Shelley Holmes 2217784		ECIE6003 Classroom Management 
The Welsh Government (2025b) and Estyn (2025) emphasise that effective classroom management is key to fostering an effective and inclusive learning environment where all students feel supported, engaged and ready to learn.  Effective classroom management extends beyond enforcing school rules and ensuring compliance; it involves creating a positive school culture that promotes mutual respect, supports all pupils and enables them to thrive.  This aligns closely with the Curriculum for Wales (Curriculum and Assessment (Wales) Act 2021) and its four purposes, which aim to support pupils in reaching their full potential by developing ambitious, capable learners, who are healthy, ethical, informed citizens and enterprising, creative contributors (Welsh Government, 2020).  Since COVID, the Welsh Government (2025a; 2025b) has noted a significant increase in challenging behaviours in the classroom.  The report Behaviours that challenge and disrupt in schools across Wales: 2025 (Welsh Government, 2025b) highlights the vital role of classroom management in reducing and managing challenging behaviour in the classroom.  It emphasises the positive impact of safe, nurturing and structured classroom environments with strong relationships and clear expectations.  This essay will analyse classroom management as a fundamental element of a positive and inclusive learning environment, discussing current classroom management skills and resources alongside the challenges faced by school staff.  It will include a critical analysis of the classroom management tool Class Charts (TES, 2024), evaluating its effectiveness and inclusivity for all pupils.
Classroom management is a key component in creating an effective learning environment and is the foundation for teaching and meaningful learning. It is fundamental in ensuring that pupils feel valued, supported and able to reach their full potential (Welsh Government, 2010; Welsh Government, 2012).  By minimising disruption and behavioural problems, effective classroom management creates a structured and positive environment that enables teachers to focus on delivering high-quality teaching and learning experiences.  Effective classroom management reduces strain on staff and other pupils, fostering a more meaningful and inclusive environment (Welsh Government, 2025b). Research consistently shows that effective classroom management increases student engagement, improves attainment and educational outcomes (Ahmed and Pierre, 2024; Putra and Yanto, 2025; Welsh Government, 2010; Welsh Government, 2012; Welsh Government, 2025a; Welsh Government, 2025b).  
Effective classroom management is not solely about teaching or managing behaviour, it represents a holistic and interconnected set of practices designed to foster a safe, structured and supportive learning environment (Marvin, 2025).  Establishing clear expectations, routines and structure within a well-designed and organised learning space can enhance pupils' focus and engagement. A study by Barrett et al. (2016) indicates that effective classroom design, one that can be adapted into different learning zones and considers factors such as natural lighting, sound and temperature, can positively improve pupils' academic performance.  As described by Ginott (1972), adopting a humanistic student-centred approach with positive teacher-student relationships allows staff to foster an environment of mutual respect and understanding.  By supporting pupils and showing empathy and unconditional positive regard (Rogers, 1969), staff can create a setting where students have autonomy and the psychological safety necessary to explore concepts and make mistakes.  

This type of environment promotes inclusivity and student engagement while ensuring that pupils feel valued, motivated and secure. This supports their social, emotional and academic needs, enhancing overall well-being, development and pro-social behaviour (AITSL, 2021).  A calm, safe and inclusive environment that is conducive to learning fulfils pupils' basic needs as described by Maslow’s (1943) hierarchy of needs. By meeting physiological, safety and belonging needs, pupils feel supported, engaged and motivated, which increases the likelihood of progressing up the hierarchy towards self-actualisation.  This progress not only improves pupils' educational outcomes but also aligns with Wales’s broader societal goals as outlined in the Well-being of Future Generations Act (Welsh Government, 2015b). 
