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Throughout this assignment, I will use the EntreComp Framework to evaluate my own creativity and I will research strategies and approaches that could develop the creativity of learners in schools. I will also be focusing on how I have developed children’s creativity through specific subjects in schools and will discuss the importance of creativity and enterprise skills in the school setting overall. I have discovered many definitions for creativity throughout my research, Christensen (2010) suggests that to be creative you need to take risks and face your fears to do something that is different and to break your routine.  I agree with this statement as 
I believe that there is a stigma around creativity in which we are afraid of embarrassment and failure of our ideas and this is trivial. I also think that teaching children not to be creative or to develop creative ideas in their learning is potentially damaging to their progression and motivation. According to Berlin (cited by Shockman, 2016) the Dorsolateral Prefrontal Cortex (DLPFC) is the ‘inner critic’ in your brain. This part of the brain blocks creativity by making sure that your behaviour conforms to social norms and filters your ideas to prevent your creative ideas from emerging. We should be providing children with opportunities to develop and share their creative ideas and teaching children to face their fears and work out of their comfort zone as failure is nothing to be afraid of. 

Robinson (2015) states that there are myths surrounding creativity which are all very exclusive. These myths are that “only special people are creative, another is that creativity is only about the arts, a third is that creativity cannot be taught, and a fourth is that it’s all to do with uninhibited “self-expression.” (Robinson, 2015). I believe that this view is inaccurate as creativity is possible in many subject areas of education such as science, mathematics and the arts and everyday life, and as teachers we need to provide opportunities to encourage creativity as often as possible. Konnikova (2012) states that “teachers have repeatedly been found to dislike students who show curiosity and creative thought, even though creativity is held as an important goal of education.” This goal is discussed in the recent Donaldson review where he recommends that the Welsh curriculum’s purpose is to ensure young children can develop as ambitious, capable learners and enterprising, creative contributors, who are ready to play a full part in life and work. Donaldson also states that: 
 
Creativity and enterprise are central features of modern life that should be developed and extended throughout a school career. Young people’s experience at school should have stimulated their imaginations in ways that engender excitement, are personally fulfilling and foster creative thinking.  
                                                                         (Donaldson, 2015, p.28) 
 
[bookmark: _GoBack]I believe that creativity is an important aspect to develop during learning and that a child’s creativity should be explored as often as possible. Creativity has now been identified as a 21st century skill in the P21’s Framework, which states that all children should possess the ability to be creative to ensure progression and success in their future. These 21st century skills are a “series of higher-order skills, abilities, and learning dispositions that have been identified as being required for success in 21st century society and workplaces.” (Ipfs.io, 2019) Creativity can encourage children to communicate and express their thoughts and feelings, gain self-esteem and can also encourage them to explore new elements of their learning in a fun and engaging way which they might not have explored before. This is supported by Duffy as she states that “by encouraging creativity and imagination we are promoting children’s ability to explore and comprehend their world and increasing their opportunities to make new connections and reach new understandings.” (Duffy, 1998). Enterprise education is defined as the process of providing students with an enhanced capacity to generate ideas and then applying these skills to make them happen. This is different to Entrepreneurship education which prepares students with additional knowledge, attributes and capabilities that they require to apply these abilities in for building a new venture or business. (QAA, 2012) 
Selig (2013) suggests that creativity results from your internal world and the external environment. Selig introduced ‘The Innovation Engine’ which discloses techniques she believes can be used to evaluate and expand your, and your team’s creativity. She believes that by using these techniques, “you can improve your ability to see opportunities around you and creatively tackle challenges of all sizes.” (Selig, 2013). It is important to ensure that as educators, we enhance creativity of our pupils by teaching creatively and teaching for creativity. Teaching creatively ensures that teachers use imaginative approaches and materials to fire children’s interests and to make learning more interesting to motivate their learning. (NACCCE, 1999). Teaching for creativity means using "forms of teaching that are intended to develop young people’s own creative thinking or behaviour.” (NACCCE, 1999). It is important to ensure both of these are implemented throughout a child’s education.  
 
