Journal: Reflection of key issues.
It is the aim of this reflective journal to critically reflect upon two chosen key issues within contemporary education while drawing upon relevant and supporting literature and providing a critical reflection of placement experience. This will be done focusing on The Additional Learning Needs Reform as well as The New Curriculum set out by Donaldson. This journal will aim to provide a complete insight to both key issues and their effects on education through discussing and critically reflecting upon a few of their core aims and how they are changing and informing contemporary education. While also discussing and critically reflecting upon how both have already or may in the future affect practice within placement. 
The Additional Learning Needs Reform (ALN Reform).
The first chosen key issue that will be critically reflected upon is The Additional Learning Needs (ALN) reform. The ALN reform aims to ‘’transform expectations, experiences and outcomes for all children and young people with additional learning needs’’ (Additional Learning needs transformation programme, Welsh Government, 2018). The reform is working to completely change all the individual systems based in both schools and further education settings for additional learning needs, learning difficulties and disabilities. This transformation of services hopes to ensure a united system which will support learners with additional learning needs from ages zero to twenty-five years. 
The reform will work to ensure a ‘’Fully inclusive education system for all learners in Wales’’ (Additional learning needs transformation programme, Welsh Government, 2018). This goal will be delivered by ensuring all learners are supported to overcome any obstacles and succeed to their fullest potential. Additional Learning needs transformation programme, Welsh Government, (2018) this goal will be met by ensuring improvement in planning and delivery of the support available to learners, by placing central focus on the needs of the learners and by placing greater importance on early identification and intervention plans which are better monitored, adapted and reviewed.  
While ensuring development to legislation and guidance the reform is also working to improve the training and skills development of the workforce to ensure effective delivery of desired outcomes and aims that work to support learners with ALN. The reform is also working to working towards greater access to specialist support, information and advice. The Welsh Government is currently working to ensure the reform of current systems as ‘’Around twenty-three per cent of learners at maintained schools in Wales have SEN.’’ (Additional learning needs transformation programme, Welsh Government, 2018). The reform will be delivered through five themes these are ‘’legislation and statutory guidance, workforce development, implementation/transition support, awareness raising and supporting policy.’’ (Additional learning needs transformation programme, Welsh Government, 2018). 
This section of the journal will reflect upon three chosen core aims of the ALN reform while critically reflecting upon the issues they present in contemporary education also providing critical reflection of practice within placement. Beginning with the reforms aim to extend the age of which support is available to learners with ALN from the current zero to nineteen years of age to zero to twenty-five years old. This will ensure that learners have support well into further and higher education should they choose to peruse it allowing learners the opportunity to maximise learning and reach their fullest potential. Additional support benefits learners with ALN as it ‘’ is designed to help remove any barriers the child has to learning and put in place provision that will enable that child to benefit fully from their education.’’ (Child Law advice, no date).  However, the issue that this aim presents in contemporary education is that it may require large amounts of time, money and resources across the board to ensure this level of support right into further education. As ‘’The government in England has spent over £600 million so far on its SEN reform programme which is running into difficulties.’’ (Collins, 2017). 
Within placement students can stay up until the age of nineteen continuing in sixth form for an additional third year following the current legislation for additional learning needs. However, as they are a special educational needs secondary school, learners will be unable to stay on any further and in line with the reform adequate support would then be dependent on whether the learner chooses to access further education. This could cause increasing issues for those uncapable of reaching further education due to complex and diverse additional needs and may leave them without support as there is no legal obligation for the school to continue providing any support once the learner is past the age of nineteen. However, within placement the school works in partnership with local collages where the students visit every week to participate in various course that are run as well as visiting other centers to take part in work-based training. By being provided with such access learners are able to decide what they are interested in and the school then supports them on getting onto their chosen courses allowing them to better gain entry to further education and training. The setting also works with careers Wales who come into every learner's annual review from year nine onwards to ensure that they are advised on what options are best for them. 
The second aim of the reform that will be critically reflected upon is the replacement of school action, school action plus and any statutory and non-statutory plans or guidance and IEP’s with one unified document which will be the Individual development plan (IDP’s). This change will ensure that all staff are working from the same document which should promote good practice and multi-agency working as well as ensure smoother communication and delivery of support and plans for the learner from all staff involved in their education. It is the goal that ‘’ All IDP’s will include an Action Plan plus the evidence for the actions. It will encourage key-working where needed and use flexible processes. ‘’ (Snap Cymru, 2014). However, the issue that this aim presents in contemporary education is that there is currently no official guidance on how the IDP’s should look ‘’ the lack of a national template for IDPs meaning that each school and local authority could, in theory, produce different looking IDPs’’ (Collins, 2017). This could cause difficulty during inspections as well as when working with outside agencies as there would be no consistent format to follow or guidance to adhere to. This lack of clarity could also lead to a delay in the implementation of the reform leading to further costly spending, more time spent on perfecting this area instead of more important areas of the reform and even poor or unintended use of the IDP’s. 
