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Introduction
Coe et al (2014, p.2) states that ‘Great teaching is defined as that which leads to improved student progress.’ A successful teacher is able to help students progress in their learning journey. One key component of achieving student progression is pedagogy. “Pedagogy’ refers to the complex relationship between learning and teaching” (WAG, 2008, p.26.) This statement suggests that pedagogy is an important link between teaching and learning, however it does not explain how and why it is important. Sylva et al, (2008) describes pedagogy as the strategies and techniques used to enable learning to take place. Pedagogy is how we teach children and therefore good pedagogy means good teaching. ‘Teaching quality is the critical factor in supporting learner outcomes. Studies of teacher effectiveness suggest that learners placed with high-performing teachers will progress three times as fast as those placed with low-performing teachers’ (Wales. WG, 2014, p.27). This statement taken from the ‘Rewriting the future’ document claims that good teacher quality can improve outcomes for learners. This can close the gap for some children who start school behind their peers.
The new curriculum for Wales states ‘In designing their curriculum, schools should consider the pedagogical approaches they will need to employ to support learners in realizing the four purposes’ (Wales. WG, 2020). This tells us that all pedagogical strategies should link to the four purposes set out in the curriculum. These are ambitious, capable learners, enterprising, creative contributors, ethical, informed citizens and confident individuals.
Donaldson (2015 p.7) set out twelve pedological principals in the ‘successful futures’ document and summarizes them in this paragraph:
‘The elements of good teaching include in various ways: subject and methodological expertise; sound classroom craft skills; an understanding of the social and psychological factors that influence learning; and the ability to excite and inspire children to want to learn and to be able to learn independently.’ 
Good teaching practice is more than good content knowledge. There are a range of skills that contribute to good teaching pedagogy such as a good understanding of children and how they develop, good classroom management and ability to motivate. 
When training to become a teacher a set of standards must be met. This is supported by information on the Welsh Government website that states ‘To become a teacher and teach in a maintained school in Wales, you need to gain Qualified Teacher Status (QTS), this is done by meeting a set of Professional Standards that are set out in legislation.’ (Wales, WG. 2017).
For this literature review, some of the QTS standards will be examined in detail. The first section will discuss the standard of ‘managing the learning environment, the second section will examine the standard of listening to learners and the third section will look at ‘learners leading learning. The final section will conclude findings and discuss considerations for future personal practice. 
Managing the learning environment
The first QTS standard being discussed is managing the learning environment. This is defined as ‘the teacher understands the importance and demonstrates the effective establishment and on-going management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes and are understood by learners in that context’ (Wales. WG. 2017).
As indicated above, one of the key features of managing the learning environment is to ensure a positive environment in which children can learn. ‘children can learn well only if they have a purposeful and peaceful classroom environment in which to work’ (Adams, 2009, p.3). Unfortunately, this can easily be compromised if there is a pupil or pupils who display maladaptive behaviors in the class. Steer (2009, p.16) claims that ‘Poor behaviour in schools cannot be tolerated. To do so is to harm the interests of pupils, staff and the perpetrators of bad behaviour.’ This implies that without effective behaviour management there cannot be effective learning in the classroom. There are several ways that a teacher may implement effective behaviour management in the class. The Government recommended strategy for behaviour management is rewards and sanctions (Great Britain, DfE, 2016). This is based on Skinner’s theory of operant conditioning, which involves rewarding desired behaviour (positive reinforcement) and removing something negative to increase likelihood of repeated desired behaviors (negative reinforcement) (Skinner, 1966). An example of rewards and sanctions can be seen in the classroom as extra-play time as a reward or removing playtime as a sanction. 
