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1. Curriculum Analysis
It is stated that a curriculum should be looked at in a broader sense and is defined as the total academic experience of the student throughout the course of their educational study;
[bookmark: _GoBack]“Curriculum should be understood in a broad and dynamic sense to include purpose, content, alignment, scale, learning activities, assessment, physical environments and learning collaborators. Consideration should be given to the curriculum as intended, enacted and experienced.” (Barradell, Barrie and Peseta, 2017)
For the purposes of this assignment I will focus on the BA (Honours) Creative Writing degree delivered at Bath Spa University as I have taught several guest lectures within the discipline and it is also my subject specialism. (K1) The course at Bath Spa is one of the most forward-thinking degree programmes delivering Creative Writing as a discipline in the UK, and the curriculum is comprehensive and well-designed in terms of current job market and employment goals for graduates and an effective blend of teacher and student-led learning. The programme aims to create graduates that are fully prepared for a career in writing or a writing related field and the content and modules offered at Levels Four, Five and Six are broad and the course has successfully managed to incorporate as many subjects and topics that are associated with and, fall under the creative writing sector and it also offers a wide range of optional modules which run concurrently with the core modules, enabling a diverse choice for the students. The course combines more traditional methods for teaching creative writing at an academic level such as the ‘writers workshop’ but also incorporates an extensive curriculum which includes current writing trends such as Performance Poetry and the Spoken Word, an opportunity to undertake a Creative Enterprise module and a module on teaching writing. This makes the degree both theoretical and artistic but includes a substantial stress on employability and professional pathways. In addition, some of the learners are also joint honours students and the degree advocates for collaboration and interdisciplinary working. 
“Interdisciplinarity can help to address today's complex issues since it is believed that a cross-disciplinary approach facilitates a comprehensive understanding.” (Spelt et al., 2009)
By using this integrative approach offered by interdisciplinary working it exposes the students to other knowledge and methods of learning.
When reviewing the definitive programme document for the degree it is clear what educational philosophies underpin the course and it appears to present a combined theoretical foundation which has taken influence from several learning theories namely humanism, constructivism and cognitivism. The intended learning outcomes for each level of the course focus on subject specific skills and knowledge, cognitive and intellectual skills and skills for life and work and the programme aims to provide students with demonstrable competencies. At graduate level these include self and critical awareness, reflective skills and subject expertise and the curriculum seems to bridge several different learning theories and approaches. These theories are reflected in the modules and intended learning outcomes and they are a cohesive mix of the educational philosophies referenced above and this is evidenced by the measurable outcomes and the language used for those outcomes. The curriculum is firmly placed in the andragogical spectrum of pedagogy and theory and is the right combination of measurable learning and self-directed learning which provides the students with a fully rounded set of skills at the culmination of level six and is the most appropriate method of teaching and learning to accommodate twenty first century learners. Knowledge acquisition, pedagogies, learning and assessment methods have had to alter in recent years and curriculums have tried to adapt to fulfil the requirements of the society and economy that the graduating students will be entering. The creative writing degree at Bath Spa University is a curriculum designed for the twenty first century student which is a fairly new concept in the realms of curriculum design and development. 
