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Part 1: 
	Professional Experience Template 1
	Mental multiplication: Partitioning.

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	Whilst on my PTE 3 placement I conducted a year 6 lesson on using partitioning to mentally multiply 2-digit numbers with one decimal place by whole 1-digit numbers. The lesson began with an interactive starter activity that required students to take the questions on the board one by one and use their whiteboards to first estimate what they think the answer would be and then show. This allowed me to assess their enitial understanding of the questions that were being presented and to identify their previous knowledge around the topic. As a class we fedback the students ideas and methods and worked through the questions in the same way. Students then worked in pairs to play card games that created questions for them to practice the skill further while I moved around the class providing support and guidence where necessary live marking their paired work. Pupils were then able to assess their own understanding and make their own decision about which differentiated work task they felt would challenge them the best. Students then swapped their work to peer mark while the answers were read out for each level of * differentitation before having their work back to self assess with what they felt was the hardest question and why and how they worked to overcome it. Pupils then checked out with a traffic light to express their feelings towards the work and their overall understanding. 

	What have you learned?

	From my use of AFL on this placement and especially within lessons like this I have found this structure to lessons very beneficial to my understanding of pupils learning and this has positively informed my planning and practice. This format has enabled me to assess student’s previous knowledge and understanding efficiently allowing me to be able to tailor lessons to student’s relevant needs. Using peer assessment in a variety of ways has taught me the importance of allowing children to learn from each other’s experiences and the value that peer discussions can have to pupils understanding and their application of knowledge. 

	What next?

	Within my future practice I hope to further extend my knowledge and use of AFL within all relevant lessons. I aim to develop my understanding of the 4 pillars of assessment for learning in line with the ideas of Dylan Wiliams. I intend to implement this developed understanding into my future practice which will hopefully make sure my implementation and use of AFL with my both meaningful and effective to students learning and with have a positive impact upon the teaching and learning process. 



	Professional Experience Template 2
	Inquiry based learning.

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	Planning for Inquiry-based learning provides ample opportunity for blended learning experiences. Students work in pairs, groups, individually and as a class at a variety of different times. Pupils cover a range of subject areas and explore a variety of points of interest within a topic. Children use a range of resources, conduct their own research both with books and with devices, and have lots of opportunities to engage with a wide variety of technology and digital applications. Throughout the inquiry there are lots of opportunities for learners to guide their own learning and for them to explore and place emphasis upon areas of their personal interest allowing for a more personal and imaginative learning process. Within this inquiry topic for example the last two weeks of the term were given to the children to work on an end of inquiry project, this allowed them to be split into groups that they chose to be apart off based on the focus of the group. These groups each explored an element that had previously been learned throughout the inquiry in further depth and made a digital end product that could be added to the whole classes end or inquiry topic video. This process allowed pupils to display work in a variety of ways that were beneficial to their understanding and enabled them to display their work in a fun and interactive format. 

	What have you learned?

	Inquiry-based learning has allowed me to teach in a very blended and cross-curricular style. My inquiry topic was Black Gold which allowed me to explore expressive arts, literacy languages, and communication, mathematics and numeracy, humanities and science, and technology. This approach allowed me to teach all elements of the topic providing the students with a well-rounded and quite immersive learning experience. Students developed a range of skills while trailing a variety of methods to create unique and meaningful work. Furthermore, while teaching the topic itself I improved my own knowledge and understanding of mining, the terminology associated with it and also undertook research into making my teaching and learning experience more interactive, pupil centred and lead as well as relevant to learners. 

	What next?

	This is an area that I am really interested in further incorporating into my pedagogy. I feel that a blended learning experience provides better skills and knowledge for students. This approach allows pupils to develop a range of skills and stops the limitation of topic areas enabling students to explore all avenues of topics. Moreover, I think that this area enables practitioners to be more aware of the type of teaching and learning experience they are providing learners and aids the implementation of a more interactive and meaningful pedagogy. 