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Within placement currently there is still the use of individual education plans (IEP’s) however, in line with the reform the school has changed their current method of planning by setting out all goals and aims within the IEP’s using first person narrative such as ‘I can’ and ‘I will’ this allows the learner to feel in control and active in their own learning. Staff also sit down with learners allowing them to review and change their IEP’s to set themselves goals and targets that suit them, this works to support the reform through placing and considering the child's needs at the center of all that affects them. The change in planning and set out of IEP’s now means that all staff are working using the same format allowing for better sharing and communication as well as collaborative working between both staff and student. However, it is arguable that there are issues with such plans as within placement not all staff are aware of every individuals IEP meaning that the specific goals and targets that have been set out within may not be worked towards every lesson or every day within the setting.  [image: ] [image: ] 
(Current IEP’s wall within a classroom in placement). 
This section will critically reflect upon the reforms aim of increased collaboration, this will work on a level to ensure improvement in multi-agency working as all parties will benefit from good communication and sharing as it ‘’leads to enhanced and improved outcomes for children and
young people, through a range of joined-up services, advice and support being readily available and easily accessible’’ (Sage, 2008). Through this aim the learners will be at the heart of everything their needs and best interests always considered first ‘’to ensure that children, young people and their families and carers receive coherent, well co-ordinated support which helps them achieve positive outcomes’’ (Snap Cymru, 2018). 
However, the issues this aim presents in contemporary education is that collaborative working cannot be guaranteed it is difficult to ensure in every educational setting. Differences between staff members ideas and plans can also cause issues especially if they do not share with others or consider certain information to be on a ‘need to know’ basis. Hostility and lack of wanting to work with outside agencies who come into the setting due to ‘’Territorial issues – overcoming the reluctance to share equipment and facilities, professional jealousy and inter-agency mistrust.’’ (Sage, 2008) could also present issues that create a barrier to collaborative working, this could wrongfully affect learners due to reasons such as ‘’Lack of coherence in the aims, intentions and joined-up thinking between different agencies, resulting in role overlap or duplication of services.’’ (Sage, 2008). 
Within placement there is a great deal of collaborative working across the board, it is executed at all levels and considered to be of the utmost importance, all staff within the setting are placed into triad teams in which staff share good practice, moderate work and carry out peer to peer observations. The setting holds briefing meetings every morning in which the day ahead is discussed and anything that needs to be brought to staff's attention such as a pupil struggling, or bullying incidents are discussed. There are staff meetings held every Wednesday and senior management team meetings held every Tuesday in which a variety of topics and issues are discussed, shared and reviewed.  Staff carry out both formal and informal observations on each other and can request to observe any other staff members teaching. Planning is shared between staff in areas of expertise such as food tech and science may collaborate for example, the food tech teacher planned a design a healthy breakfast lesson and the science teacher then planned and linked a lesson on how the body would digest the learner's healthy breakfast. Staff can also share all class work with each other using google classroom, and the setting also makes use of continua to inform their practice. Within the setting newly qualified teachers are also given a mentor for their first year of teaching this would be an experienced teacher who they report to and can go to for help, support and assistance. However, the setting may need to change their formats, ways and policies for collaborative working under the ALN reform if needed. 
To conclude upon the first chosen key issue that is the additional learning needs reform having examined the above information in relation to the issues the reform presents to contemporary education while also critically reflecting upon placement experience. It is evident that the reform presents issues both at a local and national level with many, especially those who are closely involved in the education of learners with additional learning needs and parents of learners concerned with how the reform will affect them and their child. With many worrying about how the reform will be delivered effectively if adequate funding continues to not be supplied, as ‘’Councils, suffering from years of budget cuts, warn the current system is “unsustainable”.’’(Weale and McIntyre, 2018). There are evidently many causes for concern in relation to the implementation of the ALN reform in contemporary education, with many individuals feeling left in the dark as to how the aims and goals of the reform will be effectively implemented and delivered due to lack of clarity and examples of what is expected of settings working to implement the reform to best of their abilities. 