On the other hand, rewards and sanctions may be a useful strategy for low level disruption but repeated maladaptive behaviour usually has an underlying cause. Without understanding this underlying cause, the problems will be unable to be resolved with traditional behavior strategies (Wales. DfES, 2012). This could be something that could easily be resolved such as hunger, thirst, or physical discomfort. Maslow’s Hierarchy of needs tells us that we are unable to reach self-actualization (full potential) if all our other needs are not met. These needs include basic physical needs such as sleep but can also be emotional needs like the feeling of love and belonging (Maslow, 1943). Linking to the emotional needs that Maslow discussed is attachment. It is thought that attachment disorders can be linked to maladaptive behaviours (Geddes, 2017.) Attachment theory was coined by Bowlby (1969) and refers to the relationship between a primary caregiver and child. Kennedy and Kennedy (2004) as cited in (Floyd et al 2008) suggest that the teacher–student relationship, and by extension other relationships both in school and outside school, are tied to a child’s internal working model of a parent-child relationship, and that the teacher-child relationship may be the strongest predictor of school success. This suggests that developing a positive relationship with children with attachment disorders and supporting them in developing positive peer relationships could be a key to their academic success. 
Furthermore, evidence suggests that in general positive teacher-pupil relationships are greatly beneficial to everyone in the classroom. Hayes et al (2006) state that positive teacher pupil relationships have a significant impact on children learning outcomes. It is therefore vital that interactions with students are positive. Children look to teachers to know how to behave, meaning that teachers must be positive role models, these links to Bandura’s social learning theory, in which children learn from their environment and people around them (Bandura, 1977). Additionally, Bergin and Bergin (2009) believe that secure teacher-student relationships can lead to greater knowledge, higher test scores and greater academic motivation. This is further supported by Reichart and Hawley that state ‘Positive relationships precede desired school outcomes, including the end of obstructive, resistant behavior, increased engagement in classroom process, and increased willingness to complete assigned tasks’ (2013 pg. 50). This could link again to Bowlby’s attachment theory that a child who is securely attached to their teacher feels more confident and capable than one who is not although Bowlby’s research focuses primarily on the child’s primary caregiver, such as Mum or Dad, rather than teachers. On the other hand, Bronfenbrenner’s ecological systems theory does place more influence on the other adults and relationships in a child’s life which would support the case for positive relationships in the classroom (Bronfenbrenner, 1977).
Laine et al undertook research that examined why pupils felt that the positive atmosphere in their class had decreased from 3rd to 5th grade. The research found that the class teacher responded differently to children in 5th grade than in 3rd grade. The research concluded that the class teacher is the main driver of the positive atmosphere in the class (2019). This could mean that the positive classroom atmosphere stems from the class teacher and their attitude towards students, however this research was conducted in a different country looking specifically at maths lessons. If the research was carried out in the UK or without a specific lesson focus, then the results may show something different.  
Al-Ghamdi believes that the best way to develop positive teacher-pupil relationships is through the use of effective praise and feedback. ‘Effective feedback and praise are significant teaching tools that need to be implemented by teachers in order to promote students’ learning and foster a positive relationship between the teacher and students’ (2017, p.41). Effective feedback can be given orally or written but it is suggested that orally can be more effective as long as the teacher gives a balanced overview of the strengths and weaknesses of the work and avoids making any personal comments to the child (Brookhart, 2008). Praise is considered to be effective when applied to the related to the work that is being completed. For example, ‘Well done, your picture is very detailed.’ Also, praise must be issued immediately after the positive action/work has taken place (Al-ghamdi, 2017). 
As well as positive teacher pupil relationships, positive peer relationships are linked to higher levels of attendance and greater engagement with learning (Magrath and Noble, 2010). By creating a positive classroom culture, the class teacher will be promoting wellbeing and therefore greater learning will take place. For example, a child who is experiencing problems with another child in class will be less likely to want to go to school and unable to concentrate in class if they are upset. 
Rather than the government recommended rewards and sanctions Magrath and Noble say that restorative practices are better for the development of positive peer relationships (2010). This is further supported by Hendry (2010) who states that rewards and sanctions, difficult to administer consistently and are tokenistic and potentially detrimental to the child’s developing sense of personal responsibility, whilst restorative practices place emphasis on developing respect, empathy, social responsibility, and self-regulation. 
How you use restorative justice depends on the individual situation. For example, in a situation where one child has been bullying another. The class teacher may set up a meeting for both individuals involved to discuss what had happened. This would help the bully to understand how their actions had affected the other child and the root causes of the problem could be addressed. From this discussion, both the bully and the bullying victim would hopefully go away having improved their relationship. Another example would be, helping a child who displays distracting behaviour in the classroom to understand how their behaviour affects their peers. 