	Professional Experience Template 3
	Fractions of amounts: Measuring classroom items.

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	During PTE 3 within my year six class I taught a series of lessons on finding fractions of lengths, in order to put this into context for the students and to provide them with a real life authentic context I based the starter of the session around using and measuring classroom items before introducing the pupils to worded reasoning questions. Students began by recalling their previous knowledge of fraction work from the mathematics and numeracy sessions over the previous fortnight. Students had completed a few sessions over the two weeks prior to this session on fractions of numbers for example students had worked with questions like 1/3 of 30 and some of them had extended this learning to include more complex numbers. Pupils started using the box method before progressing to just using the formula of dividing by the bottom and multiplying by the top. Over this time students became familiar with the terms numerator and demoninator. I began the session by talking to the pupils about measuring and lengths before asking children to esitmate the length of a specific item from within the classroom. Then pupils were asked to measure the items as a class using the lollypop sticks to choose who should measure. Children then began estimating and then measuring a series of items they choose individually. We then came back in as a class and introduce the idea of fractions of lengths. As a class practice questions were created and worked through on the board on the board before setting children off to complete a set of differentiated questions. Lower level learners worked with numbers within the same units while core and hgiher learners were challened to convert between units. When completed answers were marked as a class asking children for their answers and then checking them on the board as a class, students then checked out with how they felt about the topic and whether they felt they were red, amber or green on finding fractions of legths.

	What have you learned?

	From exploring the idea of implementing authentic contexts into a variety of ALOE’s I have learned a lot about my own pedagogy and the importance of ensuring pupils have something to link their learning to. Providing students with a context to which they can relate their knowledge to gives opportunity for students to value learning, understand what they are learning and why and also allows for the application of skills and knowledge to different contexts ensuring learning has been consolidated. Furthermore, from this experience I learned how authentic contexts can be implemented into a variety of AOLE’s for example I feel before I would tend to only really think about them within more naturally interactive sessions that were obviously applicable however, this experience has taught me how to look for context in a range of areas for example allowing me to make maths sessions more relevant and accessible to pupils. 

	What next?

	Within my future practice my aim is to continue to explore this area and broaden my thoughts when it comes to implementing authentic contexts. I intend to use this knowledge and further experiences to use authentic contexts to make my sessions more interactive and relevant to students allowing them to feel central to their own learning and hopefully enabling them to make links between their lives and their learning as well as making sure the learning process is a series of building and consolidation. 




	Professional Experience Template 4
	Inquiry topic of Coal.

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	Whilst on my third PTE the first terms theme within my year 6 class was Coal: Treasure or Threat. The whole schools focused AOLE for the term was expressive arts and my classes focus element was digital media. Due to this there was an emphasis within my classroom on digital media and as a result my classes end of term product was a video that displayed all their learning over the weeks of the inquiry topic. The inquiry topic was fuelled by pupil voice and allowed children to discuss and follow their interests that were displayed on the interactive display board within the classroom that complied their ideas and allowed them to help and interact with each other. The topic allowed for the cross-curricular teaching and learning of all AOLE’s that enabled students to make relevant links across their learning. 
LLC:
· Contents page and definitions of mining terms and practices.
· Comprehension Tasks.
· Sentence patterns.
· Paired writing tasks.
· Diary entries from miner’s perspectives.
Mathematics and Numeracy:
· Numbers of mining.
· Population comparisons. 
· Numeracy reasoning with mining context. 
Science and Technology:
· Reversible and irreversible changes. 
· Research on mining and landslides.
· Use of green screen, imovie, ipads and laptops.
· Research of local records.
Humanities:
· Life as a miner.
· Local area before, during and after mining.
· Disasters and landslides. 
Health and Well-being:
· Sympathising with a miner.
· Comparisons of life then and now.
· Children in the mine and the rights of the child.
· Health effects. 
Expressive arts:
· Acting and role play.
· Sketches of changing landscape.
· Video.
· Creation of puppets and clay models.
· Use of green screen, imovie and ipads. 
At the end of the topic the class were split into six groups based on an area of interest they identified as a result of their learning and research until this point. These groups explored a range of digital media for example green screen and imovie and used a range of other expressive skills like modelling, acting and creating with a variety of materials and apparatus. Once completed all elements were brought together to produce one video that displayed what the pupils had taken from the sessions and showcased their learning. 