“… ‘21st Century Learning’ we use the latter term, 21st Century Learning, rather than ‘futures’ in order to distinguish it from other literature that uses futures terminology. According to this type, education is not considered sufﬁciently responsive to a complex, globalised world in which skills, critical thinking, adaptability, and creativity will be more important than knowledge per se.” (McPhail and Rata 2016) 
While there is an emphasis in this programme on autonomous learning and decision-making by the student’s in relation to module choices, it is unrealistic to think that a prior structure diminishes self-directed learning. This degree programme offers as much flexibility as it can within its confines but still adheres to the seven principles of Andragogy which includes self-directed learning, self-evaluation and application which the constructivist and humanistic educational approaches also advocate for. The course also offers a progressive approach throughout the three years and builds upon self-awareness at level four, ability at level five and professionalism and expertise at level six which benefits students by moving them progressively toward stronger comprehension, independence and, ultimately, greater self-governance in the learning process. The students are also exposed to plenaries on a weekly basis with industry experts which can address industry and employability issues and while the curriculum offers a progressive, in-depth and contemporary approach to teaching creative writing and a huge emphasis on a professional and clear career trajectory it could still present an opportunity to focus directly on a mindset which alters their attitudes and behaviors and employability capacity. While there is some focus in the course on these skills, which are supposedly embedded in the modules and additionally the opportunity for a Creative Enterprise module, more weight given to changing their mindset will only reinforce their learning. Employability skills are not only a change in practical skills, they also require a change on a personal and emotional level which can only be met by a singular focus. There is also an absence of compulsory work placements and internships on the degree programme and even though students have gone on to acquire placements with related companies and events they aren’t a requirement of the course. A chance to apply their knowledge in a real-life situation can bolster their knowledge and give them a chance to use and expand it outside an educational setting. 
“This means that students who have completed a work placement are in a very advantageous position when it comes to seeking employment after graduation. All the relevant skills required to find and undertake work have already been brought to the fore and tested, and hopefully, the student has developed both personally and professionally due not only to the work placement experience itself, but also as a result of the learning outcomes from each stage of the procedure.” (Fanthome, C)
The degree programme is based on an amalgamation of a product and a process model which is commonplace in education as there needs to be a concrete product or creation at the end of the modules to enable measurement and proof of learning and room for a student’s autonomy in learning. Degree programmes have become less prescriptive and the emphasis in this programme is more on student-led learning demonstrated through collaboration and feedback. Using a more blended approach and taking the best sections of both models will ensure that all criteria is met and that learners gain the most benefit.
“Accepting that student motivation is an essential element in learning, we propose that those who teach should begin to reclaim learning outcomes and begin to frame them more broadly and flexibly, to allow for demonstrations and expressions of appreciation, enjoyment and even pleasure, in the full knowledge that such outcomes pose problems for assessment.” (O’Neill, 2018)
The Creative Writing degree at BSU offers a very professional, relevant and inclusive pathway for creative writers but it still requires a concentration on looking at employability and life skills on a deeper and richer level. 

















2. Course Rationale
· Description-
[bookmark: _Hlk505180068]After reviewing the programme at Bath Spa University, the ten-week programme that has been devised will utilise enterprise education theories and pedagogical techniques with the aim of augmenting the learner’s employability skills and it will also include direct correlation to their degree in Creative Writing. (A1) This will be a freestanding employability related module which will sit within the curriculum and will be entitled ‘Creative Enterprise Mindset.’ The dual purpose of the course is to enrich the learner’s personal development and to additionally boost their employment prospects post-university, by preparing them for the workplace. (V4) The aim of the course is to explore learning theories that complement enterprise education theories and techniques, and then apply them to the development of employability skills and for the learners to subsequently implement those skills in workplace settings. (A2) Enterprise education goes beyond the ‘business start-up’ view that is attached to it and works at a deeper and richer level and context than just being orientated towards business. It is a mindset of its own and by embedding the theories and perspectives into teaching employability skills it will provide graduates with a more profound knowledge of themselves and the skills required for the 21st Century workplace. At the core of this course will be work on personal development, behaviour and traits to use in a diverse range of situations, using enterprise methodology to be an enterprising individual- personally, at work, in a community, as an entrepreneur and throughout life.