Aligning with this evidence, the Welsh Government (2010; 2012; 2021; 2025a, 2025b) also promotes a whole-school approach to behaviour management, emphasising proactive strategies that create inclusive and supportive environments. Recognising the close relationship between behaviour and wellbeing, the Framework on Embedding a whole-school Approach to Emotional and Mental Well-being (Welsh Government, 2021) integrates behaviour and wellbeing into the curriculum for Wales, fostering a positive whole-school culture where behaviour management is embedded throughout. In addition, the Welsh Government’s (2010; 2012) documents, Practical Approaches to Behaviour Management in the Classroom: A handbook for Classroom teachers, emphasise the importance of a whole-school proactive approach to behaviour management.  These documents highlight the importance of creating a supportive, inclusive learning environment aimed at preventing behavioural difficulties.  The guidance stresses tailoring behaviour management strategies to individual needs, supporting pupils’ emotional well-being, building positive relationships, and collaborating with parents and external agencies to provide holistic support. 
However, despite these good intentions, the unprecedented challenges brought about by the COVID-19 pandemic have significantly impacted the ability to establish these types of ideal classroom conditions.  The effects of the COVID-19 pandemic within the classroom cannot be underestimated (Welsh Government, 2025a). Since returning to the classroom, there has been a marked decrease in pro-social behaviour accompanied by an increase in both the number and severity of pupils experiencing behavioural challenges and increased mental health difficulties (Welsh Government, 2022b).  In a recent survey of education staff, over 93% reported an increase in challenging or disruptive behaviour since the pandemic (Welsh Government, 2025a).  The same study highlighted that 88.4% of secondary schools had reported ongoing concerns about violence between pupils, describing these as “minor but persistent”.  Furthermore, research from the Education Endowment Foundation (2021a) indicates that a quarter of teachers lose more than 20 minutes of teaching time each hour to misbehaviour, while pupils with additional learning needs and those eligible for free school meals are four times more likely to face suspension. Many pupils now display developmental gaps and struggle with emotional regulation, showing significantly heightened anxiety and social challenges compared to pre-pandemic times (Welsh Government, 2022b; Welsh Government 2025a; Welsh Government, 2025b).  A study by Hollo, Wehby and Oliver (2014) found that children with emotional and behavioural difficulties often have unrecognised language impairments compared to their peers.  Dall, Fellinger and Holzinger (2022) emphasise the critical role social communication skills play in emotional regulation, noting that deficits in these areas can contribute to emotional and behavioural difficulties.  All of these challenges directly impact pupils' ability to meet classroom expectations, which in turn can result in behaviour issues, creating difficulties for teachers who are tasked with differentiating and adapting to the wide range of needs within their classes (Estyn, 2025).  
Historically, behaviour was understood as a personal trait, shaped by individual characteristics and caused by isolated events.  In schools, behaviour was typically managed with strict discipline and authoritarian methods such as caning to maintain control (Swinson, 2023). Skinners' (1963) behaviourist principles marked a shift, introducing the idea that consequences can influence behaviour. Rather than just relying on punishments, operant conditioning uses both rewards and consequences to manage and shape behaviour.  Using positive reinforcement increases the likelihood of a behaviour occurring, while punishments and negative reinforcement decrease undesirable behaviours. Skinner's (1963) behaviourist principles are commonplace in schools today, with schools using points or reward systems to encourage good behaviours and sanctions to deter negative behaviours (Welsh Government, 2025b). 
However, as suggested by Maslow (1943), behaviour is often a result of unmet psychological, social or emotional needs, a view supported by research and current policy (Children's Commissioner for Wales, 2025; Dall, Fellinger and Holzinger, 2022; Hollo, Wehby and Oliver, 2014; Welsh Government, 2021; Welsh Government, 2022b). Maslow’s hierarchy is highly influential in understanding pupil behaviour and emphasises that foundational psychological needs such as safety and belonging must be met before pupils can fully engage with learning.  This aligns with Bronfenbrenner’s (1979) Ecological Systems Theory, which highlights how students' learning and development are shaped by the interconnected systems within their environment, both inside and outside the classroom, such as home, school and community.  These interconnected systems shape students' experiences, behaviour and academic outcomes. Societal and economic factors such as poverty and family difficulties can significantly affect a student's ability to learn and impact behaviour (Guy-Evans, 2025).  By addressing pupils' social and emotional needs through respectful communication and positive student-teacher relationships based on empathy and understanding, as described by Ginott (1972), schools can foster self-motivation and discipline, reducing behavioural issues and concerns. Bronfenbrenner’s (1979) Ecological Systems theory also highlights the importance of effective communication and broader societal involvement, especially parents, both of which are well documented for positively influencing educational outcomes and classroom management (Desforges and Abouchaar, 2003; Education Endowment Foundation, 2021a; Education Endowment Foundation, 2021b; Moore et al., 2019). To bridge this critical home-school gap, many schools are now using apps such as ClassCharts as a method to facilitate effective classroom and behaviour management and communicate with parents (TES, 2024).  