	What have you learned?

	From this experience I have learned the importance of cross-curricular themes within my practice. The overlap of AOLE’s allowed pupils to be creative and unlimited with their learning and enabled them to freely explore the topic making relevant and meaningful links that were of importance and interest to them. This impacted positively upon the quality of learning and enabled pupils to cover some of their less preferred AOLE’s within their more preferred areas thus improving and developing their knowledge and skills within a multitude of areas simultaneously. 

	What next?

	Within my future practice I would like to further explore the possibilities to teaching and learning that come with a cross-curricular approach. I would like to follow this approach to teaching and learning within my own pedagogy as I feel it provides learners with a freer and meaningful learning experience as well as this it allows pupils to experience a more relevant and contextual teaching and learning process that is able to be tailored and more personal to them. I also feel this approach sparks imagination in learning and allows learnings to be more expressive and free flowing for students. 




Part 2: A Critical Reflection.
Within this Assignment I will be critically reflecting upon a specific pedagogical principle taken from the 12 pedagogical principles displayed by Hwb (2020) that I have selected as a focus area following my completion of the first part of this assignment. I have identified the ninth pedagogical principle outlined by Impact Wales (2018) entitled “reinforces cross-curricular responsibilities including literacy, numeracy and digital competence” as my focus area. Therefore, meaning this assignment will be focused upon Cross-curricular themes within teaching and learning and will address a variety of viewpoints on the topic as well as my personal progression within the area as a practitioner and also my aims for myself within my future practice. I have identified this area as it is an aspect that I feel I have significantly developed and improved my understanding within during my third professional teaching experience (PTE). Within my third PTE school they had adopted an inquiry based learning approach which provided me with ample opportunities to implement relevant and meaningful cross-curricular themes within my everyday practice and to develop my understanding of how these themes can be implemented within the teaching and learning process and the importance they can have to learners. Prior to this specific PTE within my other teaching experiences my implementation of cross-curricular themes had been limited and at some points strained making it not always relevant or beneficial to the students understanding or learning. According to the QTS standards published by Hwb (2017) student teachers should have a good knowledge and understanding of cross-curricular themes and how they can be relevantly implemented into their pedagogy, they should also be innovative and creative with their use of such themes while remaining engaged with literature and the curriculum to ensure their understanding. This is one of the main factors I took into account when identifying which pedagogical principle I would critically reflect upon within this assignment, as a student teacher development within this area is important and this is something that I will be looking to further improve and develop within my NQT year and my future career.
Literature review:
The old National Curriculum framework for education in Wales was a more rigid and guided document that set out what should be taught by practitioners within each key stage and year group and dictated what should be learned by learners across the country. Within the old National Curriculum literacy and numeracy had a specific framework to provide practitioners with support and guidance with its implementation across the classroom as shown by Hwb (2008) however, this was more specifically focused on the teaching of literacy and numeracy and didn’t really provide much information on the implementation of these elements cross curricularly within all subject areas. It is said by Halstead et al (2017) that a lack of focus and requirement within this area meant that most teaching and learning was more likely to be limited to individual subjects at a time without providing learners with the opportunity to make important and valuable links across and within their learning. When reviewing education in Wales and producing the new curriculum for Wales this was an area that was taken into consideration and provided with a higher level of expectation for practitioners to adhere to in terms of implementing literacy and numeracy as well as digital competency into the majority of their sessions when appropriate with the intention of heightening the positive outcomes of teaching and learning as can be seen in Hwb (2019). Within the New Curriculum for Wales Cross-curricular skills defined as Numeracy, literacy and digital competence are mandatory requirements for teaching and learning in Wales. This grants all practitioners the responsibility of implementing these areas meaningfully into their lessons across all AOLE’s with the aim of progressing pupil’s skills sets. Despite the curriculum making this a requirement the way in which these areas must be implemented is decided personally by the individual school and practitioner, this gives cross-curricular responsibilities a more personal link and allows students to explore connections and links within their learning that are relevant to them and the area in which they learn. In order to support this process, the Digital Competence and Literacy and Numeracy Frameworks are still available for practitioners to retrieve guidance from and have been updated to provide useful information that is in line with the current state of education in Wales however, these documents are no longer statutory within the curriculum as is displayed by Hwb (2019). 