On the other hand, it is arguable that the reform while presenting issues also offers many benefits to contemporary education with the main goal of the reform to overhaul the outdated current system as ‘’the existing Special Educational Needs (SEN) system is ‘based on a model introduced more than 30 years ago’ and is ‘no longer fit for purpose’.’’ (Dauncey, 2018). The reform will better meet the needs of learners in a modern society as the ALN reform offers a bold, unified and simpler approach to the identification, intervention and education of those with additional learning needs. Through the complete overhaul of current systems, the ALN reform offers the chance to break away from dated bias about the education of those with additional learning needs. And provides settings and educators a chance to better themselves and their practice to offer learners a more inclusive educational experience that meets all their needs. ‘’transforming the additional learning needs system to secure successful futures for all learners.’’ (Welsh Government, 2016). 
New Curriculum-Donaldson
One of the main aims of Donaldson’s successful futures curriculum reform is ‘’to shape a successful and exciting future for the children and young people of Wales’’ (Successful futures a summary of professor Graham Donaldson’s report, 2018).  The review of the curriculum has taken place to ensure that within Wales learners continue to benefit from the best possible education available. And in order to secure the best future education for the children and young people of Wales, Professor Donaldson conducted a review of current curriculum and produced a curriculum reform with many recommendations and aims for the future of education in Wales.
In order to produce the curriculum reform and its aims Donaldson and a team gathered evidence looking at both the United Kingdom and the world. Donaldson, (2015) this was done by visiting sixty schools including nursery, special, secondary and primary schools as well as others, Donaldson and his team spoke to children and young people, parents, carers, business and community groups in Wales with listening at the heart of the entire process, the team also investigated reports, policies, and reviews. And using the gathered evidence Donaldson produced the successful futures curriculum reform that set across recommendations and aims to better the future of education for the children and young people of Wales. 
This section of the journal will reflect upon four core aims of the curriculum reform while critically reflecting upon the issues they present in contemporary education while also providing critical reflection of practice within placement. Beginning with the four core purposes of Donaldson's successful futures reform these being ‘’Ambitious capable learners, enterprising, creative contributors, ethical, confident citizens and healthy, confident individuals.’’ (Donaldson, 2015). This aim provides guidance and sets out clear educational priorities for all that work with children and young people. As suggested by Donaldson, (2015) the four core purposes of the reform should be the base for all education and learning in Wales while leading all decisions on local and national educational priorities. 
These core purposes also ensure that higher standards are set across Wales for both learners and staff, while ensuring that they prepare students for lifelong learning. This is increasingly important as stated by Laal and Salamati, (2012) as Lifelong learning allows us to be actively involved within society by taking part in educational programmes and by traveling the world sharing expertise within multiple communities we become an asset to society.  However, the issue that this aim presents in contemporary education is that it will be time consuming and very difficult for educators to ensure that the four core purposes are all linking and coming across through planning, lessons and class work. And many have found that in relation to the reform ‘’there are difficulties and challenges in translating that vision into tangible implementation.’’ (James and Wightwick, 2017). 
Within placement currently there is implementation of the new successful futures curriculum set out by Donaldson as throughout the setting there are posters that state the four core purposes for both staff and students to see and develop their knowledge of what is expected from staff and learners within their work. Often the four core purposes are discussed with learners at the beginning of each teaching session to discuss and ask them what they think they will be covering during their lesson, this is covered also through using a plenary and staff also simplify the four core purposes to ensure understanding for students but also ensure that the language of the purposes is used daily to build upon existing knowledge and understanding. In line with the use of the language of the purposes the setting has also held multiple assemblies to introduce the four core purposes and what is meant by them to engage and educate the students. However, the setting has found difficulty in introducing the four core purposes in a child friendly manner to ensure understanding for all. 
The second aim of the curriculum reform that will be critically reflected upon is the change in curriculum structure to group subjects together to create six areas of learning these being ‘’expressive arts, health and wellbeing, humanities, language, literacy and communication, mathematics and numeracy and science and technology.’’ (Donaldson, 2015). This aim will ensure provision of an extensive educational experience for learners that provides them with relevant work and learning that learners can link together across all subjects of the curriculum.  ‘’The approach should help to ensure breadth and encourage appropriate decisions about ‘balance’ across a child or young person’s learning at any time’’ (Donaldson, 2015).  However, the issue that this aim presents in contemporary education is that there are currently no set assessment criteria available to schools for assessing through the six areas of learning, which could lead to delay and difficulty in the complete implementation of the reform. And ‘’ If the overhauled curriculum is to succeed, teachers need to be well-versed in what they are teaching.’’ (Evans, 2015). 