Restorative justice links to the Health and Wellbeing area of learning in the New Curriculum for Wales which, like restorative justice, gives children a chance to develop positive behaviors. ‘learners can develop positive, informed behaviors that encourage them both to care for and respect themselves and others’ (Wales, WG, 2020). This links to the ethical informed citizen's purpose of the new curriculum, which states that children need to ‘understand and consider the impact of their actions when making choices and acting.’
Donaldson believes that children require a rich and stimulating environment in order to fully engage with learning. There should be opportunities for children to explore, experiment and collaborate with others (Donaldson,2015). This is discussed in the guidance notes for the new curriculum for Wales that say ‘a high-quality learning environment which provides opportunities to move freely between continuous, enhanced and focused activities, located indoors and outdoors’ (Wales, WG, 2020, p.51). 
This sounds similar to the Foundation Phase of the old curriculum that placed a strong emphasis on play and exploration. The model of delivery for the foundation phase is designed to be a bottom-up model. Continuous provision takes up the largest chunk of the triangle, these are the provisions which should be out in the classroom for children to play with every day. The next chunk of the triangle is the Enhanced provision, this is a teacher’s medium-term planning and usually links into the topic of the term or half term. Enhanced provision is when a continuous provision has items added to it in order to provide further learning opportunities. The smallest section at the top of the triangle is Focused provision, this is usually adult led learning activity (Thomas and Lewis, 2016). Donaldson’s statement could mean that he believes all classrooms should look like this moving into the new curriculum however, the new curriculum does not have a mention of age so whereas the Foundation phase is for children from nursery to year two, this suggests Donaldson wants a classroom that is exciting and engaging for every year group. 
An example of a continuous provision that could be used is a water table that could be inside or outside. This could become an enhanced provision by placing items with different capacities in it for children to experiment with volume. To make this a focused provision, a class teacher or teaching assistant could use the water table to teach a lesson about measuring volume. 
Summary 
To summarize this section, a positive learning environment is essential to good pedagogy. Creating a positive environment involves managing behaviours in an appropriate manner, forming positive relationships with pupils, and encouraging them to form positive relationships with their peers. Furthermore, a fun, and engaging environment that challenges pupils and furthers their learning is also considered good pedagogy. All of these factors will be considered when developing personal teaching practice. 

Listening to learners 
This QTS standard is defined as ‘the teacher demonstrates a willingness to seek, listen to and take account of the views of learners in order to engage and encourage them as active participants in their own learning’ (Wales. WG. 2017).
This QTS links directly to children’s rights. Children have a right to be safe, receive an education and be healthy. All of these rights along with others are set out in the United Nations Convention on the Rights of the Child (UNCRC). This is an international agreement that gives clear guidelines on the rights of children aged eighteen and under (Wales, WG, 2019). There are many methods of implementing children’s rights in the classroom although the children’s commissioner for Wales warns that children’s rights will only work if it is a whole school approach. This means that school staff need to work together collectively to form policies and strategies to ensure children’s rights are not only being committed to but also being taught to children. Children should be made aware of their rights and given opportunities to make decisions about things that happen in their school (2017). This is supported by Article 12 of the UNCRC (1989) that states ‘Parties shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child.’ There are several ways this can be implemented in the school such as the use of student councils and pupil voice. 
Pupil voice also known as pupil participation is described by Johnson (2004 p.3) ‘as pupils being actively involved in decision-making within their schools.’ Children are key stakeholders in education and therefor their voices should be heard (Wood, 2003). Whitty and Whisby (2007) as cited in Wood (2011) argue that there are four reasons why schools should implement pupil voices. The first is ‘children's rights’, by using pupil voice schools are actively engaging with children’s rights. The next s ‘active citizenship’ through which children gain knowledge and skills through participation (this also links to the four purposes). ‘School improvement’ as the school may gain greater attainment levels and finally the ‘personalization driver 'which allows schools to demonstrate that they are acting in the interests of each individual child.