The purpose and design of the new curriculum for Wales allows practitioners to create and mould the teaching and learning experience into a more personal and relatable experience for pupils as individuals, taking into consideration them as learners, their environment and the demographic of their local area to provide teaching and learning that encapsulates their heritage and locality and enables them to become fully aware of their learning, who they are and their place within their community and the wider world, Hwb (2022). It is suggested by the ideas of Bronfenbrenner’s ecological systems theory that children and their learning are largely impacted by the world that surrounds them, understanding and making positive links from locality to the wider world and the in-between will equip children with an extended knowledge and skills set that allows them to be active participants within their communities, Guy-Evans (2020) and aids the process of shaping students into ‘ethical, informed citizens’ Hwb (2020). The Implementation of Cross-curricular themes has an impact upon this process as it allows pupils to be unlimited and unrestrained within their learning, for example students aren’t required to be confined to one AOLE they could be completing a language task however, rather than sticking to writing in their languages, literacy and communication books they may wish to research on ipads, type their work on a laptop, create tables and use statistics, use art resources to create images or use some welsh words this opens up opportunities for students to explore and immerse themselves in their own learning. It is implied by Hwb (2020) that Cross-curricular themes can provide equal opportunities for all learners no matter their ability or background to extend and develop their knowledge of the world around them. Cross curricular themes allow children to explore and experience the same topics and theories as their peers and lessens the difference in knowledge and skills developed by different learners that can sometimes occur as a result of high levels of differentiation within the classroom providing a more inclusive learning experience, Deppeler et al (2015). 
While there is lots of literature and research to support the implementation of Cross-curricular themes into the daily teaching and learning process it is suggested by Parker et al (2012) that the majority of primary school teachers find this process difficult and not entirely straightforward to implement. It is further implied by Edwards et al (1993) that especially at the beginning of their careers lots of practitioners struggle to navigate this area of their pedagogy struggling to find the purpose, importance and, meaning of its execution. 
While deemed difficult to implement there is now improved support and guidance provided by the updated literacy, numeracy and digital competency frameworks, Hwb (2019). While practitioners aren’t required to use these frameworks as mandatory elements of the curriculum they are documents that provide information and instruction for teachers as and when they wish to use them allowing them to create and scaffold their implementation of these cross-curricular responsibilities while enabling their pedagogy and approach to the curriculum to remain personalised and refined. In the reverse of this the old curriculum placed great emphasis on the use of these frameworks and their incorporation into teaching and learning however, appeared to be quite limited to the areas of literacy, numeracy and digital competence rather than encouraging practitioners to expand their implementation of cross-curricular themes and responsibilities across the AOLE’s as is suggested by Ball et a (2006). In order for cross-curricular themes to be valuable to learner’s progression and learning the connections and links made must be relevant and meaningful while providing students with ample opportunity to have the freedom to explore their interests. Thus links must be appropriate and beneficial to the teaching and learning process, effective implementation is paramount to the success and the avoidance of insignificant and irrelevant cross-curricular connections which is the main issue that can arise with this area of pedagogy and practice, Welsh Government (2017). It is further suggested by Halstead et al (2017) that while the old curriculum and the literacy, numeracy and digital competency frameworks provided rigid structure for practitioners this somewhat hindered rather than helped the cross-curricular approach to teaching and learning and limited students learning as opposed to aiding and progressing it.
