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Using a theme or traditional tale as a stimulus, consider how you might embed the six areas of learning and experience and the four purposes in an integrated, cross-curricular approach.

I have chosen the theme ‘Musicians’ aimed at year four, as I believe it will be a topic that can easily cover the six areas of learning and experiences and Donaldson’s four purposes. I will also show my understanding of methods of cross-curricular teaching. Cross-curricular is about gaining ‘knowledge, skills and understanding from various subject areas together’ while ‘exploring and embracing the world’ (Savage, 2010). The taxonomy of cross-curricular approaches includes ‘tokenistic’, ‘hierarchical’, ‘multi-disciplinary’, ‘inter-disciplinary’, ‘opportunistic’, and ‘double-focus’ (Barnes, 2011, p. 56) and (Barnes, 2015, p. 272). The six areas of learning and experiences are heath and well-being; expressive arts; humanities; languages, literacy and communication; science and technology; and mathematics and numeracy (Donaldson, 2015, p. 39). The four purposes include helping ‘children and young people to become’:
· ‘ambitious, capable learners, ready to learn throughout their lives’
· ‘enterprising, creative contributors, ready to play a full part in life and work’
· ‘ethical, informed citizens of Wales and the world, ready to be citizens of Wales and the world’
· ‘heathy and confident individuals, ready to lead fulfilling lives as valued members of society’ (Donaldson, 2015, p. 29).

The first activity would be learning about welsh instruments and dances from different periods of time and how they have developed over time making them ethically informed. Therefore, using their history knowledge along with developing their identity of being welsh (YCC) and developing their physical skills. The curriculum document for physical education specifies that in the range children have to be able to ‘perform and develop an appreciation of movement from different traditions, times and places, including some traditional dances from Wales’ (DCELLS, 2008, p. 13). This lesson easily covers the health and well-being area of learning and experiences while making them heathy and confident children. Donaldson (2015, p. 15) mentions that there is a ‘focus on Welsh identity and the Curriculum Cymreig’ learning in primary schools. This activity helps promote this by the children learning about welsh instruments and dances. The thinking skill that will be improved in this activity would be thinking logically and finding patterns. The method of cross-curricular that I have chosen to use for this activity is double-focus. Double-focus provides a ‘balance’ between experiences and subject learning. This has a pedagogy focus to it (Barnes, 2011, pp. 66-67). There would be two separate methods of learning, one being subject of area of learning and the others being cross-curricular learning where they use the skills they learnt in subject learning (Barnes, 2015, p. 274). The advantage of using this method of teaching cross-curricular is that children often achieve better in core subjects when they feel achievement in subjects such as the creative arts as they are having success that develops ‘personal strength or passion’. However, the disadvantage of it is that the emphasis made to learn more about creative subjects can take away from the learning of core subjects such as languages and literacy (Barnes, 2011, p. 67). This disadvantage would not be an issue if the multi-disciplinary method was used because it gives equal importance to both subjects (Barnes, 2015, p. 273). As single subject will be used for learning skills in two subject areas. However, the subjects are introduces separately and then linked (Barnes, 2011, pp. 58-59). 

The second activity is where the children are learning about where Musicians have come from, where they lived and how that affected the types of music that they created. This activity will cover the expressive arts as they will be learning about different musicians and their genres which they will be able to use these features within their own music when they come to create it. It also includes learning humanities as both history and geography will be developed. This activity covers two of the areas of learning and experiences, mathematics and numeracy and humanities. The children will be able to identify countries that musicians have come from and how the different genres are often linked to the countries. Dates in history will be developed as children will then be able to sequence which musicians were born when and sequence the genres of music in which they were mostly dominant in the periods of time. This will even work on the children’s numeracy work by sequencing dates. The children will be encouraged to be ‘creative contributors’ throughout this activity and showing the children examples of creative contributors such as Mozart which could encourage them to be ambitious (Donaldson, 2015, p. 29). The curriculum states that children should have the skills to ‘identify similarities and differences to describe, compare and contrast places and environments’ (DCELLS, 2008, p. 12). This activity helps achieve these skills. The thinking skills that will be used would be problem solving to put musicians and genres of music in order. The method of cross-curricular that I have chosen to use for this activity is inter-disciplinary. Interdisciplinary is where subjects are ‘connected’ or ‘combined’. The ‘intertwining’ will expand the learning but the objectives for each subject are clearly separated (Barnes, 2015, p. 273). Creative thinking combines the ‘two or more subjects’ with many ‘solutions’ which need ‘collaborative’ responses (Barnes, 2011, pp. 60-61). The advantage of using this method of teaching cross-curricular is that different ‘interpretations’ are given to one area of learning (Barnes, 2011, p. 61). However, the disadvantages of it is that a knowledge of the single subjects, like history and geography in this case, will have to be gained before intertwining the subjects to achieve the best outcome. This disadvantage would not be an issue if the hierarchy method was used because hierarchical is where the more ‘superior’ (Barnes, 2011, p. 57)or ‘dominant’ subjects such as core subjects are supported by the ‘subsidiary’ subjects such as the arts subjects. The learning would be focused on the dominant subjects so learning both subjects would not need to happen (Barnes, 2015, p. 272).