The Entrepreneurship Competence Framework (The EntreComp Framework) was developed by the Joint Research Centre and has been released to reflect on entrepreneurial competence and to create a bridge between the worlds of education and work by creating a better understanding of entrepreneurship and the requirement for these skills in the future. (Bacigalupo et al. 2016) This framework is a document which is available for policy makers, learning providers and employers to promote entrepreneurial learning by designing curricula and cross-curricular interventions. It also provides opportunities to use the framework to assess individuals and their competences and how to improve training materials. (EntreComp: The Entrepreneurship Competence Framework, 2017) The EntreComp Framework is important as it encourages the development of skills and knowledge to create an entrepreneurial mind-set. Europe needs residents who develop their knowledge, skills and attitudes for fulfilment, active citizenship and career opportunities and by developing an entrepreneurial mind-set this can help to pursue these goals. The EntreComp Framework refers to initiative and entrepreneurship as a “key competence, which every citizen needs for personal fulfilment and development, active citizenship, social inclusion and employment in the knowledge society. (EntreComp: The Entrepreneurship Competence Framework, 2017) 
 
Looking at the Creativity section of the EntreComp Framework (APPENDIX 1), I feel that I am working at Level 2/3 overall as I can develop some creative and purposeful ideas for my lessons. However, during my Professional Teaching Experience 1 (PTE1) I discovered that I struggled with my creativity and my ability to create my own ideas for most lessons and I relied heavily on the class teachers to guide me when planning my lessons and by providing me with a few ideas. (APPENDIX 2) 
I found that I was afraid to take risks and I was worried that the lessons I delivered would be boring and unengaging for the children in my class. Throughout PTE1 
I was afraid of taking risks with my creativity as I did not want to fail, however, I found it easier to be creative when teaching subjects such as the Arts, Physical Education and when incorporating ICT. Looking at a lesson I delivered in the Foundation Phase (APPENDIX 3), I found that by incorporating ICT into the lesson and delivering a part of that lesson outdoors, the children found the lesson fun and engaging. For this lesson I decided to complete an activity on the whiteboard, where the children played a direction game which they found interesting and engaging. I then took my group outside where we practiced our directions on a 100 square in the yard. I think that this was a creative way of delivering the lesson as the children could have sat in the classroom to complete these tasks on a worksheet. However, I decided to take them into another learning environment to consolidate their learning by completing an activity where they were required to work together but move around at the same time.  

By the end of my second Professional Teaching Practice (PTE2) I found that I had become considerably more confident in my abilities to be creative with my lessons as I had planned and delivered many engaging and fun activities for my pupils. Looking at the ‘Working with others’ section of the EntreComp Framework (APPENDIX 4), 
I feel that I am working at Level 4/5 overall as I am able to team up and collaborate with members of staff to others to develop ideas and turn them into action. (APPENDIX 5) I was willing to accept advice from various members of staff to help guide me in the right direction and I felt this really helped me with my planning. During my time in Foundation Phase, I found that I had plenty more opportunities to practice and develop my own creativity. Focusing on one lesson, which I started by telling the class that the Squirrel in the story we were reading had asked them if they could help him to create a Christmas Fayre. I then planned a carousel of activities with the main objective of the lesson being ‘to use sequencing words’, where the children worked in groups to complete activities to create a Christmas Fayre. (APPENDIX 6) The children were all engaged and on task as they found the activities fun but meaningful and they had plenty of opportunity to be creative and express their ideas while creating posters on Hwb, making snowmen biscuits, and decorating a Christmas tree. I also found that delivering a ‘Listening Walk’ lesson where the children had the opportunity to spend the majority of the lesson outdoors, provided the children with opportunity to think and learn creatively and to explore their imagination as they needed to listen in multiple environments. This is supported by Learning and Teaching Scotland (2010), as they state that the new curriculum “signposts ways for teachers, educators and their partners to plan for and use the outdoor environment to provide imaginative learning and teaching which is relevant, lively and motivating.” Once we entered the forest area surrounding the school, I found the children really used their imaginations when discussing what they heard, and they were all confident with sharing these discussions with the rest of the class.  

My confidence grew throughout my time in Key Stage 2 (KS2) as I allowed myself to take more risks and be creative with my teaching. I delivered a Science lesson to my class where the children learnt about the digestive system and then completed a digestive system experiment in groups. (APPENDIX 7) I found that in this lesson 
I was able to practice creative teaching as it is associated with open-ended, student-orientated, exploratory and group-based learning strategies, and could have included hands-on activities in the laboratory and outdoors. (Kind, P.M. and Kind, V, 2007, p. 4-5).  

