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The topic the group had chosen was poverty. To research this topic, we sent out a questionnaire to schools that we all knew. In this questionnaire one of the questions asked was to define poverty. The answers to this vast topic of defining poverty included the following:
Someone who does not have the financial means to live in a comfortable home and thrive where good food and clean water is available when needed. It can also include financial poverty, poverty of time, poverty of opportunity and poverty of nurture. They do not have the access to leisure facilities and are unable to support their own and their family wellbeing and to have the opportunity for a good quality of life.
(Questionnaire response)


 It is important that the teachers know and understand the problems that these children face on a daily basis, which can then influence their behaviour and their ability to learn in the classroom. Children that live in poverty are at a significant disadvantage to their peers that are not. The National Education Union found that “87% of respondents think that poverty or living in low maintenance affects the learning of the pupils” (National Education Union, 2018). 

In this research task we chose to use a questionnaire to gather information. When conducting our research, we followed the Ethical Guidelines for Educational Research, fourth edition (2018).

This extensively revised, expanded and updated fourth edition of BERA’s Ethical Guidelines for Educational Research is designed to support educational researchers in conducting research to the highest ethical standards in any and all contexts. 
(British Educational Research Association, 2019)

A questionnaire is an instrument for collecting data, which always involves asking a given subject to respond to a set of oral or written questions. We chose an online questionnaire as we thought it would be best suited to gathering the information from the chosen schools. This was efficient time wise and cost effective as all the questionnaires were sent by email.  The responses were then recorded online where the information could be used and transferred accordingly. It also allowed for all schools to be contacted in a time frame where the results and delivery of the questionnaire could be quick and reliable. The results could be analysed quickly and displayed in graph form. This graph display of the result obtained made it simpler and easier to analyse. It was also simple to transfer all the information.  In addition, comparisons of the results could be made efficiently from these graphs. This all aided our ability to draw conclusions from the raw data obtained. It is also important that these questionnaires provided anonymity for the respondent allowing us to follow our ethical procedures. A questionnaire is also less intrusive than other methods of collecting data as these can be answered in the respondent’s own time. Although we were all aware of the weaknesses of using the questionnaire. Some of the respondent’s questions could have been dishonest with a lack of time or interest in the subject causing bias answers. Similarly, answers could be skipped due to a lack of understanding of what information was required from the respondent. With a questionnaire it can be difficult to show feelings unlike an interview where the passion that someone feels for a subject could be apparent through dialogue and facial expressions. With an online questionnaire there could be difficulties with the participants gaining access to good WIFI or even access to a computer and this was taken into account. We also anticipated the difficulty that could arise from the fact that that some responses could be delayed or took too long to reply to so that we were unable to analyse the data due to lack of time. The questionnaire could also be too long for the responder to fill in and this be a cause for a lack of responses (Dubois, 2019). In the questionnaire we collected both quantitative and qualitative forms of data.  

These pupils have daily struggles along with learning that could inhibit them and be detrimental to their learning. The children would go without food, clothes and the basic necessities of life due to poverty. This could influence their relationship with peers and in some circumstances and damage their self-esteem. There is much research and academic debate covering how socioeconomic status should not affect the learning of individuals from more challenging backgrounds and how education should be inclusive for all, however these issues still persist in a modern school setting (Cole, 2008).  These issues are combated in schools where there are breakfast clubs and help available to try and limit the effect on the child. This allows for the child to focus more on learning in the classroom and less on their own personal needs. Maslow (1943) has a five-stage model, this model has 5 different stages that form together to make a pyramid. These stages all contribute to a child as a learner and the bottom of the pyramid relates to poverty in that the child has physiological needs that are needed for survival let alone learning and concentration. These are air, food, drink, shelter, clothing, warmth and sleep. If the child does not have access to these, they seem almost distracted as the child will be motivated to fulfil the need of hunger and this can distract them from engaging in learning. Maslow (1943) initially stated that individuals must satisfy lower level deficit needs before progressing on to meet higher levels of growth needs. (McLeod, 2018).

