Difficulties in Implementing CLT in Chines English Classroom

1.Aims 
1.1 Make Chinese English classrooms more active and diverse
Chinese English teachers have followed the previous grammar translation method in English teaching since the first grade of compulsory education. Grammar translation is an old teaching method, and its advantage is enabling students to read and understand quickly. Emphasis is placed on recognizing and grasping the overall structure of sentences and translating them. This teaching method is more suitable for students with a certain level of cognition, such as middle school students. In primary school, the age at which English is first introduced is more suitable for cultivating listening and speaking skills based on the second language acquisition theory. Introducing and initiating CLT will make the classroom more diverse and active.
1.2 Make the CLT approach more widely used and professionally treated in China
In China, teachers who teach traditional skill-based are more respected than those who teach oral skills because, in the context of the Chinese English national college entrance examination, communicative skills are not as crucial in the execution of the exam. Many parents in China prefer dogmatic teaching methods, and the lack of a changeable teaching belief makes many activities introduced by CLT not recognized and promoted.
1.3 Enhancing the Communicative Skills of Chinese Students
Combining these internal factors. The cultural and historical reasons in China have led to students being highly obedient and hesitant to resist the authority of teachers, such as arguing, criticizing, and proposing different viewpoints, which are marginalized in China's cultural and educational environment. To improve Chinese students' speaking skills in the future, they should also enhance their communicative skills early during their second foreign language studies.
2. Rationale and Background
In previous studies, the most common focus was on applying CLT with a background of college students, including why it is not widely used in universities. Two changes have caused a sensation in Chinese universities in the past few decades. One is that more and more students are enrolling in universities, and the other is that the reform of English education has introduced the communicative approach into university classrooms. But these two factors are contradictory, with an increasing number of students leading to a lack of teacher resources and higher requirements for qualifications. The lack of funding has also led to stagnation in the introduction of CLT, and overall, the implementation of the communicative approach in China has not been better than expected.
With the globalization of the economy, the importance of communication skills for Chinese students is also increasing. But it can be seen that students in the younger age group who are not college students are also trying to introduce CLT in EFL learning. In China's more developed education regions, there are also attempts to break through the previously spoken mute English. In the 21st century, there are also good ways to achieve the expected introduction of a communicative approach under different social education backgrounds of the younger age group, but it is rare in China.
The second reason is that the cultural background of Chinese English teachers has led to the inheritance of some educational methods that are not innovative. People can look at the different perspectives on CLT in China and abroad. CETs believe CLT primarily applies in China only to students who plan to study abroad. The practice of CLT in the Chinese English classroom doesn't provide the expected results. A lack of knowledge rules of the target language causes the student's communicative skills to be deficient. But abroad, CLT first appeared in the late 1960s, and it is an excellent achievement in Western Countries. Various task-based and situational contains activities in the CLT approach. The main focus is to explore the factors that can successfully apply CLT in the classroom and what may hinder the further development of CLT.

3.Significance
The primary purpose is to identify problems and explore the real issues encountered in CLT applications, thereby clarifying the relationship between pedagogy, teacher beliefs, and regulatory cooperation. But the main target of this survey is the opinions of students and parents who are receiving compulsory English education, Chinese English-Speaking parents. Not directly interviewing Chinese English teachers is more to ensure the objectivity of the sample results. It's like asking the parties involved in a traffic accident; they all say it's not their fault. The best question and answer is to find the observer who watched the accident happen. Parents are good observers, while students receive the teacher's teaching methods. The increase in college enrollment and the increasing proportion of class teachers and students mentioned above have all led to conflicts. A large part of the escalation of contradictions is due to the negligence of regulators, who did not anticipate some of the challenges they faced after practice. CLT's teaching rules theory may often challenge Chinese English teachers' cultural beliefs, such as their absolute authority.

4.Method
A questionnaire survey is used to determine possible outcomes and difficulties based on surveys with parents and students.

The questionnaire survey on students is as follows:
Questionnaire For Ss(3-12yrs)
1. Have you ever got some English jokes from your English class? 
  Never  Sometimes   Often
2. Do you have a deep impression of your Chinese English teacher? 
   No  Part of them  Most of them
3. Are you happy with random questions from your  Chinese English teacher? 
   No  Sometimes  Often
4. Are you worried when you are given a task or oral homework? 
   Often   Sometimes  No
5. Are you bored with drilling and repeating in a language class? 
   Often  Sometimes  No
6. Have you experienced an interactive language lesson? 
  No  Sometimes  Often
7. Are you happy with the immersion language learning situation?
 No  Sometimes  Often

The questionnaire survey regarding parents is as follows:
Questionnaire for Ps
1.English communication skills are essential. 
 Disagree  No idea  Agree
2.Children's freedom of speech will affect the authority of teachers. 
 Agree  No idea  Disagree
3.A strict teacher is better than an amiable teacher. 
 Agree  No idea  Disagree
4.Students boldly point out the teacher's mistakes in class. 
 Disagree  No idea  Agree
5.Children enjoy language classes. 
 Disagree  No idea  Agree
6.The child has achieved my expected standard of language communication. 
 Disagree  No idea  Agree
7.Children and teachers have equal communication rights in class. 
 Disagree  No idea  Agree
5.Date collecting and analysis:

It is not the actual data to record but a framework. It will take four weeks to find 80 parents and two weeks to see the 40 students. The questionnaire attaches different points to every other choice. And it made different level points; there are three classes for them. The first is 0-7 points, the second is 7-14 points, and the third is 14-21.
Horizontal to compare the students and parents. Vertical is to compare the single part. It's not a simple perspective but contains complicated choices.