ClassCharts is a widely used classroom management app and website used in schools to create seating plans and track attendance, homework, reading levels, well-being and student behaviour (EdTech Impact, 2021).  Teachers can allocate behaviour and achievement points to pupils and communicate with parents by sharing behaviour updates, wellbeing information, rewards and points through the app (TES, 2024). The platform can be customised to meet individual schools’ priorities and enables the tracking and sharing of information with all school staff and parents to identify trends or concerns. The app supports two-way messaging between parents and schools and allows the tracking of homework, well-being and attendance information.  It aims to help school staff to quickly identify needs by categorising pupils according to factors such as free school meals eligibility or additional learning needs, highlighting those who may need immediate support.  By using a traffic light system to allow staff to see at a glance which pupils are meeting targets and highlighting those who may need further support and guidance.  Children can be allocated personalised targets which can be shared with parents and other school staff and parents can directly message school staff to discuss any concerns.  Absence can be reported via the app and school staff can communicate directly with parents to address attendance concerns and other issues promptly (TES, 2024).
ClassCharts promotes several benefits, including improved behaviour and wellbeing, better communication and increased parental engagement.  Each of these benefits is associated with positive effects on pupils’ academic outcomes (Education Endowment Foundation, 2021b; Welsh Government, 2021; Welsh Government, 2025b; Welsh Government, 2025d).  By addressing pupils’ psychological, social and emotional needs in alignment with Maslow’s hierarchy of needs (1943), ClassCharts aims to establish a foundation to support pupils’ motivation to progress towards self-actualisation.  Monitoring student well-being allows schools to identify pupils needing additional support, reflecting Bronfenbrenner’s (1979) ecological systems theory, which recognises the impact interconnected systems can have on pupil behaviour.   Through a clear, whole-school approach to behaviour management, supported by parental engagement, ClassCharts aims to improve behaviour and motivate students by awarding points underpinned by Skinner’s (1963) operant conditioning principles, using positive reinforcements and consequences to shape behaviour. Modelling and rewarding good behaviour to foster a positive classroom environment and encourage academic engagement aligns with Bandura’s social learning theory (1977). The app also claims to streamline school processes, track pupil progress, automate reports and reduce teacher workload, potentially freeing up 10000 hours of teaching time annually for a school (TES, 2024).  Considering the current high levels of teacher workload and stress, with 84% of teachers experiencing increased work-related stress due to workload and pupil behaviour (National Education Union, 2025), this app appears to be an effective and time-saving whole school management solution which also supports mental health and well-being.  
The Welsh Government (2025b) promotes a whole-school approach to mental health and wellbeing, which aligns closely with effective classroom management.  Their statutory Framework on Embedding a whole-school Approach to Emotional and Mental Well-being (Welsh Government, 2021) and the Curriculum for Wales (Curriculum and Assessment (Wales) Act 2021) guide schools to embed mental health and well-being across all aspects of school life.  This whole-school approach involves senior leadership, teachers, support staff, pupils and families working together to create a positive, inclusive school culture (Children's Commissioner for Wales, 2025; Education Endowment Foundation, 2021a; Welsh Government, 2021; Welsh Government, 2025b).  Evidence shows pupils achieve higher academic outcomes in environments where good behaviour is consistently modelled by teachers, positively influencing not only academic performance but also pupils’ attitudes, self-efficacy and behaviour (Education Endowment Foundation, 2021a; Kahveci, 2023; Morrison and Vorhaus, 2012). ClassCharts is believed to support these aims by tracking well-being and fostering home-school communication, acknowledging factors both internally and externally to the school environment that influence behaviour (TES, 2024), consistent with Bronfenbrenner’s Ecological System Theory (1979), Maslow’s (1943) Hierarchy of Needs, Bandura’s (1977) Social Learning Theory and Ginott’s (1972) emphasis on respectful communication.  Together, these theories reinforce the importance of a positive school culture and strong relationships as recommended by the Welsh Government (2021; 2025b; 2025c; 2025d).
