suggests that the use of ‘lolly lotto’ could be beneficial to Donaldson’s four main purposes in education in creating ambitious capable learners. It could be argued that a range of questioning techniques could be used to ensure that pupils well-being is considered as the use of ‘lolly lotto’ could be stressful to some pupils. 

Literature Review 
During the observation of the critical incident of the use of ‘lolly lotto’, it was observed that the pupils had ‘some’ room for discussion among their peers, thus the use of peer collaboration. As a question was asked, the pupils name that was drawn out, had to answer the question, at times the teacher would ask for a discussion among the class on the answer given.  This method of questioning is used as it links with the pedagogy ‘sustained pupil effort to reach high but achievable targets.’ Skinner (2010) agreed as he believed that effective teaching produces the desired end or result. Thus, by using the ‘lolly lotto’ method, the teacher is able to sustain the pupil’s efforts on the task, as the pupils are aware their name could be called at any time. On the other hand (Holt, 1982, p.1) argued that ‘most children in school fail’ he believed that children are pushed to reach high standards, however they do not learn. He believed children fail ‘because they are afraid, bored, and confused.’ Therefore, the pressure of answering questions correctly throughout the tasks could create a sense of fear among the pupils as their name gets pulled out of the ‘lolly lotto’ and the big question is, do the children actually learn anything? Or are they shaped in to answering questions correctly without really understanding their answer. In contrast, a modern educational influencer John Dewy disagrees as he believes that ‘children require direction and support with their learning experiences (Macblain, 2014, p. 21). The research suggests children need guidance and support to reach their full potential.
	The World Health Organization (2019) states that well -being is ‘not merely the absence of disease or infirmary but a state of complete physical, mental and social well-being.’ The Welsh Government recognizes the importance health and well-being has on their pupils to thrive and ensure it is the heart of their curriculum in Wales ‘good health and well-being are important to enable successful learning,’ This indicates the importance of ensuring the pupils well-being is at the heart of the curriculum, however to sustain pupil effort requires the teachers to set high standards. (Holt, 1982) believed that pupils ‘are afraid, above all else, of failing, or disappointing or displeasing the many anxious adults around them, whose limitless hopes and expectations for them hang over their head like a cloud.’ Thus, weighs the importance of high expectations set by the teachers on the pupils which suggest could have a negative effect on the pupil’s well-being. Bronfenbrenner’s theory agrees as his ‘work also displays how the community and culture that the children are surrounded by greatly influence their development as well. Things such as media, school and state policies, or a child’s neighbourhood can shape how he or she develops.’ However, the use of ‘lolly lotto’ to engage classroom discussions when used correctly and carefully can be beneficial towards the development of the pupil’s well-being. As (Skinner, 2010) states ‘learners learn through interaction, by reasoning and argument.’ Consequently, the use of ‘lolly lotto’ to engage all the pupils within the class to gain diverse views is extremely beneficial towards their cognitive development. Skinner identifies that teachers should be aware that their high expectations could play a negative effect on the pupil’s well-being and cognitive development. Thus, it identified the importance’s to discuss what are the barriers some pupils face under that line of questioning. 
	Piaget’s work on identifying how children learn states ‘what is very clear is that we do not all process information in the same way’ (Spooner, 2011, p.61) Piaget argues, if we not do process information the same way, how can we expect the pupils to answer questions in the same way. ’ Pupils with attention deficit disorder are said to have a poor attention span. ‘Children with these disorders do not choose to be disobedient but the evidence is that they have a chemical imbalance in the brain’ (Spooner, 2011, p.24) Spooner indicates whether the use of ‘lolly lotto’ is inclusive practice. As ‘lolly lotto’ requires all pupils to pay full attention to the topic to be able to answer the questions. Pupils with attention deficit disorder would find this difficult. However, if a pupil manages to sustain their concentration and answers a question correctly this could create a ‘sense of effort well applied that really seems to make most of us buzz because it lets us know we can actually do it and we get it’ (Elder, 2012). The research suggests the use of positive reinforcement. The pupil will want to sustain their effort again in order to get that reward. However as previously stated, it is difficult for some pupils to sustain effort, not from lack of trying, but due to a chemical imbalance in their brain. (Skinner, 2010) believes that ‘teachers will want to seek practical ways in class interactions to realize equality aims and support marginalized groups.’ During the observation of the critical incident, the use of ‘lolly lotto’ was mostly used in answering questions. Therefore, the teacher could have used other methods of assessment by questioning to ensure they are inclusive.  ‘Difficulties in learning often arise inflexible teaching styles’ (DfES, 2004:28). Effective good practice of inclusion involves, ‘setting appropriate and challenging learning opportunities, respond to the diverse learning needs of pupils.’(Spooner, 2011; Glazzard et al. 2010) In summary, this method of questioning seems to be beneficial towards a rewards system from answering a question correctly, however there needs to be another way in which pupils who struggle to concentrate can also get that reward and teachers need to adapt ways in which these pupils can overcome their barriers to concentration. 	
Piaget’s was a constructivist, he believed in the idea that cognitive development happened through biological stages, learning  ‘will occur when the child is on her own’ (Smith, Dockrell, Tomlinson, 1997, p.12) He  identified how critical social interactions are for cognitive development ‘the role of peer collaboration in molding successful learning’ (Smith, Dockrell, Tomlinson, 1997, p.12) During the observation, the teacher allowed the pupils to engage in discussion from an answer that was given from a pupil at times  to encourage their social interactions. However, if the teacher adapted Piaget’s theory, he would have asked the pupils to possibly write down their answers to the question, rather than openly answer them in front of the class. Does Piaget’s theory support literacy? 
‘The United Nations consider an entitlement to literacy to be one of our most basic human rights. Children who are experience difficulties with reading and writing become seriously disadvantaged and all too frequently fail to realize their full potential and life chances.  (MacBlain et all., 2005, p.54). Therefore, the teacher is providing opportunities for the children to practice their literacy skills and understanding, as Vygosky believed. However, the pupils that have barriers to language would therefore become disadvantaged with the use of ‘lolly lotto.’ MacBlain (2014) suggest may ways in which teachers could overcome these barriers to learning. A few of the ideas that were suggested that is relevant to the critical incident could be that teachers adopt different ways to teach the lesson and assessment without a fuss when needed. Teachers presented information in different ways. It is believed that the use of many methods together is the best form of practice to ensure inclusion and also still maintaining high expectations.