I have also had opportunity to teach a variety of ‘Arts’ lessons outside of University, as I have run a variety of Dance/Fitness classes. In these classes I helped to develop children’s creativity as I provided them with opportunities to express their ideas and communicate their feelings through creative movement and other exercises. In these classes, I would provide children with the chance to create their own creative movement pieces individually, in pairs or in small groups which allowed the children to show their imagination and originality. I would also start off an activity, for example to create an assault course, and with the resources available the children would take their learning into their own hands and work together to complete an assault course that they found fun and engaging. I feel that allowing the children to direct the activity and having me there as a source of support or guidance if they need it, allowed the children to use their imagination and be creative but also helped to develop their communication skills with each other. This is supported by Brandes and Ginnis (1994) as they state that a teacher is “a facilitator, who sets up the structure for efficient group work and supports the students by her positive regard for them, and by offering guidance and help if invited.” I encouraged the children in these classes to discuss with me what they wanted to do and what they enjoyed doing and I found this useful as I was able to learn the children’s interests and then use this information to design the class and the activities to fit the children’s interests. This ensured that the children were engaged throughout the classes. Jamieson and Wikeley (2000) support this as they stated that teachers and schools should find out “the interests and concerns of their young people and use this information as a starting point to debate work and work with young people in designing the arrangements of schooling.” I would also encourage the children to build on these ideas every week in the classes by incorporating new ideas into the assault course, this provides the children with new opportunities to develop their ideas but also to improve on their findings from the week before. For example, if the children found that the cones did not work last week, they can try again this week but use them for another purpose. I encouraged the children to use objects for different purposes which would spark the children’s imaginations and would ensure that the children would have something different every week. Craft, Jeffrey and Leibling (2001) support this as they suggest that “children should be encouraged to improve on their previous performance and to come up with new, original ideas.” It is important for children to have opportunity to enhance their creative development as it “emphasizes the role of imagination and the importance of children developing a range of ways of expressing their ideas and communicating their feelings.” (Craft, 2002)  

I have decided that for my next PTE practice, I will be more confident to plan and teach creative lessons. I identified through my previous PTE experiences that the children found the Arts, Science, and Physical Education subjects, engaging and fun when they had the opportunities to develop their creativity. The children also enjoyed lessons in which they had the opportunities to use technology to develop their Digital Competency/ICT skills, and this is something I will aim to achieve every lesson. ICT can provide children with opportunities to question and challenge, make connections, play with ideas, and represent and generate new ideas and these skills can all contribute to a child’s creativity. “If a teacher teaches children these skills through ICT it will be evident that the child can promote creativity in their learning and thinking.” (Sites.google.com, n.d.) I will also ensure to plan more lessons that are pupil led. This is so I can overcome barriers and ensure that the pupils in my class will take part in engaging and fun lessons that they have had an input in. “Being willing to take the journey of creativity demands that you let go of your 
pre-conceived ideas and be willing to go to places you have not explored before.” (Clark, n.d.) By overcoming these barriers, this will provide more opportunities for the children in my class to be creative as it allows them to take control of their own learning. Pupil voice allows for creative ideas to develop and flow in the classroom, and these ideas need to be listened to, to create purposeful lessons that the children want to engage with. This is supported by Rudduck and Flutter (2004) as they state that “it is important to know what pupils think will make a difference to their commitment to learning and, in turn, to their progress and achievement.” By allowing student-centred lessons this can give children opportunities to work together and to develop their creative potential, collect a class of individuals together and the children will have “power to do to achieve, power to solve problems, change things, overcome difficulties, power to learn.” (Brandes, and Ginnis, 1994).  
 
