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	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	Within my 2nd week of teaching, I experimented with a variety of AFL strategies to make understanding and knowledge development more visible. By adding this into my planning and in lessons, it enables pupils to understand what excellence looks like and how they can develop their own work to that level. One way of doing this is feedback as this has a positive effect upon learner achievement. This can be done in several ways however, I decided to focus on peer and self-assessment as research suggests that it encourages pupils to critically reflect their own learning progress and performance. 

	What have you learned?

	I have learned that pupils engaged with this as their feedback was personalised to them individually. This visually increased motivation and independence as they were actively involved in their learning progress. This has also enabled me to devise a learning objective so pupils can have a little check list and can assess the quality of their work by ticking off elements of the L.O. When pupils have completed the work, they get the chance to revise it and can use feedback from their peers to improve it next time. I feel this would be greatly beneficial to learners as it can help with identifying gaps in pupil knowledge. 

	What next?

	Moving forward I will introduce strategies such as RAG rating and WAGOLL. This will give the pupils more understanding of what learning has taken place. I am keen to improve my understanding of foundation phase AFL as I have never taught a foundation phase class. I am looking forward to this experience as I feel it is an area I can greatly improve.  



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	Within many lessons pupils had the opportunity to use their DCF skills in which they researched and wrote their English work to a high standard. This enabled pupils to understand how to use basic key concepts in managing word along with experiencing research skills. This links to real life contexts as it is giving pupils the experience and fundamentals to progress into further education or skills that they can transfer and use within the workplace. I did this because it develops greater problem-solving skills and helps to develop a better understanding of concepts and simple research techniques. This also goes hand in hand with the 4 purposes in the section enterprising, creative contributors and ensures pupils are digitally competent. 

	What have you learned?

	I have learned that not all pupils enjoy the research aspect and will need extra motivation as they found it a tedious task. However, many pupils enjoyed the process as it developed and made the lesson more interesting. I found that the pupils understood what the cross-curricular framework is and its reasoning for developing skills that also link to the 4 purposes underpinning the curriculum.  

	What next?

	I will endeavour to include blended-learning experiences into my planning and lessons. This will enable me to provide a creative way of developing children’s knowledge which will motivate them to learn through interconnected topics. I will also collaborate with colleagues and mentors to increase the cross-curricular themes element throughout all lessons, this will develop my understanding on how to do this more effectively. 




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	Within the month of November, we as a school focussed on Black History. Here we devised lessons on the history of black citizens and watched video clips of experiences and views about BLM. Here the class discussed and noted some key questions to ask ourselves and put forward what they want to know more on. This was important as the Welsh government introduced the learning of Black, Asian, and Minority ethnic histories into the curriculum. This framework is due to start in Sept 2022. This experience gives pupils the real understanding and respect their own and each other’s histories, cultures, and traditions.  

	What have you learned?

	This experience links to the 4 core purposes (Ethically informed citizens) and learners undertook research tasks using DCF. I have therefore, enabled this to be experienced in as many lessons as possible as I saw that pupil engagement increased using technology within the lessons. I also saw increased productivity where pupils were keen to complete tasks within a reasonable timeframe therefore the lessons ran smoothly. Discussions took place which gave pupils a collaborative and communication element to the lessons which they all visually enjoyed as I could see pupils working together and participating in groups. 

	What next?

	As research suggests that real life authentic contexts prepare learners for the real world more than it does with traditional teaching methods, I will be keen to transfer real life examples into as many lessons as possible. This also keeps the learners at the heart of the learning as there is an immediate application of knowledge and retention of information has been proven. Therefore, I am keen to use real life examples in all my lessons where appropriate as the benefits are significant to pupil learning and achievement.  




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	At the start of the day and after lunch break, children place lollypop sticks into cups that are labelled with various emotional states. (Sad, Happy, Excited etc.) This enables the teacher to get a consensus of how the class is feeling that morning and again in the afternoon. Here I take the opportunity to check on pupils’ wellbeing and see what is going on and why they are feeling the way they are. Whilst the day continues, I have another opportunity to check if pupils are still feeling the same way or have changed mood. This could be because of an issue at breaktime that needs to be sorted or for any other reason. Pupils’ health and wellbeing is a vital aspect of the classroom as research suggests that pupils who are happy and excited work better than their peers who maybe anxious or sad. 

	What have you learned?

	Through putting in place and trialling this experience, I have learned that children go through a variety of different moods throughout the day but also throughout the week. I can then put a plan in place in order to achieve a successful outcome for the pupil/s. This enables me to analyse the weeks mood and if there is anything I can do in the classroom in order to present a happy, enjoyable lesson for all learners. 