Upon first being introduced the idea of a cross-curricular approach to teaching and learning I found the concept rather daunting and confusing as Parker et al (2012) implies a large amount of pre-service primary teachers do. During my first professional teaching experience (PTE) in a mixed year one to two class I observed a limited amount of cross-curricular lessons and gained little personal experience with its implementation. Following this I was under the impression that the use of cross-curricular themes was lacking in meaning, unnecessary for the student’s progression and perhaps limited to only incorporate literacy, numeracy and occasionally digital competency as is somewhat argued by the ideas expressed by Edwards et al (1993). My experience of planning for cross-curricular learning until this point was that most practitioners viewed its implementation as a sort of box ticking exercise it appeared to be something that was done for the sake of it rather than something that allowed students to make meaningful links within and across their learning. Moving into my second PTE I experienced more of an enthusiasm for the implementation and incorporation of cross-curricular responsibilities on a larger scale. I was placed within a year five class where I observed my class mentor planning and delivering a varied range of lessons that intertwined and merged themes, areas of learning and methods of learning. This developed and improved both my outlook on and skills within this area of pedagogy and allowed me to think more widely about how cross-curricular themes can be introduced to learners with purpose and meaning and how they can be vital in the progression of learners in a multitude of areas, this is supported by the thoughts expressed by Hoodless (2008). During this placement I conducted lessons around what makes wales unique which enabled me to make connections between multiple AOLE’s and to use varied apparatus and equipment within my practice such as ipads, laptops and outdoor spaces across a series of lessons. I felt this benefitted learner’s quality of learning as they were unlimited within the sessions to one specific subject or topic they explored maps, books, the internet, their local area and many other aspects that were relevant. Furthermore, within this placement I introduced the theme of Islam to the pupils by starting with a group discussion finding out what they knew and what they wished to know in order to tailor my planning with their interests in mind, allowing learners to be in control of their own learning and allowing them to understand that we wouldn’t just be looking at religious education within the humanities AOLE we would be identifying all connections this topic would have to all of the AOLE’s and within the world around them. For example, students explored where Islam is mainly practiced following this by looking at maps and the world leading to work on continents and locating countries.  Following this my outlook on cross-curricular themes progressed in a positive sense, I found that this didn’t have to be limited to literacy, numeracy and digital competency it could in fact incorporate all these areas and simultaneously make useful and logical connections across AOLE’s making meaningful and relevant links within learning that are useful to learner’s progression as is displayed by the ideas of Amadio (2013). This experience prepared me to further develop my skills within this area during my final PTE. For this I was based in a year six classroom where students were typically taught mathematics and language lessons in their morning sessions and afternoons were dedicated to inquiry based learning. Inquiry based learning provides students with ample opportunities to work and learn throughout the AOLE’s and enables them chance to use a wide range of facilities and equipment to aid their learning. Whist on my third PTE I was given the opportunity to plan and deliver a whole inquiry topic over the course of a term this allowed me to develop my cross-curricular thinking and to gain experience for planning with all AOLE’s in mind. This progressed my skills set within this area and I believe positively impacted the students learning, by guiding them to think beyond the specific focus of each lesson and enabling them to fully explore all links and connections throughout AOLE’s producing a more relevant and meaningful teaching and learning experience for learners as is suggested by Barnes (2018). For example, the inquiry theme was coal and whether it is a treasure or a threat to the world, students focus for the term was expressive arts and digital media so to end their inquiry they split into groups and each used a different form of digital media to create part of a whole class video that displayed all their learning over the course of the term. This required them to explore all elements of the inquiry by conducting research, exploring their local environment, gathering information from people within the community, organising statistics and averages, writing from a miner’s perspective, and creating models and drawings to display their knowledge and understanding of all the learning that had taken place. This process gave children the opportunity to learn without limits and allowed cross-curricular responsibilities and themes to be fully embedded within the teaching and learning process, providing all learners with a meaningful learning experience that was personal and relevant to them, their area, and their interests as is supported by the research of Barnes et al (2007). In light of my observations throughout my professional teaching experiences I have reflected that this principle it is more effective when implemented with the intention of allowing pupils to make relevant and appropriate links across AOLE’s while enabling the incorporation of a range of varied facilities and equipment. 