Reflection, Evaluation and next steps 
‘Reflective practice is not a technique but a way of looking at the world and recognizing it’s complex make-up’ (Grigg, 2016, p. 190). Reflecting on the critical incident is thus, complicated. The researcher observed the teacher using ‘lolly lotto’ as a way of questioning the pupils and to also sustain their efforts on the tasks. To Evaluate, It could be argued that this method did In fact sustain the pupils efforts to achieve high standards. Although this method was used all day to question the pupils, therefore it could have a negative effect on the pupil’s well-being. ‘The higher levels of reflective practice are described as productive, authentic or constructive (Moore and Ash, 2002; Moore, 2004) where the practitioner is open to challenging exciting views, beliefs and practices- and this leads to positive change’ (Grigg, 2016, p. 193) Recommended next steps could be that the teacher, therefore could have used other methods of keeping the pupils on task. Such as set the pupils challenges to work in groups or individually to sustain their efforts and rewards for achieving met expectations. However, Dewy disagrees as he suggests ‘ we reflect when we are emotionally unsettled over something that we don’t fully understand, and we do so in order to re-establish our emotional balance’ (Grigg, 2016, p.194) Perhaps, the research observer is questioning the pupils well-being, as they themselves would not like to be questioned all day to stay focused on the task. 
‘Reflective practice is more than mulling over what has happened during the day’ (Grigg, 2016, p.190). Therefore, to be reflective on the ‘lolly lotto’ observation during that one day of bridging could be unreasonable. It could be argued; that method of questioning would need to be assessed over a longer period of time. As Griggs also suggests ‘above all, reflective practitioners should focus on how one’s actions support the achievement of learners because, in reality, this is how the success (or otherwise) of teachers and schools are judged’ (Grigg, 2016, p.191). Therefore, this method does in fact evaluate the levels of understanding from high achieving pupils, and how the teacher is teaching the class effectively. Although, it does evaluate those pupils who do not understand the topic but fails to recognize its negative effects with this use of assessment. As stated, ‘in consequence, assessment feedback teachers’ pupils with low attainment that they lack ‘ability’, so they are de-motivated, believing that they are not able to learn’ (Black & Wiliam, 1998, p.6). Therefore, the next steps in helping those pupils with low attainment could be the use of more classroom or group discussions on the topic, rather than always using the ‘lolly lotto’ method for assessment. ‘Discussions, in which pupils are led to talk about their understanding in their own ways, are important aids to improved knowledge and understanding’ (Black & Wiliam, 1998, p.11).
‘Reflective practice not only benefits the individual practitioners, it also supports whole school improvements’ (Day, 1999; Griffith, 2000). Therefore, being reflective in your practice could benefit not just the pupils in the class and the class teacher, but as a whole school, and possibly further into the community. As schools use collaboration to bring in the wider community within their schools. On the other hand, ‘unfortunately there is no substantial research to suggest this is the case’ (Grigg, 2016, p.201). To evaluate, ‘schools involved would need extra support, both to give their teachers time to plan the initiative in the light of existing evidence, to reflect on their experiences as it develops, and to advise on training work for others in the future’ (Black & Wiliam, 1998, p.16). Therefore, it could be useful as a method of reflective practice If the teacher could observe other methods of questioning within other classrooms to expand on their methods and allow for others to observe them and give feedback that they could work on to continue to develop their skills. To summaries, ‘the teaching standards, despite its emphasis on technical skills, acknowledges that’s ‘appropriate self- evaluation, reflection, and professional development activity is critical to improving teachers practice at all career stages’ (Grigg, 2016, p.201).