In reviews of ClassCharts, teachers and school management reported positive effects such as improved behaviour, wellbeing, communication, increased parental involvement and reduced workload (EdTech Impact, 2021; Tes, 2025).   The Welsh Government’s (2025b) recent report, Behaviours that challenge and disrupt in schools across Wales, strongly recommends the inclusion of School-Wide Positive Behaviour Support (SWPBS). While some may suggest that ClassCharts supports this vision through behaviour tracking and two-way communication, questions remain whether a data-driven, points-focused app can fully address the social and emotional needs central to the Welsh Government's person-centred approach and broader strategies (Welsh Government, 2015a; Welsh Government, 2015b; Welsh Government, 2021; Welsh Government, 2022b; Welsh Government, 2025b; Welsh Government, 2025c; Welsh Government, 2025d).    
Effective communication and parental engagement can significantly improve academic outcomes (Education Endowment Foundation, 2021b). Two-way information sharing between parents and schools helps create a supportive and inclusive school environment with clear behaviour expectations that foster positive relationships. Hirst (2021) emphasises the importance of genuine two-way interaction to build trust and collaboration between parents and schools. However, DiGiacomo, Greenhalgh and Barriage (2021) find that many communication apps facilitate more one-way communication rather than fostering open two-way dialogue, which is essential for building relationships and supporting student achievement. While ClassCharts promotes two-way communication between parents and schools, building effective, genuine relationships involves meaningful conversation, which can be difficult to facilitate via an app.
Alongside promoting communication and parental involvement, the Welsh Government recognises behaviourist principles as part of an effective whole school classroom management approach (Welsh Government, 2010; Welsh Government, 2012). One of the main features of the ClassCharts app is its behaviourist points approach to classroom management, rewarding positive behaviour and achievements with positive points and issuing negative points or consequences for poor behaviour (TES, 2024). Despite widespread support for these methods (Estyn, 2024; Welsh Government, 2010; Welsh Government, 2012), this reward and punishment approach attracts some criticism (Chen, 2023; Gentaz and Richard, 2022). Kohn (1999) argues that overemphasising rewards can mean pupils focus excessively on the reward itself, increasing extrinsic motivation, undermining the intrinsic motivation to learn new skills, which negatively affects pro-social behaviour and the joy of learning. Kohn (1999) also points out that while behaviour may change in the short term, this can often result in resentment, resistance and disengagement from learning.  Research consistently links intrinsic motivation with better long-term outcomes and academic success (Aelterman et al., 2018; Cohen et al., 2022; Kusurkar et al., 2013).  Ryan and Deci (2022) and Shell and Husman (2008) also found that activities motivated by extrinsic factors are associated with lower self-efficacy, reduced academic performance and can negatively impact mental health and well-being.  