	What next?

	Moving forward through my teaching, I will keep the lollypop emotion theme as pupils understand and can feedback to me at any point as to why they are feeling the way they are as it is completely confidential. I will also remind the class of the class charter they all helped make if I feel there is too much friction at breaktimes are reoccurring themes present themselves. 






Introduction

Within this assignment I will be critically reflecting on a real-life authentic context that I have experienced in my PTE 1 placement. Piaget (1954) and other psychologists suggest ‘Authentic learning offers the opportunity for teachers to bring the outside world into the classroom. The process allows students to explore, discuss and meaningfully construct concepts and relationships in contexts that involve real-world problems and projects.’ I will implement real life authentic contexts within lessons, this will ensure pupils are equipped with essential life skills and the understanding between learning and real-life. This will give learners the problem-solving abilities that is required for life beyond school. Above all, authentic learning provides pupils with an increased level of engagement in lessons. This will be on the topic Black History month as this is a key aspect as the Welsh government has introduced the learning of Black, Asian and minority ethnic histories into the curriculum from September 2022. Introducing this into the curriculum will enable pupils to be informed citizens of Wales and the world (Williams, 2021), this is also one of the 4 purposes that underpins the Welsh curriculum and will be prominent within the Humanities area of learning experience (AOLE) although this can be implemented in a cross-curricular manor where the topic can be taught in all AOLE’s. This will also enable children to form their own informed viewpoints and recognise those of others, learners can also develop self-awareness and take these skills through all walks of life.