· Target Audience-
The target group for this course are Level Four students and while the Creative Writing degree programme accommodates includes a Creative Enterprise module, there is no deeper focus on the students experiencing enterprise education as a vehicle for their own learning and progression. Creative Writing degrees and any art-based degrees are seen as programmes with no clear career trajectory and by embedding employability within their study it will afford them to enter a competitive labour market by giving them the skills to compete with other graduates who possess more ‘vocational’ qualifications. By underpinning the employability skills required by employers with enterprise education, it will enable the learners to respond to the call for graduates to have better non-cognitive skills which can facilitate attainment within the job market. The experiential nature of enterprise education, even if just within the lecture room, can give the learners the opportunity to employ the non-cognitive skills and simulate a work situation which will provide them with an insight into which qualities they require other than their subject specialism. These non-cognitive skills are significantly valuable to undergraduates in their learning environment and beyond. This module however, will allow the learners to use higher level metacognitive skills to develop their non-cognitive skills. While non-cognitive skills are seen to be emotional responses and attitudes towards life and education for instance, they are skills that can be thought about, grown and practiced and can develop an important part of an employees’ abilities and attitude which include cognitive, content knowledge, job-specific and non-cognitive skills. (A4)
“Research is showing that there are concrete benefits to non-cognitive skills, both in education and labour market outcomes. The Banks’s STEP survey work, for example, has found concrete payoff for skills such as “grit” (a combination of passion and perseverance), conscientiousness and decision-making in the labour market, with even more importance to women and the poorest. These skills are also becoming more important as trends like automation shift the skills needed to compete in today’s fast evolving labour markets.” (Non-cognitive skills: What are they and should we care? 2018)
· Learning Objectives/Outcomes-
The learning objectives for this module are based on developing core behaviours, personal qualities and skills using enterprise education as the foundation for the acquisition of the above. By using a thematic structure based on enterprise education and employability to deliver the sessions, the module will induce the skills required to make an effective employee and individual. The aims and outcomes for this module aim to help the learners with the skills to recognise and value enterprise as a mindset for life and work, how to develop an enterprise mindset, build on their personal development and life skills and enable them to apply enterprising behaviours and attributes to gain employment or become an entrepreneur in the Creative and Media Writing Sector. The learning outcomes and aims were developed after taking influence from the QAA guidance on Enterprise and Entrepreneurship Education for UK Higher Education Providers. When devising the delivery, objectives and aims of the module, approaches included- using contextualised methods to enhance their enterprise mindset and proficiencies within the subject area of creative writing by inviting industry experts, authors and writing entrepreneurs to sessions to support the learning, employing experiential strategies for the learners where active learning comes before the theoretical knowledge and developing a thread of reflection throughout and at the conclusion of the module which enables the learners and the teacher to establish learning, critically examine their responses to their learning and to consider future plans. After reading the literature from the QAA, clarification for learning strategies was simpler to ascertain as it provides distinctions between learning ‘about, for and through.’ The module was mainly devised to provide application of knowledge obtained so learning ‘for’ is particularly pertinent even though acquisition of knowledge was also imperative so learning ‘about’ was also incorporated. The outcomes and aims of each week were created using Bloom’s Taxonomy to measure learning and the higher levels of the domain were used to develop the language of the aims and objectives to ensure that the learners had tangible work produced at the culmination of the module. 
· Cross-Cutting Themes
The principal cross cutting theme in this module is creativity, and while that is a nominated skill in enterprise and entrepreneurial education and forms the basis of their degree, it was incorporated into the whole module through a selection of pedagogies, teaching strategies, learning activities and assessments. Creativity has been designated as in the top three skills required by employers up to the year 2020 but it has also pervaded teaching and learning as it provides a vehicle for learners to think and produce work in an original way and enhances ideas generation and a wider outlook when aiming to solve problems and by promoting active engagement rather than passive receivership, students will learn more. 
“People who have the ability to think creatively come up with novel solutions to problems, make connections in new and exciting ways, and brainstorm ideas are in high demand. This is the skill of entrepreneurs, inventors, writers, scientists, engineers, and many careers who are on the rise.” (Tan, 2015)
Graduates who will be entering the workforce will require an ability to be adaptive and will need to be comfortable with the changeable demands of workplaces and society. When presented with a situation that is unfamiliar they will need to be quick thinking, and creative learning, study ande development of creativity as a thinking skill will enhance this ability. 