According to Chen (2023), reward and punishment methods may adversely affect students’ mental health, with many students experiencing pressure and anxiety from the competitive nature of striving for rewards. Pupils who fail to achieve expected rewards or meet behaviour expectations often experience feelings of failure, disappointment and diminished self-worth, contributing to anxiety and depression, undermining intrinsic motivation and pro-social behaviours (Kreuze et al., 2020).  Vulnerable learners, including those with additional learning needs or social, emotional and mental health difficulties, can be particularly susceptible to these negative effects due to their ability to meet these expectations (Erdoğan, Kaya and Nazarov, 2025).  Dweck (2017) stresses the importance of fostering intrinsic motivation via a growth mindset rather than relying on external rewards.  Likewise, Bear et al. (2017) and Putra and Yanto (2025) argue that sustained motivation requires fostering pupils' autonomy, which aligns closely with the Welsh Government's education priorities to create inclusive, supportive and motivating learning environments and a love of life-long learning. With increasing numbers of people experiencing overwhelm from technology in daily life (Johnson and Murnan, 2023; University of Cambridge, 2011) and in education (Blackstock, 2025), this raises questions about the effectiveness of ClassCharts to adequately address these complex needs.  While providing short-term behavioural improvements, relying solely on extrinsic motivation risks neglecting the underlying causes of behaviour and the complex needs of pupils (Farndon, 2024).  Furthermore, inconsistent, delayed, or ineffective use of behaviour management strategies such as ClassCharts can cause confusion among pupils and staff, making behaviour expectations unclear and weakening classroom management strategies, undermining their overall effectiveness (Mittiga et al., 2024).  

Despite extensive policy framework emphasising a whole-school approach (Welsh Government 2010; Welsh Government, 2012; Welsh Government, 2021; Welsh Government 2025b), and the introduction of the new Supporting positive behaviour in education toolkit (Welsh Government, 2025d), inspired by the Education Endowment Foundation's (2021a) report Improving Behaviour in Schools, which recommended a consistent multi-faceted whole school approach with a strong emphasis developing positive relationships. Many classrooms continue to face significant challenges due to systemic and practical constraints.  These include funding inequalities, the impact of the school categorisation process (Welsh Government, 2019), pressure from testing and assessments, large class sizes, increased behavioural needs post-COVID and limited resources. Collectively, these factors contribute to increased teacher workload and significant pressure (Senedd Cymru, 2025).  These systemic and practical pressures can only distract school staff from effectively implementing effective classroom management strategies, a concern supported by research highlighting how teacher stress and workload can impair the effectiveness of behaviour management (Gibson and Carroll, 2021; Nwoko et al., 2023). 
The Well-being of Future Generations Act (Welsh Government, 2015b), the Framework on Embedding a whole-school Approach to Emotional and Mental Well-being Guidance (Welsh Government, 2021) and the Curriculum for Wales (Welsh Government, 2022a), emphasise well-being, positive relationships and the creation of supportive, inclusive learning environments as core priorities for Welsh education.  Despite the widespread use of ClassCharts and other computer-based classroom management platforms, limited research exists on their effectiveness in addressing these person-centred needs advocated by the Welsh Government (2015a). The strong focus on well-being and the creation of supportive, inclusive environments highlights the importance of effective communication and engagement between parents and schools.  However, the increasing reliance on technology and apps like ClassCharts may present challenges in achieving these aims.  These types of apps, which categorise pupils based on data and points, fail to address personal-centred needs and contradict the Welsh Government's strategies and frameworks designed to create inclusive, supportive environments that encourage motivation and engagement (Welsh Government, 2015a; Welsh Government, 2015b; Welsh Government, 2021; Welsh Government, 2022a). With little evidence of the effectiveness of ClassCharts or its impact on well-being, the continued widespread use of this and other behaviour apps raises concerns.  By punishing children who are unable to meet expectations due to internal or external factors and rewarding children for the mundane yet important tasks in life.  Are we creating unrealistic expectations that do not reflect real-world experiences?  Together, these findings highlight the need for a more effective humanistic, inclusive classroom management strategy that can address the complex needs of pupils today, building supportive environments to help children thrive.   For long-term sustainable change and The Well-being of Future Generations (2015b), it is essential to focus on building relationships, promoting effective communication and motivating pupils to develop a growth mindset (Dweck, 2017). By fostering intrinsic motivation, a love of lifelong learning and supporting the needs of pupils and the family as described by Maslow (Maslow, 1943) and Bronfenbrenner (1979), Wales can create the enterprising, creative contributors for the future as promoted by the Curriculum for Wales (Welsh Government, 2022a).  
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