Literature review
Real life authentic contexts bring together the bridge between learning and real-life. Collins's (1988) idea explains that ‘learning knowledge and skills in contexts that reflect the way the knowledge will be useful in real life.’ These skills can have a positive effect on the learning of pupil’s confidence, motivation, resilience, and communication. As there is no common pattern to follow in terms of characteristics of authentic learning, experts in the field suggest adapting your interpretation to meet the needs of your pupils. However, Diana (2019), states some common features within many studies include real world applicability of tasks, Interdisciplinary learning, student-directed learning, open-ended inquiry, exploration and collaboration, community discourse, high-order thinking, mastery of key concepts, flexibility of learning environment and resources. 
These skills can increase the academic outcome of pupil achievement along with better prospects when moving into the wider world of work (Cullinane, C and Montacute, R 2017). Developing an internal locus of control can also help pupils understand that the outcomes of their actions are results of their own hard work and determination to achieve. This is within the opening framework for the early year’s foundation stage (2008) and states that ‘Every child deserves the best possible start to life and support to fulfil their potential.’ It highlights the importance of many skills including physical, social, emotional, and cognitive experiences at the developmental stages of the child’s life and will have a long-term impact upon their lives. This is backed up via Gutman and Schoon (2013) which shows that ‘one’s belief in their ability to influence events appears important in shaping a broad range of outcomes such as educational attainment, labour market success, socio- economic status, mental health and wellbeing, and some physical health outcomes.’ This is an important part of the curriculum especially with the movement of mental health and wellbeing becoming increasingly significant. The link between health and wellbeing and attainment also has contributing factors with the potential to improve their educational outcomes. 
Vygotsky, (1978) explains cognitive theory of development is that ‘knowledge is not an entity imparted or one we are born with but is constructed slowly over many years through experiences and interaction with others.’ This suggests pupils learn over a variety of different experiences and interactions including socio-cultural development and understanding. Drew (2019) suggests ‘This can be done by pupils and teachers forming relationships in the classroom to help the pupil learn. This also facilitates social interaction and active participation in the learning tasks as pupils develop their experiences that will take them through tasks.’ Burman (1994) agrees and states ‘Young pupils think differently to older pupils, as cognition develops through a series of stages.’ This suggests that pupils will develop different skills based on the experiences they have in different settings. This can be linked to real-life authentic contexts that gives the learner a greater understanding that they can develop throughout their time in school and throughout life. One of the 4 core purposes suggests pupils will be ethically informed citizens of Wales and the world. Black history month and learning about the history in Wales, UK and wider world incorporates the characteristics and demonstrates purposeful meaning throughout practice (Successful Futures, 2015). Within the ethical, informed citizens core purpose it states pupils should ‘engage with contemporary issues based upon their knowledge and values’ This gives pupils background and meaning for the decisions they make throughout their time in school and beyond. There are many benefits to utilising real life authentic contexts. Experiences let learners be at the heart of the action and mimics real world tasks. This enables learners to have an introduction to what to expect when they go onto further education or work (Stenger, 2018). Developing skills within this AOLE also have benefits including improving creativity, critical thinking, engagement, collaboration and boosts the retention of information. By experiencing authentic real-life contexts, learners are also given a chance to understand why they are learning about a particular aspect and research has proven that as they apply the knowledge, then they are more likely to retain that information and skill for future reference (Prussia & Weis, 2004). This suggests that when learning is relevant, contemporary and within communities then it becomes more effective for pupils and develops on the many skills mentioned above. By learning and understanding about key contemporary issues, pupils will be knowledgeable about different cultures and societies across the globe and will be able to build strong viewpoints and beliefs. Within this core purpose it also states that pupils will respect the needs and rights of others, as a member of a diverse society. This can be achieved by using the 12 pedagogical principles which states creating authentic contexts for all learners. Dewey (1916) states that ‘From the standpoint of the child, the great waste in school comes from his inability to utilize the experience he gets outside while on the other hand he is unable to apply in daily life what he is learning in school. That is the isolation of the school-its isolation from life.’ This suggests that teaching in schools is no more than a teach and respond scenario and no relevance to what pupils are learning in terms of real-life situations (Gardner, 1991). Within teaching and at home you often get pupils asking, ‘Why do I need to know this?’ or ‘When will I ever use this?’ One of the main reasons for this could be that pupils are not experiencing or are limited to experiencing real-life authentic contexts. This can be linked to constructivist approaches of teaching whilst key psychologists in the field suggest that meaningful contexts that bring real-world contexts into the classroom is key to promoting learning (Brown, Collins and Duguid, 1989). This is also justified by Newmann, Secada and Wehlage (1995) research suggesting that ‘an absence of meaning breeds low engagement in schoolwork and inhibits transfer.’ This suggests academic achievement could be affected as low work ethics along with a lack of engagement could affect pupils and have a negative effect upon the classroom learning environment. Whilst it is important for pupils to experience student-led learning it is also important for pupils to explore different aspects of the curriculum design; this could be field trips or local walks around the community. There are many benefits of learning outside the classroom and going on class trips. Ofsted (2008) states ‘Unengaged students in particular experience events and engage socially in new and positive ways; they will learn in the real world in a manner that is not possible in a classroom.’ In Ofsteds (2008) ‘How far should you go’ report they also state that school trips not only enhance pupil learning but can also re-engage those pupils who are hard to motivate. Stuart (2018) suggests that embarking on a school trip increases critical thinking skills, experiential learning takes place, pupils’ worldview is expanded, reinforces meaningful classroom learning, encouragement and lifelong memories occur. Whilst all these aspects of learning create greater pupil outcomes and development there are some barriers to school trips. Kung (2018) suggests that the cost, opportunity, and liability all create a strain of stress within the school. Trips can quickly mount up in terms of cost and that may not be accessible to all pupils. Just by the price of a trip many pupils won’t have the opportunity to go on the experience and therefore may have effects such as loneliness, low self-esteem along with emotional and mental health factors. Farthing (2014) found that ‘71 per cent of young people from low-income families said they had missed out on school trips because they could not afford them.’ This shows us that although real life authentic contexts are important part of the curriculum design, it is not accessible to all pupils as the financial burden it puts on parents and households far exceeds the importance of the trip for educational enhancement. Creating school trips can be done in house, schools can invite businesses and local communities into the school environment to give hands on experiences to pupils and taking that context of the outside world into classrooms. This passes no financial costs onto families and pupils will reap the rewards of what the experience will offer. 
Real-life authentic contexts can be used as means of assessment in the classroom. Developing and creating an authentic assessment requires 6 steps. These steps include being realistic for the learners, judgement, and innovation, should ask pupils to ‘do’ the task, replicates adult tests in the workforce and life, assesses the pupil’s ability to negotiate a complex task using skill and knowledge and should allow pupils time to practice and get feedback to refine tasks (Wiggins, 1998). However, one of the purposes of authentic assessment is to close the gap and reduce disadvantages for pupils from lower socio-economic backgrounds. Koelsch, Estrin and Farr (1995) states that ‘the level of language that students are expected to process and produce while completing performance assessments is nearly always more complex than the language of traditional standardized tests. Students who are still learning English and those who have not grown up in households where language forms and uses parallel those of the classroom are likely to be at an even greater disadvantage with performance assessments than they were with multiple-choice and short answer tests.’ This shows us some of the disadvantages that authentic assessment presents, however, there are many benefits that outweigh the problems and can counter. One of these is the fact that although language and literacy skills from some pupils may become a barrier they can develop significantly in other areas, including the expansion of higher order thinking skills. Here, pupils will get the chance to recognise, develop and use a range of language flexibility. Sternberg (2001) states that ‘A fundamental idea in teaching for wisdom is that one teaches children not what to think, but, rather, how to think.’ This can be transferred into adding real life authentic contexts into your classroom teaching, as both wisdom and real life have crossover paths and interlink. Baltes, (1987) and Jarvis (2009) both found that ‘Wisdom and learning from significant life experience pertain to positive human development.’ Teaching real life authentic contexts across the whole school, teachers can incorporate cross curricular elements. Incorporating digital competence into the classroom can have a positive effect upon pupil learning as modern workplaces have increased their use of digital technology. Pettersson (2017) states ‘As digital technologies are becoming a central part of the everyday work; teachers are forced to rethink and transform previous educational traditions by means of technology.’ Teachers can link the use of digital competence to enhance the real-life authentic learning for pupils. Ogen (2018) suggests that ‘As students increasingly rely on technology in their day-to-day life outside of the classroom, teachers need to embrace technology that encourages students to create, consume, connect, share, and experience learning in the classroom in an authentic way.’ Through teaching authentic real-life situations then also adding in an aspect of technology pupils can experience and mimic workplaces and businesses that have the technology already in place. Pupils experience a hands-on approach especially when schools invite visitors into the classroom as pupils will develop a better understanding when it comes directly from the field itself (The Apple Tree, 2021). By using an experiential teaching approach pupils are more likely to increase in knowledge transfer and knowledge recall (Nadelson & Jordan, 2012) this will then progress into better educational achievement and pupil outcomes (Podolsky, 2016). 
Conclusion