Conclusion
To draw a conclusion, the aims of the essay was to identify a critical incident during a case study observation within a primary school. The methodology on how the observation would be carried out was explored prior to the observation day. During the research on methodology methods, a structured observation was outlined as the approach that would be taken. There were four critical incidences that where observed during the researchers bridging day. One of the critical incidences was identified to explore in more details its relation to literature and theory. The reflection evaluation and next teaching and learning steps of the critical incident where explored in depths of its possible positives and negative effects. The mains points investigated through this essay is the use of questioning to sustain pupil efforts to reach high standards. The method is used to evaluate pupil’s knowledge on the topic and the analysis suggest it works well as a classroom management strategy. It could be argued that using this method may have detrimental cognitive development effects on pupils with low attainment of attention deficit disorder as suggested by research. It is clear during the reflection and evaluation that other methods of questioning and assessment could be beneficial to use through the day to enable more classroom discussion on topics as the research suggest this method enhances pupils understanding. As for assessment, it indicates that questioning and answering is still the most effective way for assessing pupils understanding, however it could be argued that there could be other strategies to assess pupils understanding which are more mindful to pupil’s well-being. Possible further reading into other areas of assessment may be useful that cater towards the pupil’s well-being but also challenges the pupils to reach high standards. It could be argued that through the evaluation teachers and schools need more support within the classroom and as a school as a whole. 

Appendix 
Observation Sheet one
	Date:29/09/20

	Lesson Details;
The topic for their first lesson is on a book called, The Snow Spider, which they are currently reading as a class. Previously the pupils had researched about spiders in general. Going on their previous knowledge, the task was to write down in a spider web form, key words that associate with spiders. They had a brief class discussion and examples before doing their own spider web task sheets. 
Using the pupil’s names, the class teacher explained what a syllabus is and how to work out how many are in each word using ‘clapping.’ Once the class understood the concept, they were instructed to write a poem with three sentences using their key words for spiders. Sentence one had to have five syllabuses, sentence two had to have seven syllabus, and sentence three had to have five syllabuses. Once the pupils completed the task, they could then draw a spider illustration next to their poem. 


	Classroom Culture;
The classroom is set out with an interactive white board at the front of the class with the teacher’s desk. The pupil’s desks were all in lines facing the white board. The pupils sat next to each other in lines of four, at the end of each row there was one desk for one pupil. There were three rows of desks in the classroom. The teaching assistant sat at the front of the class near the white board. While the teacher explained the task at the front of the class, all the children paid attention to him, especially when he asked questions and used ‘lolly lotto.’ During the tasks, the teacher and the teaching assistant would walk around the classroom checking the pupils were all on task, they wore face masks to do this. The classroom had a display board with ‘The Snow Spider’. There were colourful posters up on the wall with months of the year, times tables and class rules. Each child had a large plastic booklet bag with all their workbooks and resources in that they would need through the day. At the end of the day, the children left their work booklets on their chairs ready for the next day. 