Children have rights as described in the United Nations Convention on the Rights of the Child (1992).     There are 45 Rights of the Child altogether.  Many of these declarations relate to poverty and what the child is entitled to as a young person. Every child has these rights and whatever their circumstances. Article 6 is related to the survival of the child and their right to reach their potential. Article 24 is related to health as children have the right to clean water, food and a clean environment. This is one of the biggest rights that can be affected by poverty. This is a challenge for schools as children could be entitled to free school meals and snacks available to them to prevent them from going hungry. Some schools also have clean water dispensers where there are clean plastic cups available for use (UNICEF, 1989). These rights to clean water and food link into the establishment of these schemes in many of the schools within the UK, and also mentioned for all the schools participating in this research questionnaire. These schemes go some way to tackle the effect that living in poverty has on education.  However, there is also a need to tackle other factors that result from living in poverty which include poor aspiration for the child which could be linked to low parental attainment. This is in order to lessen the impact that these factors play in low educational attainment for KS1 and KS2 pupils. 
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Figure 1. Results showing attainment caused by poverty.

Figure 1 shows whether the participants agreed that the attainment gap could be attributed to poverty, 50% of participants either agreed or strongly agreed. According to research there is still a gap that continues to grow between more affluent children and children in poverty. Schools still struggle to specifically target these learners with lack of opportunity and funding affecting the help that can be given to these children (Horgan, 2007). Especially if these children achieve average or above average in levels. 
The authors state in the summary that:

Sociological-economic disadvantage is the single biggest obstacle to achievement in education and that poverty currently affects one in three children and young people in Wales.
 (Estyn, 2011). 

The Government in Wales also recognise the impact that a poorer background can have on education but try to identify reasons on a personal level for poorer students stating that “these children are affected mentally, as they lack confidence and motivation to succeed” With a lack of self-confidence and low reports of positive educational experiences they are hindered in their chances to learn and improve educationally (Estyn, 2012). 

The attainment of disadvantaged pupils at KS2 is around 14 percent points lower than those who are disadvantaged. The gap has narrowed compared to 2005 where it was 26 points lower (Education in Wales: Joseph Rowntree Foundation, 2019). Statistics Wales (2018) show the points totals of children on free school meals (FSM). These statistics are undertaken yearly and aim to monitor and indicate areas where there are problems within education, they use a points system to indicate difference between their statistics. The difference between core subjects was a shocking 15 points. Looking more in-depth at these statistics, the male difference in free school meal uptake is a greater 17, which could be an indicator that males struggle more in poverty than females. All schools in the case studies (Appendix 1-4) indicate the percentage of FSM in their school, these data show that there is a definite need for FSM in schools but again the actual number of pupils receiving FSM was not given.

There is a strong statistical link between poverty and low educational attainment. Children in these situations are more likely to attain lower levels than their peers. It then makes it harder for learners to gain high-skilled employment or to continue into further education.
                                                                                       (Estyn, 2011) 


This link between poverty and education was also identified in the written answers to question 17. Many participants mentioned the link between parental involvement and attainment and one participant even thought that poverty went hand in hand with poor attendance and parental involvement. Whilst all the schools in the case studies (Appendix 1-4) highlight parental involvement only one notes the effectiveness of improving the parent-school relationship, Hafod –y-Wern (Appendix 1) notes how this can allow issues to be addressed in a more positive way.

Child poverty is a problem in Wales (Chamberlain &Mullineux, 2010; Welsh Government, 2016). A strategy was put forward for Wales in 2011. The objective of this was to continue working towards the eradication of child poverty by 2020. This is important as we are nearing the end for this objective to be completed, and the first step of halving the poverty of children by 2010 was not achieved. Poverty is a difficult problem to understand and improve. When children are born into poverty it can be very difficult for them to get out of the pattern and engage in education.  These children often become part of the not in employment, education, or training cycle known as NEET.  The causes of poverty can happen for various different reasons like repeated broken spells of employment, working irregular hours, the breaking down of an adult relationship, children being born or leaving the family and intermittent health problems affecting employment and benefits (Welsh Assembly Government, 2011). 