It is important to allow children to explore their creativity as this can help the children to use their imagination and to express their originality and ideas. These concepts are two of the five concepts embedded in the NACCCE definition of creativity. (NACCCE, 1999) Imagination is the ability to see new or other possibilities and many children will lose this natural ability throughout their education and will never be able to gain this ability back. (Craft, Jeffrey and Leibling, 2001) It is likely that children will compare their efforts with another pupil but comparing themselves to a pupil who has higher skills in a specific area can be potentially damaging to the child. However, Craft, Jeffrey and Leibling (2001) state that “each individual will have their creative strengths in different areas and it is the role of teachers to help children identify these strengths.” This why I believe it is important to nurture and develop each child’s individual skills as every child has different interests which will affect their strengths and weaknesses. It is important to provide children with opportunities to develop their creativity in areas that may be out of their comfort zone because as stated by Davies (2015) “we live in a world where increasingly complex problems require creative solutions and where individuals’ lives can be enhanced by the greater sense of agency that comes with having opportunities to explore their own creativity.” A successful way to incorporate creativity is to see creativity in a positive light. It is important for teachers to embrace their own creativity as well as the creativity of the pupils in their class. By doing this, this can encourage the pupils in their class to do the same. Being creative can have many benefits to a child such as, enhancing their emotional development, stimulating imaginative thinking capability, developing problem solving skills, improving focus and attention and helping students to develop an innovative mind-set. (EDSYS, 2017) Teachers promote activities such as open-ended questions, creative team building activities, brainstorming sessions and debates to help to encourage the children to develop their creativity and imaginative thinking as they can encourage the children to discover creative responses and engage them in their lessons.  

In conclusion, I believe it is important to ensure that creative teaching and teaching for creativity is developed in the primary school environment through all curriculum subjects. Creativity encourages children to become independent in their learning and to further their thinking skills by thinking outside of the box. By allowing children to be creative we are allowing them to express, create and try something new. I will ensure that I continue to progress with my creativity throughout my final Professional Teaching Practice, making sure to plan creative and engaging subjects, as well as core subjects such as Mathematics and English, as according to Wilson (2009), “mathematical creativity occurs anywhere young children make connections between what they see and their emerging knowledge of mathematics.” 

As a recommendation I would recommend that schools allow for more child led discovery in lessons as this can enhance engagement and creative ability as the lesson is adapted to the children’s interests and what they want to learn. Child led learning is particularly important as it allows for pupils to have a voice and express what they want to learn, it can also encourage experimentation and creative outlets and can be beneficial to children who have additional learning needs (ALN). (TTRS, 2018) Engaging a child’s curiosity can build children’s confidence in their creative abilities as students can take ownership of their learning.  
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S1: Professional Values and Practice

Good

« Comments and Evidence
« Targets for improvement and suggested ways forward

Aimee demonstrates a good level of independence in most aspects of teaching. Aimee planned an interesting introduction to her lesson where the children were introduced to and were able to
explore some key objects linked to Judaism; this engaged the pupils in the class. She has a good engagement with pupils' learning and is able to discuss professional matters with other adults.
Aimee has a good ability to reflect on her own practice and its impact on learners to improve her teaching and the children’s learning. She completes her assisted reflective conclusions honestly, as
well verbally feeding back on each lesson with myself. She can independently think of solutions to improve teaching and learning, for example after this lesson observation, she suggested ways

that she would have improved the lesson if she taught it again. She suggested providing the HA group with websites that they could have gone on to guide their learming in the right direction, as

they found it difficult to find the information on the web independently.

Aimee demonstrates an effective engagement with support staff. She always shares the learning attention and the activity
RN e T e g S o M SV R e e e e LIS Her way forward is to attend an after school club and use one of the
children's home-school books to demonstrate that she can communicate with parents using educationally-focused dialogue, rather than just general comments at the beginning of each school

day.

52: Knowledge and Understanding

Good

« Comments and Evidence
« Targets for improvement and suggested ways forward

Aimee is able to use her own subject knowledge in an appropriate way to motivate learners, this is clear from the details in her lesson plans. Her personal research supports planning and teaching,
which was evident in the lesson | observed from the quality of the presentation she had put together to introduce the lesson. There is evidence of the integration of the LNF in her lesson plans,

however she

4
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$3.1: Teaching: Planning, Expectations and Targets

Good

« Comments and Evidence
« Targets for improvement and suggested ways forward

Aimee used appropriate resources in her lesson. She used an appropriate power point to introduce the lesson, used a timer which focused the children and the bell to ensure she brought the
children back on task and an appropriate worksheet. Aimee planned her lesson well ensuring she planned activities that matched the children's needs and targets. She had clear expectations of
what was expected from the children and set high expectations for behaviour and learning. Her lesson planning showed a clear awareness that learning objectives focused on what children will
learn rather than what they will do. Aimee planned the lesson with a good degree of independence to ensure she provided her effective learning opportunities, including effective use of indoor and

outdoor spaces. She used the outdoor environment well in her listening walk which took the children around the school and around the outdoor learning environment including the school

L ORI P e NAIm e assisted the year 2 team in the planning for a visit to St Fagans with appropriate support and guidance. She was shown how to fill ion the school risk assessment and

R e e e S S e [ 3 S Aimeee sets high expectations for pupils whilst planning learning activities. She always asks the children what is expected from them
during lessons e.g working with pace, presentation and performance/ Today the pupils were engaged with the lesson and they contributed confidently an with enthusiasm to the lesson. Way

Forward Think of how you could have further differentiated the lesson, through questioning, extension work or focused task.