	Objectives;
At the beginning of the lesson, the teacher displayed a power point presentation about the topic with clear learning objectives. The objectives were to explore their previous research about spiders to wider their vocabulary and broaden their understanding of spiders. The other objective is to learn about syllabuses in poems. 



	Direction;
During key words of spider task, all the pupils understood and participate well within the class discussion and with their written task. The pupils seemed excited to share with me what they had discovered and the new words they have learnt. During the poem task, the children were engaged and seemed to enjoy working out how many syllabuses were in their own names. They seem to understand the concept. During the task of writing the poem, the pupils seem to find it difficult to come up with ideas about what to write. They needed prompting with examples from their key words. Some students found it difficult to stick to the syllabus 5/7/5 rule and needed support in how they could add a word or take a word away. They all understood the concept of a syllabus, however. 



	Assess and Challenge;
All students were engaged within the class task, and all were challenged especially on the poem writing. There were a few students who needed a lot of prompting to come up with sentence ideas. 



	Assessment;
The teacher assesses the pupils understanding in the way he asks the class questions using the lolly pop sticks. He also asks the pupils if they all understand what they need to do, and if they don’t, to raise their hand and he will go over and explain to them again. He also walks around the class and checks the pupils work to ensure they are on target. 



	Critical Incident;
While the teacher asked pupil ‘A’ a question as their name was pulled out of the lolly pop stick cup, as the pupil was answering the question another pupil was making noises behind. The teacher could not hear that pupils answer, so he said “I couldn’t hear the answer because pupil ‘B’ was making noises. We all know the class rules, we be quiet and listen when someone is speaking. Could you repeat your answer pupil “A” 
Pupil ‘B’ then was quiet and pupil ‘A’ repeated their answer.  This shows the pupils clearly understand the classroom rules however need reminding at times. 




Observation sheet two
	Date; 29/09/20



	Lesson Details; The Snow Spider
The topic for their first lesson is on a book called, The Snow Spider, which they are currently reading as a class. Previously the pupils had researched about spiders in general. Going on their previous knowledge, the task was to write down in a spider web form, key words that associate with spiders. They had a brief class discussion and examples before doing their own spider web task sheets. 
Using the pupil’s names, the class teacher explained what a syllabus is and how to work out how many are in each word using ‘clapping.’ Once the class understood the concept, they were instructed to write a poem with three sentences using their key words for spiders. Sentence one had to have five syllabuses, sentence two had to have seven syllabus, and sentence three had to have five syllabuses. Once the pupils completed the task, they could then draw a spider illustration next to their poem. 



	Classroom Culture;
The classroom is set out with an interactive white board at the front of the class with the teacher’s desk. The pupil’s desks were all in lines facing the white board. The pupils sat next to each other in lines of four, at the end of each row there was one desk for one pupil. There were three rows of desks in the classroom. The teaching assistant sat at the front of the class near the white board. While the teacher explained the task at the front of the class, all the children paid attention to him, especially when he asked questions and used ‘lolly lotto.’ During the tasks, the teacher and the teaching assistant would walk around the classroom checking the pupils were all on task, they wore face masks to do this. The classroom had a display board with ‘The Snow Spider’. There were colourful posters up on the wall with months of the year, times tables and class rules. Each child had a large plastic booklet bag with all their workbooks and resources in that they would need through the day. At the end of the day, the children left their work booklets on their chairs ready for the next day. 



	Objectives;
At the beginning of the lesson, the teacher displayed a power point presentation about the topic with clear learning objectives. The objectives were to explore their previous research about spiders to wider their vocabulary and broaden their understanding of spiders. The other objective is to learn about syllabuses in poems. 


	Direction;
 During key words of spider task, all the pupils understood and participate well within the class discussion and with their written task. The pupils seemed excited to share with me what they had discovered and the new words they have learnt. During the poem task, the children were engaged and seemed to enjoy working out how many syllabuses were in their own names. They seem to understand the concept. During the task of writing the poem, the pupils seem to find it difficult to come up with ideas about what to write. They needed prompting with examples from their key words. Some students found it difficult to stick to the syllabus 5/7/5 rule and needed support in how they could add a word or take a word away. They all understood the concept of a syllabus, however. 



	Assess and Challenge:
All students were engaged within the class task, and all were challenged especially on the poem writing. There were a few students who needed a lot of prompting to come up with sentence ideas. 


