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There are many different definitions of bilingualism. Grosjean (2012) states that in order for a person to be considered a bilingual they need to regularly use the languages that they know. Valdes (2015) also agrees with Grosjean to a point, however he defines bilingualism as a person or child knowing a very limited amount of the language but still being able to read, write, speak and understand the language. While Mackey (1962) defines bilingualism as being able to use more than one language. 
There are many ways a child is introduced to a new language. Baker states that there are two types of bilingualism Sequential and Simultaneous bilingualism. Lambert (1987) also states that there is subtractive bilingualism. 
[bookmark: _Hlk5395461]Sequential bilingualism happens when the child will only hear one language at home this will then be their first language or as Baker and Wright (2017) describe it as mother tongue. The child is then able to learn another language later on in life which they will become proficient in (Baker and Wright, 2017). Children learn sequential bilingualism through two different ways informal acquisition and formal acquisition (Lightbown and Spada, 2013). If a child learns a new language in an informal way it means that they will learn the language from their community, nursery or family. While if a child learns a language in a formal way it means that they learn the language in a school setting (Lightbown and Spada, 2013).
Simultaneous bilingualism happens when children acquire 2 different languages at once this happens when there are 2 different languages spoken at home or in the local community (Baker and Wright, 2017). Devarakonda (2013) states that there are three stages to simultaneous bilingualism stage 1 happens when the children mixes up two languages this is called code switching. Stage 2 happens when words are separated from the 2 different languages and stage 3 happens when one language becomes more dominate that the other language. When this happens, it is called subtractive bilingualism. 
Often children who learn 2 language at the same time often code switch. Baker and Wright (2017) states that children who are bilingual often code switch this is when one language mixes with another one. Parents often think that when children mix words from two different languages in a sentence that they are confused (Pransiska, 2016). However, Baker and Wright (2017) does not think that when one language mixes with another it is a problem instead, he thinks that code mixing is an important linguistic tool which can help the child to develop their language. Pearson (2008) agrees with Baker as they state that code mixing is a natural part of children being bilingual and that it is something that usual happens. Heinlein and Williams (2013) views code mixing as a way of the children being creative in the language that they know. Genesee (2006) suggests that children code switch as they do not know the word or phase for what they are trying to say in the language they are speaking, so they switch to the other language. Lightbown and Spada (2013) do state that some bilingual children do have a minor language delay when they are younger. 
When children are learning a new language sometimes, they will lose one language while they are learning the new language this is called subtractive bilingualism (Lambert, 1987). This can have negative effects on the child as it can affect their self-esteem especially if it is their home language or a language that their family speaks. If this does happen then it could go against The United Convention on the Rights of the Child (UNCRC) especially article 30 as all children have the right to their own culture, religion and language (UNICEF, 1989). 
Through observations Wong Fillmore (2000) found that when children are in a setting that practices the immersion method for long periods of time then their home language suffers. This could mean that their home language could either be slowed down or halted. It could result in the child not speaking the home language which would affect their self-esteem level and make them feel isolated as they could possibly not be able to speak to the other members of their family (Baker and Wright, 2017). However, Johnstone (2002) and Swain and Lapkin (1991) state that children who are immersion method settings do just as well as their peers in monolingual settings. Baker and Wright (2017) state that during the first three to four years of being in an immersion setting their first language does suffer however after six year of being in the immersion setting their first language is now on the same level as monolingual students.  
In Wales Mudiad Meithrin (no date) uses the immersion method they state that this allows the children to develop their welsh language skills naturally as they have done with their first language. On the Mudiad Meithrin website they state that settings are not allowed to use the sandwich method. This is a method where the practitioner talks to the child first in the language that they are learning then in their home language and then repeats it back to back to the child in the language that they are learning. 
Lennenberg’s (1967) critical period hypothesis states that from birth to a child’s 3rd birthday, they are able to learn how to speak and understand a language. Nacamul (2015) agrees with Lennenberg’s critical period hypothesis as she states that children are able to learn language easier than adults as a child’s brain allows them to use both side of their brain while in adults when they are learning a new language, they only use the left side of the brain. Kuhl (2010) also agrees with Lennenberg and Nacamul, as Kuhl states that between birth and 3 years old it is the prime time for a child to learn a language however after the child’s 3rd birthday their ability to learn a language decreases and it is harder for the children to learn another language. 
A study completed by Kuhl in 2010 showed that in order for a child to learn a language they need to learn from a person. Through the study they also found that a child is unable to learn a new language just from audio or T.V.
There are many benefits to a child being bilingual or multilingual. One of these benefits is the cognitive benefits. A study completed by Bialystok and Martin in 2004 found that children who are bilingual have a greater cognitive advantage than monolingual children. In the study they found that children who can speak two or more languages were more successful at dividing objects based on their shape and colour than the children who can only speak 1 language. 
Through children being bilingual it will allow then to have a high self-esteem level especially if they are from a multicultural background as it enables them to speak to everyone in their family and community. 
Even if a child has English as an additional language or they know no English at all settings must make sure that they still follow the United Nations Conventions on the Rights of the Child (UNCRC) and the Children’s Rights Wales Act (2016). Article 1 and 2 state that the rights apply to every child 18 years old and under regardless of their race, religion, ability and wherever they come from. If a setting ignores the children’s rights then it will impact negatively on the child’s self-esteem it will also mean that the setting is not meeting the law. If a child enters a setting and the child does not speak the language of the setting, then the setting need to put in place support for the child and staff working at the setting. If the child can not understand what the practitioners at the setting are telling them then they will be scared and feel excluded this therefore means that the child will not be having their basic needs met, Maslow (1943) states that in order for a child to learn they need all of their need met first. 
When children are learning a new language there are many different strategies that can help the children to learn the language in a fun and interactive way. These are repetition, rhyme, songs, modelling and the environment around the child. In the video the practitioner uses repetition a lot when asking the children to say their names for example ‘pwy wyt ti?’ and ‘ydw I’. The practioner also sings lots of basic rhymes and songs to help with the colours in welsh and with saying ‘ydw I’ and ‘pwy wyt ti?’. 
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