Within placement the six areas of learning of the curriculum reform are delivered and supported through various ways, such as subjects have already been set into the six areas of learning. And staff are currently planning, developing and delivering lessons through the six areas of learning following the guidance set out within the successful futures document. In order to ensure relevant and linking work across the curriculum staff collaborate when subjects or areas of learning overlap in order to link various lessons and classes to ensure learners are provided with extensive educational experiences. The setting also brought in a graffiti artist to work with the children on art pieces that are up throughout the setting that promote all the six areas of learning this ensures understanding of staff and learners as well as promotes learner involvement in their education. However, the problem facing placement is the lack of set assessment criteria to asses through the six areas of learning, so while delivery and planning is being done through the areas the setting is assessing work using the assessment criteria of the current national curriculum. 
This section will critically reflect upon the new curriculums area of cross-curriculum responsibilities using ‘’Literacy, numeracy (LNF) and digital competency (DCF)’’ (Donaldson, 2015). This aim will ensure that learners are provided with a more technologically advanced approach to learning that is relevant to today’s society. This is increasingly important as ‘’the ability to use digital technology skills creatively is an increasingly common feature of the modern workplace’’ (Donaldson, 2015). The use of the three cross-curriculum responsibilities ensures deeper levels of skills and learning among students while also ensuring the development of transferable skills that will benefit learners their entire life. The use of the three responsibilities within education are increasingly important as they ‘’are essential to being able to participate successfully and confidently in the modern world’’ (Donaldson, 2015). However, the issue that this aim presents in contemporary education is that it is incredibly difficult to plan the three responsibilities into lessons and classes, they need to be planned around and cannot be added later or be an afterthought to staff they must be used as central to learning and planning, otherwise they do not work as they are meant to. 
Within placement LNF and DCF are currently implemented as staff plan with them central to their lessons and educational objectives, staff set targets each year linking to each strand and area of learning picking levels that the learners can reach on their subjects. Throughout the setting there is also display boards showcasing the learners work that links to the literacy and numeracy frameworks as well as the digital competency frameworks set out in the new curriculum. Within placement they also create LNF and DCF target overviews for the year that apply to all staff regardless of their area of learning following the key themes, each staff member will also have created their own target overview for their area of learning. However, within the setting difficulties have been had when trying to include LNF and DCF in planning instead staff are working to plan with the frameworks at the heart of lessons and subjects instead of adding them in later. 
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To conclude upon Donaldson's successful futures curriculum reform, having examined the above information in relation to the key issues the new curriculum presents in contemporary education while critically reflecting upon practice in placement. It is clear that the implementation of the new curriculum presents educators, settings and local authorities with a difficult job of working to ensure that they are implementing curricula correctly and efficiently. As ‘’The education committee said some parts of the roll-out of the new curriculum proposed by Graham Donaldson were not "progressing as well as we would expect".’’ (BBC News, 2017). As there are many different strands and components to Donaldson's successful futures curriculum there is greater pressure placed upon schools trying to implement the reform while also trying to continue providing learners with high quality teaching. As "those at the forefront of curriculum development have spoken of the need for a guiding framework to support them in their work.’’ (BBC News, 2017). 
However, it is arguable that the overhaul of the curriculum has come at a time where Wales needs it the most, to ensure that the education and teaching they offer the children and young people of Wales provides them with relevant and up to date learning, skills and qualifications. As the reform provides ‘’an opportunity to make the curriculum more relevant to pupils’’ (Newton, 2018). Donaldson's successful futures curriculum provides Wales with the chance to provide its children and young people with greater experiences and learning through its delivery and flexibility ‘’Successful Futures emphasises the importance of rich experiences being integral to the curriculum and to deep learning’’ (Qualified for life, 2015). Ensuring that learners can compete in an ever-competitive job market in the modern world once leaving education. The importance placed upon bilingualism within the new curriculum also ensures the future of Welsh Culture and language. With the reform placing ‘’greater focus on children and young people’s ability to speak Welsh confidently in everyday settings, with an emphasis on its increasing role in workplace settings.’’ (Successful futures a summary of professor Graham Donaldson’s report, 2018). 
Another benefit is the importance placed upon technology in learning and education through the introduction of the Digital competency framework this will ensure that children and young people develop their digital and technological skills to ensure better learning and employment opportunities. As digital competency framework can build and develop on skills such as ‘’critical thinking and problem solving, planning and organising, creativity and innovation and personal effectiveness.’’ (Successful futures a summary of professor Graham Donaldson’s report, 2018). In conclusion while there are various issues within contemporary education, they may also offer benefits if utilized and developed correctly and efficiently that can better the education system while providing learners with greater opportunities and chances. And in the end can offer a brighter future for education in Wales.  
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