	Assessment;
The teacher assesses the pupils understanding in the way he asks the class questions using the lolly pop sticks. He also asks the pupils if they all understand what they need to do, and if they don’t, to raise their hand and he will go over and explain to them again. He also walks around the class and checks the pupils work to ensure they are on target. 



	Critical Incident 
The teacher used ‘lolly lotto’ when asking the class questions about the topic. Each lolly pop stick has a child’s name on in the class. When the teacher asked the class a question, he would pull one lolly pop stick out and ask the child’s name on the stick, that particular question.  The teacher kept the lolly pop sticks that he has used out of the cup that was holding them all to ensure he did not ask the same child twice. After each topic of discussion, he placed all the used sticks back into the cup. The teacher explained that he felt this method kept all the students ‘on their toes’ and engaged within the lesson. 





Observation sheet three
	Date; 29/09/20

	Lesson Details; Time and Clocks
The second topic of the day after break time was on time and clocks. At the beginning of the lesson the teacher displayed an analogue clock on the interactive white board. He asked the class as a whole to shout out the time when it is displayed on the white board. The teacher then explained that they need to work out the time on their work sheets that have analogue clocks. Some have the time written down in a digital form and they need to draw the clock arrows on the clock face to show the correct time. Some have the arrows on the clock and the pupils need to work out the time. There were different task sheets for year 4 to year 5. The difference was that year 5 had to be more precise with the time for example 9:48am compared to year 4 for example 9:50am. Once they have completed the task sheets, they then needed to design a clock game on an A3 sheet of paper using plain clock cut outs and write down the times and the game instructions. Once they had completed their games, they could play their peers games in pairs.  


	Classroom Culture;
The classroom is set out with an interactive white board at the front of the class with the teacher’s desk. The pupil’s desks were all in lines facing the white board. The pupils sat next to each other in lines of four, at the end of each row there was one desk for one pupil. There were three rows of desks in the classroom. The teaching assistant sat at the front of the class near the white board. While the teacher explained the task at the front of the class, all the children paid attention to him, especially when he asked questions and used ‘lolly lotto.’ During the tasks, the teacher and the teaching assistant would walk around the classroom checking the pupils were all on task, they wore face masks to do this. The classroom had a display board with ‘The Snow Spider’. There were colourful posters up on the wall with months of the year, times tables and class rules. Each child had a large plastic booklet bag with all their workbooks and resources in that they would need through the day. At the end of the day, the children left their work booklets on their chairs ready for the next day. 



	Objectives;
The learning objective is to get the pupils to be able to tell the time with an analogue clock and a digital clock. 


	Direction;
The students were all clear on what to so with the clock task sheets. Some students found the digital clocks a challenge but were able to complete the task with further explanation of how to work out the minutes on the clock from the teacher, the teaching assistant or myself. When they were designing the game, some pupils found it difficult to think of a game design. They had previously done a similar game with a different topic in their workbooks. The pupils used this as a guide. 


	Assess and Challenge;
All students were engaged and challenged in the lesson. The egg timer was too much of a challenge to complete the task within its time frame as a whole class. The teacher recognised this, and told the pupils not to worry about the egg timer as he wanted to ensure they understood and completed the task. He informed the pupils that they could complete the task after lunch instead, as the egg timer was in place as the teacher was on a time limit due to a lunch break. 


	Assessment;
The teacher assessed the pupils at the beginning of the task as a whole group. During the task the teacher walked around to check the pupils work and offered help if needed. The task was a reasonable challenge for the pupils they were able to work out the time. 


	Critical Incident;
During the class task of noting down the time on the clocks. The teacher used an egg timer of 5 minutes to set a time limit on the task for the pupils. He went over that time, however. The time was not long enough for the pupils to complete the task. The teacher was told by a pupil that the egg timer had run out as he was busy explaining to a pupil about the task. The egg timer was set to encourage the pupils to pick up their speed on the task, however their understanding of the task was clear, but they could not complete the two work sheets within that time frame. 