6.The limitations
6.1 Regional issue
The sample data belongs to a minimal range, likely only to represent students from one region or city. Areas with more apparent advantages than regions, such as HK, and rooms with more disadvantages, such as mountainous areas;
6.2 Participants' characteristic
Some parents may feel that achieving a low expectation in English learning is enough, but specific questions in the questionnaire do not meet the standards of other students. The bars themselves are a problem. According to parents who take the exam absolutely, the introduction of CLT itself is different from traditional grammar-translation methods;
6.3 Sample examination
 For sample examination, it is necessary to maintain objectivity, rationality, and fairness. Existence is reasonable, and there should be no unfairness to achieve the desired outcome.

7.Possibly difficulties
7.1 Lack of pedagogical awareness on CETs
Lack of situational English construction ability. Many Chinese English teachers express that they cannot spontaneously ask various questions in class. Unable to provide immersive English exploration, it can only teach the next generation based on their previous English experience. In the classroom, it isn't easy to mobilize students' enthusiasm and participation, which is deeply influenced by dogmatism.
7.2 Population restrictions
The number of ordinary public students in Chinese classrooms generally reaches 40-50. Due to personnel restrictions, the answers and participants in the school cannot be changed for a long time. CLT cannot be achieved quickly and efficiently for group skill training, individual differences, curriculum requirements, etc.
7.3 Regulators did not consider the practical background
The background of curriculum planning, from the requirements of China's new curriculum standards, traces the introduction of CLT. However, due to the limited number of people and the low level of teachers, the introduction of CLT is just formalism when there is no significant amount of time input for reading and listening.
7.4 Confusion of educational concepts by culture beliefs on CETs
Many Chinese English teachers believe that questioning students is a challenge to authority, and it is not advisable for students to have the power to speak. Teachers play a leading role, while students play a passive role. In CLT, these concepts and rhetoric are very incorrect. The correct choice is for the teacher to provide the role of a helper, with students as the center of the classroom. Lead the classroom with student behavior rather than teachers. The teacher should withdraw from the stage of this performance and become the most loyal audience for the students. We should gradually break away from this teacher-centered classroom format and stimulate students' participation, innovation, etc.

8.Solution and Conclusion
The weak awareness of education, the lack of practical experience of regulators, and the blank background of teachers' communication skills have all led to CLT not achieving the expected results. Faced with these difficulties, finding suitable methods to improve is necessary. By analyzing data from students and parents and estimating the cultural background of teachers' teaching, we can roughly analyze the overall situation of using CLT in Chinese primary school classrooms.
8.1Teacher Mutual Aid Project
Assist every Chinese English teacher in learning and exploring the teaching theory of CLT. Many CETs are paired with NSTs to help fill the gap and hold English teacher culture festivals to guide and participate in CLT classes. In the cultural salon, practical classroom problems are dissected and solved, gradually creating a quantifiable communication ability table to represent each teacher's classroom communication ability.
8.2A student-centered classroom format
In the context of traditional grammar-translation teaching, add more group activities that allow students to complete independently. Alternatively, in grammar teaching, one can think more about insights rather than simply imparting knowledge to the teacher. Change the mode of training students after listening to classes, gradually making the cultural forms of the classroom diverse and complex. For example, for students, teachers assist in providing suggestions. Spend more time on the TBLT approach instead of seeking fast and straightforward input.
8.3Effective feedback and gentle error correction methods
The language teaching method has a different purpose from other subjects to turn communicative ability into language ability. Communication and communication are necessary for everyone in their daily lives. In contact, it is essential to emphasize the appropriate and appropriate use of language to express meaning clearly. In the CLT approach application feedback, it is necessary always to mention appropriate appropriateness and avoid situations where words do not convey meaning. Focus on improving student performance in these two areas and avoid paying too much attention to minor mistakes. As for the error correction method, it is essential not to use the negative energy of the teacher's authority and coercion to learn. Correcting errors should not be so straightforward, but rather guide oneself to discover mistakes with reason and emotion.
For example: 
S: Mike said he will go to McDonald's
T:  Mike said he would go to McDonald's.
S:  My father goes to home by car.
T:  Tina goes to school by school bus.
Tina goes home by school bus.
Effective feedback can mediated students learning and help students involved with new CLT activities.
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