Pupil voice is often implemented in schools by the use of different councils such as ‘the eco committee' in which children voice their opinions and ideas about how best the school can be dealing with eco issues. Another example is the student council whereby nominated children in each class can raise issues that affect children in the classroom and the school. In the classroom, a simpler approach to offering a choice to students can be taken. For example, asking children to vote on which topic they would like to learn about next. This also links to the QTS standard of learners' leading learning.
However, the implementation of pupil voice is not without its challenges. Wyse’s (2001) research showed that children were afraid to express their honest opinion in case it upset their teacher. This could suggest that the better the relationship children have with their teacher the less they feel able to speak their mind. On the other hand, Fergerson, Hanreddy and Draxton (2011) felt that pupil voice can enhance the teacher pupil relationship as it opens a dialogue between them.
Another challenge to pupil voice is that not all students may be heard, particularly if a small council of children are making decisions. One study undertaken in Australia found that younger students did not understand the concept of ‘having a voice’ and were unable to make any contributions to the school (Mayes et al, 2019). If younger children are unable to give an opinion on school matters, then correctly representing what they may want could be a difficult challenge for the student council. The children may not give an opinion, but they still have children’s rights and still need to be accurately represented in school. 
Summary 
All children have rights set out in the UNCRC. Children should be taught about these rights and they should have opportunities to have their say about matters that affect them in school. This will mostly be implemented as a whole school approach using student councils, however it is possible to implement them in the classroom by offering a choice to students. 
Learners leading learning
‘In planning and delivery, the teacher demonstrates an awareness of the importance of encouraging learners to reflect upon their own learning’ (QTS ref). This QTS standard is about teaching pupils to reflect on their own work and progress. 
Assessment is the main way that a teacher finds out where students are in their learning. Teachers need to know this in order to know how to help them progress in their learning journey. ‘Assessment plays a fundamental role in enabling each individual learner to make progress at an appropriate pace, ensuring they are supported and challenged accordingly’ (Wales.WG,2020). Summative forms of assessment, such as formal tests, paint a picture of where a child is at one point in time (Dixson and Worrell, 2016). However, formative assessment for learning (AfL) strategies show’s children’s learning as an ongoing process.‘Different strategies are used to assess in AfL such as questioning, feedback, self and peer assessment (Black and Wiliam, 1998). Using AfL is one of Donaldson’s pedalogical principals along with encouraging learners to take responsibility for their own learning. This ties with the QTS standard being discussed which states that teachers should encourage children to reflect upon their own work. 
One way of doing this is self-assessment. Student self-assessment engages the students in deliberate reflection about what they are learning and how they are learning it (Ming Wong, 2017). Self-assessment is considered to be essential to help students meet the four purposes in the new curriculum. ‘Practitioners should provide opportunities for learners to undertake peer-assessment and self-assessment' (Wales. WG, 2020).
Literature indicates that self-assessment is beneficial to children’s motivation and engagement in their learning. When children are encouraged to analyse their work through self-assessment, they can take control of their learning. This promotes independence, and a sense of ownership of their own learning process (Graham, Harris, & McKeown, 2013). These skills all link to the four purposes, particularly healthy, confident individuals and ambitious capable learners. 
Self-assessment can be implemented in class in a number of ways such as asking children to choose a smiley face after they have completed their work. A smiley face would show that the child was happy with their work and had understood what they had learned whilst a sad face would show that they had not understood the task and were not happy with their work. Although it may be a better idea to give children a middle option as well. One issue when using a system like this is that a child may pick a sad face to show they have not understood their work, however it may not be immediately obvious to the teacher what issue the child has had when completing the work. (Cermark and Bisall, 2014).It will require further investigation from the class teacher. Another challenge could be that students do not wish to pick the sad face even if they did not understand the task as they perceive the sad face to be negative. One way the class teacher could prevent this is by giving a lesson about self-assessment and its benefits, there should be a focus on self- assessment being positive no matter how you assess yourself. Some children may need to be taught how to assess themselves. This is supported by Atfitska (2017) who undertook research that found that children needed to be coached or taught how to assess themselves however, this research was undertaken with students with EAL (English as an additional language) and therefore may not be applicable to children who have English as their first language. 