53.2: Teaching: Monitoring and Assessment

Good

« Comments and Evidence
« Targets for improvement and suggested ways forward

Aimee makes effective use of assessment to enhance pupils’ learning experience. She has the confidence to recognise if work which is planned is too easy or too difficult and uses this to inform her

nlanning. She,

4
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Learning objectives/intentions (WALT): To | Success criteria: I canuse sequencing words correctly | MeStinglearners’needs: Assistthe children when needed. Lower Ability -
5 ° N WAL ! - sed! Teaching Assistant or myself to work with these children. Differentiation shown
use sequencing words and put information in order. | and I am able to put information in the correct order.
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Resources/ - -
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opportunities)
Vocabulary
°

Page: 1013 | Words: 1,289,289 | <5 _English (UK |

H O Type here to search





image12.png
@id9-o0Ddbs
ame
B

Paste

Insert

Ciipboard

0o Debbie Observation Plan fp (2) - Microsoft Word

[c]

Page: 2013 | Words: 1,289 | <5

H O Type here to search

English (UK) |

Pagelayout  References  Mallngs  Review  View | Desion  Layout
cantraBody ~[95 | A" A | Aa- | B 20 T AaBbC | aBbeer| AaBbecr AsBbcet AQB| Acsbcel daBhcen AaBbeer AaBbccl AaBbCel AaBbCc AaBbcel
D [B]7 u-abex x| A-¥-A- Heading1 | TNomal |7NoSpaci.. Heading2 — Title Subtitle  SubtleEm.. Emphasis IntenseE..  Strong Quote  Intense Q.
Font Paragraph Styles
e 1 S L X X XA S X W X M7 5

Introduction Trainee focused task (purpose, outline of trainee’s role and Resources “Observe and ensure that they are all focused. Ask
children's learning): These children will be completing a cooking “PowerPoint questions to encourage participation and discussion

“For this lesson T will explain | activity where we will be making Snowmen Biscuits. The table will -4 xBoxes in groups.

to the children what the have a table cloth over it and the children will be encouraged to wash | -4 x differentiated

'WALT (lesson intention) is their hands and to roll their sleeves up before we start. I will explain instructions -Lesson intentions: share the intention of the lesson

and will explain to them that 1 | the task to the children before we startdecorating the biscuits and | -Timer with the children and refer back to the intention

have spoken to the Squirrel | will encourage the children to use the sequencing words throughout | -Biscuits throughout the group task.

from our story ‘Pumpkin the task The children will be using white icing to cover their biscuit | -Icing Sugar

Soup. Iwill then showthe | and will then decorate the biscuits using icing pens (eyes, noseand | -Bowls - Thumbs Up, Thumbs Down: Thumbs up if they

children the PowerPointthat I | mouth) and sweets for the Snowman’s hat and ears. Once the children | -Spoons understand, down if they don't and to the side f they

have made and ask the have finished the biscuits they wil then need to wash their hands Plates need more help. This helps to see who needs more

children questions about again before going onto the nexttask. Icing Pens help and who already knows what they are doing.

Sequencing words. E.g. “Does Sweets

‘anyone know what TA'’S group - Instructions for Decorating A Christmas Tree -Table cloth -Think, Pair, Share: This ensures thatif a child

sequencing words are?” WALT: To read and order instructions to decorate a Christmas Tree. | -LA sheets doesn’tunderstand or is struggling to think of ideas

*Think. pair, share* [ will then | -These children will be working with the TA for the task. Lower Ability | -HA sheets their friends can explain and help them to

practice the sequencing for the first half and Higher Ability for the second half, each sheetis | -Christmas Tree | understand in a differentway.

words that we will be using | differentiated. LA - these children will be completing acuttingand | -Decorations

duringthe lessonwith the | sticking task where the children will need to cut each of the 6 “Lights ~Questioning: Ask the children simple and open

children (using the hand instructions and pictures out and stick them onto the right number. To | -Presents for ended questions so I am able to access their prior

actions to go with them.) start the task the TA and children will read the instructions together | underneaththe | knowledge and understanding.