The final activity would be a recycling-based activity. The children would be able to learn aspects of ESDGC within this activity as it would cover themes such as consumption and waste; wealth and poverty; and identity and culture (DCELLS, 2008, p. 14). The children would be learning how instruments can be made out of everyday items like a tin can or glass bottle and how wealth and poverty and where people come from effects the way musicians make music. This activity can follow on from the second activity where history is involved with the learning as instruments in early periods were often made out of recycling everyday items. The children would be able to compose their own music, perform it and then evaluate it while learning the musical terms such as tempo and dynamics. The evaluation could be a written exercise where the children are able to say what went well, how they would improve but with the use of the new terminology they have learnt and refamiliarizes the terminology when they write it and improves their communication skills both written and verbally, covering the languages, literacy and communication area of learning and experiences and the LNF. The curriculum document for music specifies that children should have the opportunity to develop their skills to ‘explore, use, create, select and organise sounds for a musical purpose’ (DCELLS, 2008, p. 13). This covers the area of learning and experiences, expressive arts. The children will be improving their thinking skills by ‘evaluating their own learning and thinking’ (DCELLS, 2010, p. 24). The cross-curricular method that I have chosen for this is opportunistic. Opportunistic is child-lead and learning are developed from their child’s experiences or questions. The teacher challenges the children to develop this learning and understanding (Barnes, 2015, pp. 273-274). The children allow the learning to go as deep and thorough as they want with only the guidance from teacher being minimum and where essential. (Barnes, 2011, pp. 63-64). The advantage of this method is that the children’s voices are being heard which is encouraging and motivating for children to learn as it is the topics that they feel have importance to them (Barnes, 2011, p. 64). The disadvantage of opportunistic is that it can be harder for teachers to teach and is usually done by the more experienced and ‘confident’ teachers as it is harder to plan for what questions the children might ask so teachers would have to be knowledgeable of the topic (Barnes, 2015, pp. 273-274). 

I believe there are benefits of teaching and learning cross-curricular. The first argument for cross-curricular would be that it is more like ‘real world learning’ and appropriate contexts (Barnes, 2015, p. 275). I like this idea of having more suitable learning experiences as in everyday life they don’t fall under one ‘umbrella’, they have many factors contributing to them. I feel like this is an advantage because the children will be better equipped to deal with real life situations. The second argument for would be that creative ideas are more ‘valuable and imaginable’ making the curriculum a more innovative curriculum which is achieved by listening to the pupil’s views on what they want to learn (Barnes, 2015, p. 272).  There is also the belief that teaching and learning cross-curricular can help strengthen the curriculum and make it more manageable. This links to the areas of learning and experiences. Cross-curricular can mean that having an experience such as a school trip can have different outcomes for learning, different classes can ‘simply respond in different subject ways to the same experience’ (Barnes, 2011, p. 76). Doing this helps cover many parts of the curriculum from one experience as children are able to take the learning in a direction they want which is an opportunistic method of cross-curricular. 

However, an argument against cross-curricular teaching and learning is that ‘poor’ teaching can lead to ‘fragile, untransferable and difficult-to-articulate learning’ (Barnes, 2011, p. 56). This the affects the effectiveness of the children’s learning and is normally because the teacher is not confident in teaching cross-curricular and creates barriers to the children’s learning. There is also the argument against cross-curricular pedagogy because it is ‘not simple’ as there are many types of teaching and learning cross-curricular such as hierarchical and inter-disciplinary (Barnes, 2011, p. 53). This can make it confusing for teachers to teach but also if the children are being taught through five different methods of cross-curricular it can become more difficult for them to understand the learning that is taking place. A final argument against would be that ‘detailed and lengthy planning’ is essential in order to make sure that progression is being made and that it covers the curriculum well (Barnes, 2011, p. 95). Otherwise, the learning can become repetitive with links being weak or very similar in different topics. Strong links can help enhance learning in a variety of subjects and areas of learning and experiences. Weak links and repetitive links can be less motivating for the children to learn. It can also mean that is planning is not successful, topic-based activities can fail and not work properly where assessment is hard to complete and may not even be subject-specific enough to cover the curriculum.

In conclusion, I believe that cross-curricular teaching and learning is a benefit to both children and teachers. After discussing the methods of cross-curricular, I feel that the most suitable method will depend on the topic and activities. However, I do have a better feeling towards the inter-disciplinary and multi-disciplinary as I believe that these are easier to plan for than the likes of opportunistic.  This is because from a teacher’s perspective it can be hard to plan for as the ‘children’s responses come unplanned and unexpected’ (Barnes, 2011, p. 64). In general, I feel there is a better understanding now of how to teach, learn and plan cross-curricular than there was previously as we now have an understanding of the ‘need’ to ‘develop a flexible and learning society’ (Barnes, 2011, p. 15). This makes it easier to cover more aspects of the curriculum without having to plan separate lesson plans and activities to cover each subject even though I understand that planning for cross-curricular activities can be more challenging to plan and more time consuming. I do also understand the argument against teaching, learning and planning cross-curricular as I believe it may be harder for teachers who have not had much up-to-date training on teaching cross-curricular but for those of us who are currently being trained as teachers, I feel these arguments against are less likely to be barriers for us.
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