Cermark and Bisall(2014) found in their research that young children found it difficult to understand the concept of self-assessment and therefore were unable to accurately assess their understanding. In contrast, Harrison and Howard (2009) found that very young children are capable of thinking about how they feel about their learning and, over a longer period of time, they become more able to reflect upon the learning in relation to the agreed criteria. This suggests that self-assessment may have to be approached in a different way with young children initially, however with guidance they can develop the skills they need to assess themselves. Perhaps, self-assessment skills in nursery/reception classes can start to be developed by looking at examples of work and asking students to discuss what they like and what they would like to improve about their work in an open conversation. This will allow the class teacher to scaffold their self-evaluation skills. 
When implementing self-assessment in the classroom, it is important that children understand what they are assessing. For example, one child may assess their ability to use punctuation whilst another may assess themselves on how net their handwriting is. To make sure that all children understand what they should be assessing themselves on they need to be shown a good example of work or perhaps given a success-criteria that clearly sets out what their teacher expects from them. This is supported by Harlen and Winter (2004) who suggest that knowing the criteria for assessing their work is essential for involving learners in assessing their own work.
Summary 
Self- assessment can be a useful tool for involving the learner in the assessment process. I can help build reflection skills and give children ownership of their learning process, however, how it is implemented needs to be considered. Children need to be able to understand how to self-assess and what they should be assessing their work on. 
Conclusions
Pedagogy is about more than just the process of teaching something to a child. It is about positive relationships, understanding the children and creating a nice classroom for the environment to learn among other things. 
The QTS standard ‘managing the learning environment’ can refer to managing behaviour in the classroom but also means that students need must be considered. There can be underlying causes for maladaptive behaviors that need to be addressed. It also means keeping the classroom environment a peaceful and positive place to learn. This can be achieved by developing positive relationships in the classroom.
Listening to learners as a QTS standard is about children having the right to voice their thoughts and feelings about their education. This can be seen in the classroom as having the choice of what they wish to learn about or in a whole school approach using a student council. 
The last QTS standard that was discussed is ‘learners leading learning.’ The New curriculum for Wales places emphasis on involving the learner in their own learning. This can be done through self- assessment. Assessing their own work will give children the opportunity to develop their learning skills that link back to the four purposes. However, teachers need to consider implementation to ensure it is effective.
Considerations for improving personal teaching practice.
Through conducting this literature review, some considerations about improving personal teaching practice have been made.
· Positive and consistent behavior management strategies need to be developed.
· Consider how positive relationships can be formed with pupils.
· Consider how positive peer relationships can be promoted and supported. 
· Think about how praise and feedback can be made effectively.
· Make the classroom an exciting pace to learn by using continuous, enhanced, and focused provision to encourage exploration and experimentation. 
· Implement children’s rights in the classroom by making children aware of their rights and demonstrating them by offering choice to students and encouraging them to voice their opinions about things that affect them. 
· Use self-assessment strategies to allow children to understand and further their own learning process.
References 
Adams, K. (2009) Behaviour for learning in primary schools. Exeter; Learning matters.
Afitska, O. (2017) Exploring Teacher and Learner Views on the use of Formative Assessment in Primary EAL Classrooms: A Case Study. I-manager’s Journal on English Language Teaching 7(3).
Al-Ghamdi, A. (2017) ‘Building a Positive Environment in Classrooms through Feedback and Praise.’ English Language Teaching. 10 (6) pp. 37-43. 
Bandura, A. (1977). Social learning theory. New Jersey; Prentice Hall.
Bergin, C. & Bergin, D. (2009) ‘Attachment in the classroom.’ Educational Psychology, 21, pp. 141-170.
Black, P., & Wiliam, D. (1998). Inside the black box: Raising standards through classroom assessment. London: School of Education, King's College. 80(2), pp.139–148.
Bowlby, J. (1969). Attachment. Attachment and loss. New York: Basic Books.
Bronfenbrenner, U. (1977). ‘Toward an experimental ecology of human development.’ American psychologist, 32(7).
Brookhart, S. M. (2008). How to give effective feedback to your students. [Online] Available at  http://www.ascd.org/publications/books/108019/chapters/Types-of-Feedback-and-Their-Purposes.aspx (Accessed 5th March 2021).