“The children will then split | and then startthe cutting and sticking activity. Once the children have | tree

into their 4 groups and have 1 | finished this they can then decorate our classroom Christmas Tree | -Challenge card | -Peer and Self-Assessment: This enables the children

box per group. Inside the box | using the instructions they have just put in order and their sequencing | -Chromebooks | to develop a further understanding of the lesson

there will be aset of words. HA - these children will also read the instructions with the TA | -Checklist with | intention (WALT) and allows them to receive

instructions (differentiated | first and will then need to copy down the 5 instructions in order peer and self- feedbackoff of their peers as well as their teacher.

for ability levels.) The before they go and decorate the Christmas Tree using their assessment

children will have a few instructions and sequencing words. ~Choices resources | Throughout the lesson I will be choosing children

‘minutes (timed with a timer) who are working extremely well and are engaged

to work in their groups to put | Independentlearning opportunities: Key Vocabulary | and on task to put their pegup.

the instructions in the right | WALT: To create and present information on a poster.

order (each child has 1 “These children will have a “challenge card” which has been setby the | -Sequencing

instruction to hold each.) Squirrel and a seperate WALT (above) and they will be working on the | words

Once the time is upwewill | chromebooks to create a poster for the Squirrel's Christmas Fayre. | -First

share each groupwiththe | The children will have a checklist to follow which they can tick offas | -Then

restofthe class making sure | they create the poster, and once they have finished their posters can | -Next

to use the sequencing words | then Self-Assess and Peer-Assess each others work. -After that

that were introduced earlier. I “Finally

will then ask the childrenif | Eourth Group “Instructions

they understand sequencing | -These children will be on choices for the first half where they will “Un, daw, tri

words *thumbs up/down®, | complete tasks and challenges involved with their previous learning | -Diolch.
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Plenary and with Pumpkin Soup. These 4 groups will swap over halfway -Dalawn.

through the lesson so each group has completed 2 activities during the | -Dwylo i fyny.

-As aplenary [ will sit the lesson. Guwrandewch.

children down on the carpet “Eistedduwch.

and practice the sequencing | These activities of sequencing and ordering will be a series of lessons

words again (with the which will then move the children on to instructional writing.

actions) and ask the children

i there any other sequencing

words they can think of and

howthey would use them in a

sentence. I will also choose

children to come and explain

tothe class (for those who

haven'tyet completed all 3 of

the tasks) what they made

and explain the process.

Curriculum coverage (range and skills)

dren will be given the opportunity to talk in detail about things they have made or done, explaining the process.

~Children wil be given opportunity to think about questions and then asking them and listening to the answers.

~Children wil be given opportunity to listening to others’ ideas.

Literac) Numeracy (LNF.

~Children will be given opportunity to contribute to discussion, keepinga focus on the

topic and taking turns to speak. N/A

~Children wil be given opportunity to listen to others with concentration, understanding

the main points and asking for clarification if needed.

~Children wil be given opportunity to form upper and lower-case letters accurately and

with consistent size.

~Children wil be given the opportunity to retell narratives or information that they have

heard, sequencing events correctly.

cr Thinking ESDGC YCC

“There will be a PowerPointwhich the | -The children will be thinking of the order that “Twill encourage the children to use

children will be engaging with and they need to put the information in and also N/A simple Welsh words during the

there will be an independent group thinking of things that they need to include on activities such as diolch.

working on the Chromebooks to create | their posters.