The secondary cross-cutting theme embedded in this module is literacy, a fundamental life skill and a skill synonymous with a creative writing programme. The teaching strategies and activities used during the module delivery reinforce literacy skills through the creation of a weekly blog, creation of posters, brainstorming activities, business plans, reading pertinent research and literature. Literacy in this module will mean to read and understand the subject’s texts, the construction of texts appropriate to the subject area and the assessments provided and the way the learners will think about, discuss, interact with, and use these texts in ways related to the week’s topics and the module’s learning outcomes.
· Teaching and Learning Strategies
The module focuses on creating independent learners with a stress on application which has moulded the teaching and learning strategies employed. By promoting an enterprising mindset and attitude, and selecting activities that mirror that, it will deliver and experiential learning environment that will enhance individual and collaborative learning, student-led learning and peer to peer learning. The QAA guidance on enterprise education maintains that;
“An active learning mode explores problems and opportunities as vehicles for creative problem solving to enable students to develop their enterprise capabilities. Learning activities are often group-based, especially when team-working skills are desired outcomes.” (Enterprise and Entrepreneurship Education:  Guidance for UK Higher Education Providers, 2018)
However, development of the module also includes more traditional pedagogies which include reviewing visual and written literature about Enterprise and Entrepreneurship as a subject and the topics covered week by week, but this would only make up a small section of the pedagogical methods used, and a facilitative approach would be undertaken during the course as it befits the whole nature of the module which is to promote independence of thought. The learners would learn through ‘doing’ and being active with some teacher guidance rather than a prescriptive line of teaching where learners are passive. Grow says;
“Good teaching matches the learner's stage of self-direction and helps the learner advance toward greater self-direction.” (Grow, 1991)
The strategies used would also reinforce what the learners would experience in the rest of their degree, which deals with their subject specialism, in which group working and peer to peer learning is important. In the text ‘A Toolkit for Creative Teaching in Post-Compulsory Education’ which influenced the majority of the strategies used when developing the model, it states that creative teaching and learning activities can;
“…encourages collaboration between them and the development of new approaches to problems which everyone can chew through.” (Eastwoood, 2009)
All the strategies selected were appropriate for adult learners, the focus of the module, the subject of the degree and in line with current research and pedagogies for the twenty-first century and in line with Kolb’s learning cycle which allows the learner to experience all aspects pertinent to effective learning.
· Assessment Strategies and Methods
The methods of assessment selected for this module are wide-ranging, integrated and include tutor-led assessment, self-assessment and peer assessment and include a variety of forms. The QAA guidance on developing assessments for enterprise and entrepreneurship education states that; 
“Learning ‘about’ entrepreneurship is normally evaluated through analytical texts such as essays and knowledge retention exercises such as examinations. Learning ‘for’ entrepreneurship requires practical activities where students demonstrate their development.” (QAA, 2018)
The module includes week by week formative assessments for the lessons and then a summative assessment for the whole module which is manifested in a self-reflective blog charting their learning, emotional responses and whether there is an evidenced change in their mindsets and attitudes. Alongside the blog, there is a ‘Learning Museum’ activity at the culmination of the course which uses artefacts to represent the topics of the previous weeks and gives the learners opportunities to consolidate all their learning and assess their learning with a visual aid rather than a written assessment. Creativity and metacognition was at the heart of the developing this module and this carried through to both the formative and summative assessments. By electing to use creative methods of assessment there is a hope that they will engage the learner and enable them to absorb the knowledge gained through the assessments for the learning and allow room for their own interpretations. More traditional methods will be employed but a greater emphasis will be placed on assessments that would allow room for open-ended responses and greater engagement. Watson states in ‘Assessing creative process and product in higher education’ that;
“The current study is predicated by the idea that all students have the potential to be creative if they are provided with innovative learning experiences and open-ended assessment tasks; it is underpinned by the principles and values of experiential, reflective and collaborative learning” (Watson, 2014)
By incorporating both creative assessment methods and an opportunity for self-reflection the module is attempting to create an optimum assessment environment for the learners. (A3)
· Evaluation Techniques
The evaluation techniques selected for this module, are classroom observations, a personal teaching portfolio and facilitated student feedback and they will be carried out at different intervals during module delivery. 