Cermak, S. A., & Bissell, J. (2014) ‘Content and construct validity of Here’s How I Write (HHIW): A Child’s Self-Assessment and Goal Setting Tool.’ American Journal of Occupational Therapy. 68. pp. 296–306.
Children’s commissioner for Wales. (2017) The right way: A children’s rights approach for education in Wales. [Online] Available at https://www.childcomwales.org.uk/wp-content/uploads/2017/05/The-Right-Way-Education.pdf (Accessed 2nd March 2020). 
Coe, R. and Aloisi, C. and Higgins, S. and Major, L.E. (2014) 'What makes great teaching? review of the underpinning research.' Sutton Trust, London.
Dixson, D. Worell, F. (2016) ‘Formative and summative assessment in the classroom.’ Psychological science at work in schools and education. 63 (2) pp. 153-159.
Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. [Online] Available at https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf (Accessed 25th February 2021). 
Ferguson, D. L., Hanreddy, A., & Draxton, S. (2011). ‘Giving Students Voice as a Strategy for Improving Teacher Practice.’ London Review of Education. 9. pp. 55-70.
Floyd, k. Hester, P. Griffin, H. Golden, J. Smith Canter, L. (2008) Reactive Attachment Disorder: Challenges for early identification and intervention within schools. International Journal of Special Education. 23 (2) pp.47-55.
Geddes, H. (2017) Attachment in the classroom. London; Worth publishing 
Graham, S., Harris, K. R., & McKeown, D. (2013) The writing of students with learning disabilities, meta-analysis of self-regulated strategy development writing intervention studies, and future directions. [online] Available at https://www.researchgate.net/publication/275450833_A_Meta-Analysis_of_Writing_Interventions_for_Students_With_Learning_Disabilities. (Accessed 2nd March 2021).
Great Britain. Department for education. (2016) Behaviour and discipline in schools: advice for head teachers and school staff. [Online] Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/488034/Behaviour_and_Discipline_in_Schools_-_A_guide_for_headteachers_and_School_Staff.pdf (Accessed 1st March 2021).
Harlen, W., & Winter, J. (2004) ‘The development of assessment for learning: Learning from the case of science and mathematics.’ Language Testing, 21(3), pp.390- 408.
Harrison’ C. Howard, S. (2009) Inside the Primary Black Box: Assessment for learning in primary and early years classrooms. GL Assessment; London
Hayes, D., Mills, M., Christie, P. & Lingard, B. (2006) Teachers and Schooling Making a Difference: Productive pedagogies, assessment, and performance. New South Wales; Allen & Unwin.
Hendry, R. (2010) Building and restoring respectful relationships in schools: A guide to using restorative practice. Oxon; Routledge. 
Johnson, K. (2004) Children’s voices: Pupil Leadership in primary schools. [Online] Available at https://dera.ioe.ac.uk/5067/1/randd-pupil-lship-johnson.pdf (Accessed 2nd March 2021). 
Laine, A. Ahtee, M. Näveri, L. (2019) ‘Impact of Teacher’s Actions on Emotional Atmosphere in Mathematics Lessons in Primary School’ International Journal of Science and Mathematics Education. 18
Magrath, H. Noble, T. (2010) ‘Supporting positive pupil relationships: Research to practice.’ Educational & Child Psychology. 27 (1). Pp. 79-90. 
Maslow, A. H. (1943). ‘A Theory of Human Motivation.’ Psychological Review, 50(4). pp. 370-96.
Mayes, E. Finneran, R. Black, R. (2019) ‘The challenges of student voice in primary schools: Students ‘having a voice’ and ‘speaking for’ others’ Australian journal of education. 63 (1) pp. 1-16.
Ming Wong, H. (2017) Implementing self-assessment in Singapore primary schools: effects on students’ perceptions of self-assessment, Pedagogies: An International Journal, 12:4, pp. 391-409.
Reichart, M. Hawley, R. (2013) ‘Relationships Play Primary Role in Boys' Learning’ Sage Journals. 94 (8) pp. 49-53.