These issues are commonly mentioned when looking at the poverty cycle and how it effects education.  As stated before there is legislation in place in Wales to tackle the issues of poverty and how it affects education, and various schemes have been put in place to help the poorest students achieve their potential in line with the United Nations Convention on the Rights of the Child.  Leseman and Slot (2014) give a clear indication of the importance of early childhood education. The authors point out that effective education in early stages of childhood can have beneficial effects all the way through pupils’ lives. They also state that effective education at this stage is the most effective way of breaking this cycle of poverty. In terms of targets The Child Poverty Strategy for Wales put in place two targets, to half the amount of child poverty by 2010, and to eradicate it by 2020. This first target to halve the number of children in poverty failed and it is likely that the goal of eradicating it will also be missed (Potter, 2011). 
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Figure 2. After (Feinstein, Duckworth & Sabates, 2004) A model of the intergenerational transmission of educational Success.

The Welsh Assembly Government (2011) indicate that low incomes and living in a workless household are two of the key factors that are linked to poor life outcomes for children. This paper points out that income can play a part in lower parental cognition and education and this is often passed on through the home learning environment, resulting in children experiencing a less aspirational and motivating environment. These factors can all contribute to an environment at home that does not promote cognitive social and health development to the same extent as higher income households. Figure 2 above (Feinstein, Duckworth & Sabates, 2004) shows the links between these background factors and how they can affect key family features and processes resulting in child development and outcomes, it is used in the Welsh Government paper to show where deficits in cognition arise.  

The child poverty targets were for less than ten percent of children to live in relative low-income families. They aim for less than 5% of children to live in material deprivation and low-income families as stated in the Child Poverty Promise and Child Poverty Act (CPAG, 2019). Children being brought up in these poorer environments often experience factors that would otherwise promote their cognitive, social and health development. They are more likely to begin school with deficits in their learning ability and social behaviour, limiting their confidence and damaging their self-esteem. This is identified in the case report for Herbert Thompson Primary School (Appendix 4). Schools can only identify the children in most need by recording and analysing the uptake of free school meal schemes. This limit to the ability of a school to put in place appropriate and targeted help to individuals who most require it, can mean that often pupils who would benefit go unrecognised, and their education suffers. One in every six pupils are eligible for free school meals, a figure of just over 76,000 pupils (Estyn, 2011). There has been some concern over the stigma of free school meals for pupils, often the vouchers that pupils must present single them out from other pupils, and a stigma of poverty is often attached to these pupils. It may be the case that some people who have every right to these provisions do not accept them because of this stigma. And the numbers therefore reported for free school meal schemes may not be fully representative of the number of children experiencing poverty and going through education systems (Rock, 2012). Eligibility is the main recorded figure in the case studies (Appendix 1-4) again not showing to the full extent of FSM usage and whether some parents have decided not to take up the scheme.

Children in schools are said to be separated between their peers by the fact that they were entitled to free school meals, one in six Welsh pupils are eligible for free school meals. From the questionnaire there were a range of responses for the number of the children who receive free school meals. The responses range from one pupil to fourteen. With the most common answer of two children per class receiving FSM. Children are entitled to free school meals if their parents do not earn a specific amount. This is how the statistics are produced with the attainment gap between the more affluent children and the children who are more disadvantaged. These reported figures indicate that some children are not receiving the basic rights of the child as mentioned by the UN convention.


Figure 3. The relationship between FSM and achievement in literacy and numeracy in sample survey.

Schools are supported by the Pupil Development Grant (PDG) enabling these children to have free school meals. Each school uses this grant for different purposes. The primary purpose is to support children through school and give them the greatest opportunity to reach their potential. The aim of this grant is “to improve outcomes for learners eligible for free school meals and looked after children”, and it is in place to help overcome some of the barriers that these children and their families may face when coming from disadvantaged backgrounds (Crickhowell High School, 2019).  In Figure 3 it can be seen that whilst some pupils who were receiving FSM were reported to be attaining literacy and numeracy skills, there were three reports of FSM pupils who were underachieving in these areas. 

Schools can also use unallocated grant money to their advantage to achieve a successful environment for these children to work in. Schools do include the PDG funding into their school development plan, allowing them to improve the experience of all the pupils. This money can be used for interventions and initiatives to help reduce the gap between pupils. Schools should balance whole school and targeted interventions to ensure that every FSM learner benefit as an individual, and the school as a whole improves its capacity to support all learners to reach their full potential
(Crickhowell High School, 2019). 