Classroom observation can be an effective method of evaluation for various reasons including providing direct evidence to help assess teaching practice and offering chances for teachers to work in a cooperative manner by observing each other’s practice.  It can also aid professional development and growth and enhance the professional development of both the observer and the observed. According to Cohen and Goldhaber who state that;
“Classroom observations, on the other hand, are used nearly universally to assess teachers. They have high levels of face validity because they assess teaching practices that teachers themselves can observe. For those striving to become better practitioners, this information can provide timely and actionable formative feedback.” (Cohen and Goldhaber, 2016)
The second method to be selected for evaluation is a personal portfolio using work collated over the course of the module which can be a comprehensive and beneficial tool for self-reflection and also useful at the end of a course to reflect on the whole process and for future teaching practice. 
“The teaching portfolio performs the function of demonstrating one’s capabilities and accomplishments, achieved through documents, artefacts and empirical evidence, judiciously selected and linked together in a theoretically sound and coherent fashion. It enables both the author and others accessing the portfolio to make judgements about the professional learning of the teacher over time, at present and into the future. (Seldin, 1993)
The third method of evaluation will be gained through facilitated student feedback whereby a teaching colleague will facilitate a conversation with the students utilising a brainstorming method in which they can discuss and examine points that have assisted or inhibited their learning. This method is recommended by Stockham and Amman (1994) and a method touched upon during the study of the PCET. The brainstorming can then be followed by votes on what the learners consider to be important and then recommendations on how the course can be improved upon. By offering an objective facilitator to enter the students into a confidential dialogue about their course at an interim juncture, there are great opportunities to make alterations to the course and create a more effective learning environment. (A5)














4. The link between learning theories and the teaching, learning and assessment strategies chosen. 
All the teaching and learning strategies selected for this module are aligned with several learning theories, the philosophy of the teacher delivering the sessions, the most effective methods to use as a vehicle for enterprise education, allow for an enterprise mindset to be developed by learners and in addition, complement Creative Writing as a discipline. (K2/3 V1/2/3) It was decided that these would be the most effectual for teaching and learning and would create a prosperous and constructive learning environment. 
Cooperative learning activities were a principal feature in the scheme of work and tasks such as think, pair, share, group brainstorms, concept and affinity mapping, learning museums and learning carousels were utilised, which all promote communication, social interaction and interactivity, giving the learners the chance to reach their own conclusions with the teacher offering feedback on their conclusions.
“Cooperative learning uses both goal interdependence and resource interdependence to ensure interaction and communication among group members. Changing the role of the instructor from lecturing to facilitating the groups helps foster this social environment for students to learn through interaction.” (Brame and Biel 2015)
Quizzes and written tasks such as business plans and writing interview questions were also utilised. These take the form of more traditional methods; however, the quizzes were completed through online platforms such as Kahoot and the business plans and interview questions were used using more creative formats which also allowed the learners to test their digital, social media and creative skills. Quizzes and written tasks can be useful for the teacher as they can provide diagnostics, a clearer idea for marking and are easy to distribute and the online quizzes, such as Kahoot, (K4) are also very interactive and engaging for the learners and give instant feedback and responses. However, quizzes can only test a surface level of learning and not a deeper level of understanding and assessment, but by discussing the themes brought up in the quizzes on a more exploratory level it will enable the learners to deepen their comprehension and knowledge. Quizzes are a low stake activity and can be used as an introductory method to the subject after initial exposure;
“Students benefit greatly from being able to take online practice quizzes. These quizzes focus on the critical lower-level thinking learning for the students. The students can practice these activities on online quizzes, therefore, freeing up class time for higher-level thinking activities.” (Tuttle, 2011) 