Skinner, B. (1966) ‘What is the experimental analysis of behaviour?’ Journal of experimental analysis of behaviour. 9 (3) pp. 213-218
Sylva, K. Melhuish, E. Sammons, P. Siraj-Blatchford, I. Taggart, B. (2008) Final Report on the Primary Phase: Pre-school, School and Family Influences on Children’s Development During Key Stage 2 (Age 7-11). [online] Available at https://dera.ioe.ac.uk/8543/1/Final%203-11%20report%20DfE-RR061%2027nov08.pdf (Accessed 22nd February 2021).
Steer, A. (2009) Learning Behaviour: Lessons Learned, a review of behaviour standards and practices in our schools. [Online]. Available at: http://www.educationengland.org.uk/documents/pdfs/2005-steer-report-learning-behaviour.pdf (Accessed 22nd March 2019). 
Thomas,A. Lewis,A (2016) An inrotduction to the foundation phase: Early tears curriculum in Wales. London; Bloomsbury.
UNCRC (1989) The United Nation Convention on the rights of the child. [Online] Available at https://downloads.unicef.org.uk/wp-content/uploads/2016/08/unicef-convention-rights-child-uncrc.pdf?_adal_sd=www.unicef.org.uk.1614867988701&_adal_ca=so%3Dgov.wales%26me%3Dreferral%26ca%3Dreferral%26co%3Dhttps%253A%252F%252Fgov.wales%252F%26ke%3D(not%2520set).1614867988701&_adal_cw=1614867985158.1614867988701&_adal_id=dc2f84f0-8090-4928-810d-6f578a47bc76.1614068823.4.1614867985.1614867985.dce6b078-ddeb-414a-b83c-612219250af4.1614867988701&_ga=2.171297952.182400526.1614867985-1790682326.1614068822 (Accessed 3rd March 2021). 
Wales. WAG. (2008) Learning and teaching pedagogy. [Online] Available at https://hwb.gov.wales/api/storage/8f0b360f-f1f6-4bec-b11a-df88168007f9/learning-and-teaching-pedagogy.pdf (Accessed 23rd February 20210. 
Wales. Welsh Government. Department for Education and Skills (2012) Practical approaches to behaviour management in the classroom: a handbook for classroom teachers in primary schools. [Online]. Available at: http://learning.gov.wales/docs/learningwales/publications/140822-behaviour-management-handbook-for-primary-schools-en.pdf (Accessed: 4th March 2021).
Wales. Welsh Government. (2014) Rewriting the future Raising ambition and attainment in Welsh schools. [Online] Available at https://gov.wales/sites/default/files/publications/2018-03/rewriting-the-future-raising-ambition-and-attainment-in-welsh-schools.pdf (Accessed 25th February 2021).
Wales. Welsh Government. (2017) Professional standards. [Online] Available at  https://hwb.gov.wales/professional-development/professional-standards/ (Accessed 4th March 2021).
Wales. Welsh Government. (2019) Children’s rights in Wales. [Online] Available at https://gov.wales/childrens-rights-in-wales#section-30766 (Accessed 28th February 2021).
Wales. Welsh Government. (2020) Curriculum for Wales Guidance. [Online] Available at https://hwb.gov.wales/api/storage/afca43eb-5c50-4846-9c2d-0d56fbffba09/curriculum-for-wales-guidance-120320.pdf (Accessed 4th March 2021). 
Wales. Welsh Government. (2020) Supporting learner progression: Assessment guidance. [Online] Available at https://hwb.gov.wales/curriculum-for-wales/supporting-learner-progression-assessment-guidance (Accessed 3rd March 2021).
Whitty, G., & Wisby, E. (2007). Decision-making school councils in action.[Online] Available at http://www.dcsf.gov.uk/research/data/uploadfiles/DCSF-RR001.pdf (Accessed 4th March 2021). 
Wood, E. (2003). ‘The power of pupil perspectives in evidence-based practice: the case of gender and underachievement.’ Research papers in education, 18(4) pp. 365-383. 
 Wyse, D. (2001). Felt tip pens and school councils: Children’s participation rights in four English schools‟. Children and Society, 15, pp.209-218.