Observation sheet four
	Date: 29/09/20

	Lesson Details: Time and Clocks
The second topic of the day after break time was on time and clocks. At the beginning of the lesson the teacher displayed an analogue clock on the interactive white board. He asked the class as a whole to shout out the time when it is displayed on the white board. The teacher then explained that they need to work out the time on their work sheets that have analogue clocks. Some have the time written down in a digital form and they need to draw the clock arrows on the clock face to show the correct time. Some have the arrows on the clock and the pupils need to work out the time. There were different task sheets for year 4 to year 5. The difference was that year 5 had to be more precise with the time for example 9:48am compared to year 4 for example 9:50am. Once they have completed the task sheets, they then needed to design a clock game on an A3 sheet of paper using plain clock cut outs and write down the times and the game instructions. Once they had completed their games, they could play their peers games in pairs.  


	Classroom Culture:
The classroom is set out with an interactive white board at the front of the class with the teacher’s desk. The pupil’s desks were all in lines facing the white board. The pupils sat next to each other in lines of four, at the end of each row there was one desk for one pupil. There were three rows of desks in the classroom. The teaching assistant sat at the front of the class near the white board. While the teacher explained the task at the front of the class, all the children paid attention to him, especially when he asked questions and used ‘lolly lotto.’ During the tasks, the teacher and the teaching assistant would walk around the classroom checking the pupils were all on task, they wore face masks to do this. The classroom had a display board with ‘The Snow Spider’. There were colourful posters up on the wall with months of the year, times tables and class rules. Each child had a large plastic booklet bag with all their workbooks and resources in that they would need through the day. At the end of the day, the children left their work booklets on their chairs ready for the next day. 


	Objectives:
The learning objective is to get the pupils to be able to tell the time with an analogue clock and a digital clock. 


	Direction: 
The students were all clear on what to so with the clock task sheets. Some students found the digital clocks a challenge but were able to complete the task with further explanation of how to work out the minutes on the clock from the teacher, the teaching assistant or myself. When they were designing the game, some pupils found it difficult to think of a game design. They had previously done a similar game with a different topic in their workbooks. The pupils used this as a guide. 


	Assess and Challenge:
All students were engaged and challenged in the lesson. The egg timer was too much of a challenge to complete the task within its time frame as a whole class. The teacher recognised this and told the pupils not to worry about the egg timer as he wanted to ensure they understood and completed the task. He informed the pupils that they could complete the task after lunch instead, as the egg timer was in place as the teacher was on a time limit due to a lunch break. 


	Assessment:
The teacher assessed the pupils at the beginning of the task as a whole group. During the task the teacher walked around to check the pupils work and offered help if needed. The task was a reasonable challenge for the pupils they were able to work out the time. 


	Critical Incident:
During the end of the lesson, the pupils were all playing their clock games together. The teacher raised his hand in the air silently to gain the whole classes attention on him. Within minutes the pupils one by one saw his hand in the air and stopped talking and sat quietly waiting for his next instruction. The pupils knew what was expected of them when the teacher raised his hand. The teacher didn’t need to compete with the pupils nose level to gain their attention. 



CRITICAL INCIDENT IDENTIFICATION RECORD ONE
	Details relevant to the research context. 
 
Date/time. 
Age/Stage of group. 
People involved. 
Contextual 
information from field notes.  

	29/09/20
9am
Year 4/5
Teacher, Teaching assistant and myself.
Lesson on ‘The Snow Spider’ writing words associated with spiders, creating a poem with the rule of 5/7/5 syllabus then creating an illustration to go with their poem. 


	What happened? 
A detailed decription of 
what you observed and 
what thoughts on 
pedagogy and practice
 occurred to you as a result, looking towards
 your research. 

	During the teacher presentation of the first task, the teacher asked the students to give examples of things associate with spiders that they had previously done research on. This links back to the pedagogy of ‘build on previous knowledge and experience to engage interest.’ The pupils were confident in giving examples and each pupil that was chosen to give an example from the ‘lolly lotto’ seemed excited to share their key words. Thus linking to the four main purposes by creating ‘ambitious capable learners who are ready to learn throughout their lives.’ 
I felt this method of ‘lolly lotto’ was useful in ensuring all the pupils were engaged within the lesson which links to the pedagogy of ‘sustained pupil effort to reach high buy achievable targets’ however I would like to explore the impact of ‘lolly lotto’ has on the pupils well-being as it seems to put pressure onto pupils to answer questions on the spot. 













CRITICAL INCIDENT IDENTIFICATION RECORD TWO
	Details relevant to the research context. 
 
Date/time. 
Age/Stage of group. 
People involved. 
Contextual 
information from field notes.  