A recent report by Wales Centre for Equity in Education points out how the PDG grant can be applied in schools for the most positive effects of equalling poverty gaps in education (Egan et al, 2014).
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Figure 4. Grant usage in surveyed schools.

Figure 4 shows what the grants in schools are spent on. In this graph most of the respondents said that the grants were always spent on the children from low economic backgrounds. One respondent did say that only occasionally was the grant spent on children from low economic backgrounds. 



Figure 5. Educational barriers and initiatives to reduce them.

In Figure 5 shows the results of which the initiatives the teachers thought would reduce the educational barriers related to poverty. The most popular response was literacy support with 90% of responses choosing this option.  Followed closely by extra-curricular activities where the quarters of the respondents had chosen this answer.  Interestingly a less percentage of the respondents had picked breakfast club and lunch and snacks as important to help reduce the educational barriers between pupils. Other responses were that there needs to be more support with numeracy which could be just as important as the literacy support that was stated earlier. Another interesting response was the “opportunities for development and expression through expressive arts” which could have an interesting effect on the students as they are able to show expression and communicate with others through the arts and enjoy what they are doing. 
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Figure 6. Other subjects affected by low economic background.
Figure 6 also discusses the other national curriculum subjects and which the responses decided which subjects were affected the most when children receive free school meals. Two thirds of the responses show that physical education is affected the most with both music and science making up the rest of the responses, of one sixth each. When comparing this response to the response of question 9 which shows that many classes need to provide these children with PE kits along with swimming which would not be provided at home. “Children have limited access to music, art and out of school activities” Horgan, (2007).

Figure 7. Inclusion methods for pupils from low economic backgrounds.

Figure 7 shows that the most popular methods of inclusion were reading recovery and in class support. For children to feel included in the class it is important that they are able to take part in everything that their peers do.  The graph also show that some schools and teachers needed to supply PE kits, rain coats and wellies just so they are able to take part in activities with their peers. These children may not have the opportunity to participate in certain sports due to the financial impact it may have on them. Examples of this could be cricket or rugby where their needs to be specific equipment to use in the activities for health and safety reasons. Although in school PE can therefore be a horrible experience with the stigma of receiving kit from the class teacher when this would not be the norm in the classroom. This could then have a detrimental effect on the pupil’s performance and enjoyment of physical education and effecting their development in this area. Other clothing is also provided for these children if needed like rain coats and wellies especially for outdoor opportunities where the children are able to explore their outdoor areas and have an outer classroom experience, but this could have a similar effect to the challenge of providing PE kits.  There are lots of methods of inclusion that allow for these children to have the same experiences that every child has and returning to the rights of the child where they have the right to reach their full potential like every other child. 
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Figure 8. Inclusion of pupils from low economic background.

Figure 8 discusses inclusion in the classroom, the respondents agreed with the statement that the pupils are included within the classroom with nearly ninety percent of agreeing and an eight disagreeing with the statement. 

Many papers exist on intergenerational poverty in relation to education, but the poverty cycle and the Welsh government (2011) point out some interesting themes. The link between healthy nutrition and educational performance is well understood (Behrmann, 1996; Blossman, 2009), and the UN has recognised the importance by making healthy nutrition a right for all children, in response to this responsibility the Welsh government have introduced the FSM programmes into schools to lessen the effect of poverty on the poorest pupils. Whilst these schemes do tackle poverty and attainment in a school setting they do not approach the deficits in social and cognitive ability that many young people from poorer backgrounds experience when starting school. Both the FSM eligibility and this lower baseline learning deficit is mentioned in case study 4 (Appendix 4).

Theorists have studied poverty and cognition deficits and suggest that creating a healthy learning environment before formal education would help to improve individual learning and reduce the impact that poverty can have on an intergenerational level. Increasing communication and parental involvement in all aspects of education would improve the effectiveness of many of the schemes that are in place, but underused, however this still only approaches the problem after deficits are in place. Again, this cognitive deficit before formal education leads many pupils to be at a distinct disadvantage from their peers and I believe this is a key area which needs further research and improvements in order to secure the future of many young people at the same time as limiting the intergenerational impact of the poverty cycle.