aposter. E

o
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g Session Plan - Key Stage 2
W Name of trainee: Aimee Rhian Herbert Session ref: 09
= Personal target(s) in relation to QTS: To ensure differentiation for all abilities in my lessons and to keep
| tracking up to date to inform my planning.
= Yeargroup: 4 No. of learners: 32 ALN:
Additional Adults: 1
g Learning objective(s): To communicate clearlyby | Success criteria To:
: diagrams and charts using relevant scientific -identify 5 steps of the experiment and explain the 5
vocabulary. steps of the experiment.
~draw/choose pictures for a diagram.
- Links to previous learning: Previous work/experiment on the digestive system.
e Curriculum coverage (range, skills)
g ~communicate clearly by diagrams and charts using relevant scientific vocabulary.
| -use apparatus and equipment correctly and safely.
g -Names, positions, functions and relative sizes of a human’s main organs.
. Litera NF) Numera NF)
-Explain information and ideas using supportive
- resources. N/A
~Listen carefully to presentations and show
g understanding of main points.
T Thinking Skills ESDGC yce
F The Lower Ability ~The children will be
children will be working | thinking of the steps of N/A N/A
F on Chromebook's/iPads | the food being digested
onhwb and will need to | in the body and in which
f create their flow charts | order to draw/write
online instead of on them down.
f paper.
e Key vocabulal Lish/Welsh
-Dwylo i fyny -Dalawn -Troi rownd -Dim siarad -Diolch -Gwrandewch -Edrychweh -Sefwych -Eisteddwych
g -Digestive System -Acid -Stomach -Small intestine -Large intestine -Teeth
B ~Praise words: Ardderchog, Ffantastig Gwych. 5
o
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~Once the children have managed to complete the experiment | will need o choosered, 3
they will then need to go and wash their hands and then return to | amber or green to
the carpet. I will then explain to the children that they willneed | summarise their

40 | to complete a flow chart on the experiment which 1will model on | understanding of the work

minutes | the whiteboard. The children will need to draw pictures of each | they have completed.

step of the experiment on their flow chart. No.1 would be
crunching the food with our teeth, No.2 would be the food
breaking down in the stomach, No.3 would be the food passing | -What would happen to the
through the small intestine and taking all of the nutrients the food that cannot be digested?
body needs, No.4 would be all of the waste food travelling into
the large intestines and No.5 would be the waste leaving your
body by going to the toilet. The LA group will be working onthe | -Where will the food go next?
Chromebook’s and iPads to create their flowcharts and can do
this out in the learning street. Once the children have finished ~Can you share your
creating/drawing their flow charts, they can go on to write about | €XPlanation with the class?
the experiment. The LA and MA children will need to write/type a
short sentence for each of the steps and the HA children will need
to write a short paragraph/explanation of the experiment as a
whole.
Plenary:

10 | -The children will then need to *traffic light* their work and 1 will

minutes | chose children using the *lollipop sticks* to share with the class

what they wrote down as their explanation for the experiment.
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Emphasis
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Paragraph Styles
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Time Session activities, organisation and management Key questions &
Assessment for Learning
opportunities
Introduction:
~Observe and ensure that
~Iwill be asking the children *questions* at the beginning of the | they are all focused. Ask
lesson to see if they remember the steps of our experiment that | questions to encourage
10 they watched the week before. This will just be a quick recap participation and discussion
minutes | before I explain to the children that they will be completing this | in g7oups.
experiment themselves but in small groups.
— ~Lollipop sticks. Picka child
Main Activities: at random to share their
“The children will be working in small groups to recreate the ideas with the class, this
experiment of the digestive system. There will be 5 groups with 3 nppnmmtyrfn Anewer.
adults (myself, Miss James and Miss Wilcox) in the class to ensure
that it runs smoothly and to help groups if needed.
~Traffic Lights: The children
-Once the children have managed to complete the experiment | will need to choose red,
they will then need to go and wash their hands and then return to | amber or green to
the carpet. I will then explain to the children that they willneed | summarise their
40 | to complete a flow chart on the experiment which 1will model on | understanding of the work
minutes | the whiteboard. The children will need to draw pictures of each | they have completed.
step of the experiment on their flow chart. No.1 would be
crunching the food with our teeth, No.2 would be the food
breaking down in the stomach, No.3 would be the food passing | -What would happen to the

through the small intestine and taking all of the nutrients the
body needs, No.4 would be all of the waste food travelling into

the large intestines and No.5 would be the waste leaving your
body by going to the toilet. The LA group will be working on the
Chromebook’s and iPads to create their flowcharts and can do
this out in the learning street. Once the children have finished
creating/drawing their flow charts, they can go on to write about
the experiment. The LA and MA children will need to write/type a
short sentence for each of the steps and the HA children will need
to write a short paragraph/explanation of the experiment as a
whole.

Plenary:

food that cannot be digested?

~Where will the food go next?

~Can yousshare your
explanation with the class?
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