	29/09/20
10AM
Year 4/5
Teacher, teaching assistant, myself and pupils 
Using the pupil’s names, the class teacher explained what a syllabus is and how to work out how many are in each word using ‘clapping.’ Once the class understood the concept, they were instructed to write a poem with three sentences using their key words for spiders. Sentence one had to have five syllabuses, sentence two had to have seven syllabus, and sentence three had to have five syllabuses. Once the pupils completed the task, they could then draw a spider illustration next to their poem. 


	What happened? 
A detailed decription of 
what you observed and 
what thoughts on 
pedagogy and practice
 occurred to you as a result, looking towards
 your research. 

	Teacher went around and asked certain pupils how many syllabus they had in their name. He check their answer by ‘clapping his hands as he sounded out their names. In doing so the teachers pedagogy ‘employed a broad repertoire of teaching approaches’ by using the sound of clapping to work out the syllabus for words. 
This activity created a loud scene within the classroom, so some students started to become excited and noisy. Thus the teacher couldn’t hear a pupil answer a question. “I couldn’t hear the answer because pupil ‘B’ was making noises. We all know the class rules, we be quiet and listen when someone is speaking. Could you repeat your answer pupil “A” 
Pupil ‘B’ then was quiet and pupil ‘A’ repeated their answer.  The reinforces the four pain purposes as it links to ‘ethical, informed citizens who are ready to be citizens of Wales and the world’ as it enforces the classroom rules and respect for each other when answering questions. However, there seemed to be little room for class discussions which does not support social and emotional development and positive relationships. 




Critical Incident Identification form three
	Details relevant to the research context. 
 
Date/time. 
Age/Stage of group. 
People involved. 
Contextual 
information from field notes.  

	29/09/20
11:15am
Year 4/5
Teacher, Teaching assistant, myself, pupils
Clocks and time were the topic, the pupils had to work out the time with a digital clock and an analogue clock. They got to create a game using clocks. 

	What happened? 
A detailed decription of 
what you observed and 
what thoughts on 
pedagogy and practice
 occurred to you as a result, looking towards
 your research. 

	During the class task of noting down the time on the clocks. The teacher used an egg timer of 5 minutes to set a time limit on the task for the pupils. He tried to implement the pedagogy to sustain pupil effort to reach high but achievable targets’ however the target was too high for the class. He went over that time. The time was not long enough for the pupils to complete the task. The teacher was told by a pupil that the egg timer had run out as he was busy explaining to a pupil about the task. The egg timer was set to encourage the pupils to pick up their speed on the task, however their understanding of the task was clear, but they could not complete the two work sheets within that time frame. The pupils had to finish the task after their lunch break. One of the four main purposes is to create confident individuals, this unrealistic time frame, could have hinged the pupil’s confidence in their work as the teacher set an unrealistic time limit on their task. 


	
	



Critical Incident Identification Form four
	Details relevant to the research context. 
 
Date/time. 
Age/Stage of group. 
People involved. 
Contextual 
information from field notes.  

	29/09/20
11:15am
Year 4/5
Teacher, Teaching assistant, myself, pupils
Clocks and time were the topic, the pupils had to work out the time with a digital clock and an analogue clock. They got to create a game using clocks.

	What happened? 
A detailed decription of 
what you observed and 
what thoughts on 
pedagogy and practice
 occurred to you as a result, looking towards
 your research. 

	During the end of the lesson, the pupils were all playing their clock games together. The teacher raised his hand in the air silently to gain the whole classes attention on him. Within minutes the pupils one by one saw his hand in the air and stopped talking and sat quietly waiting for his next instruction. The pupils knew what was expected of them when the teacher raised his hand. The teacher didn’t need to compete with the pupil’s nose level to gain their attention. This teaching method of classroom management is seen to link to the pedagogy of ‘supporting social and emotion development and positive relationships’ as the teacher is setting is standard of respect within the classroom. He silently gets the pupils to be quiet and gain their attention again. He respectfully addresses the class in a calm but assertive manner. This method also links back to the four main purpose as it enforces a standard of how the pupils should conduct themselves within a classroom and out of the classroom by showing respect to each other ‘ethically informed citizen who are ready to be citizens of Wales and the world.’ However, this method may require all the pupils to be continuous looking at the teacher, leaving little room to explore as they learn within their classroom environment as it’s a hand signal. 
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