Conclusion:
To conclude, I have evaluated that in order to ensure effective practice that is appropriately informed by all relevant literature and important new curriculum documents, it is vital to ensure practice and pedagogy are based upon the 12 pedagogical principles, Hwb (2020) as well as the QTS standards, Hwb (2017). Furthermore, I have reflected that it is essential to be a curious and reflective practitioner who is aware of effective processes of implementation within all areas of the teaching and learning process. In light of this I have thought deeply and critically about the experiences I have had within the pedagogical principle of cross-curricular themes and responsibilities as well as the literature that surrounds and supports them. The ideas expressed by Parker et al (2012) and Edwards et al (1993) support and justify my initial perspective around the principal itself and my confused feelings and ideas about its implementation throughout my early practice. My personal progression within this area is due to the teaching and learning I experienced within my second and third professional teaching experiences. These experiences have lead me to have the impression that the implementation of cross-curricular themes and responsibilities should be an AOLE wide approach as is agreed with by the ideas of Ball et al (2006). Following this I further evaluated that the issue with cross-curricular responsibilities is more often than not down to practitioner’s implementation of them into their planning and delivery of lessons which is supported by the thoughts expressed by Welsh Government (2017). After reviewing literature around this focus pedagogical principle I found that the new curriculum has potentially provided practitioners with the optimum level of guidance and support while simultaneously granting them the freedom to explore and tailor their teaching and learning experience to the students in front of them and the area that surrounds them and their school.  This is something that I believe I have experienced during my development as a practitioner while following the new curriculum for wales and is an idea that is agreed with by Hwb (2019) and which also further explores the benefit of the new literacy, numeracy and digital competency frameworks and their use to practitioners as non-mandatory documents. This is reiterated by the ideas explored by Halstead et al (2017) that while the old curriculums design provided professionals with guided scaffolding to base their teaching and learning upon it can be seen to have capped creativity and limited learning as well as the flow of cross-curricular teaching. Taking these conceptions into consideration I have reflected that within my future practice I will aim to be a progressive and conscious practitioner who ensures the incorporation of all AOLE’s and learning dispositions, while remaining consciously aware of how this principle can look within each progression step and its use throughout the entirety of the school. From exploring a repertoire of ideas, concepts and, literature I have culminated that to ensure my future practice around this principle is beneficial and effective for learner’s development I must make certain that my use and implementation of cross-curricular responsibilities and themes is both meaningful and relevant to learners in a multitude of ways. From my experiences that have been validated by the literature I have explored within this critical reflection I have learned a lot about how I believe cross-curricular themes and responsibilities should be incorporated into daily teaching and learning and how they can be used most effectively and efficiently. These theories, ideas and, concepts are what I will base my future practice and approach to pedagogy upon, I have therefore deduced that my implementation of this pedagogical principle will encompass all AOLE’s as is suggested by Barnes (2018) and that the links I will make across the curriculum within my planning will connect students to their locality, themselves and, the wider world that surrounds them with the aim of providing an inclusive and meaningful learning experience for all learners, simultaneous with the ideas expressed by Barnes et al (2007). In order to achieve this, I have realised in line with the design of the new curriculum for Wales that it is crucial that I make sure to be a pro-active and progressive practitioner remaining up to date with literature, research, examples of effective practice and, all curriculum related documentation. Moreover, I must aim to be a reflective practitioner moving into my NQT year and ensure to extend and develop this throughout my future practice and career. 
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