Creativity in its more traditional sense, shaped the activities where students had to carry out visual tasks such as collages, visual representations of learning points such as through the paper chain task, posters and this also includes the mapping tasks described above. Visual representation can be used to develop higher levels of learning and problem solving and transferring thinking through a visual method makes the tasks more collaborative and investigative;
“It’s refreshing to see how students assess their own work and self-correct to adjust to their peers’ ideas. I have the opportunity to see what they are thinking. This lens provides much more information than any test or textbook quiz ever could.” (Sterman, 2017)
Other methods implemented during the devising of the course included individual tasks such as presentations and activities which gives learners the opportunity to think independently and take responsibility for their own learning, promotes individuality, self-reliance, motivation and personal initiative. A study into primary school children regarding independent learning found it to be successful and this can also translate to the post-compulsory sector;
“Two studies suggested that students who are independent learners work to higher standards, are more motivated and have higher self-esteem than other children.” (Mayer et al., 2008)
Peer learning, reviews and evaluation were also embedded throughout the tasks and are techniques of learning that give students a chance to use their critical skills and to learn from each other and cultivates openness and a deeper understanding. It can also provide a mechanism to gather ideas and inspiration and again puts the learner at the centre of their own learning;
“…if we place ourselves in the position of mediating all that students need to know, we not only create unrealistic expectations, but we potentially deskill students by preventing them from developing the vital skills of effectively learning from each other needed in life and work.” (Boud, Cohen and Sampson, 2014)
The formative assessment methods decided on were varied and extensive and included individual presentations and the production and creation of tangible items such as the posters and business plans. The class discussions and group activities were also all assessed by observation and then questioning post-task and involved using the higher-level thinking skills and were geared towards creativity and even though a portion of the assessments took a more traditional format, a more creative stance was used to deliver them. Creative assessments can allow for differentiation for learners who don’t engage with the more traditional forms and allow enough room to test the more traditionally academic students. 
“Creative assessment recognizes the fact that a classroom may contain students with a multitude of diverse learning styles and provides opportunities for each student to achieve success.” (Classroom Assessment- Theory into Practice, 2018)
The summative assessment was the submission and analysis of a digital blog which was to be completed on a weekly basis and at the culmination of the module. Reflexivity and reflection are integral to enterprise education and to self-directed learners as it demonstrates a higher and more critical level of thinking and self-awareness which is a requirement of the Creative Writing degree at level four. The QAA guidance for Enterprise Education maintains that;
“Encourage use of reflection to consolidate learning points, critically explore emotional responses, and plan for future action.” (Enterprise and Entrepreneurship Education:  Guidance for UK Higher Education Providers, 2018)
Reflexivity plays an important role during the module and is a consistent reflection ‘in the moment’ as opposed to ‘looking back’ on a period of learning;
“When we encourage students to be self-reflexive, we are asking them to understand what they are learning as they are learning.  Additionally, self-reflexivity not only allows students to understand what they learned but why they learned it.” ((Hara, 2018) 
While ‘reflection’ plays an important role, post-learning, reflexivity demonstrates how the student experiences the learning as the experience happens. 
The principal learning theories underpinning this module are humanism, constructivism, metacognition and in addition, andragogical pedagogies. All these theories contain parallels with each other and value the learner as self-directed, as having their own internal processes and possessing an autonomy that drives their learning. They are also all aligned to enterprise education and its focus on the individual and a student’s personal development. 
Humanism promotes active learning, inclusivity, where all learners are participating, places student feedback and input as paramount and stresses the importance of reflection for both learner and practitioner. Constructivism is concerned with learners actively constructing their own knowledge and that it isn’t a simple transaction between teacher and learner, knowledge has to be conceived. These ideas also have a direct connection to andragogy which concentrates on the responsibility of the learner for their own learning, and a metacognitive approach, at its basest is, thinking about thinking. 