If I was to conduct this research again to improve the results and the reliability of our research. The limitations of this research were that there was a lack of responses, if this was to be done again the number of intended respondents would be far greater to gain a wider field of results.  The questionnaire could have asked a separate question about parental involvement, this research has demonstrated the importance of this and I would have liked to have known more from the schools questioned. There was also little questioning on the importance of attendance of these pupils in deprivation.  This could be another area of importance in the research that was conducted and could produce more useful information on this subject. 


Figure 9: Educational barriers identified by Survey.

Figure 9 shows the educational barriers and challenges that children from a low economic background face. Lack of parental involvement had the most responses showing that this is identified as the biggest challenge that these children face. With many of the other barriers and challenges (attendance, emotional concern and language development) there is a possibility of considering them a result or caused by parental involvement levels, but no clear way of measuring this means teachers and LSA’s must continue working towards their guidelines and concentrate solely on the pupil and how to help them. The need for additional parental support therefore is limited, and approaching parents to raise these concerns could be considered unethical and unprofessional.

More than 80% of new teachers feel that parental support and involvement is the most challenging area they face; parents are either unwilling or don’t have time to participate in their child’s education.
(White, 2018)

This issue of parental interest can be problematic for all teachers whether the child is from a low economic background or not. The greater impact of parental interest however becomes more evident in children from these low economic backgrounds, often the parents are under-educated and have lower aspirations. These issues have a knock-on effect, and parents often pass on their lack of interest in learning to their children, whether this is as a result of not being able to help with homework, learning and attainment, or a general tendency towards disinterest in education.

Ongoing research shows that family engagement in school improves student achievement, reduces absenteeism, and restores parent’s confidence in their children’s education.
                                              	 (Garcia & Thornton, 2014)

Due to struggling with financial hardship some parents struggle to offer attention to their children which can then have a detrimental effect on the child’s confidence and motivation in their work (La Placa & Corlyon, 2016). A Joseph Rowntree Foundation Paper also states that there is a need to understand this parental involvement relationship to education of children. The authors show there is a link between moving into low-paid employment and parental stress, at the same time parental time with children reduces and income effects are stationary, with little benefit to the household.

Parent school relationships are also key to improving outcomes for many pupils, Hafod-y-Wern school (Appendix 1.) indicates good results of parent advisors within their school and have seen positive outcomes in attainment for some pupils. This relationship between school and parents is essential. The research gathered along with case studies (Appendix 1-4) and literature identified a close link between involvement of parents and detrimental effects on children’s development, this effect is even more apparent when these children come from a low economic background (Appendix 4. shows the highest FSM eligibility but is the only case study to note learning deficit). Often these parental involvement issues are heavily influenced by the parent’s experience of school and this can become yet another barrier to schooling between generations (Osborn, 2013). With many different people involved in a child’s life there is a chance to identify and tackle educational issues that result from poverty. However the identification of these issues is a real problem, often stigma attached to poverty means parents do not sign up for many of the available schemes that would help their child. Multi-organisational working where benefits agencies or other authorities could identify at-risk children would help in this identification process. Once identification of these children was in place the support available would be easily administered, and could lead to much better life outcomes for many children from low economic backgrounds.
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Appendix

Case studies

1 Hafod-y Wern primary school in Wrexham. Nearly 56% of pupils are eligible for free school meals. This school has tried to combat this by introducing the parent support advisor and pastoral support worker which has had a positive impact. This has allowed for positive relationship with some parents, which has allowed for the school top address a range of issues in a positive manner. 

2 Ysgol gynradd Talysarn in Gwynedd. 25% of pupils are eligible for free school meals. The school believes that it has a duty to ensure that it has an effective relationship with parents. The school aims to offer opportunities and experiences for pupils and parents, so they can spend enrich time together. The sessions are held with families in order to negotiate and gain agreement between school and home on how parents can overcome difficulties. 

3 Ysgol y Foryd, Conwy, uses a number of strategies to involve parents in school life in order to raise standards, provide early intervention and tackle disadvantage. The school works closely with families and both the self-esteem and attainment of pupils has improved. Nearly 42% of pupils are eligible for free school meals. Developing the partnership with parents; with its impact on pupil standards and tackling disadvantage. Parents are encouraged to take part in school life. 