Within the curriculum creating positive authentic contexts for all pupils is essential for progression not just in school but also as they progress to college or the world of work (Glossary for Education Reform, 2013). Donovan, Bransford and Pellegrino (1999) states that ‘In education, authentic learning is an instructional approach that allows students to explore, discuss, and meaningfully construct concepts and relationships in contexts that involve real-world problems and projects that are relevant to the learner.’ 
Through providing this experience in a KS2 primary setting I have used and developed a range of new and existing skills including, learning as an active process, self-directed inquiry and problem solving. These skills can help me teach successful real life authentic context experiences for my pupils. In-order-to create these experiences getting to know my classroom and pupils is a great way to creating authentic contexts. Getting to know my pupils is a great way of looking at the whole picture. Knowing where my pupils come from, their socioeconomic status, along with their beliefs and hobbies will enable me to bring in lessons that pupils have a connection with outside of school time, as they then will understand what they have in common with other pupils. Along with pupil knowledge, I will begin to develop a relationship with parents and families. This will enable a deeper consensus of home life, I will do this by talking to parents before and after school times, and also a deeper understanding at parents’ evenings and events throughout the academic year. However, this is not the only way of gathering information about my pupils, getting to know the local community, shops, heritage, and demographics have huge opportunities for openings and understanding for myself as a training teacher. Knowing about the community enables the potential to maximise available resources with real life authentic contexts in planning. Ed trust (2021) states that ‘Strong relationships between adults and students must include: expressing care, challenging growth, providing support, sharing power, and expanding possibilities. Importantly, these relationship-building actions must be done with an equity lens, one that supports positive racial, cultural, and ethnic identity development.’ Within my planning and teaching I will incorporate meaningful authentic contexts, this can be done by planning and creating real life enterprise projects. Jo, (2014) states ‘enterprise can help to create a true purpose for learning, whilst giving children important life skills.’ I will carry this forward and think of ways to introduce enterprising into my classroom teaching underpinned by the school and welsh curriculum. Putting myself in the pupil’s shoes is a way I can relate to what they see and understand, by doing this, I can begin to develop an ongoing body of knowledge to devise and teach real life authentic learning. Lombardi (2007) suggests the goal to real life authentic contexts ‘Is to give learners the confidence that comes with being recognized as legitimate peripheral participants in a community of practice.’ As I progress through teaching, I will always look for improvements in literature and try new aspects and developments in multiple teaching areas. Being a reflective practitioner will enable me to achieve this and progress my teaching along with increase pupil engagement and outcomes. The new professional standard’s for Wales also puts emphasis on being a reflective practitioner as Welsh Government (2021) states teachers should be open for ‘Opportunities to reflect critically and candidly on current practice, and being open to others’ reflections on how practice can be improved or developed.’ This enables key research in teaching to be experienced and tried out in the classroom.  According to Frank Levy and Richard Murnane, ‘Expert thinking, and complex communication will differentiate those with career-transcending skills from those who have little opportunity for advancement.’ Making learning an active process with self-directed enquiry, reflection to real world contexts, problem solving and getting to know pupils, families and communities will only help me develop my teaching and planning. There will be areas I need to develop, some of which I already know and some I will encounter as I progress in teaching. 
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