In addition, twenty-first century creative writing teaching and learning strategies place prominence on transformative, reflective, and experiential learning and with the writing workshop model at the core of creative writing pedagogy, there are now approaches that can support metacognition, transformative learning, development of identity and creative and critical thinking skills and all the theories used can augment the learner’s subject discipline.  
Metacognitive teaching approaches were also incorporated and according to Perkins (1992) it allows the learners to take control of their own learning and is geared towards making learners progress from ‘tacit’ learners to ‘strategic learners.’
The production of the reflective blog for instance, is a perfect example of metacognitive thinking. Cambridge Assessment for International Education states that metacognition is a style of learning that; 
“…is a term used to describe ‘thinking about thinking’ and supports the idea of self-assessment. Metacognition suggests that all learners need to be able to reflect on their own learning, to understand how they learn best and to reinterpret any new knowledge, skills and conceptual understandings that they have acquired.” (cambridgeinternational.org, 2018)
Constructivism in both enterprise education and creative writing is prominent and is used because it is based on assisting learning rather than being prescriptive;
“…this is especially relevant where the learning outcome is not predictable, which is potentially the case with entrepreneurship education.” (Pounder, 2017)
This also relates to creative writing as an individual activity and a discipline that relies on the individual both personally and as a creator, so by evaluating their own idiosyncrasies and becoming self-aware, they can aid their writing education;
“To write well, they have to create individual characters with individual traits and problems, rather than archetypes, stereotypes, class types or idealisations.” (Times Higher Education, THE, 2008)
Through the facilitative approach adopted throughout the teaching, learning and assessment, learners can to assess their own understanding and subsequently their own learning. Facilitative teaching can be defined as;
“The facilitative teacher is one who guides, instigates, and motivates students to learn. As such, the teacher is the facilitator, rather than the source of learning.” (Methodist.edu, 2018)
All the above strategies and methods of assessment, as stated, are fundamentally humanist, constructivist and metacognitive. However, there are some views that humanism is idealistic and unrealistic and concentrates too much on the student and dismisses environmental and educational factors; 
“The humanism psychologist’s claim that the education and teaching should amplify the student’s creation is right, but they believe these psychological characters are all connatural potential, and ignoring the vital effect of society and culture is a kind of unilateral concept which consider inheritance only.”
Also, some academics argue that contemporary educational systems are only based on a ‘vague’ idea of humanity and that they look upon individuals as ‘resources and risks’ and while professing to be focusing on the human factor, it is predominantly an impersonal and inhuman process;
“Human beings are trained to thereby ‘to see themselves as independent agents and producers on one hand…as clients and debtors on the other.’ As such, they are expected to ‘invest in themselves in order to increase their marketability.” (Zovko and Dillon, 2017)
Another stated disadvantage of a humanist approach is that it also underestimates the effect of the teacher; 
“…humanism psychologists regard the teacher as a facilitator or even a servant, thus underestimating the teachers’ effect. That humanism psychology emphasizes the emotional communication between teachers and students is reasonable, but letting the teacher humour the concept of students is unacceptable.” 
Other contestations of this kind of approach to learning maintain that a facilitative and learner-centred approach can cause difficulty in achieving the outcomes of the curriculum, it requires the teacher to have a certain skillset, can create a chaotic learning environment, cause mismanagement of learner activities as teachers have to handle them simultaneously, students could miss teacher direction as the teacher is speaking to the group as a whole and certain students may wish to work alone. However, there are solid reasons as to why these kind of approaches have been adopted by educators all over the world. More conventional methods of teaching do have their benefits but possibly by incorporating them both, for the right reasons, will make for a productive learning environment. Although, at the core of this module, a humanist view was adopted as it was the most befitting for the learning outcomes and for the approach that the practitioner wants to take as an educator;
“Human education enhances learning by making personal connections to students’ lives, emotions, and experiences.  Thus, students learn more and learn more deeply.  For human educators, academic learning provides a context for personal growth and the development of knowledge and skills necessary to thrive in the world.” (Johnson, 2014)
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