4 Herbert Thompson Primary School is situated in a deprived area of Cardiff, with 58% of pupils entitled to free school meals. Staff encourage parents to play an active part in school life and the parents council works in partnership with the school. The main challenge of this school is the low baseline that the children start from. By involving parents there has been a significant impact. Attendance has improved, and the children are all benefitting and as children receiving free school meals and their peers are line with the required levels. 

Children recieving FSM and achievement in literacy and numeracy.

4. How many children in the class receive free school meals?	3	10	4	1	14	1	0	5. How many of these children are currently achieving their year outcome/ level in literacy?	3	6	2	1	10	1	0	6. How many of these children are currently achieving their year outcome/ level in numeracy?	3	6	3	1	10	1	0	





Which school inititives would reduce the educational barriers related to poverty

Literaxcy Support	Breakfast Club	Lunch and Snacks	Extra-curricular activities	School celebrations	Numeracy support	Opportunities for development of expression in expressive arts	7	5	4	6	3	1	1	School inititives


Respondents



Methods of inclusion to use with children from low economic backgrounds

Provide PE Kits	Rain coats	Wellies	Provide School Uniforms	In Class Support	Reading Recovery	Free Snacks	Shared Support	LSA Support	Free school Trips 	Family Engagement	5	4	5	3	7	7	3	1	1	1	1	Methods of inclusion 


Respondents



Which educational barriers or challenges impact pupils from low economic backgrounds the most?

Low Attendence	Nutritional Health	Language development	Emotional concern	Social skills	Lack of parental invlovement	Achievement gaps	Behaviour issues	Low expectations	Impact of adverse childhopod experiences	Aspirations and role models	6	5	7	7	5	8	3	5	1	1	1	Educational barriers or challenges


Number of respondents



21
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17. National Statistics Wales(2018) show a 9% decrease in an
attainment gap between those eligible for free school meals and those
who are not, within the core subject indicator. In your school, would you
agree there is an attainment gap caused by poverty?

8 responses
@ strongly agree
@ Agree
@ Neither agree nor disagree
@ Disagree
@ Strongly disagree
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13. Are these grants used specifically for children from a low economic
background?

8 responses

©® Always
@ Occasionally
@ Never
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7. What other National Curriculum subject do you think is affected the

most?

6 responses

@ History

@ Geography

@ Religious studies
@ Music

@ Physical education
® Art

® science

@ Technology

@ Languages
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8. To what extent do you agree children from a low economic
background are included within the classroom/school?

8 responses

@ strongly agree

@ Agree

@ Neither agree nor disagree
@ Disagree

@ Sstrongly Disagree
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APPENDIX GA36b

LEVEL 5 ASSESSMENT SPECIFICATION

Student name: Student ID number:
Programme: BA Primary Education with QTS
Module: The Rights of the Child: Inclusion and Diversity
N Contribution to
Module code: ECAD5003 Overall Module 100%
Assessment (%):
Lecturer: Nanna Ryder Internal Verifier:
Assignment Title: | Based on evidence ffom ~Tworg count (o | 4,000 words
current research and policy - | equivalent):
as well as on data gathered
from a group questionnaire,
critically discuss an inclusive
approach to supporting the
needs of a particular group
of pupils. Focus on one
specific learning difficulty,
disability or additional need
for your discussion.
Use ICT skills developed
within the module to present
your findings.
Submission 30/04/19 Return date of | 30/05/19
deadline: provisional marks
& written feedback:
Submieeion Al written assessments, where practical and possible, must be submitted via
method: Tumitip, unless otherwise instructed by the Lecturer. (Please DO NOT put this
E assessment specification into Turnitip, or it will match many similarities with
other students’ submissions.)
Alternative submission method (if applicable):
1. The individual assignment to be submitted via Turnitin.
2. A hard copy of the group evidence file to be submitted.
Late submission of the assessment will result in a late penalty mark.
Penalties for late submission: Up to one week late, maximum mark of 40%.
Over one week late, 0%. Only the Extenuating Circumstances Panel may
approve a change to submission dates.
Academic Academic honesty is required. In the main body of your submission you must
honesty / give credit to authors on whose research and ideas your work is based. Append
referencing:
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STUDENT FEEDBACK FORM

from developmentiimprovement.

This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your
mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on
the achievement of the task(s), including those areas in which you have performed well and areas that would benefit
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